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ABSTRACT

ffuch of the literature on child rearing practices in Malaysia,
over the past decades have tended to concentrate on the rural Malays.
Although much hus been written on the Chinese in Malaysia,there is
a dearth of studies on Chinese socialization practices, In view of
the r-pid urbanization,economic development and social changes,Malaysia

is undergoing,there is need for information on urban communities thaf

keep pace with these changes.

The purpose of the stydy is to investigate patterns of child-
rearing practices among the Malays and Chinese middle class li#ing in
an urban setting. rorty mothers of Standard 1 boys and girls were
interviewed in their homes to obtain information on biographical and

other home background date and variablesrrelating to child rearing

practices.,

The findings indicated that there were few differences in
educational asviration,independence training,early nurturance variable;
but, on measures such 8s rermissiveness and restrictions,discipline and
sociabirity. No marked race differences in sex-role differentiation
were noted,however,in both groups,boys and girls differ in their choice
of toys and gesmes(eg,girls play with dolls,kitchen sets ,and boys with
guns,soldiers and so on). The similarities smong the Chinese and Malays
in this study,will be discussed in the light that hkhe parents were
higzhly comparablé in terms of eduaction level and medium and other
home background variables,

By and large,the present findings were found to lend support to
those others.lNevertheless,the present study implied that future rescarch

involving larger and more representative samples are needea before

firm couclusion c¢an be reached.
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CHAPTER 1

INTRODUCTION

While heredity may set the broad limits to the development
of the individual,environmental factors play a significant part
in the child's personality development. According to Dinkmeyer,

these factors include:

'... the fomily atmosphere,parent-child relationships,
the family constellation,relationships between siblings
and the procedures of child rearing. It is obvious then,
the variable over which parents con have most control is
the method of child reering. fut it is also important to

recognise the active role that the child hinself plays

in his own development...'

(Dinkmeyer,1973, p.22=23)

Malaysia offers an interesting opportunity for the cross-cultural
study of child rearing patterns,in view of the multi-racial make-up
of the country. It should be noted that race differences do not
reflect differences arising from race per se,in Malaysian context,
it also reflects differences in culture,language,traditions,customs,
values and ee well as urbansrural diftfemences. While the Chinese
in Malaysi» are predominently urbesn,the Malays are largely rural.
Generally spesking,the malays are concentrated on the east ceast and

in the north,vhile the Chinese are concentrated on the west coast
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of maleya,which ic better developed and enjoys a higher standard
of living than the east coast aress. Although broadly speaking,the
Malays and Chinese are separated geographically,there exists daily
contact in the social and economie spheres,particularly in the
urban areas. By and large,however,cultural differences between
the two groups persist with very little movement towards the

formation of & so enlled Malaysian culture. ®ach race is identifiable

. and distinct in its own way. As Swift notes;

'eeosor this reason,it is impogssible to generalise about
Malaysian society as 2 whole in any depth. In answering
questions about Malaysions one has to qualify continually
stating which ethnic group is intended and pointing out

how the answer would not apply to another groupese’

Purpose of study

The purpose of this study,is to obtain information on maternal
attitudes and rractices in child reering among the middle class
Malay and Chinese communities residing in an urban area. Since the
present ctudy is interested in Malay and Chinese patterns of child

rearing,some knowledge of the background of the two groups is

essential.

The Malaysian Setting

The Malays for the most part live as villagers,where there is
a strong sense of solid-rity obrougnt about by Islam, Pach village
or 'kampung' consists of a group of families. The acknowledged head
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of the village is the 'penghulu' (Gullick,1964). Nevertheless,
Western style secular education,varticularly through fnglish-medium
achooling have brougsht about social mobility. Since in the past
tertiary @éducation was available only in the English medium.schooling
it was English-medium schooling thot became the key to a government
rost and increasingly more Malays of all classes became civil servants
profecsional men and so on,thus forming a new urban niddle class
which also includes school tenchers,clerks and others(Gullick,1964).
the Malays have been refered to as a vredominently rural people |
who,deépite veing urb-n-dvellers,still have very close ties with
their villages. Put these have changed in recent years with the newvw
economic policy of the country,particularly with regard to the

educationnl roiicy where Bahasa Malaysia has taken over the role

a8 the dominont medium of education.

As the Malays become more urbenised,there is reason to pelieve
that the nev Malay elite consisting of Western-educated,town dweliing
civil servants are becoming more socially and culturally ditferentiate
Ifrom the village Malays and closer to other non-Malays bourgeoisie
of similap occupation and style of life.(Swift,1967,1.254). Thus,

‘a8 Swift noted;

. Yeeelt is perhaps not surprising thet this small group,pby virtue

- of their modern education through thé Pnglish-medium schooling,
and greater exposure to western values,deviate from village
malay pattern towards western ideas about the proper relation

between the sexes and the correct place of women in society...!

The Chinese,on the other hand,are largely the descendants of
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Chinese immigrants who come from peasant b-ckgsrounds in China.
Today,they are to be found in »11 sectors of the economy. As a
group, they are largely urbon. They brought with them a rich heritage
of traditional customs and values. However,Chinese family life

in Malaya is no mere replica of the homeland. Owing to western-style
influence through English-medium schoolingand mass media and.aiso
the effetts of the intermingling of the various cultures,the Chinese
in Malaya,particularly the tnglish-educated moy have a life style

that differs from that of their immigrait ancestors.

In the area of socialization,one might expect to find changes
in the methods of child rearing of these urbsn middle cless groups.
Since both Malays and Chinese middle class are largely English-
educeted,they are expected to have the same schooling background.
Assuming that medium ot schooling influence attitudes and values,then,
one might expect leas differences among the two races who experienced
the same kind of education than the traditionel Malays and Chinese.
thus it is interesting to see to what extent the two groups have

moved away from more traditional child rearing practices associated

with the two cultures.

Scope and Implication of Study

The study also serves the general function of providing

empirical evikdence concerning differential socialization patterns

among selected groups of urban Malayé and Chinese.

Croses=-cultural psychology,has been defined as the 'empirieel
study of members of various culture(defined by kroeber & Kluckkohn, 1952
groups that have had different experiences which lead to predictable
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difterences in behaviour.' The advantage# of cross-cultural method
shoula be pointed out. It ensures that one's findings relate to

human behaviour in general rather than being bound to a single

culture.(Whiting,1968)

In general then,the aim of thés study is to find out what
differences,if any,exist in child rearing practiceés among Malay and
Chinese urhan middle class,., The study was also designed to investigate
sex-differences in child rearing. Sears st al(1965) for example noted
that by pre-school,diiferentiation may be seen that does clearly
relate to adult sex-typed activities;girls sew,cooks,play at house-
keeping,boys play with guns,toy trucks. There is the tendency for
girls to choose stercotypically feminine activities and boys

masculine ones. In addition,sex-differentiation in some cultures

may be more pronounced than in others.

An understanding of the ways of bringing up chfldren of
another culture enables one to understand better the range of
behaviours possible in any one person from any one culture., In a
multi-racial country like Malaysia it is useful to know and be aware
of any variations among racial groups and such awareness,may held
with regard to racial integration and solidarity and may also pave

the way to greater understanding and tolerance.

The Chinece,for example have been found to place rather low
value on sociability for their children.Being aware of this,then,a
person may understand why Chinese parents seldom allow their children
to mix and are generally less sociable as compared to the Malays

who are more likely to encourage sociability. In Chinese cultuee,



competition is more valued then,say cooperation. The opnosite
would appear to be the case for Malays who are more likely to
emphasize cooperation. These factors may have a strong influence

on the children's academic performance,

The implication in conducting 2 study in Malaysia i8 that
knowledge from child resring recearch may be used as hases for
prescriptions for educational practices,guidelines for inatitutional
procedures and advice to laymen concerning the treatment of young
children, In vicw of the educational programmes in the country,it
is useful for policy mskers,teachers and mothers to be aware of
the trenda of child rearing practices,so that more efrective wags
ot dealing with children may be used. Looking at the social problems
such as juveéenile delinquency,dropouts,truancy and drug addiction
facing the youth today, information on patterns of child rearing
may enable the relevant authorities to have a greater_insignt into

the specitic problems and to better equipe themselves in the

treatment of these individuals,

In summary,the main focus of the study is on the patterns
of child rearins among the Chinese and the Malays middle class
living inian urban setting. The study was also designed to investigate
sex differences in child rearing. The practical implications of
such studies were outlined. Hspecially for o nation whiech is
undergoing rapid economic development,urbanization, and social
changes,such information is ef great importance for reaséns alresdy
noted. There is in addition a need to have some information on the

urban community which,in any case,experiences the most change.



REVIEW OF LITERATURE

Introduction

Fuech has been said nd written on child-rearing practices
in various cultures. There is very little systematic eapirical
research on child-renring prractices among the various ethnic groups
in Malaysia,nnd virtually no comrarative studies on child-rearing
attitudes and vrractices anong the various races,with the exception
of » study by Lim(1975). As noted in chapter 1l,nuch of the exiéting
dat2 1o bemsed on observations and subjective impressions of social
anthropologists,colonial ndninistrators,historians and =0 on. Moreover,
these descriptions are,for the most part,bnsed on rural Malay
com unities. Althougn much nns been #aid abvout the cuild-resring
'atterns of the rural Nalays,there is a lack of enpirieal studies

on "alays living in the urban areas.

Similarly,nuch research has been done on the Chinese in the
United Stetes,lawaii end even mainland China,but,there is a dearth
of literature on Chinese in Malayeis,vis-a=-vis child-rearing sattitudes
and practices. The studies are either those dericting traditional

Chinese patterns or of those of immigrent Chinese communities in US,

Hawaii and others.

In adaition to the fact that these studies are vased on the
rural Malays and also the Chinese in other countries,it should also

be pointed out that mamy of these studies nre somewhat dated.Por
a country that is undergoing rapid socio-political changes and
urbanization,one may expect chonges in the trends of child-rearing

among the Malay end Chinese middle cless Lliving in the urban sreas.
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The Malay lome Environment

In 2 typical Malay householdjthe nuclear family of husband,
wife and children is the nost important unit in everyday Malay life.
As in most traditional cultures,a wife's primary tesk is the
performance of domestic duties,cooking, running the household and
caring for the children. The husband i¢ primerily the provider of
the femily. Vithin the household the father = head of the houseHlold,
is nominally dominent over the children. Swirt(1965),in a study on
the Malays in Jelebu and Wilson(l96%),on the legori Sembilon Malays,
obzerved th-t slthough the husband is looked upon 78 the dominant
partner,the relationship petween the husband and wife ‘are much more
egaliterien'than whet has been known. "osensry rirth(1956) on the
Maloys in Kelanton,likewice,noted that 'men do not mzke decisions

concerning their families without prior discuseion with their wives.'!

'A Malay child is almust never unwanted,be it 2 voy or a girl,!
to quote Djamour,(1lvy59). *Children are desired and loved.'(although
one con say the seame for other cultures too) This is further
indicated by the widespread adoption among them. Once a child is
vorn its pafents and siblings rejoice to see itjand the child is

peing ted,locked after and changed by everyone who was around.

The concept of childhood in Malay society ie oune in which
the child is looked upon as 2n innocent and carefree being,and,
consequently to pehave and be trented like one. When a chila is
less then Sour years old,he is regarded as ‘'tidak tahu apa-apaj',
hence any misconduct is usually forgiven. Swift(l965) observed th-t
the'authoritarian element essential in the parent-child telationship

is reduced to a minimum among the Malays in the rural areas,‘'

»



In addition, Djemour(19%9) noted that 'relationchip between Malay
wonen and children is one that is oxtremely close. The children
often demand to sleep on the same mattress as their notheriprhysicel
corcsses are lavished on the younger ckildren.' Affection is also
demonstrated in other wvays. The general mood of Malay child-resring
is thus one of indulgence. Several studies (ege. Djamour(l9v9);
Rosemory Firth(19oo);Swirt(1965 and wilson,(1965) over the past
decades have reported a similar trend on child-rearing-- that of
indulgzence on the part of the father rather than the nother when

the children are younge. The children's wvhims are s2tisfied as far

as posecible., It would seem from these studies that child development
is regarded as a leisurely process. Swift(1965),for example,noted
that remarks such as *children will be children' or 'budsk-budak-lah’
are common among Malays.

Digeipline

..

Malays are known tc be notoriously indulgent with children,
studies on the rural Malays have shown them to be highly permissive
and lax in the discipline of cnildren., wilson(1ye5) founu that the
disciplining of a child is nostly carried out by the females,with
a secondary though somewhat formal contribution from the male. As
Wilson notes,'Vhile the children afe young it is the mother who
carries the main responsibility for their discipline and care.' It
has been noted that a father nay spend a great deel of time playing
with his children but he functions more as a place of appesl asgainst
the discipline of the mother then as a support for her authority.
8imilar ovservations wvere made by Djamour,(19%9) and Switt(1963).

As the children grow older,the position of the parents with respvect



to ciscipline alters. The daughters,helping her mother ~bout the
house ie still very much under her control,but a con will expect

t0 be spoilt by his mother and to get her support in maneging her
renltions with his father. 'For the fother now attempts to become

a disciplinarien,controlling his son as the boy grows to adol-scemce.’'
(Swift,1968) It hes however,been observed that malay fathers are

far from being disciplinariansgindeed,they show more indulgence

than the mothers.

As Ujemour(1959) and Swift(1965) hove discovered,an obedient
and well=-beheved child is often orenly praised both by his parents,
own kinsmen(relatives) and by neighbours and frienas. According
to the adults,this is a good way of reinforcing good behaviour
because children are supposed to be very sensitive Lo preises;
appreciastion will thus act as a further incenvive for continued
good beheviour. Apart from apprataal.materialrevardé are also given
in the form of pocket money oy the fathers. As Djamouril959; noted,
'the children buy ice-water,chewing gum and cakes with the money.'

Punishment as a form of diecipline is rore among the malays
in the rural areas. If young childfen are found to have misbehaved
badly,phyaical punishment may sometimes ve inflicted,but this was
intrequent smong the Malay parents.(eg. Djamour,1959 & Swift,1965)
Ocecasionalliy,however, 'mother administered a very mild vefbal rebuke,."*
Firth also observed th:t corp rzl punishment is very seldom given

to children of any age.

+es'lly the VWestern stander#,it might seem that Malay children
are 8poilt by their perents,but the prevalent icea seems to
be that as a child grows older he will realise that he must

accept socinal responsivilities and obligetions like any one else
(Pim. 1966; P
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Children's misdemesnors ere regarded 28 a nuirance to other rather
then 28 serious offences. There is general sgreement on the point
that phyeicel punishment is rare. Vilsom(1lY65) ,also concluded
that vhysicel punishment ic rarely administered,end those wno do

are those who will be rebuked end censured by tneir neighbours.

ees'Sometimes children are pinched and putiled away roughly,
put the principal disciplining device is shaming(mendapat malu)

most often public.l..'

The idea behind this is to embarpass the child. According to
Wilson(196%) the coneept of 'malu' is one that acts =ss a hidden
thernostot in interpersonal social relation. The term not only
means shamej;it also menns shyness and embarrassment. The most
popular form or punishment was to withhold food altogether for
onc meal or deprive the child of comething he likes. There is,
thus,general agreement among researchers that physicai npunishment

is not a popular form of punishment with Malay Parents,

Sociapility/Restrictions/demands

In the rural areas Malay parents allow the child much
freedom Tor exploration of the environment and considerable freedom
to mix and play with other children in the 'kampung®. Djamour(1959)
observed that Malay children learned escentially by example and
by trisl and error,not by adnonition or physical punishment. As was
observed, when the child wes abojt 9 months old,he was left free
to cfawl about the floor of the house,while the parents looked on.
Malay parents are lenient with their children and do not impose

many restrictions on their actions. Djamour(19%9) quotes an evample



of a mother who let her child come as near the fire 2s he could
and no attempts were made to drive the child away until the heat
drove him away,2t which she would calmly remark, 'hot(panas) eh?
It is thus obvious that the child discovers for himself that fire

is hot. This attitude,according to Djamour(1959),would,

«++'seem startling to 2 Western observer,but it looks like

a sensible way of dealing with a toddler's natural curiosity
and desire to handle everything that he sees...!

(Djamour,1959.)

Sex-typing

Wilson(1Y65) noted that Mdlay children'are allowed considerable
freedom of expression until they reach the age of abogt 5 or 6 years,
vhen girls in particular began to have minor household responsibilities
especially in taking care of younger children.' As ™irth(1966)
points out,thnere is no sex-typingj;a Malay child,whether a boy or a
girl is equally treated when small, Untilthe ages of 6 or 7 years,
there is little distinction made in the treatment of boys and girls.
Parents areequally pleased with the birth of a son or daughter, the
idea being,' Whatever God gives.' In fact,the Malay parents expressed
great surprise that anyone should think there might be diserimination
in favour of either sex. Nevertheless,sex role differentiation is
still present; the girls help around the house with the daily chores
and look after the younger children:the boys,however,take on 'masculine

roles' such as helping the father in the padi fields,or fishing.

Academic Achievement

In Malay culture,there is no tradition of secular education.
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It con be noted that lMalay participation in modern,western-ctyle
education, particularly at the secondary level is of fairly recent

origin. Nash(1972) observed the Malays in Pasir Mas,Kelantan.

'eeoo "alay adults fear that the most ef'fective economic and

. technologicel education will alienate their offspring from
piety,temily and Malay culture. The feer that educatfon will
load the heads of the young with perverse ideas leading to

the loss of Malay dominance,lslamic purity and political weight..

(nasn,19Y72)

soth Bjamour(lyv9) and Swift(1Y65) obeerved that Malay parents do
not reslly place much imrortance on educstion and there is no
encouragement for children to do well in school. The children attend

the village schools,with Islamic teachings 25 one of the subjects.

i3 ummary

By end large,the studies on Malay child-rearing practices are
consistent. The Malay parents are observed to be highly indulgent
to their young children. When the child is founa to hsve misbehaved,
corporal punishment is rarely administered,hovever,one can hear
scolding and yelling as a form of verbal punishment. Needless to
say the disciplining ot =» child is i1n the hands of the mothers,with
a secondary though somewhat @&mal contribution by the father.On the
other hand,an obedient and veli-behaved child is often openly praised
by his parents and relatives. In the srea ot sociability,malay parents
are observed to be rather permissivejchildren are allowed considerable
freedom to explore the environment and to mix end piay with other

children in the village. Sex-role differentiation was reported to be



-1Y=-

present, that is,girls help around the house with thefaily chores
while boys help the father in the padi fields and so on,but it is
not stressed. Malay parents have not been known to place much
enphasis on seculor education until quite recently,and there is no

encouragement for the children to do well in school.

As Wilson (1Y65) noted,Islam provides the over-all,formel
design ftor maiayan village life,while adat and mutual convenience
moulC actuil everyday conduct and values. As have been pointed out,
most of the stucies are based on the rural Malays,who are padi farmers,
Tishermen with a subsistence‘economy. With the rapid socio-cconomic
changes and the rural-urban migration,could the studies be adplied
to the Malays in the urbsn areas 28 well? To what extent is the
trend co described applicable to the Malays? In order to get a more
balanced picture of child-rearing patterns,it is necessary to study

the middle class Malays in the urbesn areas,

The Chinese Home Environment

Virtually every social scientiét now accents the assunption
that cultuee exerts critical formative influences upon personality.
For the Chinese,there is also a belief that differential experiences
in home environment play an important role in the development of
personality. There is evidence from Ho's(1974) article on the
traditional patterns of socialization in Chine that the 'Chinese
child is moulded into a pre-fabricated model of personaltty as
specified by the culture.' Other writers and reseserchers on Chinese
traditional patterns of child-rearing have agreed on this. It has
been accepted by the Chinese that the primary seat of socialization
is the family or the homee Tn Chinese culture,two valuesjauthority

and competition are decisive in shaping personality. Hsu(1949)steted
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that these two tactors underlie the personality ot the incividual.

The Chinese dglignt in the antice of bnbies and children,but
nis son's presence itcelf is an evidence that the familial line is
being earried on. The moment a male infant is born,he is = welcome
to the family. Ne is first nurtured snd protected and then trained
to bring honor to his family. It is for this reason that the Chinese
place much imporiance on proper upbringing. To the Chinese,the
bnoic idea behind socislization,is to teach sons and daughters to
be filial. It is this concept of filial piety vhich exerts an important

influence on the socialization of every Chinese.

according to the philosopheryJohn Loke,the child is born a'
'¢abuls rosa®(blonk slete). The Chinese expres:ion for this as
Bunzel(1956) put it, is that 'the child is born ac a white linen
cloth,and the design which eventually appears upon it is due to the
kind of training that he has had,' In a study by lsu 6% al.(2961)
on the Chinese in Americe,reported that the enviromment for
socinlization of Chinese children before 2 years is a secure Oue.
Both for the wealthy and the poor,the baby is fed and héQded in some
way or other. Bunzel(195v) notes,'that the young Chinese chila eats
and sleeps according to his needs and not to the clock.'In a study
of Chinese families in Honolulu,Young(l972) found that the young
Chinese child is provided with a highly nurturant environment.
During his early years of life his needs are promptly attended to
by his mother-or other close femily members. 'He is fed on demend,
allowed to esleep in his parents' room and even their bed.' The
pre-school child accompeanies his parents shopping,visiting and on
evcursions.'All these studies point to a general pattern or indulgence

on the part of Chinese parents toward their young children.



As soon as the vouns child is weaned,howev r,the picture
is romewhat different. The traditional Chinese concept of childhood
is net dissimilar to~that prevalent in Burope ;rior to the 17th
century,vhen children were regarded as little adults(see Philip Aries,
1962). As Hsu et al.,(1961) note,
'.es In fact,Chinese porents co not seem to assume the
existence of a children's vorld qualitatively different from
that of the 2dults, Children are regaerded as little adults

who will become adults after adult models...'
(Hsu et al. ’1961’ pGD

Perhaps the most detailed account on traditional patterns
of socinslization in China is given by Ho(1974)e In his paper,he
discusses the various featupes of socinlization characteristic of

the Chinese. Some of the features ineclude,

'eeo the emphasis on the development of moral character
through education,...the loealization of the primary seat of so
socialization in the homej;the differentiation of parental roles-
with the mother characteristically being more 'soft-hearted® then
the father;the use of phpédhmdnt,including the physical,as the
most frequently used technique ot training,the clear ditferentiation
of sex roles,and the ascription of a lower status to girls in
comparison vith boys...' (H0,1974 ,7.20=21)
However,it should be recognised that such characters are not unique
to the Chinese alone,but are in tact shared by other dulturo.

although to varying degrees anc in differing ways.

Liseipline
The traditional value of treating young children with kindness
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has been maintained up to the present day. As Ho (1974) writes,

'..oA number of observations have found that in their early
years,Chinese childfen receive a great deal of attention
and care from adults around them;the attitude of parents
is one of leniency,indulgence-& 2 sharp contrast to that

of strictness towards older childrenee.’
(HO,1974,pe5)

Seotield and Sun(1960) reported that Chinese child-rearing practices
were on the whole more severe than American practices. Ho(1974)
arrsued that 'the ;tudy was based on retrospective rerorts and one
tends to remembef more clearly the discipline imposed later than the
experiences of early childhood.' Ffom the time a child can underatand
and remember commands,his training as an adulf is said to have began
Hou et al.,(1961) When the child reaches the age of 'tung chih'(
(understonding),discipline is imposed;demands are made and the child
will now have to face the consequences of parental wrQ;h for railure
to meet them.'Thus older children are rewarded and punished in
direct proportion to their ability to measure up to adult behaviour
standards. Children are seldom ridiculed when they are nauphty or

misbehave,childish behavioéur iz not folerated,and the child must

learn to control aggressive impulses.'

In a study on the Chinese in San Francisco,Sollenberger(1968)
found that Chinese parents are quite strict in the control of
aggressive behaviour in children. He also observed that the'child
is disciplined,but that the punishment generally used is withdrawal
from the social life ot the family,or deprivation of special
privileges of objects rather than physical punishment.'However,other

studies have shown that Chinese do use physical punishment,varticulsrly
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'n the older cnildren.The rather gentle teeatment in the younger
years is that a feeling of security and confilence maoy effectively

countersct or reduce the frustrations of rigid discipline later on.

The nonaggressive,quiet,industrious and obedient child was
the 'good child'. The child who is young in years,but old in style
iz the child who is often praise by nsdults. Rewards include giving
special privileges and objects. There =re thus two distinct phases
in the socialization of the Chinese childjthe earlier one characterised
by leniency and the later by strictness. Evidence of this come from

o nunber of studies,viz,Ho(1974)3S0llenberger,(1968) & fsu et al(1961).

In traditicnal Chinese scciety and, to a lesser extent,in
modern society,it is the entire family,not merely the individual
upon which judgements‘are passed. Children grow up in 2 clese-knit
and 1ntecfated fomily. Divorece is still relatively uncommon among
the Chinese as a2 whole,and the child grows up in a relatively stable

tamily atmosphere,with the family accepting full responcibility
for his proper conducte.

'...If a child behaves badly,it reflects on his »arents and
fomily and brings shame to himself,his perents and the whole

family.*
(Hsu et al.,1961)

In the Chinese home,the father play the role of = disciplinarian,
'praditionally, the father has been characterised as being strice
ohd cold and the mother as being kind,'hence children tend to '
maintzin a closer and warmer relationship with the mother. 'ine
mother often served as an intermadiary through whom the son or

daughter conveyed his or her wishes.

There is a2 notable lack of concern for the child's sense of
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self-respect. In traditional Chinese culture,the child's point of
view is not heard and there is no room for individuality. Obedience

and respect to parents ére expected of every child. As the saying

roes, ‘Childreh should be seen,but not heard.’

uex-typing

The preference for moles children over females is a well-known
feature of traditional Chinese society. The reason behind the low
status ascribed to women,ic that men can assure the continuation of
the family line.ln a patrilinesal,trodition,it is the male who carry on
the family neme. If no son wes born into a family,the family line
would then come to an end.In the case of daughters,eventually,she
would be 'given' away in marriage and take her husband's(heing)

surnane,thus *belong' to her husband®s family.

Academic achievement

Traditionally the vhine:e have placed very high value on
education. In the history of China it has been noted that the key
t0 the post of civil servants and officisle was the Civil Service

Examination. As 2 result,there weas competition to pass the examination.
Por Sollenberger(ly68) puts it,

*eeeThie stems not only from their traditional respect for
learning,out also from the realisation that it is an aveuue
vy which their children will not only gain security,but the
adniration and respect of others...'
(Sollenberger,196s)
In the Young(1972) study,it is noted that -arents expect early
independence in academic achievement.'In the Sollenberger(l968) study,

it is noted that no mothers thought that it was not important for
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the child to do well in school. Educational aspirations are also

tound to be high among the Chinese parents,

sociability/Restrictions/demands

Evidence from a variety of research sources (eg;uo,1974gﬂsu et al
1961;5Scllenberger,1968 & Youngs,1972) show that Chinese parents do
not,as a rule,attribute high value to the child's social interaction
with his peers. As Young(lY72) writes;

‘.eolthen the child reaches school age,the parent continues

to restrict the child from models exhibiting undesirable

behaviour.Un weekends boys accompany their parents on

excursions or play with their siblings in the home. The boys

are not encouraged to roam freely with his peers until he

reaches the teen years.!.'
(Young,1972,p.6%2)

Most of the children observed play in their homes or yards where
their activities could be closely supervised. Bunzel(1950) noted
that independent motor activity is subject to severe restriction
almost from birth in the Chinese child. Chinese parents are generally

-

more concerned with control; 'exploratory and aggressive activities

tend to be thwatted very #arly in the child's life.'

;n.gummary,the Chinese socialization practices,particularly
in the areas of discipdine appear to be rather strict.In many cases,
the use of physical punishment is imposed as soon as the child is
old enough to understand.Sociability and freedom to explore the
environment are'reatrictbd. Sex-role differentiation is evident.

Academic achievement is highly valued and emphasis is placed on
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filial piety and respect for elders. Most of the studies reviewed
have been congistent on these voints despite the fact that they are

conducted in different cultural settings(eg.America,Hawaii,Taiwan

and so on).

A more recent study by Lim(1Y7%) provides some empirical
ovidénce on the differential patterns of socializ~tion among middle
and working class Malays,Chinese and Indians living in an urban
setting in malaya. The study show that the Middle class mothers,both
of the Malays and Chinese appear to be rather indulgent with thelr
children in their early years,neverthéless,parents are more strict
a8 the children rrow older. Chinese mothers place much less emphasis
on sociability thsan Malay mothers and tend to be highly restrictive
than their Malay counterparts with regard to the child's exploratory
bahaviour. Methods of discipline associated with the Chinese group
include the use of physical punishment(eg. caning,spanking) for
bad bepaviour. In contrast,the Malay mothers are more'iikely to
use verbal punishment(scolding) and deprivation. However,Malay and
Chinese mothers are found to be similar in their attitudes toward
education and academic achievementjinonetheless,the Chinese mothers
revard: their children more frequently aad more intensely for doing
well in school and are more likely to take steps to correct the child
when he does badly in school. Finally,Chinese mothers expect their

gsons to achieve independence significantly earlier than the Malay

mothers.

Chinese and Malay child-rearing practices:a comparison

Having reviewed the literature on child-réaring practices in

the two cultures,it is evident that therg are.similarities as well
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as differences belween the Malays and Chihese. The Malays and
Chinese differ in their concept of childhood;the former regard
children as 'budak-budak-lnh'and hence any nisdemeanors are looked
uron as a nuisance to others rather than as a seriocus offence,the
latter regard the child as a 'little adult' and any childish behaviour
is not tolerated. The growing Chinese male child begins to participate

in adult activities as early as he can manage it,

Generally,the Malays and Chinese are observed to be notoriously
indulgent with children in their early pears,but in the case of the
Chinese,strict discipline is imposed as soon 28 2 child can understand
and remember commands. Needless to say the Chinece appear to be more
strict and less permissive than their Malay counterparts. The malays
in the rursl areas seem to take socialization as a leisurely process,
whereas the Chinese seem to place much importsnce on proper upbringing,
as,'it was the entire family,not merely $he individual,upon which

judgements were passed.'

It was observed that the lMalays =nd Chinese differ markedly
in their methods of discipline. The Chinese are characterised by
the use of physical punishment particularly,on the older children.
In contrast,the Malays are more likely to administer mild verbal
rebuke when the children misbehaved. Physical punishment was rarely
inflicted. On the other hand,"alay children are openly praised both
by parents and relatives for good behaviour; unlike the Chinece
children who are more likely to be rewarded with special privileges.
In the Chinese family,the father is looked upon as being strict and
cold;the mother as being kind and understanding. In contrast, the
father in the Malay family is observed to show more indulgence than

the mother and are more likely to function as a place of appeal
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arainst the discinline of the mother.

The Chinese are found to be more restrictive with regard to
the child's sociability and exploratory behaviour 2s compared to
the malays. The alay children are ellowed more freedom ' to mix and
play with the neighbouring children than the Chinese children who
in turn,ptrey nmostly with their own siblinge. The Chinese parents
restrict the child's social interaction from modéls exhibiting
undesirable behaviour. |

In the area of education,the Malays and Chinese are ftound to

differe The Chinese have been known to place high value on edﬁcation,
while the ﬁaiayn have nc tradition ol secular education.The Chin-ce
parents are found t0 expect early independence on acaiemic achievement
vhereas the PMalay parents in the rural creac have not been known to
emphasize on acodemic achievement for tneir chi:dren. However,in a
recent study by TLim(197%),the Malaye end Chinese do not differ much
on tneir empnasis on education and vocntional aspiration,nevertheless,
Chinese parents reward their children more frequently and more

intensely for doing well in school as comvared to the Malay parents.

In Chinese culture,the preference ror male children over
females is a2 well-known feature. The reason behind it is that males
cen nssure the continuation of the femily line,while the daughters
would eventually be 'given' away in marriage. However,unlike the
Chinese child,a Malay child whether a boy or a girl is equelly
treated:there is little distinction mede in the treatment ot boys
end girls.

To sum up then,the Chinese pattern o: child-rcabing is pictured

to be more rvestrictive than the Malmys and is characterised by
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stricter upbringing. By contrast,the Malgys appear to ~dopt a more

pernissive attitude and are less severe in their cnila-rearing

practices.

Although the various studies reviewed are conducted in different
cultural settings,they are,in general,found to be consistent.In the
case of the Malay socinlization practices,the studies have peen based
on the rural Palays. The question that can be akked is that whether
the studies are avplicable to the Malays in the urban ags, As for

the Chinese,the majority of the studies are on thehindte in U S and
Hawyaii == could the findings be applied %o tn@s in Malaysia?

2>
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CHAPTER 3

METHOD

The fieldwork was cecarried out in Malacca Town during the
University long vacation of 1977. Mothers were personally intervicwed
in the homes by the autnor. This chapter describes the research

design,sample seleétion,the interview questionnaire and the interview.

DESLIGH

In this study,a total of 40 mothers of Standard One boys and
girls from Chinese and Malay backgrounds were interviewed on théir
childrearing attitudes and practices.The children were all from
middle class backgrounds,drawn from four national-type schools(two
boys schools and two girls schools). The design of the study is

summarised in Table %:1

lable 5:1
Total scample ihcluded in the study:by sex and race(in numbers)
- _Race | Chinese | Malays | Total
Sex \\\\\
- Boye = RN T Sofial isarohsll e g0l
Girls n= 10 n= 10 n= 20 é
Total n= 20 n= 20 N- 40 I

Sample Selection

a) School selection

Since the purpose of the research was to interview mothers
of 8tandard One boys and girls, it was faurst necessary to locate

suitable schoolg from which the pupils could be drawvn. To ensure
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comparability it was considered desirable to locate the children
from national-type schools only. Private (feec-paying) schools were
excluded since the selection of pupils from them may be biased.
The use of national-type schools would not only ensure a greater
degree of standardization in terms of school buildings,equipments,
teaching staff andso on,but it would also control for the type of

parents who send their children to such schools.

The four schools (two boys and two girls schools) selected
are in the vicinity of one another and are judged by the locals to
be of requal prestige and status. They are well-established primary
gchools,having a history of not Less than 25 years. Co-educational
schools wre not inclvded =2s the majority of the schools in Malasca
are non-coeducational. For the present purposes,the four schools
will be referred to as schools A/B,C and D. Having selected the
schools,the next step taken was to select the pupils whose mothers

would subsequently be interviewed.

b) Selection of boys and girls

In the present research,only children from middle class
backgrounds were selected. Social class has been defined in a
wide variety ot ways,but for the present purposes,social class was
tased on the fathers occupation per se. In the selection of middle
class occupations of the fathers those occupations which were
difficult to classify,or ambigious or which had doubiful prestige
in the Malaysian context were excluded. Among such occupations are
businessmen(common among the Chinese),policemen,service men(common
among the Malays),salesman and others. Thus,only those occupations

which were considered to be umambigiously middle class in the
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Malaysian context were included. 1%t should be pointed out that
occupation such as clerk was included because of a shortage of

subjects from among the potential pool of middle class boys and girls.

There was an ethnic group ditference in the nature of the
occupations of the frathers. There was an under-representation ozt
Malay fathers in the professional group. Within the potential pool
of Malay middle class subjects,there were relatively larger numbers
ot fathers who were civil servants,government official,clerks and
teachers as can be seen in Table 3:2. The Chinese fathers,on the

other hand,had a much wider range of occupatoons.

Table 3:2

Tather's Occupations For Total Sample:by Race and Sex(in numbers)

|

| Oc cupation Chinese i Chinese } Malay l Malay | Total
| Boys Girls | Boys ; Girls
E 1. Vet.Surgeon 1 - ! - % - 1
| 2. Customs Off. 1 | mord, fe thts of if 2
| %. Teacher 2 3 % 4 | 4 12
4. Clerk 1 5 2 2 8
5. Internal Audh i - - o 1
6. Bank off. 1) 1 - - 2
7. Manager 2 - - o )
8. Process Contr, 1l - - ; - 1
9, Dispenser - 1 Y g = 1
10. Engineer - 1 = % - 17: 9
11. Exe.Acct Off. - a - ; o 1
12, birec.of Educ. - - 1 fp gt

l |

‘continue on p.33



13, Govt Off. botionl @ S 1 ; 4
14. Sch. Headmaster + - i - - 1 ! : ]
' 15. Direc.of Lnnd/MiWns - E - 4 & o]
% 16. Ketua Pej.Uga. J - | - - 1 1 E
Total ‘lU 10 10 10 BT
|

Another variable to take into account when choosing the sample
of boys and girls is the definition of the concept of cultural
group or race. For the purpose of this research,race was taken to
be 'a collection of people considered both by themselves and other
people to have in common one Oor more of the follewing charactéristics:
(a) religion, (b) racial origin(as indicated by identifiable
physical characteristics,(c) national origin,or language or cultural

traditions' (Harding et al,19%4.p.1022).

There was lLittle difficulty in classifiing the subjects by
cultural groups. This is largely because Malays and Chinese in
Malaysia are still distinct,separate and easily identifiable in
their cultural traditiona. Futhermore,the rate of intermarriages
between the two races is low. One criterion used 1n the selection
ot the sample was that both parents be racially and culturally
defined as Malays or Chinese. Information on the chikdrem's racial
groups was available from the school registers and this proved to
be quite a reliable method. In addition,only those children who

were included came from two-parent families,with both parents alive.

The selection of the sample of boys and girls was very much
determined by what the potential pool had to pffer. Table %:3 shows

the four selected schoals and the potential pool of subjects who



satisfied the various selection criteria.

Table 3:3

Potential Pool Of Standard 1 Boys & Girls in the 4 National-Type
Schools:by Race and Sex (in numbers)

L

= T e :
Schools | Chinese Chinese | Malay:. | Malay: | Total
. Boys Girls | Boys , Girls
School A | - 18 j - 19 ; 30
School B | - 12 - g /Yy 21 4
} , ; |
3 : | Z
School ¢ } 17 - ) 15 - 22 a
School D i 5 | - ; 4 - 9 |
Total i 20 | s0 | 19 21 | 82 |
] | ' |

As can be seen in Table %:3,the potential pool was not entirely
satisfactory as tar as the distribution of pupils for each race and
sex subgroups was concerned. There were for instance,fewer fathers of
Malay boys and girls than Chinese boys and girls who satisfied the
middle class criteria. A total sample of 40 children(ten Chinese boys;
ten Chinese girls; ten Malay boys and ten Malay girls) were randomly
selected from the potential pool available. The final sample of children
was considered 'normal', having no major physical or psychological

problem,except for a Malay boy who needed =2 hearing-aid.

THE INTFERVIEW QUESTIONNAIRE

Mothers were chosen as the respondents because in most two-parent
families,particularly in the Malaysian context,they may be assumed to
have the most direct contact and spend more time with the child,especially

in the early childhood years. Hence, they may be expected to be a more
PERPUSTAK AAN
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suitable candidate for interview. Since mothers were to be
interviewed, the interview questionnaire was thus accordingly
designed for use with mothers. The interviews were structured;that
is interviewers asked precisely defined questions in a specified
way,following a standardised sequence.The use of a structured
interview,not only allows for greater control over the type of
questions asked;it also allows for greater control over interviewer-
interviewee differences,and it allows for greater comparability
agross the three language versions. Finally,it is also less likely
to be biased against the less articulate among the mothers. The

questions consist of both the closed-ended and open-ended types.

The Interview Questionnaire was designed to provide inrormation
on some of the more general aspects of child-rearing practices,the
child's home background and parentsl attitudes to education. ''he

following are some of the topics that were covered in the interview:

(1) general biographical data; eg, ?arents' age,education,etec.
(2) linguistic background.

(3) family variables:eg. Size of tamily,no.of siblings,etec.
(¢) nurturance variable: bedtime,caretaking of child,etc.

(5) discipline:reward & punishment.

(6) verbal freedom

('7) sociability

(8) independence training

(9) parental emphasis on the childrem's academic achievement.

(103 availability of books and toys in the homes.
( See Appendix I for full text of the Interview Questionnaire)
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In the plenning of the questionnaires,many of the items were
modified from Lim(1975). Since both Malay and Chinese mothers were
interviewed, it was also necessary to have Malay and Chinese language
versions of the Interview Juestionnaire. The English version was
first translated into Malay and Hokkien 5y the interviewer and two
other individusls. Problems of translotion ere dealt with by Brislin
et 21(197%,Chapter 2),wvho also provide useful suggestions concerning
translation procedures. In the present study,back-translation
technicue was employed. verner and Campbell(1l970) recommended back=
tranczlation for best translation results. These two versions vere,
in turn, back-tranclated *hlind* into fnglish by two other 1ndividuala.
Those items which retained the same meaning as the original English
and were judged to be equivglent to the other langueges were
retained in the tinal version of the interview schedule. Following
the brck-~translation proceduré.it vas felt thot the three languages

(English,Bahasa Malaysia and Hokkien) versione vere ecuivalent.

THE MATERNAL INTERVIEW

The interviews with the mothers vere conducted in thedr
homes and were carried out by the researcher herself. On the average,
the interviews lasted between 30 and 40 minutes. The researcher
introduced herdelf as a student from the University of Malaya and
explained to the respondents the purpose of the interview. She
explained turther that the mames of the children and the addresses
were obtained from the schools along with those other Standard One
children included in the study. The mothers were asked if they
could spare some time for an interview concerning their children

and the homes. The mothers were assured that any information given



by them would be treated in the strictest contidence and that
they need not answer any question which they felt were too

personal,

It should hevertheless be noted that the interview technique
has its problems because it relies entirely upon self-reports.
As Hess(19T70) points out:
' The assumption that there is a connection between the.
reports by parents and their behaviour has been challenged by a
number of studies,which tend to show some distortion in self-reports,

particularly in the direction of socially desirabk behaviour...'

(Hess,lgzo,p.474)
The possibility of getting sociaslly acceptable responses from
mothers should be borne in mind in interpreting and analysing the
data,particularly when they are not supported by other methods of
data collection. In getting the mothers to report on ?heir child=-
rearing attitudes and practices involved retrospection on the
part of the mothers. Again such reports may not be very accurate

due to distortion. It is evident then,that a combination of resezrch

methods is necessary for best results.

In conducting the interview ,it was felt that ideally,the
interviewing might have been more efféctive had the race of the
interviewer and the respondents been matched. There is evidence
from a study (Sattler,1973) in America, of the possibility of
racial-experimental effect. This, then should also be taken into
consideration in interpreting the findings. In addition to the
effectiveness of such anrangement, it was felt that rapport would

be most likely established at an optimum level when interviewer
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and respondents were motched on cultural grouping. Betore fieldwork
nroblems with regard to gaining the cooperntion of the mothers had
been anticipated. However,quite unexpectedly,all mothers who were
approached participated. The mothers gave their fullest cooperation
ond it was felt that rapport was established in most cases., This
highly positive reaction on the part of the mothers was totaily
unexpected, but this is no doubt attributable to the high prestige
attached to the teaching profession in Malaysia,and hence the respect
given to teachers. Although the interviewer did not introduce herself
as a teacher, she was no doubt perceived as representing the gschool

and was inevitably referred to as a teacher by the mothers and treaged

as such.

In the final interview,it #as noted that 657 were conducted in
Fnglish, This was not surprising in view of the fact that this group
of middle class mothers in this study have had English-medium schooling.
Another 27.5% were conducted in Malay and 7.5% in Hokkien. As the
interviews were conducted in the subjects' homes,home visits were
made without prior appointment to arrange for suitable times for the
interviews. Where convenient,however,interv;ews were conducted on
the occasion of the first visit. In the case of working mothers,
interviews were usually done in the evenings and during weekends.
Generally,the homes vere easily located as the majority of them
lived in residential areas that are within a half mile radius of

the town.

The interview sessions were relaxed and natural in its

setting. Tape recorders were not used as this might have had an
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innibiting effect upon the mothers,nsnd thus crested an srtificial
atoosphers. For open-ended questions all sgatements were taken down

verbatin. PMuthermore,no attempts were mnde %0 hove interviews

solely with mothera,as'this might have caused suspicion and anxiety.

The interview setting was varied; in many cases,mothers weére
interviewed on their own, in others,they were with their husbands,

friends and other members of the frnily. The maternsl interviews

&®®

vere completed within o period of three veeks.



CHAPTER 4

) ISCUSSION

Introduction

In this chapter the results are presented and discussed.
3ince the aim of the research is to study patterns of child-rearing
practices smong the middle class Malays and Chinese living in en
urban area,the focus of the analyeis is on racial group differences,
vig-a-vis the various aspects of child-rearing among the Malays and
Chinese. Data are 2lso presented separately for boys and girls for

purposes of sex comparisons.

Biographical Data and other home background information

The biographicel data and home beckground variables are
discussed firet. This is to find out the extent to which the parents'

educational background,age,place of birth and other home background

variables are comparable.

Pather's birthvolace

As can be seen in Table 4:1, 95% of the children's fathers

were born in Malaysia and only 5% were born outside Malaysia. What

is of particular interest,hovever is that the father's birthplace

are comparable across the two races and across sex groups.

Iable 4:1
Father's birthplace:by race and sex(in percentages)
Chinese Chinese nalhy Melay | Total
boys girls boys girls
Malsysian born 90 90 100 100 95
Brunei - 10 - - 2¢5
Singapore 10 - - - 2e5
Total 100 100 100 100 100




In addition to the birthplace,in’ormation on the father's
period ¢f residence in Falacca wes obtained., Table 4:2 indicates
that 57.57 of the father: have been living in Malacea since birth
and Tor those who were born outside Malaceca,the period of residence
in Malacca range from 3 months to 35 years. However,the f-ther's

period of residence in Malacca are comparable for the four subgroups.

Table 437

vather's leriod Of Residence in Maleccasby race and sex(%)

fiths/Yenrs Chinese Chinece Maloy Malay Total
hoys girls boys girls
3mths-35yrs 40 50 50 30 4245
LMsince birth 60 50 50 70 D15
Total 100 100 100 100 100

Mother's birthplace

The data indicate that 97.5% of the mothers were born in

Malaysh ,and only 2.5  have had their birthplace outside Malaysia

(See Table 4:3).

Table 4:3
other's Birthplacesby race and sex(J)
Chinese Chinese Malay Malay Totnl
boys girls boys girlse
Malaysian born 100 90 100 100 97.5
Indonesia - 10 - - 245
Total 100 100 100 100 100

In addition, 75% of them have been in Malacca since birthjthe rest

have been in Malace# for periods ranging from 3-8 months to 20-35

years.(Bee Table 4:14)



Table 4:4

Mother's Period of residence in Malacca:by race and sex(%)

“Wths/yrs Chinese Chinese | lalay Malay Total
boys girls boys girls
F=fmthg==20=35yrs 20 30 40 25
since birth 80 70 60 78
Total 100 100 100 100 100

The four subgroups are comparable in terms of mother's

birthplace,but in terms of period of residence,it is noted that 90%

of the mothers of Malay girls have been in lalacca since birth,as

compared to only 60% of the Malay boys' mothers.

On the whole the parents' birthplace and period of residence

in Malacca are comparable across the four subgroéups.

Religion

Table 4:5 indicates that all the lMalay parents are Muslims.

It also shows that among the Chinese parents,75% of them are

Buddhists, 0% are Christians and only 5% are free-thinkers.

Table 4:5

Parents' Religion:by race and sex(%)

Religion Chinese Chinese Malay Malay Total
boys girls boys girls
Buddhists 80 70 - - 375
Christians 10 30 - - 10
Muslinms - - 100 100 50
Free-thinker 10 - - - 2.5
Total 100 100 100 100 100
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Parents' Age

Parents' age is another imvortont variatle to consider. The

date in Tnble §:6 indicate that the Chinese boys and girls are
characterised by older mothers{average age 35.4 years). The Malay
sroups have much younger mothers,with an average sge of 20.8 yecars.
lNowever,the fathers' age for all four subgroups sre comparable.

Table 436

Parents' Mean Agesby mace and sex,

Y T ]
: ” fChinese | Chinese | lMalay @ HMalay | Total f
Mean :)@e&xrs.) { boys 1 girls j boys girls : ean ]
Fathors? | | B i |
Mothers! i - | 3 ' | [
Mean nce(yrs) | 3547 | 75 el 52,0 29.6 | 35.1
' 1

Mothers' occupation
Trom Table 4:7 it can be seen that 50/ of the mothers are

non-working mothers,although these include mothers whoAﬁsed to

work before the children were born. The range of occupation of the
mothers is not wide. It is noted that 357 of the working mothers

are teachers; with 50% of the Malay children's wmothers being téachers
a8 compared to 207 among Chinese mothers,vho work mostly as clerks
or nurses. ror the working-mothers the four subgroups are not very

comparable while the non-working mothers are couparable for the

four subgroups.

Table 437
Mothers' Occupationsby race and sex(y)
Occupation Chinese Chinese falay Halay | Total
boys girls | ' boys girle

Teacher 10 30 1 40 ’ 60 %5
Clerk j working 30 - - - Te5
Nurse 10 10 10 - T<5
Non-wor king 50 éo 5O 4o 50 L
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FPathors'! cducntdéonal level:

As can be scen from Table 4:8,2l11l the fathers hav: had at
le~st some form of formal education. The majority of them have had
upper secondary nchoolihg(?orms 4-5). However,40s have had tertiary
education. It is noted that more Malay fathers(55 ') attended colleges
and universities then Chinese fathers(”5%). The Chinese ’athers are
nostly educated up to upper secondasy level. l'alay girls fathere have

had a somewhat lover level of education compared to the three groups.

Table 4:8

Pathers' Rducational Level:by race and sex(¥)

Level of Rduc. Chinese Chinese Malay Malay Total
Boys Girls | _ Boys Girls

I!ni-vers;ityj 20 10 L\ 20 20 17.5
College tertiary “_ 20 40 30 2245

T’“O'('{‘{l 6 "T'}{Qr - 10 o ot 205
Torm 4=5 | cccondary 70 60 40 10 45

rorm 1=3 - - - 40 10
Standard 6)PTINATY | 19 - - - 2.5 | °
Total 100 100 100 100 | 100

Fathers' Medium of Bducation
The najority of the fathers are English-~éducateds.fable 4:9

ghows that 957 of them have had their education in the English-medium,
either solely or in combination with the vernacular medium. It can

be noted that fewer Malay pgirls fathers(40)) were educated solely in
Pfnglish compared to those in the other three groups,but were more
likely to have had both vernacular and English(607) medivm education.
On the whole,fathers' medium of education is comparable acro:zs the

four subgroups as far 28 expocure to Inglish-medium education is

concerned.
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Table 4:Y

Fathers' Mdédium of Rducation:by race and sex(¥)

led. of educ. : Chinese Chinese | HNalday Malay . Total

| boys | girls | boys girls
l l f

Fnglish - 70 | 80 . 80 , 40 6Te5

Vernacular | 10 | v | 10 j - f Te5

Bng + Vernac.| 20 f 10 e D e SR | 25
1 ! | g B o |

Total | 100 100 | 100 | 100 | 100

Mothers' educational Level

As in the case of tathers,all mothers have h:d at least
some form of formal schooling. Table 4:10 indicates that 27,.,5%
have had primery school educa=tion only, 507 have had a ¥Yorm 4-5 level
éducation and 27.5% a college education. In all these levels,the
mothers are comparable, At university level,however,207of the Malay

¢irls mothers reached thie level compared to none in the other three

groups.
Table 4:10
Mothers' level of education:by race and sex(#)

Level of Chinese ; Chinese malay f Malay § Total

Bducation boys 1 girls boys j girls §
:
University - ; - - ? 20
College 30 ; 20 50 50 215
Form 4-5 40 i 50 | 20 50 .
Form 1-3 10 A - < SR B B 10
S8andard 3-6 20 ' 30 40 20 27.5
Total 100 100 100 100 100

Mothers' Medium of education

The sample is also characterised by respondents who are

English-educated as shown in Table 4:11. At least 70% of them have
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nelish medium education(either combined with vernneulnr or
solely “nglish). However,more mothers of Chinese boys and grirls(F0%)
mgere cducated solely in “nglish than mothers ot Malay boys and girls

(30%£). In general the mothers are conpapable in their exposupe to

Pnglish medium education.

Table 4:11
Mothera' Meéium of educationg bv race and sex(y)
medium of thinesce Chinece mMalay K Malay Total

education boys girls boys girls
English 80 U 30 30 50
Vernacular - 30 40 50 350
fng 4+ Vernac. 20 10 3 | 22a0 20
Total 120 100 100 100 100

In summary the data chow that by and large,the four subgroups

are comparable in terms of perental education.

Linguistic Background

Another variable thet is of interest is that of linguiatic
background. It is evident from Table 4:12 that the sample meke use
of Inglish as a medium of communication in a variety of home settings.
Ondy 407 of the total sample use the vernacular cnly at homesthe
rest of thé sample use a2 combination of ¥nglish and vernacular at

home. However,nore Chinese tnan Malay families use ‘ngkish in the

nomee
Taple 4:12
Langunges sroken at homesby roce ana sex(%)
Languages Chinese Chinese Malay Malay Total
boys girls boys girls

English - - - - 5 “m;w~ =
Vernacular - 10 30 40 40

ng + Vernac. 100 90 10 60 bu

Total 100 100 - 100 100 100
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Family Variable

Inféomation was also obtained on other family variables

including size and make-un or the household and the number of people
living in the house. 1t can be seen Trom Table 4:13 which rresents the
ratio of persons to bedrooms that the Chinese household is somewhad

less 'erowded'(ratio of 2:1) as comrared with the Falay household

(ratio of %:1)

Table 43173
Ratio of versons to bedroomssby race snd sex
Chinese | Chinece Malay alay
boys cirls bovs | cirls
Ratio 2:1 20131 521 2.9:1

The number of siblings ‘
As can be seen from Table 4:14,the Chinese are characterised

50 for both the

by smaller femilies as compared to the Malaye. This is

male and female groups.

Table 4314 wo. of siblings:by réce and sex

Chinese Chinese malay | Ralay | Total J
novs girls boys _.| girls Nean o
o.0f children 5e1 2.6 5.6 4.1 3.4
(nean)

Position of child in family

Table 4:15 which shows the position of the child in the Temily
indicates 1ittle sex differences,but considerable race dirferences of
the cnild's ;osition in tne family is noted. Pirst borns end only
children are over-represented by the Chinese ns compered to the Malays.
This 1s not surprising in view of the fact that Chinese children

come from emaller families. The Malay boys snd girls are mostly middle-

borng.
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Table 4315
Pocition of child in the fomilysby race and sex(%)

"osition Chinese Chidese Malay malay [ Total
boys girls boys girls
Only child 10 10 - - 5
Eldest 2U 1Y 20 10 25
middle 50 20 o0 70 5245
Youngest v 70 20 1v 20 175

Murtursnce varisbles

Bedtime ot childs:pre-=school end present

et

The mothers interviewed eppear to be somewhat indulgsent
with their young children.!'rior schooling(esce Table 4:16),both the
nf8lay and Chinese mothers tend to allow the children to sleep at
any time they wished,with %2.%  of them reporting 1o specific
time set for their children's bedtime. However,they slept not
later than 10 o'clock. nmalay motners secem to be more indulgent than
their Chinese counterparts as is evidenced by 607 of tng Falay mothers
reporting no specific time for the children as compared to the

corresponding 4%% of the Chinese mothers,

However, for both Malays and Chinese mothers,the pattern is
quite ditterent once the chila starts schocl. The bedtime schedule
becomes considerably stricter with 97.8% of the nothers interviewed
reporting specific Bedtime for their children. This is not surprising
i viev of the fact that the children have to get up for school tne
following day.

"he preseﬁt findings are consistent with those of Lim(1975),
Young(1972) and Sollenberger(l968) in showing Chinese to be: rather
indulgent with their young chiidren. Maley perents heve also been
obnerved to be indulsent in many studies énnducted on the rural

aress in Malaya.(irth,196635wift,196% md Wilcon.1965)
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Zable 4:16

Bedtime of childrentby roce and cex(%)

‘re-schoonl Chinesce Thinene Malay ' MNalay Total
__boys girls | boys | girl |
specific time S0 60 20 60 47.5
no.arecific time 50 40 80 au 5245
Present "
specific time 90 100 100 100 975
no specific time 10 - - - 29

Lare-taking varisbles

Information on care-taking variables was also obtained anong
the various subsroups. Table 4:17 indicates that %2,%% of tne
boye and girle were cared for by their mothers during their DY
school years. In lookings a2fter them,the working mothers are helped
by the children's grandmothers and servants., It is noted that 27.5"

of the children were looked after by their grandmothers and 207 by
the servants. :

From the table,it ean be seen that more Malay boys and girls
(45/) are cared for by their mothers in their early childhood than
vere Chinese children(30%). The latter vere also more likely to be
cared for by servents(30%) as compared to 207 of the Malay children.
Intereatingly,the girls in the sample weee less likely to be cared
tor by their mothers(257) as compared to the boys(50%)in their Pre=
school days and this trend apslies to both Malay snd Chinese £roups.

At the time of the research,howvever,most of the subjecte (62.52)
were undor their mothers' caretoking. "he role oi the grananothers in

caring for the children is somewhat minimised(17.5%).

* Throughout the text present refers to 'at tne time of the researchs.
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Some children(15. ) still reaquire some day help and servante to
look after them vhem their mothers and other members of the household
are not around. Although most of the mothers coan artord to have
gervonts, they reported that they much preferred to take care of
their own chilairen. rThere are no sex differences for the present,
except that more girls come mnder the direct core of their mothers

at present than during the pre-school days. Bimilarly,there is no

distinct roce differences in types oi caretakers for the child at

presente '
Table 4317
Pergons taking care of child:by race and sex(#)
s Chinese | thinese | Malay .| Malay | Total
Ere=school boys girls boyse girls :
nothers 40 20 60 30 32.5
grandmother 30 40 20 40 2745
servant 20 40 20 ; 20 20
aunt 10 - - | 1 22Q0
Present

mother 60 70 70 HU 625
grandmother 10 10 20 30 17.5
servanto 0 20 10 30 Lleb
aunt 10 - - - 10

Types of outings

The findinge show that the children in the sample went on
outings quite frequently. It ics,however,reported to be more comnon
during the weekends or during school holidays. From Table 4318 it
can be seen that more girks(70%) visit relatives with their parents
than boye(45%). Sex ditferences is noted in the types of outing.
Yimilerly,more girls(40U¥) spent time chopping with mothers than

boys(1lUi). During the we-kends,going to the nmovies are common for
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all groups,with the exception ot the Malay girls.In contrast,boys
are more likely than girls to go swimming. The most porular type
of outing is that of going for car rides and stroll in the park.

Trable 4:18
Types of Outingsirace ond sex(%)

T¥pes of Chinese Chinese nalay Malay | Total
outings boys cirls boys girls
Visit relative 40 80 50 60 5T+5
car ride/park 60 40 . 60 60 55
shopping 20 40 - .40 - 25
movies 30 30 30 - . 17.5
swimning 20 1u 20 - 12.5

The children are most frequently accompanied by both parents(67.5%)
on their outihgs as shown in Table 4:19. The Malay boys are mostly
accompanied by their fathers(50%) as compared to the other groups.
There ‘re no other noteble sex or race differences.

Table 4:19
Parents accompanving children on outings:By race and sex(¥

Chinese Chinese | | Malay _| lalay Total
boys girls boys girls :
Father 20 - 50 10 20
Mother 10 10 20 10 12.5
Both 70 90 30 80 675

P : strictiveness

Verbal Freedom

Parents' permissiveness with regard to conversations at
mealtime is shown in Table 4:20 (a). It is noted that much verbal

freedom is =21lowed by the parents in gener2l. The data show that 40%



~of the childeen in the sample are 'sonetires! allowed to converse
durings mealtimes.Unly 12,5 are 'never' allowed to talk,im contrast
0 %1.5/ who were 'always' and 'often' allowed. 'here were no notable
sex or race differences.

Table 4:20
n) Mother's vermissiveness for conversation during mealtimes:

by rece and sex(in )

Beforse school/rresent* | Ch;g;ge C?;ﬁfga ﬂgéﬁg ; H?t;{S; PPNk
ilvays 20 . | 20 30 | 30 | 25
Of'ten 30 2 - | = | 1l2.5
Sometimes ' 30 40 40 50 40
Secldom 20 - 10 0 . 40
Hever - 20 20 10 12.5
Total 100 1060 100 100 | 100

rapents! perzissiveness with regard to thild listening or participating
in _~dult conversaﬁign

On the whole,the ehildren are not nllowed to listen to or

participate in adult convers tion very often. In'Table 4:20b).42.5%

of the mothers interviewed reported that they ‘'never' allowed their
childrsn to do so0. There is = substential race difference here too,
with 207 of the Chinese mothers 'never'allowing in contrast with 65%
of the Malyy nothers, On the whole,there vere no notsble sex differenct

ohsorved on this varisble.

* Since the children had started school only 4 months prior to
the interviewing the wothers interviewed did not differentiate

between rre-school days and present. This applies to Tables 4:20(a~-c)
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‘able 4:20 b)

other's permissiveness with regara o tistening or varticipating
In odnlt conversationby race and sex(in 7)
lr Before z':c}1('>:')]./;:r<7sont,“ Chﬁgfrso C?’H‘fée | 'ﬂ&}.‘{ ‘ f“‘f}‘ig 1 Total
Always 10 - O | - g 5

4 Often 1v 20 ; - - Te5
i Sometimes 4 50 50 20 3Te
| Seldom 10 20 - - Te5
S lever 30 10 60 | T0 | 42.5
[ Total 100 100 100" | 100 | 100

The respondents also repotted thet they are more strict vhen
it comes to discussing adult topics,such as sex,crime and so on. Table
4320c) indicates that Malay mothers are scmewhot less strict than
their Chinese counterparts én this point.

"able 43:20c¢)

YMother's permisiveness with regard to discussing adult topics:

by_race and sex(Y)

Before school/present | Chinese | Chinese | Malay | Malay| Totel!
boys girls boys | girls u
Alwoys - - - | - &
Often - 10 - - 2s5
Jometimes 20 20 40 40 U
Seldom 20 e 40 20 275
lever (9, 4n 20 40 40
Total 100 100 v 100 (100

BEducational variables

One of the moct important aspects in the socialization
process to be exsmined is that of education, In table 4:21,it can

be seen thnt the children in the sample are churacterised by kindergarte
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attendonce nnd home tuition, It iz roYed that Y57 of the bovs =nd
girls had attended kindergorten prior to nrimary aschoolin: and
the remaining 57 were taught by tutor anl at home. There are no
notavle sax or race défferences.

Table 4321

Tutoring before schoolingsby race and sex(%)

Chinesé>i Chinese | Falay | malay | Total
boys girls boys | girls
Tausht ot hone o - | - ' 10 2e9
augzht oy tutor - - ' - 10 209
‘inf@lergarten 100 | 200 100 80 95
Total 100 100 100 1C0 1¢0

Table 43127 nowever,shows that the mean number of years
- of kindergarten is longer for the Chinese chilaren than the Falgy
children.thie cifference ie however,accounted for by the frct

that Malay girls spent less time at kinderjerten thean Malay boys.

.

Tabl 22
Lumber of years snent at Xindergartensby race and sex(%)_

Chinese | Chinese | Valay | malay .z§x§1i‘
Loys girds | vove | giris) .

Mean no. of(years) 1.4 1.5 1.6 1.0 1.4

Rensons given for kindergerten attendence’

when the mothers were nsked ss to why they sent thett
children to kindergarten,%.% of them gave educational or scademic
reasons,(ege. kirndeegarten can prepare their chilaren ror'utandard
1,the children con learn the basic *ARC')(Sece Table 4:23).the
other 32.57 o7 the mothers gove social reasons(that is,tney ecsn
play ond mix around well)vheress the remaining ;. gove both social
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60} of the Chinese mothers 2s compared to 257 nmong the lHalay
mothers. On the other hond,Melay nofhers are more likely to tell
the children that they can still do better(75:) than their Chinese

counterparts(40, )« there were few sex differences.

Pable 4:2
Mothers reaction child doins well &t schoolsby race & sex(J.
tyoves of reaction Chinese Chinece "alay i Mal T8tal
Loys girls boys | girle
)
gay or do nothing - - - A -

|

teli/nin/her eon still : , | -

do better v 30 x> ; o0 5743

revard(material) 50 70 30 | 20 | 42.5
i

Total 100 100 10 | 100 | 100

nothers reaction to child doing voorly at cchool

vhen the chiloren do badly at school the muthers are more
likely to tell them that they can do vetter the next time(refer to
rable 4325) with 82,54 of the mothers reported doing so. Only 27
aanid that they do not do or say anything for they felt that the
children were still young end that as he grows older he will learn
better. The Chinese mothers ere more likely to resobt to rhysical
punishment(18%) such 2s coning and spanking,than the NMalay counterpart:
who reported verbal punishment such as scolding and shaming('malu’ ).
Yon-rhysicel runishment involving depriving the children of their

ravourite things i elso present. 'here are no sex differences to
be note&.
vhis finding hos some similarities with studies by (Djamour,1958

Pirth, 19663 Lim,19753S01lenberger, 19683 ,wift, 19655 #ilson, 1965 & Young,
1968) in which Chinese are observed to use physical punishment &n
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vunishnent.
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Table 4:25

"nlay mothers who 2re observed to m-ke use of verbal

Lother's roaction to child duing voorly at schoolgiy race

and_sex()
Types of reaction Chinece Chinece E Halay |lalay | Total
boys girls | boys girls
L -
say or do nothing - - 5 10 - Ze5
1
tell ner/uin can do ' |
better 80 80 80 90 82.5
Phyeicnal punichment 20 10 ' - - Teo
Non-vhysical v - 10 - - - 2e9
Verbal 8 - - 10 10 5
Total 100 100 100 100 100

Mothers were also asked whether they felt it vas important

that the child should do well in school, Table 4326 indicates that

857, of the mothers considered their child doing eell to Le 'very

inmportsnt® and the remaining 15¢, ‘qu:te important'., There were no

gex or race differenéea. A1l mothers seem to place grent emphesis

on academic achlevement.

Yot impt ~t all

Level of imrortance Chinene Chinese” malay | Malay |[rot~l
boye girle boys girls
Very important T0 70 100 | 1o 85
Muite 30 30 - - 15
Not very " - gt o it & >
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llotherz also reported on how sstinfied they are with the child's
narks in schocl. The revort: are comparable across races but sex
differences ore noted. Some %% 01 the mothers (see Tadble 4327)
said they are quite satisfied with the child's mark: end “0F said
they are very satisfied. It ic noted that lMalay mothers are lees
antisfied with the pirls marke whereas the thinese mothers are

less s»tictied with the boys marks.

g marks in schonl: by race and
' sex{ ]

Lavel of Chinese J Chinese lalay | Malay | Total. §
satisfaction boys girls boys girls t
Very saticried 20 40 30 30 0
quite » 60 (¥ (& 30 9o
not very " 20 - - 40 15
not satisfied
at all - - - - -
Total 100 100 100 100" 100

In Table 4328,uo0thers vere asked whether their children wepe
doing their best or whether they can do better. lio sex cifferences
vere found. Cenernlly,sonevhat more thinese muther(15%) felt that
the children vere doing their best then the Maiay mothers. Agein,
all mothers interviewed (100:) reported that they would went their
children to further their education in the universities. It can
be inferred that parents place great emprheis on their childrens

acondemic achievements and are very ambitious for them.

thinese | Chinese | Malay | Nal~y

bg%g_ 31513 boys girls
60

Toing his/her bert
Can @0 better




Althoush the mothers are concerned about their children's
education,at this siage it was felt unnecessary to let them have
private tuition. Some 90% of the total sample of children do not
have pnrivate tuition. Those who were (10%) were tuitioned inaadll
subjects especially in Bahasa Malaysia. Some of the mothers let
their children have tuition in an additional language such as
Mandarin. Howevér,all of them wereé being helped in their homework
and it is lepgely the mother who hedps them with their work although

the father also contributed.

In view ot the observation of mothers' concern about the ‘
children's education,one would expect them to choose a *'ggod school!
for the children. The choice of school is considered by 85% of the
mothers to be 'very important'(see toble 4:29) Thus schools were
choden becouse of educatiohal standards and prestige. The mothers
felt that a good school would give their children a better chance
ot entering a good secondary school. The Chinese mothers place
more importance on choice of dchool for their boys(90%) than for
their girls(60%).

Table 4:29
Inportance attached to _choice of school:by race and sex(%)

Level of importance Chinese Ghinese | Malay Mﬁlay Totial
bdys girls | boys girls
Very important 90 60 100 90 85
quite important 10 40 - 10 15

not very important

not important at all

In Table 4330 it can be seen that the perents(particularly

the father) have made an average of 3-4 visits to the echools
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nsince ‘the children started cchooling. The majority of them visit

the schools voluntarily,to discuss with the teachers the children's
rogress and to sce how they are getting on. Some of the parents
visit only

when they were nsked to by the teachers or headmasters.

7able 4330 :
o, of gchool visits by parents since Januarysby race and seﬂa
Chinese | Chinese | Malay | Malay Total
bbys girls boys girls| mean
Mean no. of times 5 5 3 2. Be3

In general,the mothers tend to select science 2s the school

subjeet they most cesire their children to excel in,the reasons

being that the sciences offer hetter job prospects =nd science

and techonology are much emphasised tovay. An intereating racial

dirference ie thot wherens the Chinese mothers place ~1most equal

envhnsls on secience and langunges for their children,the Malay

mothers tend to place greater emnpvhasis on seience. There rre few

notable sex differences ercept Chinese girls' mothers are more.

likely to select the languages rather than science.

Table 4331 by com ¥
School subjects mothers most desired their childrem to excel,in(%)
e . Chinese Chinese Malay lalay Total -
Subjuets boys cirls hoys boys
Bahasa Malaysin 30 50 10 10 25
mMnglish 30 0 20 10 2245
Mathenaties 40 30 20 20 275
Bcience %0 30 . 8L 60 55

* (These categories are not nutually exclusive since some
mothers select more then 1 subject)
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Vocational Aspiration

With regard to vocational aspiration (see Table 4:%2)
for their children,the vast majority of the mothers tend to opt
for professions such as law,medicine,engineering,accountancy,
dentistry and teaching. It may be noted that both Malay and
Chinese mothers are highly ambitious for their children. There is
no race difference@,however,a very distinct sex difference is
evident. lMothers would like their girls to become teachers and

their boys to be doctors,engineers and so on.

Table 4332
Mothers' vocational aspipation tor children:by race and
sex()
Types of occupation Chinese Chinese | Maley Malay rotal
boys girls boys pirls
Doctor 50 20 40 30 35
Engineer 30 - 20 - 12.5
Accountant 10 10 10 - 1.5
Architect - - 10 - 2eD
Pilot - - 10 = 2.5
. Dentist - 10 - 10 5
Lawyer 10 - - - 2.5
Business man - - 10 - 245
Teacher e 60 - 60 50

Sociability

In the area of sociability,the mothers,on the whole tend

to encourage their children to play and mix around with other

children. (See Table 4:33) , malay and Chinese mothers differ
considerably,however; fewer Chinese (35¢) than Malay mothers(60:)
consider it as veing 'very important'. In addition there were
Tewer sex differences smong the Chinese but Malay mothers were

more strict with the girls' sociability,
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Table 4:35
Mothers' enphagis on sociability:by race and sex(%)
‘mphasis on sociability chinese | Cninese @ nalay | Malay |Tot~l |
boys | girls | boys | girls

Very important 0 | %0 | 80 | ¥ | 575
gquite imvorsant _ 40 60 {10 g %0 4.585
not very importent 20 10 l 1w | 30 175
not important at 211 - | - é = { - =

Totnl . 100 100 | 100 | 100 | 10U

These findings are consistent with those of other studies(eg,
Djamour(19593Tirth(1966);3wift(196%)and Wilson(196%) on the Malays.
These atudies showed that sociability is much enéouraged and
children =re 2llowed %o mix anéd play freely with neighbouting
children. A study by Lim(1975) also show that Malay mothers placed
grenter emphngis on sociability as compared to their Chinese
counterparts. Studies on Chinese chilaren by Hsu,et 21(1961);
sollenberper(Llyty) and Young(i97l) show that Chinese parents do

not nlnce high value on the child's social interaction with his nreers.

nothers were 2lso asked to give re-sons for encouraging
sociability. Malay mothers are likely to asay that they allow their
childfen to do 80,30 that they can piay and mix with other chiléren
and learz from them as well. ¥hile Chinese mothers were ot the
orinion thet social reasons were important,they nevertheless,vere
less keen to let their chiidren to mix and pley with other children,
lest they 'pick up bad habite' from the other children. lowever, =
they were al!lowed to play with 'good children'. Malay children play
mostly with the neighbours, ‘riends and other playmates. Uhinese
ciildren vere encouraged to play mostly with their siblings,cousins
and neighbours who in their parents' view were 'good' children. Théa-

tincings eomcerning the chinese are consietent with those of Ho(1lu74.

’
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Lim (197%)scollenverger(lyeB) and Young(19y7l) (see chapter 2)

Apart Ffon playing with children of the ssme race,most mothers
do encourage their children to play =nd mix with children of other
races. Chinese parents do 80 %0 allow their children to learn
gsomething nabout the Malay culture and to leorn the language better.
ror the Malay mothers,the renson given is that the children econ
learn the Chinese dialects from the Chinece Playmates and learn to

relate well with another race.

Decision moking regarding child-rearing

From Table 4:54,it c¢on be seen that voth the fether and mothe:

have a cay in the upbringing of the children. In the Valay families

than
the mothers make decisions(3v7) more often,in the Chinese homes(157).

There were no notable sex differences noted.

Table 43134
Decision meking regarding the child's upbringingiby race &sex()
Chinese “hinese ! Malay | malay | Total
hoys girls boys | girls
Father 10 40 30 20 25
Mother 20 10 40 30 25
Roth 0 50 50 50 50

Role of parents in disciplining children

As con be seen from Table 4:35 it is usually the mother (60%)
who punishes the children as compared to rather(l2.%%). No obvious
race or sex differencés were noted. This finding is consistent with
those by I'jomour(1959);rirth(1966);1in(197%);9wirt(1965) and vilson(196
The motners were not only more likely to punish the chiluren,they
also perceived themselves sg peing stricter with tneir children eos
compared to their husbands, Malay fathers are stricter with the boys,
vhile the mothers are stricter with their girls. The Chinese children
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are equally ~7raid af both parents,while the Malay childfen are

mor: afraid of the father.

Table 4335

Nole of parents in disciplining childrensby race and sex())

Chinese Chinese é Malay fﬂalay | Total
boys girle | boys | girls
Father - 20 10 26 1245
nother | 70 60 50 3u bL
Both 40 . 20 10 50 275

rarental reading habite snd availability of children's books

Un the whole,both the Malay and Chinese fathers spend more
time reading then the mothers. Their reading material consists ot
ncwgpnparn,mnganines}and books, .

1t is noted that Y0/ of the mothers interviewed reported that
there are story booke available tor their children in the nomes(nee
Table 4176) Chincse children are found to have more reading material
than the lalay children. However,once the children started schooling,
the number of story books decreased. The Beason ¢iven is that the

children have now their school work and books to keep them busy.

Table 4:36
Availability or books in the homess:oresen ior schooling
llo. of books Chinese Chinese raley | malay | Total
hovs girls boys girls

1= 20 20 20 10 2245
b=10 30 - 30 10 17.%
11-20 %0 2o 30 50 3245
mor> than 20 20 60 20 Y 3249

* The aveilability of books at time of interview and prior to schooling
ts the seme,cince school started only few months before interview

and no distinction wes made.
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The tyoes of books available in the homes are mostly fiction,
tairy toles,adventures,mystery and children's short stiries fot both
the Malay and Chinese children. One of the children's favourite
seenm to coartoon comics. Reading would appear to be encouraged in the
homes.There were no sex difference in the choice or books.
parental restrictions/demands
a) Permissiveness for exploration of the environment
On the whole,it appears that children in the sample are given

conciderable treedom to explore the envdronment(Table 4:37) It is
noted that 62.§$f the mothers 'always' allowed their children to do

There are no marked race or sex ditfferences howvever,

Table 4337

Permissivenes: for exploratidn of the environment:by race & sex(%)

80

Chinese Chinese Malay | Mala Total
boys girls boys girls
Always To 50 60 ‘10 62.5
of'ten 10 20 20 20 20
sometimes 20 20 10 10 *15
Seldonm - - 10 - 25
Never - - - - -

b) Permissiveness for frce play indoors

Fron Table 4:38 it can be seen that Chinese mothers afe
somevhat more permissive than the Malay mothers regarding children's '
free play inddors.Cirls are more likely to be =llowed to play indoors
than boys and this moy be due to the observation that girls make

less noise and the games they play afe of indoor nature.

Table 4:38 :
Permissiveness for free play indoorssby rac d sex(%®)
“Chinese | Chinese | Malay | Malay | Total
boys girls boys girls
Always 40 60 50 60 5245
of'ten 40 40 10 10 25
sometimes 20 - 20 20 15
seldon - - 20 10 Te5
never - - - - -
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b) Fermicciveness for tree play outdoors

lowever,in Tnble 4:39, others are more restrictive vhen it
comes to their children playing outdoors. Nevertheles:,outdoor play
would an‘ear to depend on where and with whom. Chinese mothers are
more restrictive than Malny mothers in this regard. There are few
notable sex differnces arong the Malays,but in the case ot the
Chinese, the girls are less likely to be allowed to play outdoors than
the boys.3tudies by Dismour(1969); rirth(1966) ;Swift(1965)and widson(1Y65
have observed that nalay children sre allowed to play rrecly outdoors.
Studies by vollenberger(1962);Young(1971)and otheres have shown that
Chinese parents are less permissive with regard to this.

Table

Pernissiveness for free play outdoorssby race and sex(%)

Chinese [ Cninese | Malay | Halay | Tobal
boys girls boys girls
Alvays 1o - 20 10 10
of'ten - - -~ 20 5
aometines %0 20 20 30 25
seldom 30 20 40 40 5245
never 30 60 20 - 275

Tvpes of toys svailable in the héme

The mothers in general reported that object experimentation
is encouraged end the children are provided with anple opportunities
Tor such activities. rrior to schooling,numerous toys ond gadgets are
available to the children(see Table 4:40) While there are no marked
race differcnces in the types of toys available in the home,sex
differences are very distinct. Boys(both Walays and Chinese) were
more likely to play with cducational toys such as construction  sets,
mosaico,punsles and others¢%u#) than the girls. sirilarly,none of
the girls were reported to play mechanieal toys(eg,cars,lorries,train,
ohips,planea etc) in contrast vo 29 of the boys. The vest majority
of the boys heove "tyrical boys' toys such as piafola.aoldiers,gulﬂ and
others,and girls have 'typical girls® toys such as dolls,kitchen,tea
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sets, 'maesak-masak' and others,

Table 4:40

Typec of toyc available in the homessby race and sex(¥)

Types of toys Chinese | Chinese | mMalay ? Malay f total
boys | girls ., boys | girls |
educational toys 50 | 20 | 30 | 20 } 2y
nechanical toye 30 | R E - TR S R %
typical boys/girls® i é ; E
toyse 40 | 80 ’ 50 | 80 | 62.5

The results can be interpreted that girls beaih to play with
toye that prepare her for the female role,wvhile boys play with guns
and soldiers which are considered 'masculine', It ies obvious that
sex-role differentiation h & beg'n,although the vast majority ot the
mothers interviewed denied doing so.ror it must be rwmembered that
it is the rarents who choone the toys.(see Tablc 4:4%) . As Belotti
(1979) points out,'most of the toys one finds in the shopd are geared

towards the stereotyped roles one expects little boys and girls to

fulfil.’
Cames chilaren play

In thie study,mslay and Chinese children would appear to differ
in their choice of gemes. More Chinese(60) than Malays(2uf)children,
both boys and girls woule appesr t0 prefer sedentary games such as
carrom,chess,monopoly and others. In contrast more PMalay othilaren(4uy)
then Chinese(l7.5%) prefer games that are more physically active in
nature such as running,catching hide-&-seek and others, There were,

however,no rronounced sex differences on the types of gamss played.(see

Table 4:41) Table 4341
child laysb ce and sexl
Typee of gemeo Chinese | Chinese | Malay | Malay | Total
boys girls boys | girls :
Sedentary o 60 20 |7 20 . 425
Hon-nedentary %0 40 8u 80 HTeb
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Information w2s also ovtained on the children's hobbies and
interests. As con be seen from Table 4:42 there are notable sex
differences. The girls(45/) are nore likely than boys to be interessted
in nusic,take nusic lessons. In contrast,the boys have hsbbies such ac
swinning.ialay boys end girls are more Likely to spend tinme drawing

than the Ghinese children,
Table 4342
Hobbies and interests of children:by race and sex(7)

Hobbies/interestsd Chinese f Chinece | Malay ! Malay |Total
boys | pgirls boys | gcirls

Jatching T.V. 0 | 30 20 | 20| 27,5
Draving 20 | 20 60 | 40 | 35
pusic=ninno - 50 N" | aw | 22.5
Swinming 20 } - 20 ; - 10
Collecting stamps 10 { - - ‘j - 2e5
Keeping pets 10 i - - S - 25
1g |

Although by and lapge,the mesthers interviewed claimed that
they moke no attempt to separate the boys and giris from their play
end added that they would like the 5oys snd girls to mix when vlaying,
the children tend to play with children of thé same sex. The mothers
claimed that this wos largely due to the fact that boys and girls play
with dirferent toys.

Opinion of mother regarding sex-typing
At least ©7.5" of the mothers interviewed were of the opinion

that there »re dirferences in bringing up boys and girls.lome of the
stepeo~typed views given by the mothers about how the vexos differ
include statements that boys are naughtier,sore aggressive,noisy and
rough and hence more difficult to deal with, Girls ,however,are

typiecally vieved as being more ovedient,homely,well-behaved and depende

AInportance attached to sex-role differentistion or sex-typing

Although the mothers claimed not to place greast emphagis on
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sex-role differentiation,(ace Table 4:43),they nevertheless
subscribe to sterco-typed views of boys and girls. In addition,it
was worth noting that the children's toys tend to be stereo-typed
boys end girls toys.There is a marginal race difference. Chinese
mothers tend to place more importance on sex-typing than the malay

mothers,who however palce greater importance on sex-typing for boys

than girls.

Table 4345 )
Mothers' Attachment of importanée to sex-tyring:by race & sex,
Derree of importance ! Chinese Chinese rMaiay Malay Totai1
! boys girls boys | girls
Very important 5 20 40 50 - 275
quite importent 40 20 20 W 21275
not very imvortant 40 4u 30 50 1|40
not important at all I - - - 20 )

‘Independence and Dependence Training

Information on the'rostering of dependence was also obtained
trom the mothers. As can be seen from Table 4:44,the vast majority
of the mothers would like their children to decide what to do for
themselves rather than to depend on their mothers and other adults
to tell them what to do. Similarly,when the children face difticulty
in doing something ,the mothers expect their children to try on their
own first rather than to 28k other adukts for netb first. However,
Malay mothers were more likely than their Chinese counterparts to

encouragcu ependence on their children, No marked sex differences

were found,however.

Table 4:44
Fostering of dependence:by race and sex(%)

Dependédnce Chinese Chinese | Malay | Malay Totai
boys girls boys girls
Always depend on
mother to tell hinm 10 10 20 30 2745
yhat to do 2
decide for himself
what to do 20 { 20 ﬁ 80 J 0 jf 92'5 L-
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ask mother to help rirst | 10 10 10

j 20 % 12.5 ;
try on his own first ! 90 ’ 30 {90 f 20 f 3¢5

v

|

The Vinterbottom uscale of Indepencdence Training(1953) was
also aaministerea to the mothers in this study. Mother: were asked
the age at which they expected their children to achieve indevendence
on a vatiety of areas(see Table 4:46 for full list of items) The
data were subjected to a two-way analysis or variance design(fixed
effects model for equal cell frequencies).The results summarised in
Table 4:45 indicate no si;nificant race(ie,Chinese verses Malays) or
Tor sex differencds(ie,boys and girls) in esrliness of inderendence.

Jimilarly,race and sex did not interact o gnificantly to affect scores.

Table 5:55 5
Anelysis of variance ofthe Winterbottom seale of Indegcnaenoe

Iraining for total sample(N=40)

Source of voriance oum of squoeres| d4f NS . P |
BextA)ebioiss 1.07 1 1.07 0.584 | NS
Race (Blecees 0.U8 1 0.08 0.029 | us
Jex X Race (AXB) Y 1 6.5 20354 | N3
Within GroupSee.. 100.42 36 279 - NS

* pased on 1Y items(item 16 was excluded because ‘earning own nocket

money' is not entirely applicable to NMalaysian children)

Although,taken as a vhole,no significant race or sex ditferences
emerged on the Winterbottom Scale,there sre however,some diffefences
in some of the subsections of the scale(see Table 4:46) In areas
such as scademic nchievement,for example,Chinese mothers expect
earlier independence on the part of their children(7.2 years) as
compnred to ralay mothers(S8.4years).ln self-initiated taska.nnliy

mothers expect earlier independence(7.% yrs) than Chinese mothers(8.4yr
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fean Agelin vears) Of Ind:pendence Trainin

in ench item for total

sample (N1=40):by race and sex (Winterbottom

jeale 19 iteoms)

i

Soeinl (CHR |cme  Anp cn mALB | Miaze | ALL MAL
To stand up for own ; 5 ; 2 | i
ri{fhts ! 908 f 901 905 ‘ 8'7 E 908 ! 903 '
To know way around | | F i
town without etting | § j i
To go outside and | | | i |
play when he wents | z 1 i
to be noisy | 9.2 7.5 | 8.4 9.7 P e | Clg
To be able to lead | ; 3 |
other children 9 | 8.4 8." 7.5 | 8.4 | 7.9
To make own friends | § g §
on his own i bo2a bos ‘ b.4 bel { 6.2 6.2
To do well in j i |
.,ff?_?.’i‘;’fi_.t.‘.?’? washocd diak ] 9 dos B 8.6 | Yev Ye2 |
—D 0 f , 8.8 5 g
SR N = LA " gi.& .
L om ch nent '
To do well in school
on his ovn 7% | %o 1e2 8.3 8.4 B.4
Caretaking :
To be able to est nlong 642 | 6.4 (6.3 5.5 6 I 5.8
To heng up clothes 8,3 Te4 | 7.9 7.8 7 y
To be able to undres- 1
and go o bed 6.8 | Te2 | 7 5¢3 | 649 6e1 |
To do come resular :
tasks around hovnee Tel Be5 | 7.8 el | leb T2
To te able to stay
at home alone Y3 i 10.1 | 9.7 87 93 9.0
To meaxe own decicions !
like choosing clothnes | 8.3 Te5 Te9 | TeB 8 T9
1otal 7.1 7.06
Self=-initiated tasks
To be willing to try ‘
new things Teb 8.3 T.9 Te3 | Bab6 Te9
To show pride in ‘
own ability Te3 Be Te9 6ed | T3 6.9
T0 try hard thinga Ye 046 9.4 P9.1 8.4 8.8
70 have interests
and hobbien 94 Te1 8.3 509 607 603
8.4 Lo

cont omop.12
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To be energetic in ‘ 1 ‘ ; i
climbing, jumping & sports Ted Be? L TT | 6ed | 8% | Te4
To teke port in ‘ | |
parental intcrent/COnverswtio4 Y9

X

.
- =4
. o
O

.
o

Total mean

Piscipline
unishments

The Chinese nothers in this study are characterised by their
use of rhysical punishment(5%)) sueh ot éaning,spahking and slepping
as compered to only 25 of the Walay mothers(see Table 4347). On the
dther hand,¥Malay mothers(607) are more likely than Chinese mothers(157)
to scold or rebuke the children when they misbehaved. However,
peychologienl methods such as depriving the child of comething he likes
or rensoning out with the child are aleo resorted to. There are also
some interesting sex differences. Both Malay ond Chinese mothers are
more likely to use physical punishment on roys than on gitls,who
are pore likely to be scolded,

This finding is consistent with numerous other studies. In tnese
studies(ez.Djanour,1959; rirth,1966544m,1975;Switt,1965 & Wilson,1965)
it wvas tound that the most ropular form of runishment smong the
Malay parents incluc‘e scolding and rebuking,physicel punishment is
rare,hovever. Amongs the Chineee.pnysical punishment is the most

commoh form a8 are shown by studies of Ho(19Y74)3usu et 2l(1961):Lim(19]
Sollenberger(1968)8 Young(1971)

Diseiplining of child
Iypes of punishment usedsby race and gex (#)

T¥pes ot Chinese Chinese Halay 1 nal Total

punishment boys girls boys giiis \

Physical punishment 80 30} 40 10 40
FOBUEE e TR Tl [
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Denrivetion ot ; l
s ecial rivilege | 10 [ 3u 10 10 | 1%
Verbole col lé¢ns j 10 |20 | %0 10 % 27345 i
Heasoning | .- | 2 { encd 30 {vi NS
ngwardm

‘® in the crse of punishnents, o nloo Malays and Chinese

differ in the ways tney r-w rd their children. Table 4:48 indicotes
thnt ihinese mothers are more likely to reward their children mnteriasll
(70%) than ¥alay cothers(157). Malay mothers on the ~ther hond sre
nore likely to praise their children for good behavéour(80:°) than
Chinese mothers(207). Por some of the Chinese mothers it was Teld
that praieing » child in front of hin should de refrained, It was
to 'love at heart® that the Chinese mothers felt snould be done,
The mothers are of tne opinion that once the child knows that he is
being loved and rampered he may cavitalise on the situntion and
diseiplining nightbe more difricult. Yo sex differences among the

Chinese was noted,hovever thore were iome sex differerces among the

malays.
Iable 4:42
feward puttern of the motherssby rece & sex(2)
Iypes of rowards Chinese Chinese Malay | Malay | Total
boys girls boys | girls

Physical affection - - - 10 2e5

egy hug/kiss

nnterial rewards 70 T0 10 20 42.5

rraise 30 30 90 T H%
sunmory

On the whole,the results show that Malays and Chinese differ

in thelir attitudes and methods of child-rearing.Howvever,it is

interesting to rote that,despite the race

dirferences,the Mabeys
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and Chinese are found to be similar in verious aspects of chiid-
rearing,such ns attitudes toward ~ducstion and academic achievement,
e rly nurturance,aveilability of books and toys,verbal frecdom and
foastering of devendence,nnd independience training.

In genersl,the parents of the children nre comparable on
such factors as place of birth,level and medium of education and
ase(although mothers of malay children are somewhat younger) The
Chinece household¢ is somewhat less 'crowded'as comrared to the
Malay household and the Chinese hsve smaller Temilies. The result
" also indicnte that both tne malay and Chinese mothers are rather
indulgent toward their young children in their earlvy nurtsurance,
such ns bedtime. Chilcren are aiso given consicerable verbal freedon
during pre-school years and at present.PThere are anple ovportunities
rorobject experimentation in the homes. Books and toys are also

availaeble.

The Chinese and lMalay parents are also found to be similar
in their attitudes toward education and academic achievement. Both
Malays and Chinese children are characterised by kindergarten
attendence. The parents in this study are tound to have high
nspiretion and have shown interest and concern with regard to their
children's education.Thins finding is consistent with other studies
on child-resring among the Chinese,where parents are known to place
high value on ncademic achievements. his cen be compared tu studies
by(1i0,19743Tisu, et al,1961374m,197%;3011lenberger,1968 & Young,1972)
There vere no notable sex differences. igrental encouragement and
emphasie on educntion nre aleo shown by the evidence that when the
child does well in achool,/Chinece parents,however are more likely
to rowerdd the child and punish nim:m6tm b:“thole the parents would
tell the child that he cen still do better and give further '
encouragement. All the mothers interviewed,would iike their children
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to finish their education up to university level. with regard to
vocntional acpiration,the v-at majority tend to opt for the vrofescions
like lowymedicine,engineering and others.™he mothers choose science

a8 the subfject they went their children to be good in as they feel

that prospects are good in this field in view of the develorment in

khe country.

In the area of independence training,the results indicate that
there are no significant difference hetwecn the Vaiays and Chinese and
between the boys =nd girls or cven the interaction or race and sex.

The majority of the mothers would like their children o be independent

and self-relisnt in numerous aspects oY child-rearing. The parents, in

general expect enrly independence or their chiildren,

Considerable race differences are found in the area of
sociebility. On the whole,it would avpear that mixing and playing are
encouraged by the mothers. Hlowever, hinese mothers would seem to
place more restrictions on the children's interaction with their pecrs,
‘because they are afraid that the children nay'pick up bad habits'.

The Chinese cuildren are round to play mostly with their siblings,and
cousins. These Tindings lend support to those of other studies by {Ho,
(1974)Hou et al,1961;Lim,ﬁQ'lB)Sollenber,ger.@%&s)& Youngs,(1972) in showing
the Chinece low regard for sociability. Malay children,in contrast

are nllowed to mix more freely and to play with children from the
neighbourhood. The Malay mothers are found to be more permissive with
regerd to the child's exploration of the environment as compared to
the Chinese counterparts. As Bunzel(1950)and HO(1Y74) have observed
‘exploratory and aggressive activities tend to be thwarted very in the
life of a Chinese child,

In the disciplining of their children,the middle class parents
in this study do not appear to be particularly severe and strict.
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However,it is ob erved that Chinese parents are characterised by

the use of physical punishment sueh as c'ning and spanking for bad
behaviour in ceneral, In contrast,the Malay mothers are more likely

to make use of verbal punishment(eg.scolding).Other methods of
punishment include deprivetion of s ecial privileges and reasonéng.,

‘hen tne children are well=behaved,Chinese mothers are ftound to reward °
them materially whereas Malay mothers are more likely to praise the
children.The results are found to be consistent with studies on the

nalays(see Chapter 2) child-rearing practices.

It is interesting to note that although the mothers interviewed
do not claim sex-role differentiation to be of great importance,in
actual practice,however, they subscribe to this. For instance,in the
choice of toysyboys and girls differ;girls tend to play with '"typicel
girls'toys(dolls,kitchen sets etc) and boys with 'typicel bpys' toys
(guns,soldiers etc). G@irls are more likely to have hobbies and
interests in nmusic while boys are interested in drawing and swimming.
Mothers 2lso succumb to sex-typing in the choice of profession for
their children; mothers are more likely to choose teaching for girls
and engineering and medtcine for boys. They also give stereo-typed
views af boys and giris(such as boys are naughtier,boisterous and

more difficult to manage and girls are more obedient and quiet)

In gener=l, Malay and Chinese mothers in this study are found
to differ in a number of areas of childrearing,nevertheless the

gimilerities are at the same time evident.
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CHAPTER 5

Conclusions

The aim of the study was to look into the trends of child-
rearing practices among middle-class Malays and Chinese living in
an urban area. The results show that by and large_the Malays and
Chinese do differ in their attitudes and methods of child-rearing,
particularly in aress such as disciplining,sociability and explorstion
of the enviroument. Nevertheless,it has been noted,for instance
that Malays and Chinese are rather similar in their attitudes
toward education,namely educational and voéational agspirations,
kindergarten attendence and others. The findings also indicate that
Malays and Chinese do not differ greatly in the training of independenc
«early nurtutance veriables,opportunity for object experimentation(toys

and gadgets) and the availability of books in the homes.

The results suggest that while the traditional elements of
socialization are still present for this group of middle class
malays and Chinece,these elements are nonetheless making way for
the more modern ones. The trend now appears to be toward the method
of child-rearing where indevendence and self-reldéance on the part
of the children are stressed. o longer are nagging or excessive
superviolon popular with these mothers. The children are allowed

conslaerable freedom for exploration and object experimentation.

the present findings provide evidence which suggest that
cultural differences aftect child-rearing attitudes and practices.
The fact thet the Malays and Chinese come from different cultural

backgrounde explains the cifferences in their child-rearing practices.
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Simultaneously,the similarities among these middle-~class mothers

in this study 2re also noted. A number of suggestions have been
given to account for these, Phe similarities may be attributable

to the fact that the parents in the study are highly comparable

in terms of birthplace,education,age and other home bacikground
variables. The social class variable such as the similar educational
background helps to explain the similarities in child-rearing practices,
As the data show tne middle class parents included in the sample
are largely English-educated. The exposure to a common medium of
education and subsequently to common values and media may influence
the attitudes ot the parents. Thus the similarities among the two
races may not be so surprising. This common educational background
nould perhaps heve resulted in parents making'use of xnowledge

gained through education and acculturation:(Kitano,lgGl,p.ls-l?)

Takepn as a whole,the present findings ¢o lend support to
those ot Djamour,(1959);Firth,(1966); Swift,(1965) & wilson(1965)
on such aspects of socialization as sociability,punishments and rewards,
freedom to exvlofe the environment and the indulgent mood of the
Malay chidd-rearing practices.However,the Malay parents in this
study are observéd to be relatively more aware and concern with their
children's education than what have been previously noted of the
Malays in the rural areas who have ndot been known to place emphasis
on secular education. This swareness Tor secular ecucation may be
regarded ns a change of attitude resulting from the rapid socio-economic
developments in the country. The Malay children in the present study
are providedwith a variety of téys and gadgets in the homes unlike
those in the other studies.In addition,this study ie consistent
with that of a more recent study by Lim(197%) in numerous aspects

of socinlizaation.
PERPUSTAR AAN

YEDAIMEN i m s mi e



The vresent findings on the Chinese child-rearing practices
are also consistent with studies by Ho,(1974); Heulet/a1€1961); Lim(197¢
Sollenberger(1968) & Young(1972) in areas like education,sociability,
digcipline.ond early nurturance variables. The Chinese children
in the present study,however, are providod with toys and games
to amuse themselves with. The opportunity for ovjects experiment-tion
may be regarded as a recent development in the Chinese socialization
process, for in traditionak and ancient China,children were not
regarded a8 airierent from aaults and hence to be treated in
distinctive ways. They were generally considered as 'little adultS',
mingling,working and playing with adults. fthe coneept of childhood

being such one would expect the almost non-existence of toys(miniature

kitchen sets,guns and many others),

However,it is noted that in the aren of independence training,
the vrecent findings show no significent race or séx differences,
unlike that of Lim(1975). *his inconsistancy in findings may be
explained by the fact that the present stuay involved 2 smell
sample compared to the other study. Furthermore, the study by nim(1975)
involved cdirferent sampleg. They were nine-year old children verses

the seven-year olds in the present study,which also include both

boye and girls.

Implications for further research

The present tindings provide empirieal evidence on the
differential socialization patterns of the middle class Malays and
Chinese living in an urban setting. Clearly, in a plural country
like Malaysia,the present study suggest the need to examine the other
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races besides the Malays and Chinese and also to include the

lower class in future researches. When making cross-cultural
comparisons,it is necessary to take into account the larger
socio-political environment in which the cultural pgroups live.
Malaysia clearly offers an interesting place for the cross—cultural
study of child-rearing practices because the plural nature of

the society allows for ethnic groups to be studied in a socio-
political setting that differs radically from thaf in America,Hawaii
or Taivan. It is interesting to note,as Liém (1975) had observed,'that
if one compares the present findings concerning the Chinese with
obgservations on the Chinese in America or Hawaii (eg. Sollenberger,l196¢
% Young,1972,etc),despite their differential intermaction with

the different socio-political environment,the findings are
vonsistent, These striking similaritice of the Chinese in the three
countries perhaps attest to the strength of tradition,culture and **
the constancy of family structure and some of the most valued

aspects of socialization methods of the Chinese,'

In view of the rapid socio-economie dewelopment amnd urbanization
in the country,it is evident that there ic = need for larger
scale studies to be carried out before a firm conclusion ean
be arrived at. For example,it would be of great interest and value
to meke a study of those people involved in the rural-urban shift;
to Tind out whether the length of stay in the urban areas have in
any way affected their attitudes and methods &n child-rearing,or
whether in time more chhAnges will take place for the mmbal vopulation.
with the acceptance of urbam elements. Studies involving larger

and more representative sample of the Malaysians may be needed
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and also studiecs of empirical nature are ciearly required. This
is because many of the existing studies were based on observations.(see
ghapter 2, review of literature) Furthermore the vast majority

of the studies were earried out some time ago.

Practical implications of the present findings

The present findings not only provide information on the
enild-rearing practices of the two races,they also suggestosome
practical uses. It may be suggested that knowledge from child-rearing,
studies can be used as guidelines for mothers,tcachers and others
concerning the treatment of young children. Indeed, such a stady may
enable usz to understand better the range of behaviour possible
in any one person, For instance,the findings indicate that Chinese
do not rlace mueh emphasis on sociability and with this knowledge,

one may understand as to why a Chinese child is not sociable.

In view of the increasing emphasis on education,these findings

may be naed as bases for prescriptions for educational practices.

The results which indicate that Malay rerents rlace more emphasis

on education than hove been previcusly observed,may be utilised

to explain why the Malay children until recently'tendec t0 show

poor performance on tests. Obviously, parental encouragements

and enphnsic on educetion are needed to affect the children's tests
performance. Such information may be helpful to teachers and policy-

makers in drawing up educational programs.

Accunmulated information on child rearing practices may bve
applied in the prevention of deliquency,drug abuse,school dropouts
and other social problems or in dealing thérapeutically with

delinquents. Investigations show that the following factors are'
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related to delinquency: poor parent-cnild relationships,rejection
by varents,harsh parental punishment and erratic discipline,
frustration o1 neceds for independence and self-expression. Thus,
the knowledge ot the factors underlying delinquency may be used in
developing more adequate social welfare,and educational programs
to aid parents,particularly those of low socio-economic status,to

establish better relationships with their children. Authorities,using

these informations may get the right direction for the treatment

and handling of the delinquents.

Although the study is earried out on 2 micro-level,it is

obvious that thevimplications it brings are macro.

Limitations of the study

some ot the methodological limitationse may have affected .
the finaings. The possibility or getting 'socially acceptea responses?
in interview techniques and of racial experimental effect should
be borne in mind in interpreting the findings.(see Chapter 3)
Practical considerations and the lack of time made it necessary
to limit the study sample to urban school children and to the

middle class Malays and Chinese.

Although, the advantages of cross-cultural study are evident,
a number of problems are expected to come to fore when we attempnt
to compare the Malayé and Chinese. The pattern of concerns and
events to which our attentions are directed are not the same fron
one culture to another. Thus to compare across culture,one has to
be aware that different culture and society stress on different

agspects, One culture may emphasize on respect for others,competition



while anotiner may concentrate on dependence,cooveration and restrictio:

These limitations suggest that tuture studies involving
the use o1 other metnods of data collection are needed. Thus the
prescnt findinge were discussed in the light of these limitations.
Nevertheles:,this study pave the way for more studies in this field.
Although the study provideéevidence on the race differences and
also sex differences in the various aspects of socialization,more
in-depth studies are called for. Perhaps a longitudinal study
would be able to indicate the exact variables that are necessary
and sufficient to influence the personality of an individual through

the socialization process.
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APPENDIX I

- INTERVIEW QUESTIONNAIRE SCHEDULE

Name of Chil’.'xooooooooooooooooooooo-ooooooo.ooo

Namf} ﬂnnkt.-‘.......-...................... ceoe
Addross:oo.oooooooo..o.'Ooooooooooottoooo...ooo
Alf!mﬁt:.........--ocoo.oooo.-oouo.o--ooooocoooo

. 80110012000000000000.00ooooooocoooooo‘ooo...ooo

SGROI l]:.."...'..l.!0........0...'....'........

Str\nv',‘,.«'-\r‘dt........-........................-.-..

?arjnh:‘...'i.......l......I..O...I‘..‘..O..'..

Lansuage O0f Inberviewicecccccccccscccccccncinss
. Bahasa pengentﬁrﬂn tmudu{’at..o................

Date and situation of intervievwteccoscssdenccscsocensce
Haribulsn dan situasi temudugﬂ:.....................

Biograp: ical Data

Butir-buiir Riwayat lidup

« TﬂtherQB birthplace’oooo.oooooocoooco-oooooooooo.
Tempf!‘b lahir bapa:._...................-.o.-......

2. Period of residence in(a) Malaysif.ccccccscscce(D) MAlACCAceecooccsne
J{mgka masa kedieman dlm (a)ﬁ&l”Siﬂoooooo.oooo(b) f";elaka...........

3. Mother's birtnplacoz..‘...................0...-..
Tmpqt lahir 1but..O.....I............0‘0........

4. reriod of residence in (a) nalﬂij.Oooouooooooo(b) MalacClecencvscsase
Jangka maca kedisman dlm (a) Maloysia ceeecces (D)Melakoeccosocsccne

Se RQI:“iOn:-ooooo.oooouoocooooo
Ugomnseecesesccsccssessnssscsne

6o Tather's NlClecessecnssscnsnce
Unur boApPAfecsevcsccssscsssses
T. Mother's ngetecsccccccescnce
Unur 4DUlecececsccccccnccnss

A, Father's occupmtionstececcscsscessscnes
I’Okerjﬂan bﬁmzooooooooooooooooo....oo

9. Mother's chpﬁtionh.....o........
POkerJaﬂn iDUs.ceeesssvcsccssnesces
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Father's educational background/Latar belakang celagapan bapa

Any formnl schooling Yes/No Can he rend?ececccee
Pernahknh din bersekolsh(resmi) Ya/Tidok Bolehkah df baCATeces

If Yes, types of school(s) institution(s) attended nnd lewel reached,
Jika Ya, jenis sekolah,institusi yang dihadiri d&an tingkat dicapai.

Types of schooling:-
Jenis persekolahang-

(a) Elﬁ{iliSh/Ing_:gOriS...........o.......o.
2b; Chinese/Cina.o.........-............-
C Nalay/ﬂelayu.........................
(d) OtherS/lﬂin-lainoo'oooooooocoo.oooooo

Level of schooling COMPletedececevessosscecscscscsnceccoseenas
Tiugk'}t persekolahan dicapﬂi Seeroserrsssoseevevtetssassese e

COl.‘.ege gr"d!.l’itlon/KOlej g‘raduﬂte.............-.-...-........
University grg}(lu'\tiOn/Univerﬁiti {_’;I"’-du' teooo..ooooooooo.oo..o
Other graduate professionni training/Lain-lain latihsn kemahiren.

...'....0...'............O...Q.....................Q..0.....

lMothers educationnl background

Any formnl schooling YGB/NO Can hhe:'read?...........
Pernchkah dia bersekolah(resmi) Yao/Tidak Bolehkah dia b2c@Pececes

If Yes, types of school(s), institution(s) attended and level reached.
Jika Ya, jenis sekolah,institusi yang dihadiri dan tingkat dicamni.
ryvres of schooling:=-
Jenis persekolahan:- ,
8) English/lnggeris............-..-.......
b) c}linese/CInaooooooooo-oooooooocoooo-o
C) Halay/ﬂelayu................-.-........
(d) OtherS/Lain.lainooo-ooooooooooooooooooo

Ievel of schooling COMPIBtOA s vocivesestonssocccncososnconnece
Tingkat peri‘aakOlahan dicap31.0.......C.0...'0..0.....0.0....0.

Co.llegﬁ gradu'ltion/KO]-eJ graduate...... teecesensssssccnnssnne
University gradu~tion/Universiti ETUN L0 snssenvicsnrnnee
Uther greduate nrofessionsl training/Lain-lain latihen kemshiran

.‘....'........‘.....C...'.'.....O.‘.C....l......00....0......0

Lingusitic Background:/latar belakans lin uistilk

¥hat lanpuages or combination of languages do you and vour family
speak?

(lu ka lu aye keh-teng kong hami oowei ah?)

Apnkah bnhasa-bahasa atau kombinasi bohas@? yang ande dan keluargs
anda tutur?

é;.......'......‘........

B)eecsscessesnssnevesnens

EE L O LR I B N

Combinntion Of’oooo-ooooooooo
Kombinasi bDAhGBAL seeccccccss

4)........0.0....0....O..
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011y Vardble/Angkub-h keluarga
cize & make-up of household/Saiz dan Comrosisi Rumahtane:on

l. How mony bedrooms are there in the houSeTescecceccccccscse.
(chee keng choo 0o kooi keng pang-keng)?

Ada berapa bilik tidur di rumah Ini%ecececrceccocoscoscceoe

2. Mow magy pgonle pre thereliving ‘ it
00 EboS aye lung %unﬁc%een.e%g gk?o“%%?? PR

”erﬁpﬂ orané" {111{_"-"n1 di rlm'xh ini?ooooooococc .
L B B R B ) P e

%e Apart from your immediate fonmily is ther " .
tne house? { Yeo/No MY T T TR S 2 T d
Asi boe sng lu kaki sye keh-teng lungz,00 pa lun- tua 3
5] 8 - . g [T Ve . ' u L y
Selain deripeda angrote? keluarga mu ﬂdaiah grnnp lninaya;g(hee e
tin{’,”f\l (ii rumﬁ'h, 1rli"{...Ada/"[‘idﬂk Siaf)';’:?oo.ot sace

8ize of the faniiy/Seiz keluarga

1. How many children do you heve .csesccccesccces
(lu oo kooi sye kish ah)?
Anda ada berapa Orang 8NoK?.cccsscscccscccese

2. APO{}ition of X 1!1 the familyoooo.-oo.ooooo . g
(X 81 pai tae kooi aye?) Ak e;ﬂggt[fn:)
:% “oe

Kedudukan X dlm keluarg'x. sevssrensennae (?) middl tion{;)oo

perteneahan. L

Tos./Kedkn | Agefunur| Sex/dant | Tyre of fohe (63 youngest(sway)....

iw_ DONESUeescscsesss
oy s :
2e %
7 " L SR
T
- LR R
Sever

Nurtursnee Varisbles/Anskubsh? Pengasuhan

1. Pedtime of X vhen baby:fx an

TR bR 4 B miiousoe ot s s

+ (1) ot a specific time(co tnesh tioh.aye tiam sish asi boe “e....
pada masa tertentu....... AR ' s e

(2) no specific time(boe tnealj tioh aye tiam 8iah)cecconessse
tidak ada masa tortontu.............

2. Pedtime now(chit choon koon aye tiom siahj)ececesescce

Masa tidur ﬂekarangooooooooooooooooo-o-oo-oo.
(1) at 2 specific time(oo tnesh tioh aye tiam sish)ececcccee

pﬂda moon tertentUseccscecsscescscosssscsccnce

(2) po epecific time(boe theah tioh aye tiam sish)
tidak ma masa tertmm.......'.............

Caretaking of child and other badkground data /Jagean anak dan Llain

1. Apart from you,who else took ecare of X vhen he/she was younger
({e.before he/she went to echool) Lu aye kiah sway hun hisi,asi bvoe

o4 1lu koe oo palung kor ee boe?




-87=

l. Selain dariprda anda,adeksh sesiapa laim yang menjaga X semasa dia
kecil lagi(sebelun bersekolszh)?

lehO(Siﬂﬂ&)/Siapﬂ ?-........................O.....

2. wWho else takee care of X now(chit choon koe oo siang kor ee
;‘liﬁp" la{;i yf':n{‘: mOnj'gﬂ X 8-“kﬂrﬂnb PrPUPEOROONIIROOEBIEDEOOOOES

4. Where do you ususlly take him/her out to?(lu ke chuni chua ee
chbot ke~ toloh 7h?>ooco.ooonooo. eveesesossnensncanse

Biﬂswﬂ andn membawa dia keluar kemaAnA%.ccecccccccssscoscse

Ao Who tokes him/her out most?(kah chuai sieng chua ee choot kee)
Siapakah yvang serings sekali membawa dis keludrfeececccccsccscccce

Did X have any tdatoring before he/she went to school? Yes/lo.
(1u aye kiah aboey Jeep osk avesi,lu 00 cheng keng kak ee tak chek
Adnkoh X mendapat apa-apa pendidekan sebelum dia bersekolah?Ya/Tdk

6. If Yes,then did you: (asi o0o,s8i m si lu:)
Jika ada,adakah andng
(a) teach him/her st home yourself(ti choo
cheng keng kaki kalk ce
gendiri mengajar di® di rumahkah?

(b) get someone else to teach him/her
(cheah lung lai kak ee? )
nendapat orang mengajer diag

orintou (c) send him/her to kindergarten? W 50) <
(hor ee tak ewe=tec-wan? No. of Yeart
menghantar din ke tadika? "“"i"

T« WYhat do you think are the advantages of kindergarten?
(1u hor ee kee ewe-tee-wen,00 hami lee aik/hoe chot?)
Pada pendapat anda,2pakah kebajikanny” tadika?.ecceccscsccsece

L LA I B O L I R R B O IR I B I I O B I I R R I N B R I O N

erbal omn bas Bercakaps

1. Was your son/dauchter allowzd to talk during mealtimes:
lu kian nor lu aye k kong wa chiat tiam siah)?
A&ak» nor lu X i ng ggg siah)

snak anda dibenarksn bércakap cem makans
(a) Before he/she went to school ' (b)now( teongkim)
(e2 aboey jeer osk ayesi) Sekarang
Sgbelum bersekolsh
1. always(tak pai)/selalu l. always(tak pai)
selalu
2. often(seong?)seringkali 2.0ften(seong2)
seringkali
'3« nometimes(ooei)/kedang-kala 5.c0metimes(oosi)
kadang-kola
4. seldom(han s81) jarang 4. seldom(han 21)
jarageg
Y« never(m putt)tidak pernah Y%« never(m putt)
tidak pernsh

2. Did you ellow your son/daughter to listen to or partieipate in
adult conversation when adults are talking: (lu kian hor ee
cham kah tua lung kong wa)

Adakeh andn membensrkan ansk anda mendengar ataupun mengambil

bahngian dolem pertuturan orang dewssa semasa orang dewasa sedang
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bercakap:

(a) before school(ee a.ocy jeep ouk)

(b)¥ow( teongkin

Yeb=lum beesekolsh vekarang

1. always(tak pai)/selelu 1, =lmays(tak
pai/selalu

2. often(seong?)seringknli 2.0ften(ceong?)
seringkali

%, sometimes(oosi)/kndang=kale s.00metines(oos!
kadenpkala

4. seldom(han si)/jorang 4. seldom(hansi

jarang
5. never(m putt)/tidsk pernsh 5. never(m ~utt

tidak pernah

4, Was your son/daughter nllowed to discuss adult topics or the cort

of things ndults talk a
Adakah enak anda dibem

perkarn? yang orang dewaca cakaps

(a) before school{ee aboey jeep ozk)

bout(lu kisn hor ee kong tus lung aye wn)
srkam berbincang topik orang dewasa atau

(b) nNow(teongkim

Sebelum bersekolah sekarang
1. always(tak pail/eelalu l.always(tak pei
selnlu
2. often(seong?)/sering~kali 2.0Tten(seong?)
sering=-kat 1
5, sometimes(oosi)/kadeng-kala 4esometimes( 009
kadang=kala
4., seldom(hensi)/jarang 4.seldon(hansi)
Jerang
5. never(m putt)/tidak pernech 5. never(m putt
tidak perne

rarentel encourszement and emp%aeigmqg_ggaggmic achievenent
Dorongen dsn tekenen ibubspa atas capaian Akademik

1. vhat do you do when your child does well or gets good merks st school
(asi lye aye kiah tus o=k tng koe tiok hoe2,lu ka=-cheh choe hami)
Apakeh ando buat apabila anak anda mencap2i kejayasn yang cermelang

atau mendapat markah yang baik di sekolsh?

(1) say notning or do nothings(boe kong ka boe crnoe puah nung)
Tidok mengatak-n apn-apa ateu tidak membw t aps-apa mengenainya,

(2) tell hin/her he/she con o411l do better(kong hoe ee tiah ee koe aye
choe ka hoe)/ Memberitahunys dis boleh mendapat keputusen yong lebih
bnik lagl.

(3) reward him/her(pahseoh ee)/Memberi hadishe...elowl anchuah(/Bagainan=

PR B B B L B ‘.l.O..........l'..‘.‘..‘. L RN L N B B B

(‘Othel‘¥(p“h\lng niie?/Lain-lﬁin'?...-.-....-..-.................

2, What do you do when your child does badly or §ets poor marks in schoo
(Asi lu nye kish ti onk tng koe tioh boe hoe lu choe hami?)
Apak"hegnga buat apabila sndk anda mendnpat keputusan yang buruk
di sekolah?

(1) say nothing or do nothing(boe kong ka boe choe pushung)
MeAalr mancata anseann atal membuat ans-ana mensenainve.
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(2)tell him/her he/she can try to do belter next time(izon, horee tian
ee koe aye choe ks hoe /Memberitohunys dio boleh cuba lagi
wendapat keputusan yang lebih baik lagi.

(3) punish him/her(huztt ee) How(anchu h)?eeeeeoeeesnne i 7RSS
Hukum dia BagaimanaPeses esoeons ones arafare gieiere s e
ll) Other[}(pahung 1160)/Ilain_luinoooooo00‘......0o oooooo L I I I )

5. How important is it to you that your child(x) should do wekl 1n
school(lu jin ooi joeh eowkin lu aye kiah ti oak tng koe tiok hoe2v)
Pengtingkah anak anda berjaya mendapat keputusan yang cermelang
di sekolah?

a) very imporvant(chinniah eowkin)/sangat penting

b) quitve important(cham poo toe eowkin)/penting

¢) not very important(boe hami eowkin)/tidak berapa penting
d) not important at all(boe eowkin)/tidak penting langsung.

4. How satistied are you with your child's marks in school now?
(Tetngkim lu aye kiah aye seng chit lu 00 rasa mua ee asi boe)
Puaskah anda dengan markah anak anda di sekolah sekarang?

a) very satisfied(chinniah mua ce)/sangat puas

b) quite satisfied(cham poo toe mua eel/puns

c¢) not very satisfied(boe hemi mua ee)/tidak berapa puas

d) not satisfied at all(boe mun ee choe -chee-koay)/tidak puas langsung

5. Do you thik he/she is:(lu jin ooi lu aye kiah)/Adakah anda
perpendapat dia:

a) doing his/her best now(teongkim oo yong kong tuk chek)/sednng
bersunggun-sungguh helajar sekarang. .

b) that he /she could still do better(asi cc koe aye choe ka hoe koke)
poleh lagl mendapat xenutusan yang oairk.

Bducational Aspiration/Aspinasi Pendidekan.

l. How far do you expecect your chiid to go in his/her education?

(lu he bang lua ye kiah tek ka joek kuinh ah?)/

sernpa jaull anda harapkan anak anda boleh capai dalam pelajarannya?
finish primary school(svay oak)/tamat sekolah rendah

finish L.C.s.(tay cheet hoeh)/tamat SRP/LCE

finish MCE/SPM(tay kawe hoeh)/tamat SPN/HSC

finish HSC(tay chup hoeh)/tomat ST¥

finish college(huzkee pik giap)/Kojej

finish university(tua oak)/tamat universiti.

o

C U\
- ks - - . o

-

2. 1s your child having any private tuition mow?{lu aye kiah teongkim

oo pore siv asi boe?)/Adekzh anaky¥ anda menerima sebarang pejgajaran

persendirian sekarang?

(1) No/Tidak

\2) Yes:/Ya In what subjects?(pore 5ip hami Kor bak?)eeeeceeeeeses.
BELEN DETKANE BURT b eoarais 1160 40 o sittiviant ol e Sl TR S S i

%. Does anyone help him/her with his/her homework at home?
(Ti choo ayesi oo lung ka ee choe ee aye kong koe asi boe)
Adakah sesiapa yang menolengnya dalam kerja-rumahnya di rum h?
(1) No(boe)/tidak ada
(2) Yes(bo)/dda:.. If 80 who?(asi 00,81ang)/81aP8cececaccccnascss

4. Do you congider the choise of school for your child to:(lu jin oo1
lkeng oakitng hor lu sye liiah joek tiong eow?/Adakah anda
menganggapi boshawa pilihan sekolah untuk ansk anda adalah:

(1) very liportant(chinniah viong-eow)/sanpgat penting
(2) quite 1mport:nt(cham poo toe tiong=-eov)/penting

~



_90-
(5) no%t vory imrortant{boe hami tionecow)/tid~k beraps penting
(4) not impvortemt at 211(boe tionkeow choe chit-kony)tidrk penting
langoung.
ho usually roes 80 see the teachers or heads of school?
(ka chuai sisng kee ku»h ee aj@ sinseh asi haw tnuhn)
Siapaksh yong biasa pergi berjumpa dengen guru” atau guru vesar
sekolah?
a. mother/ibu
he Tather/bepn
c. both/kedua-dun
f?. Qt}l@rﬂ/zﬂinﬂl"in............... MEEEE R R R R R R I I B O

be NHow often do you or your husbend or others visit your child's
achool to tealk to the teachers er the heads or school?(lu k2 lu
aye sinseh asi palung o0 lunk chu=i pai kee ee aye 0%k tng ke
e¢ ave sinseh asi heu tiunh kong wa?)/Ieram le 11 anda atau
su'mi anda aten orang lain melawat cekolash anak anda untuk

berbuel dengsan surn” atau guru beser sekoleh?
Ho.0f Timesgo £ r/Nil. lawaitin se jouh iniZcceccccccee seee
7. ¥hat are your ressoms for your visits ucually?(ka chuni lu oo hami

le -aik kee chay ee aye sinseh k-8 hou tiunh)/ Biasanya,apaksah
sebab? untuk lavaton DG 87 0000600008008 200208s 0500000000000 000000

'EEEEERENEENEREREE SN NI R R

De

EEREEREEE RN IR I I N B B B

'« OFf all theasubjecis that your child cstuddes at shgol,which subjects
wouls yvou most like him/her to be bvest at?(lu ye kdah tak aye kore
bak to @k tng,lu suks ee tak toe loh chee humg kor-bak siong toy

hoe)/vari kesenu~ perk-ra? yang anak andes belajar ai sekolah,
apskoh satu perkera yang enda ingin anak andn aken menjadi torbaik

dﬂ'm?....‘...... R TR R R IR RN R R L A A N R

why‘(Chomi)/n'ngapﬂ?..OOQ.OQ.0.0.0...000‘00000000-0-00...00

Vocantionmnl sspirations/Aspireei? Vokesyenal

le ¥hat would you like your child to be when he /she grows up?(lu
hee bung 1u =ye kish t@a hun ayesi choe hani?/Apakah yang anda
ingin anak enda aken menjadi apabil- dia besar nan§ilececccccccss

S EEEEEEE R R R EE EEE NI I I I I B P R N RN R R NN

Dercanpur-a

Tekanan atas

Bmphasis on sociabil

l, How importemt do you think it is for children ofyyour child's age
to mix and play with other children?(lu jin ool joek eowkin hor
#inna ¥a lu sye kish efang hwel aye cham ko paleh ginna tih-toe?)
Adaksh penting kepadamda untuk konsk? dalem lingkungan umur anak
anfin bercampur-gaul dengen kenak2 lain.

very important(chinnish eowkin)/sengat venting

quite important (cham poo toe oowkin)/genting

not very important(loe hami eowkin)/tidak berapa penting

not imvortant at all("ce ew kin choe che--koey)/tidak penting
langsunge

2« Do you ever encourage X to go out »nd play with other children.
(1n putt hoho keow ee choot gua kaw ke paleh ginna tih-toe)
;o:n:hknh andn menggalakX supaya keluar untuk bermain dengan kanak?2
nin :

Y“/’Oﬂl/?‘dﬂk. m(hui aoo)mmp‘?.oooooa seesessnsenns

LR R R R R R R R N R R R R R N

Je Who does he /ohe ususlly play with outside school?(ee oak
lieow ayesi, ka-choaw ks siang tih-toe?)/Dengen niupukag‘:fn
biasa bermein DQIOPBB sckolnh?.........................n...

IR R R LR R R R A T TR

A A
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? 4e DO you encourege X to mix children from other racial groups?

o o e e S S

el Te e o o et i i e R P L

(1u oo hoho keow ee ka vatt sek lung aye pginna tih-toe?)

Adakeh anda mendorong X surays bergaul dengan kanak2 dari lain
bangsa?

YOS/”O/YB/Tidﬁk. chy?/h"'f'li 200 /Hengnpﬁ?........o.........

L A R R A R BN NI B A A B B O L B B

5eD0es he/she mostly play with boys er girls?(ce ka-cheow ko ta nore
agi k2 cha bore tih-toe?)/Adakah dia selalu bermein dengan kenak?
leleki n?au rerempunn?
1. boys(ta pore)/lelaki
2. ¢irls(cha bore)/rerempuan
3o both(nor aye)/kedua-dua.

6. How do you feel about it?(lu rnsa anchuash)/Apsksh perasa'm ende
terh2dap ini? _
1. that girls should play mostly with girls.(cha bore tiok ka chs
bore tih-toe)/perempuan patut main denzan perempusan.
2. that boys should play with boys(ta pore ka ta pore tih-toe)
leleki patut main dengan lelaki,
3. that he/she should mix freely with both sexes(ta vore ke cha
bore cham? tih=-toe)/Dia m tut bergeul dengan kedua-dua janti

Decision-making & Strictness of Parents/Membunt keputusan den tegas:

jbubapa

1)Who usually makes the decisions at home concernddg X®s upbringing’
(tun choo,ka~cheh siang gim choo-ee ka anchuash ch e ka2 kusn x$§

Jiapakeh yang bissanya membuat keputusen di rumah mengenai
peneliharaan X7

1. father/bapa 2. mother/ibu 3« both/kedun=dua.

2) +Who usually punishee the child(sisng ka-cheh huatt ee)?
Siapakha yeng biasanya menghukum anﬁh anda?

le nother/ibu 2.father/bapa 3. both/kedua-dua.

%) Would you consider yourself or your husband to be stricter with
the children ?(lu jin ooi lu asi lu aye sinseh ke giom ka lu g
kaih)/ Pada p endapat anda,adeksh ande ateu suami anda yeng
lebih keras dengan anak anda?

1. mother/ibu 2. father/bapa,

4) 1s your child more afraid of you or your husband?(lu aye kish ka
ki~h 1u as® lu aye sinseh)/Anak anda lebih tokut pada anda atau
su=ni anda .

1. mother/ibu 2, father/bapa.

01 ad regts/Minat bactan ibuba

Le How much time do you svend reading esch day?(lu chit ji‘ kua ooh

kunh kooi tiam cheng aye chek)Berapa banyak masskah anda gune untuk
membaca setiap hori?

.; up tolthr/eampai { jam b; up to 1 hr/sampai 1 hr
LSy B\ A - d) more then 2 hrs/lebih dari 2 jam,

2+ What sort of things do you read mostly(lu ka-cheh tak hami)
Apnkah mnda selalu baca?

f) newapaner(»oe chnnh;/suratkhablr..:...................'

b) magazines(chap chee)/majallel cccecccscsccccnnssccsss

¢

d

bOOkn(kor 800 Oh.k)/mmu R N
Othera(pnh hung chek)/Lain—lain buku........-............
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3, Hovw much time does your husband spendp reading each day?(lu aye sinseh
chit jit kua kwee tiam cheng aye chek)/ Berapa banyek mesa suami
andn suna untuk membaca setiap hari?
a. up to + hr/sampai¥ jam be up to 1 hr/sampei 1 jam
e, " " 2hrs/sampei 2 jom d. more tahn 2 hrs/lebih dari 2 jm.
4, what sort of things does he read mostly?(ee ka-cheh tak hami)/Apakah
did sel2lu baca?

8. newspaper(poe chush)/syratkhabar Db, Magozines(ch°§ chee)/majallah
¢. books(kor soo chek)/buku? de Others(pahung)/lain?

Books And Toys/Buku den alat Permainan

1, Did your child have any story books before started schooling?(lu aye

kiah aboey jeep oak avesi oo kor soo chek boe)?/Adakah amak anda
mempunyai buku2 cerita sebelum dia bersekolah?

No/Tidak
Xes/ada If so(a) how many......(igx—S
Jika ada, Dberapa (ii) 6-10)
(iiig 11-20
(iv) more thEn 20

lebih dati 20
(b) typesp of books/jenis bDuKlUeesececscesssssss
(hami kuan aye chek)

L L L B B B B B B N

2. Apart from school books,does your child have any story books now?(
(tiongkim mai sng oak tng chek,ee oo kor @eo chek boe)/ Selain daripads
buku? sekolah,adakah dia mempunyai apa2 buku cerita sekarang?

No/Tidak

YQS/Ada i s o yes, (a) how many(ap})rOX)..c-o.oooo..oooooo-‘Q
jike ada

(b)types of books/jenis buKUeeeeesoosssss

L B R BB I B B B R I B IR B R B R I R I )

%3, What kind of toys did your chilld have before started school(lu aye
kiah aboey jeep oak si,oo hami kuan aye tih-toe mi kiah)
Apskah jenis alat permainan yang dia mempunyai sebelum sekolah? ¢e...

...........‘..'........'.......Q...‘............l.....'.............

4. ¥hat kxind of toys does your child have now?(tiongkim ee oo hami kuan
aye tih-toe mi kiah)/Apakah jenis alat permainan yang dia mempunyai

Bekarang R R R R R Rl R O O S A A,

5, What are his/her favourite toys and games?(ee siong tay suka hemi kus

anye angkong-nge ka wan-sah)/Apakah alat permainan den permainan yang
dia {;emar sekﬁli?.......O..-............O.l...0.00........‘.....‘..

6. Does your child have any ho bbies or interesss? If so,what are they?

(ee 0o homi heng choo asi see hoe)?Adakah di mempunyai kegemaran dar
minat? Jika ada. ﬂpa dia?.o.tcoooooooooo.oooooo'otooqcooo.ooo..ooooo

Preedom to explore the environment[kebebasan untuk menyelideki alsm
gekitar.

1. Was X allowed to find things for himeelf/herself to play with and ru
around on his/her own or go vwhere he/she wants to on his/her own:(lu

kien hor ee kaki choey meekiah lai tih-toe ka hor ee choo ewe chany ka
hor ee kee toloh ee suka)/Adakah X dibenarkan mencari barahg? untuk dir

gsendiri bermain don melari kesana sini sendiri ataupun pergi ke-mans2 d
suka sendiri? '




~03%a
fa) “efore schooling(~boey jeep o2k)

| (b) YNow(teongkin)
r achbolun scekolahs

¥ sekarang,

b (1) nlways(tak mi)/selnlu {13alwnys(tek pai)
i gelalu

2 (2) often(seong?)/seringkali (2)orten(seong2)/

seringkali
Lo

(3) sometimes(utei)/kedang=knla (3)cometines{utsi)/

kadang-knla

seldon(hon si)
jarang

never(m putt)
tidak pernah

2. Wag your child allowed to play freely,without restrictions indoors:
(1u kien hor ee choo-ewe ti-toe choo lau bin?)/Adakeh X dibenarken
hermain di dalom rumah dengan bebas, tidak ada halangan,

(a) Pefore schooling(aboey jeep oak)
sebelum sekolah

(1) always(tak pai)/selalu

(§) seldom(hon si)/joreng (4)

(5) never(m putt)/tidak pernah (5)

(v) Yow(teongkinm)
sekarang

(1) alwoys(tak pai)
gelalu

(2)often(seons2)
seringkali

(3) sometimes(ut si)
kadanpg=kal~
(4)seldon{hon oi)
Jarang
(5) never(m putt)
tidak pernah,
%, Vas your child ailowed to play freely without restrictions outdoors?
(lu kisn hor ee choo ewe ti aw bin ti-toe)/Adakeh X dibenarkan
bermain dengan bebas,tidak ada halangen,di luar rumah?

() often(seong?)/seringiali

(3) scmetimes(ut e1)/kedeng-kala
(4) seldom(han si)/jarang
(5) never(™ putt)/tidak pernah

{a) Before schooling(Aboey jeep oak) (b) Now(teongkim)
sebelum sekolah sekarang
(1) always(tak pai)/selalun (1)altay8§tak mi)
gelalu
(2) often(seong2)/seringkali (2) often(sedng2)
. ' - setingkall
(3) sometimes(ut 8i)/kadangekala (3) aogetimssgutai)
ko a
(4) seldom(han si)/jarang (4)seldom(han si)
Jarang
(8) never(m putt)/tidak pernah (5) neverin putt)
tidek pernah
-t Za
1. Do you think that there are any differences in bringing-up boys and
~ pirle?(lu jin ool chee ta pore kish ka cha bore kiash oo asi boe

sung
sung)/Pada fikiren anda sdakah terdapmt perbedamm di antara mendidek
anak lelaki den enak perempuan?

If Yesywhot are tke differencess(ei oo hami boe sung)/Jika ada,
amkﬂh p(’.‘-rb.dﬂ‘nnya! oo..o.ooocoooonoooooiooooooooo.-oo.-oo.q'ooo

Ze Tow {importsnt do you think it ie for a boy of X's age to act 1lik
: ea
ronl boy(clinbas trees,dindrin pirls,plays with lodggr..tagos blue f
his favourite color)an! for girls to be h dylike(dresses dolls,jum
roboa{¥layn hopscotch, takes flnk for her {avourite color).u jin oo
Joek tiongeow ta pore kish siang X aye hwel choe aung ta pore kuan()
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kenna paik chiew,suk~ Jam sek)ka cesh bore kinh choe sung cha bore kusn
' ( ti-toec sng-kong nah,suks cheew sng sek)/ Pada pendapat enda, pentingkah
gaeseornng lelaki seunmur dengen X berténdak seperti seorang lelaki(iaitu,
. memnnjat pokok,bermain degn askaer? dan 1ain2) dan seseorang perempuen
" bertindok seperti perempuan(ieitu,main dgn enak-patung,nmelompat tali lain:

1) very important(chinniah eowkin)/sangat penting

' 2) quite important(cham poo toe eowkin)/penting

* 3) rot very imporbant(boe hami eowkin)/tidak berapa penting

.4; not important ot all(boe eowkin vhoe chec koaystidak penting langsung.

; ;gsterinﬁ depegdence[?eéklakan pergantungan

- ©* Do you think that a ehild of ¥'s nge should:(lu jin ooi ginna sisng X

- aye hvei engkai)/Pada pendapat anda,sescorang kanak seumur dgn anek anda
- patuts ;

' (1) slways depend on his mother or other adults to 4ell him what to do

‘ (tak pai keu ee lau boo asi paleh tua-lung kak ec choe hami-pun.
npada setiap masa bergantung pada ibunys atmm orang dewasa 3ain untuk
menb2viahunya apa yang patut dilakuken,

- (2) decide what to do for himself/herself sometimes(asi utsi pak-gng kaki
» choe mi=kish)/membunt keputusannya sendiri kadeng-kala,

2, When your child has difficvlty in doing something,do you expect him/he
tos(asi lu aye kiah choe mek too tiokkangkor,lu jin ooi ee anchush:)
Apabila anak anda ada mesanlah membuat sesuatu,anda mmhu diag

(1) ask you or other adults who know better for heln first(keow lu asi
paleh tua lung ka chai soo aye tau-ka=-chiew e> tau seng)/ suruh
anda atau orang dewasa lain yang tahu memolonguya.

(2) try it on his own first,then ask for help if he/she still cannbt do |
(noi kaki chee choe bai tau-zeng,lieow,asi ee koe bay choe baru ka

keow lung pang-png ee)/cuba dulu,jika maesinh tiffak boleh baru minta
pertolongan,

FPogtering Independence/Pengalakan Kebebasan(WINTERBOTTOM SCALE)

At what nge do you expect your child to do the following thingss(LU jin
ooi lu aye kiah kooi hoay aye heow choe chilay tooi hung meekiahs)
Pada unur berapakah anda harap snak anda dapﬂtlmembuat perkara2 berilnut

—1l.To stand up for his/her own right with other children(ee ka paleh
ginna a eei,a{e kaki ool kaki kong oowa,ka choe meek,men hor 1

tiru ee)/Poleh menjaga diri ataun berdiri untuk kébenaran dgn kanak?
lain.

—2e To know his way around his part of the citg so that he can play
vhere he wants towithout getting lost.(aye heow chai lor,lieow ee
aye heow choot kee di-toe,bay pang-kee)/VMengetahui jalannya di

kavasantempnt dia tinggal supaya dia boleh moin di mana? tanpa
kehilengan diri,

__3« To go out and play when he wants to be noisy or boigsterous(isi ce
boh choe-lusn,ee kaki aye hedw choot kee gua bin eee)/Bermain
di luar apabils dis mahu bunt bising ateu kacau.

-Ae To be willing to try new things on his own without depending on
his mother for help(ee kaki guan ee chee bai choe sin aye mi-kial
mian keow lu tau-ka chiew ee)/Sudi cuba perkara2 baru atas

dorongan diri d/m tidak bergantung kpd pertolongan dari ibunya.

—J+ T0 be ehergetic in climbing, jumping and sporps(ocowak tung, rek,
tieow ka oon tung.)/Bertenaga memanjat,melompat dan sulean.
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Ce To show rride in his own ability to do things weli(asi ee kaki choe
R el E "‘k e
- tiok mi-kiah hoe2,ce aye rosa kum chuk)Menunjuk kebsanggasn
atag kebolehsn diri membu~t kerja bveik.

Te To teke part in his parents interest and conversations(eye chanm
ka ee pae=boo aye heng choo ka tarm wa)/lMengembil bahagian dlm
kegemaran dan pertuturan ibubapanyn,

Be To try hard things for himself without msking for help(keki chee
% choe kangkor aye meek,men keow lung pngs mung ee)/Cuba nerkarn?

;

.

yeng susah untuk diri cendiri dgn tidak wewxinta pertolongen.

’ 9. To be able to eat alone without help in handling food(kaki aye
. T heow chiek p'ng,men lung chee ce)/Poleh maken sendiri dgn tidak
i dapat pertolongan dlm penpurusan makannn, '

3

30. 70 be able to lead other childr-n and assert himself in children'
~roup(ke paleh ginna ayesi hor ee lung kua ee co choe-ten aye

k. poon-are)/Toleh memimpin kanak? lain dan mengembil bahogian dln
2 kunpulan kanak?2,

11, To make hic own friends emong children his own age(2ye heow choe
veng -u)/Perkevan dgn kanak? seumurnya,

12. To hamg up his own clothes end look efter his own possessions(aye
heow koki teow kee ee aye eah cham kaki kor ee mikiah)/Mengentur
pakaiannga sendiri cden menjaga hartanyns sendiri.

1% To do wel! in school on his own(kaki tak chek koe tiok hoe2 )/
Yendapat markeh yeng baik etas kerjany2 sendiri. .

tde To be able to undress and go to bed on his emm(kaki ocwa sah,kee
koon)/ioleh menanggalken pakeiannya dan pergl tidur din sepdiri.

15 To have interests and hobbies of his own. To be able to entertai
hinself(kaki oo heng choo ka eee hoe. Kaki heoy choey mi-iiah
1ni ti-toe)/Ade kegemersn sendiri,dapst ménghi'urksn diri sendi

__16. To earn his own spending money(kaki choey chiak kueh lui)/Poleh
mencari wang belanje sendiri.

17. To do some repular tasks aréund the house(aye tau ka-chiew ti ch
iy choe kang)/leabuat kerja biasa di rumeh,

_.18. To be sble to stoy at home alone during the day(jest tau ayesi,

aye kaki chilung tue ti choo)/Roleh tinggal reorang di rumsh pd
woktu siang,

—19. To make his own decisions like choosing his own clothes or how
to spend pocket money by himself(kaki pak s'ng naka keng koki
aye s°h kaki pah sting snchush kai lui)/lMembuat keputussn sendii

seperti memilih pakaian sendiri ateupun bagrimsna hendak
belanjakan wang kuihnya,

) 20 To do well in competition with other children.To try hard to
come out top in games and sporta(k;axaleh ginna pre-sal aye see
ee aye tek tioh hoe aye sen chit. i kut lat tan tiok hoe aye

-chit tua oon m ¢ hong been)/Mendapat keputusan baik d

pertandingan dgn.k 2 lain.Cub2 menjadi johan pernainan
dan sukane

Disolpline

ars:

When X is very good or does something you spprove of or does well at
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school,wh2t would you do?(2si lu =ye kish chin kuai,asl choe chit hung
lu nun yee,ti oak tng koh tiok hoe?,lu ka-cheh choe hemi?)/Pila X
berkelokwe n boik atau menbunt sesuatu yong end- setuju agau mendapet
markah baik di sekolah,binsanya apakah anda bwat?

(1) hug him or kiss hinm to show how pleased tou are with him(larn aoi

chim ee hor co chai lu chin mua yee)/peluk atou cium die untuk
menunjuk tetapa gembira ands dég;n din.

(2)reward hinm ith objects or special privileges such =28 buying him
someghing he wants or take him out(pak seoh ee. Hor ee cheang pin
agi tek pek ewe tie ee,naka buay hor ee suka ave meeckish asi chua
ee choot kee)/hadiahken dis dgn barang atou beri dia hek istimeus
scperti membell dis sesuatu yang dia suka atau pun bawa dis keluar.

(3) praise him; telling him what a goog boy he is(or girl) (oh-low ee;

kong hor ee tish ee chin kwai)/puji dis,mengatokan dia seorang
budak yang bnik,

(§) don't do or say enything(boe choe =si boe kong gush hung)/tidak
kata atau nenmbw t apa-ara,

(5) Ot}lerﬁ(kOe o0 pnhung boe)/Lﬂin-lnino D

Funishmont[hukggnn

Yhen X 15 very naughty or does somrihing thnt you disapprove of or
does badly in schoolywhat would you usmolly do?(@a%i ce chin pei,asi
choe boe mun ee aye mikish asi ti onk tng koe tick boe hoe,lu kae-che
choe hami ah?)/"1la X Lerkeh kusn neka! atau menmbust sesuatu ys
acda tidak suks ateu tidok depet markeh baik di setolsh,apakah 2:3;
binaa buat?

(1) give him o beeting(Pek ee)/pukul dio. How{anchush vak ee)/mecrm

mﬂna.?..........OQb.-oooo AR R R N RN R R T e R

(2) deprive him o something he likes or expects such as special
treat or rrivileges(gia chowe ee suks aye mikish asi ee hee bong ¢
ton sye mikianh)/tidek memberinya sesuatu yang @i» suks atau yang
diharavkoehnye geperti perbelanjean yang istimewa ateu hak istimew

(3) scold himjtell him you are disappointed with him(mar ecskong hor
ee tish lu tooi ee sit bong)/Marah diag memberitahunye yang anda
keciva serhadapnyea, :

(44 don't do or say -nything(tidak membuat atau berkata a ne=apa, )

(5) others(pahung nee:)ll.ain-h in,

i Gl o j
AT cerhadad anak-anal
flere 18 n list of charncteriatics which I eshall resd o youe. I would
like you to choose 3 characteristics which you consider to be the -
mgng 1%1)2:%@1: or doegabl: “""”":’;i‘;‘“l"‘ﬁ. mglzotiko in o W“
Arl o e aeme age.(Gua ti or lu té&=
gun ai 1u keng 3 h p eiang gnakgzukin aye seng kark 1lu E:chzgginnl
siang snneh tun hun tich ongh:{ och)Saya aken membeca aa Senarai
ciri-cirdis Timints anda pilgh 3 cirieciri yeng snda sngmp sangat2
di hargei den ditngini dlm seorang budek lelski/

yang seumu
(1) that he /ehe is curious(ai chye mi)/bshowa dia mempunyai sifat
. ingin thhu .,
(2) = " " clean(cheng kee)/ " " hendakl-h bersih

dan cermat,
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s
1(4) thot he/che,polite(oo lay bow)/behawe dia hendaklah bersopan

s ntun.
(5) " " honest(lau cit)/ " " " jujur.
}(6) . " oBedient(tiah oowa)/" " turut perintsh
() " " able to defend himself(kaki :or kaki)/ sanggup
] mempettohonkan diri,
() v v

thoughtful(aye tweo pek lung seowh)/bertimbeng
roSfe

(1)..oooo--o.oooo.ooooooooooo.oooooco'oooo
(2)0.00oo.ooooo.ooo..o...oo.ooo.ooo-ooo"

(3).'....'O.........‘.......Q.'..O.......

LA 2 B

gnh 19/4/1977.
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