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ABSTRACT 

It ha been proven that attitudes and motivation ar important for a learner in econd 

language learning. This study explore the attitudes and motivation of international 

undergraduates who are non-native Engli h peakers toward learning English in 

universities of Malaysia. 64 undergraduates from three different universiti s in Malaysia 

are chosen as participants. Gardner's Socio-education Model (2005) is used a th 

framework in this study. The use of que tionnaire as an instrument in this tudy wa 

adapted from Gardn r' AMTB (2005). The questionnaire i u ed to elicit 

undergraduates info1mation and to obtain their responses towards learning Engli h in 

Malaysia. fn this analysis the researcher desires to clarify the relationship among a 

number of motivational factor . There are three objectives in thi study. The fir t 

objective is to study international university students' Attitudes toward learning Engli h 

in Malaysia. The second is to determine th motivational factors that affect international 

university undergraduates towards learning English in Malay ia. The third i to tudy 

whether there are significant differences among the participant ' respon e towards 

learning English in Malaysia. The finding howed that tudents were more 

integratively and in trumentally orientated in learning English. They held a strong 

desire and good Attitude towards Learning English. The finding al o r veal d that 

tudent I attitudes and motivation differed by factor of univer ity, gend r, year of 

study and regions they were from. 
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ABSTRAK 

Telah terbukti bahawa sikap dan motivasi amat penting bagi pelajar dalam pembelajaran 

bahasa kedua. Kajian ini meneliti sikap dan motivasi pelajar antarabangsa yang bukan 

penutur asli bahasa lnggeris terhadap pembelajaran Bahasa Inggeris di universiti dalam 

Malaysia. 64 mahasiswa dari tiga universiti di Malaysia telah dipilih sebagai responden. 

Model Sosial-pendidikan yang digunakan sebagai instrumen dalam kajian ini diadaptasi 

dari model Gardner AMTB (2005). Model Sosial-pendidikan Gardner (2005) digunakan 

untuk mendapatkan maklumat dan tanggapan pelajar terhadap pembelajaran Bahasa 

Inggeris di Malaysia. Dalam analisis ini, pengaji ingin memperjelaskan hubungan antara 

beberapa faktor motivasi. Terdapat tiga tujuan dalam kajian ini. Tujuan pertama adalah 

untuk mengetahui sikap mabasiswa antarabangsa terhadap pembelajaran Bahasa 

Jnggeris di Malaysia. Tujuan kedua adalah untuk menentukan faktor-faktor motivasi 

yang mempengaruhi mahasiswa universiti antarabangsa terhadap pembelajaran Bahasa 

Inggeris di Malaysia. Tujuan ketiga adalah mengetahui sama ada terdapat antara 

tanggapan responden terhadap pembelajaran Bahasa lnggeris di Malaysia. Keputusan 

kajian ini menunjukkan bahawa pelajar sangat dalam pembeJajaran Bahasa lnggeris. 

Mereka mempunyai keinginan yang kuat and sikap yang baik terhadap pembelajaran 

bahasa Inggeris. Keputusan kajian ini juga mendedahkan bahawa sikap pelajar dan 

motivasi pelajar dijejaskan oleh beberapa faktor seperti pihak universiti, jantina, tahun 

pengajian dan kawasan asal pelajar. 
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CHAPTER I: INTRODUCTJO 

1.1 Introduction 

Thi study explores the moti ation and attitude pattern and differences in I aming 

English among international undergraduate who are non-native Engli h peak rs from 

three universities in Kuala Lumpur, Malaysia: Uni ersity Malaya (UM), International 

Islamic Univer ity (UIA) and Taylor's Univer ity Coll ge (Taylor's). ft aim to 

investigate the attitudes of international undergraduate toward learning English the 

motivation factors, as well as whether there are ignificant difference among them 

toward learning English. 

1.2 Background of the Study 

Malaysia is a multi-racial and multi-ethnic country. There are three main ethnic group 

in Malaysia: Malay, Chine e and Indian. Each of the ethnic group has its own mother 

tongue. English in Malaysia is used a a second language widely for busine s ince 

1970 (Zuraidah 2011 ). Baha a Malay ia is the national and official language, which is 

widely u ed in Malay ia. 

The language medium policies in the Malaysian educational ystem for pnmary 

econdary and tertiary school levels are as presented in table 1.1: 

Tabl 1.1 Language medium policie in Malay ia chool tern (Ales Puteh, 2010) 
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Private 
School 

Table I . I, continued 

On one hand, English is a compulsory subject for primary and secondary schools. In 

2003, English is used for teaching science and mathematics at national primary and 

secondary schools (Zuraidah, 2011 ). On the other hand, Bahasa Malaysia was required 

as a compulsory subject in private schools. 

The medium of instruction for higher education levels was in English before 1970, then 

transfonned to Bahasa Malaysia since then. UM (University of Malaya) which was the 

first and the oldest university built in Malaysia since the colonial period and USM 

(Science University of Malaysia) remained using English for most of the faculties. In 

1993, the Prime Minister Mahathir Mohamad made English the medium of instruction 

for science and technology courses in public higher education institutions (PHEis). For 

private higher educational institution, while English is used as the medium of 

instruction, Bahasa Malaysia is required as a compulsory course (Zuraidah, 2011 ). 

As this study focused on international undergraduates who are studying in Malaysia 

where English is a non-native speaking environment, the medium of instruction the 

international students are engaged in is English. English is a compulsory course for all 

students in Malaysian universities. For native Malaysian students, the Malaysia 

University English Test (MUET) was a requirement to enroll in higher education 

institutions (Zuraidah, 2011). For an international student, he has to fulfill the English 

proficiency requirement (TELTS scores of 6.0 or TOFEL scores of 550) before he can 

enroll for university courses. Or a series of English language pre-university courses will 

be given till the student meets the language requirement. For UM, the Pre-university 
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English courses are offered as Module 1 to 3. Student are placed in modules according 

to their scores of a placement test and by fulfilling the cores of one module tudents 

could move to the next. After completing the modules students can then enroll for 

u11iversity courses. 1n UIA Pre-univer ity English courses ar divided into six lev Is 

ranging from Beginner level to Pre-advan ed level. There is an English Placement Test 

(EPT) so students who pas the xarn could enroll for university cours s. lt is similar 

with Taylor's, students have to sit for an Engli h plac ment test, and then be placed in 

modules according to their core . There are ix. module ranging from ba ic to 

advanced level offered by Taylor's, student who comp] t the module could nroll for 

university courses. Participants cho in the current tudy are undergraduate who have 

already finished their pre-university cour e and started taking university course. Thus, 

the participants who involved in the CU1Tent tudy have reached the university English 

level and are capable in English skills for the subjects providing by their univer ities. 

1.3 Statement of the Problem 

When concerning about attitude and motivation in learning a second language one 

would probably refer to two main dichotomie : dichotomy of Integrative and 

Instrumental Orientations, and dichotomy of Intrinsic and Extrinsic Motivations. These 

two dichotomjes are related to each other although they are not in the ame model. 

Jntegrative Orientation and Intrin ic Motivation are more toward learn rs' feelings 

towards the language community on culture and intere t aspect . 1n trumental 

Ori ntation and Extrinsic Motivation are more toward outer or functional rea on for 

learners to learn a language. The earlie t and well developed researche into motivati n 

in second language learning were conducted by Gardner and Lambert ( 1959) which 

were mainly used to investigate learners' attitud s and motivation toward I aming 
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French as their foreign language in northern America and European contexts. Gardner's 

Socio-educational Model (1985) and Attitude and Motivation Test Battery (AMTB) 

(I 985) has been used, evaluated, criticized, and evolved for over half countries. It has 

been testified for validity and reliability on evaluating learners' attitudes and motivation 

differences in American and European regions. For recent decades, many researches 

have been done on attitudes and motivation in 1eaming a second language in Asia 

(Mohammed 2005, Ainol 2009, Samsiah 2009, Brown 2004, Gao 2004, Sayeedur 2005, 

Azizeh & Zohreh 2010). Most of these studies looked at intra-ethnic differences. 

However, few researches were concerned about investigating students from different 

cultural background in learning English in a local setting such as Malaysia. Thus the 

main research problem of this study is to look at the inter cultural differences in teaming 

English among participants who are from different countries around the wor1d studying 

in Malaysia. 

1.4 Objectives of the Study 

The present study explores an inter cultural study to investigate the attitudes and 

motivation differences among international w1dergraduates from 3 different universities 

in Malaysia (UM, UIA and Taylor's) . 

There are three objectives to this study. The first objective is to study international 

undergraduates' attitudes towards learning Engl ish in Malaysia. The second is to 

examine the motivational factors that affect international undergraduates towards 

learning English in Malaysia. The third is to study whether there are significant 

differences in the international undergraduates' responses towards learning English in 

Malaysia. 
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1.4.1 Research Questions 

The research questions of this study are: 

l. What are the international undergraduates' attitudes towards learning English in 

Malaysia? 

2. W11at motivational factors affect intemational undergraduates towards learning 

English in Malaysia? 

3. Are there significant differences in the international undergraduates' responses 

towards learning English in Malaysia? 

1.5 The Significance of the Study 

The significance of the study is that the present research is looking into attitudes and 

motivation of participants from different cultural background studying in Malaysia, an 

ESL (English as a second language) context. Although there have been a lot of 

researches looking into attitudes and motivation, most of them were based on American 

and European context Researches in Asian context were more focused on intra-ethnic 

study (Sayeedur 2005, Azizeh & Zohreh 20 I 0) but, few were done on inter cultural 

aspects, and it deserves to be deeply explored. 

1.6 Limitations 

The most significant limitation of this study is that the sample of participants from each 
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university is small (20-23) to which the results might not be a general reflection of all ,"l. 

the international undergraduates in Malaysia. Besides, the methods used in the current 
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study are plentiful, only questionnaire and open-ended question were engaged in the 

study. 

1.7 Framework of the Study 

The study comprises five chapters, the present one is introduction. The second chapter 

is the literature review on studies done on attitudes and motivation towards learning a 

second/foreign language, and the framework of the present study. The third chapter 

discusses the research methodologies engaged in this study including research 

procedures, sample of participants and research instruments. The fourth chapter is a 

detailed analysis of data and discussion of findings. The fifth chapter is a summary of 

the current study, findings, implications for further research and recommendations. 
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CHAPTER 2: REVlEW OF RELATED LITERATURE 

2.1 Introduction 

This chapter discusses the theoretical framework and background of the study on 

international undergraduates' attitudes and motivation towards learning English. 

Language is an important part in one's life in order to interact with people around. Many 

people know at least one language, some people from bilingual or multi-lingual families 

acquire two languages or more (Gardner, 2007). However, it is different from the 

languages learnt in school. Gardner (2007) emphasizes that apart from the advantages of 

knowing more languages, motivation plays an important role in second language 

learning. 

2.2 Motivational Approaches of Second Language Acquisition 

According to Lambert (1955), the desire of learning a language was often triggered by a 

direct interest to the language itself or the emotion of involving talking with the speaker 

of the target language. In Lambert's (1963) Social-psychological Model , he proposes 

that the success of second language learning was in relation with ethnocentric 

tendencies~ attitudes towards the other community, orientation towards language 

learning and motivation. The earliest and widest range of research into motivation in 

second language acquisition was conducted by Gardner and Lambert (1959). They 

propose that people's motivation to learn a second language was determined by their 

attitudes towards the target language, speakers of the target language, and their 

orientation towards the teaming task itself. 
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Gardner and Lambert (1972) have introduced the dichotomy of Integrative and 

In trumental Orientations in second language learning. A standardized a ses ment 

instrument of researching attitude and motivation wa initiated by Gardner (Chow, 

2001). In hi Social-educational Model Gardner (2005) has identifies several factors 

related to attitudes and motivation in learning a second language. Gardner (2003) ha 

emphasized that motivation constructed the primary and major factor that affect 

student in second language 1 arning. He believed that there were other factor 

supporting motivation such as attitude toward the learning situation which include 

anxiety and integrativeness under which there were Integrative Ori ntatioa and other 

factors. He emphasized that the integrativenes wa in relation with ori ntation, 

motivation which comprises attitudes towards learning the language desire, and 

Motivational Intensity (Gardner, 1985, 2005). 

2.3 Stages in Second Language Acquisition 

Gardner (2007) has introduces four stages in econd language acquisition and the 

development of econd language acqui ition could be related to the tage of the first 

language acquisition. They are elemental tage con olidation stag conscious 

expression stage and automaticity and thought tage which will be discus ed in later 

sections. 

2.3.1 Elemental Stage 

According o Gardner (2007) the first stage in nd language development i call d 

Elemental stage in the Socio-educational Model. In thi stage, the ba ic knowledge of 

the language i learnt by an individual, uch a vocabulary, grammar, pr nunciation , 
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etc. The same proces can be seen in the development of one's first language the initial 

vocabulary is learnt and imple entences are imitated by the baby when he ta1ts to 

learn his fir t language. 

2.3.2 Consolidation Stage 

At the Consolidation stage, the knowledge that one has learnt in hi elemental stag are 

brought together and put in sequence according to the target language sy tern. ft can 

also be seen in the first language dev lopment after the young child learnt the ba ic 

vocabulary and irnple sentences he would b aware that there are some sequence in 

the language system and learn to put them together in the right order. (Gardn r, 2007) 

2.3.3 Con cious Expression Stage 

In the third stage of second language development the individual has already hand[ d 

enough knowledge of the target language and has been spending great effort studying 

on it. However, there are still problems in using the language in real interactions, such 

as hesitations when the learner expresses him elf using the language, the individual 

would be searching the right word or expression in his mind. It is imilar with a young 

child who learns to express himself in his first language. a lot of"um", ··er•·, "ah can be 

seen in his speech as well. Sometimes, he would turn to hi first language for help. 

(Gardner, 2007) 

2.3.4 Automaticity and Thought tage 

In th fourth stage, language system b com an automatic context in one' mind, ·'on 

no longer Lhinks about the language but think in the language (Gardner, 2007). 
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However this stage is hard to achieve for a language I arner, it need a long time of 

target language exposure and active deliberat study. 

2.4 Studies on Motivation and Attitude in the A ian ontext 

Since the theory ha been propo ed, Gardn r and his a ociate have done a lot of 

researches to prove and advance th theory over th past half century. umber of 

empirical tudi s have been done by oth r researchers as well. Apart from Gardner' 

(2005) Socio-educational Model that originated mainly in orth American and 

European context researches were also be conducted in Asian countries in recent years. 

Mohamm d (2005) ha investigated l 05 Malaysian undergraduat s' attitudes toward 

learning Arabic and its impact on their L1 and cultural identity at university of Al-Alb it 

and Yannouk. The author conducted a qu stionnaire consi ting 37 items aiming to find 

out answer for 7 research que tion . Th re ult hawed that the participants ar more 

inclined to bilingualism than monoliguali m. With th help of SPSS it howed that the 

correlation between the achievement and instrumentality is higher than that betwe n 

achievement and integrativ nes . There wa no significant diffi rence motivation in 

participants' gender their par nt I Arabic proficiency, and level of tudy. 

A similar research wa done by Aina! t al. (2009), who has inv tigated over 500 

Malaysian undergraduate ' motivation to I arning a foreib'll language u ing 

cros - ctional survey; document analysis and focu group di cus ion at UKM which 

offer 8 foreign languages and UiTM which offer 9 foreign language . Th result 

showed that the participants w re more motivated to learn foreign languages for both 

extrin ic and intrin ic reasons. However the participants at UKM were more motivated 
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in learning a foreign language for extrinsic reasons than the pa1iicipants from UiTM, 

and the participants from UiTM had higher motivation in learning a foreign language 

for intrinsic reasons than the participants at UKM. The focus group discussion revealed 

reasons of popularity of foreign language among the participants. Korean and Spanish 

were more popular because of the popularity of Korean and Spanish dramas. 

Samsiah et al. (2009) carried out a research on the relationship between the students' 

motivation and attitude and their English language performance among 620 students 

from three UiTM campuses in the northern region of Malaysia using a self-report 

questionnaire which was adopted from Gardner and Lambert (1972) as the independent 

variable and UiTM Preparatory English (BEL] 00) examination result as the dependent 

variable. The findings of the research showed that the respondents were more 

extrinsically motivated than intrinsically motivated in learning English. There was no 

significant difference between motivation and gender in intrinsic and extrinsic 

motivation. And the intrinsic and extrinsic motivation had little influence on the 

respondents' English language performance. 

Yashima et al. (2004) (cited by Mohammed 2005) carried out an exploration to 

investigate Japanese learners' willingness to commw1icate (WTC) in English. Results 

showed that the learners who have high WTC scores tend to communicate more with 

classmates and teachers in English in and outside classroom. 

Brown (2004) did an investigation on 283 first year undergraduates who have enrolled 

in compulsory or elective English class at Bunkyo University, Japan. Questionnaire was 

used in the study as the instrument aiming to find out students' reason and capabilities 

for learning English and their beliefs about tl1e value of learning English. The data 
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analysis showed that the first year students are similar in attitude and beliefs in learning 

English, and their primary reason for leaming English was because English was useful 

for findingjobs and related reasons. At the same time, English could be used as a useful 

instrument though which they can accomplish othe .. objects or having fun. 

Gao et al. (2004) conducted a research using an inductive approach studying on 2278 

undergraduates at 30 universities from 29 provinces including six types of universities 

(Comprehensive, Foreign Language, Normal, Science and Technology/Medical Science, 

Agriculture/Forestry ,Finance/law/Ethnic Studies/Arts), three majors (science, arts, 

English) across China. The researchers summarized 7 factors (intrinsic interest, 

immediate achievement, learning situation, going abroad, social responsibility, 

individual development and information medium) working under 3 types of motivation 

(instrumental, cultural and situational motivation) as the results. The achievement this 

research has made is establishing a new framework for Chinese EFL (English as a 

foreign language) learning context. And it could be further investigated in future in a 

larger region among Asian countries. 

Sayeedur (2005) carried out a survey in Bangladesh private universities aiming to 

examine students' socio-psychological orientations toward learning English as a foreign 

language using interview and questionnaire adopted from Gardner's AMTB ( 1985) as 

the instruments. 94 undergraduates were selected from the American International 

University, Bangladesh (AIUB). With the help of SPSS, the results showed that 

instrumental motivation was the major motivational orientation of Bangladesh 

undergraduates, which meant that students in Bangladesh learn English primarily for 

instrumental reasons. The study suggested that further researches can be done in 

motivation and attitude especially to detennine varieties of motivational orientations in 
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a monolingual country like Bangladesh. At the ame time it provided reliable evidence 

for using AMTB in an EFL setting. 

Azizeh Chalak and Zohreh Kassaian (2010) has investigated various 

socio-psychological motivation orientation on I 08 Iranian non-native English peaking 

local undergraduates' motivation toward learning English using Gardner' AMTB. The 

participants are majoring in Engli h tran lation at I lamic Azad Univer ity Iran. The 

authors successfuliy found that the participant ' Instrumental and Integrative 

O1ientations were high toward learning Engli h. The re ults provided reliabl vidence 

for using AMTB in an EFL country in Asia and also provided chance for researcher 

to do further research in other academics ttings with different participants in Asia. 

2.5 Gardner' Framework of econd Language Acquisition 

2.5.1. Meaning of Moti ation 

When concerning about the t nn motivation, one would probably think about 

integrative and instrumental motivation intrin ic and extrinsic motivation which are 

well known motivational cou tru :ts when referring to econd language acquisition 

(Gardner, 2007). They are the mo t frequent in u ed term by many research rs during 

the past few decades. Gardner (2005) ha point d out that th t nns ' Integrati e 

Motivation" and "Insh·um ntal Motivation' which wer thought to be initializ d by 

Gardner and Lambert (1985) were not the exact terms that they have been tudied and 

even used in their articles. They were not equivalent to lntegrative and In trumental 

Orientations. Th terms propo ed by Gardner and Lambert (1985) were Integrative and 

Instrumental Orientations which are not the only criteria for e ond language learning. 

Other factors would affect L2 learning such a d ire attitude and anxi ty. According to 
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Gardner (2005), when there is a goal, a motivat d individual would make an effort to 

achiev that goal. Whether he can successfuHy achiev that goal depend on many other 

characteri tics. During the proces of achieving a goal, one has desire and enjoym nt, 

some degree of succes would help him obtain selr-confidence which mak him persist 

pur uing, the reasons for his behavior could b called motive. The motive mu t be 

tudied in relationship with other feature of a motivated individual, which would be 

called studying motivation. Krashen (2002) has al o discu ed that learner with higher 

motivation, self-confidence, good self-image, and low level of anxiety would succeed 

easier in second Ianguag learning. 

2.5.2 The Fundamental Model 

fn the fundamental model (Gardner, 2005) (Figur 2.1) there are two important factors 

that would influence second language learning: ability and moti ation. By con idering 

the motivation in econd language 1 aming in chool context Gardner (2007) propo e 

that the schoo context can be en from two difti rent points of view: Cultural context 

and Educational context. Studying a second language i unlike studying the fir t 

language or other subjects, one is studying th language rooted in another culture which 

is not in hi own culture. One' attitude , belief:, p r onality haracteri tic ideals, 

expectations are involved in th Culture context ( ardn r, 2007). "Th Educational 

context refers generally to the educational sy tern in which the student i register d and 

specifically to th imm diate cla sr om ituation (Gardner 2007). Gardn r (2007) 

marks that •'it is the influence of the Educational Context on the individual's attitudes 

that influence th individual's level of moti ation ·. Quality of the program, th int rest 

enthusiasm skill of the teacher, adequacy of the material the curriculum and th 

clas room atmo phere are involved in the Educational context (Gardn r, 2007). 
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Settlng 

Cultural 
Context 

Formal 
Contexts 

Informal 
Contexts 

lln"QUtStic 
Outcomes 

-- Non-linguistic 
Outcomes 

Figure 2.1 The Fundamental Model 

According to the model (Figure 2.1), educational setting and cultural context have 

influences on motivation, but have nothing to do with the ability. On one hand, a learner 

with higher levels of ability may successful learn the second language easier than others 

who are at average level of ability. On the other hand, a learner with high level of 

motivation would achieve goals easier in learning a second language spending less 

effort than the ones who have lower levels of motivation (Gardner, 2005). Thus, having 

high level of both ability and motivation would lead an individual to success easier than 

those who have only high level of ability or high level of motivation. Both ability and 

motivation are related to formal and informal language learning context, and lead to 

linguistic and non-linguistic outcomes. 

2.5.3 Gardner's Socio-educational Model 

The Socio-educational Model (Figure 2.2) shows factors related to the individual's 

motivation to learn a second language. Gardner (2005) highlighted the categories of 

Attitudes to the Leaming Situation, Integrativeness, Anxiety and Instrumentality in this 

model. 
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Language 
hievement 

Language 
Anxiety 

Figure 2.2 Gardner's Socio-educational Model 

2.5.3.1 Attitudes to the L earning Situation 

The "learning situation" comprises teachers' skills, curriculum. lesson plans and 

evaluation procedures. High level of learning situation would promote high level of 

motivation. As mentioned in the previous section (2.5.2), the variables of the 

Educational Context in the fundamental model can be directly linked to the factors of 

Attitudes towards Learning Situation in the Socio-educational Model which will be 

discussed in later sections. 

2.5 .3.2 lntegrativeness 

Gardner (1985) conceptualizes Integrative Orientation as '·the value of learning English 

to become truly part of both cultures''. Gardner (2007) argues that the meaning of 

integrativeness did not mean that one wants to be a member of another speech 

community, but that the individual is interested in learning the language in order to 

communicate with speakers from another speech community, and is interested in the 

other cultural community in general (Gardner, 2007). By considering the characteristics 

of Integrativeness, it can be linked to the Cultural Context of the fundamental Model in 
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second language learnjng. 

2.5.3.3 Language Anxiety 

Language Anxiety play a reverse role to second language achievement. An individual 

with low level of language anxiety would achieve high lev I of language achi vement 

and vice versa (Gardn r 2005). "It could b arou ed in many ituations (interper onal 

communication, language drills and examination ). Such anxiety could re ult from 

more general forms of anxi ty uch a ... Experienc in languag cla s, or b cau e of 

concern about deficiencie in language knowledge and kill'" (Gardner, 2005). 

2.5.3.4 In trumentality 

Instrumentality i also an important variable in second language learning it is more 

familiar to people by th term of '"lnstrum ntal Orientation . and normally b tudied a 

a counter-part with Integrative Orientation. Differing from the meaning of 

integrativenes (which has been di cu s d in 2.4.3.2) Instrumentality inclines more to 

the individual wants to learn the language for practical use. In trumental Orientation 

refers to "the economic and pra tical advantages of 1 arning English" (Gardner, 1985. 

2005). 

Since both Integrative and Instrumental Orientation are important and e ntial leading 

to uccess in econd language learning it wa found that Integrativ Orientation 

contributed to long term succe (Taylor, Meynard and Rheault 1977 Elli 1997, 

Crooke et al I 991, cited by Jacqueline 200 I). Howev r Brown (2000) pointed out that 

a combination of both Integrative and In trum ntal Orientation worked in pe pie' 

second language learning. This theory was supported by Gardner (2005) who pointed 
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out that it ha already been documented that there were positive relations between these 

two orientation and they cannot be independent of on another, 

From the uni-directional arrow in figure 2.2 it can be n that there are positive 

relationship between Attitudes to Learning Situation, Integrativeness Instrumentality 

and Motivation. High levels of language motiv ti n or language ability can lead to high 

language achievement. Motivation and ability are not totally independent, one with both 

of higher motivation and ability would be more sue e sful in a second language 

learning (Gardner, 2005). The two directional arrow (figure 2.2) b tween language 

achievement and language anxiety in the Socio- ducational Mod I show that ther are 

negative relationship between them the higher level success one has achi ved the 

lower level anxiety he has and vice versa (Gardn r 2005). 

2.6 The Attitude and Motivation Te t Batter (AMTB) 

Gardner (1985) has carried out The Attitude and Motivation Test Battery (AMTB) 

which wa developed based on the So io-educational Model of econd language 

acquisition. It comprised 11 uh-categories with 130 items. ine of the sub-categoties 

were designed to measure three primary c ncepts of the Socio-educational Model: 

motivation, integrativen s and attitude toward th I arning itu tion. Two w r 

reasons for learning a second language: In trumental and lntegrativ Orientation. Und r 

each sub-category, there were several item of mea ur ment (Gardner, 2003). 
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Figure 2.3 The Socio-educational Model with Indicator Variables 

2.6.1 Attitudes to the Learning Situation 

Category of Attitudes to the Leaming Situation is one of the major factors supporting 

Motivation which is viewed as an important influencing factor that contributes to 

individuals' achievement in second language learning. It refers to "the individual's 

reaction to anything associated with the immediate context in which the language is 

taught." (Gardner, 2003). Attitudes towards Learning Situation in AMTB is used to 

measure learnets' satisfactory level to their learning environment, which means that U1is 

factor was related to class setting. It comprises two sub-categories: Teacher Evaluation 

and Course Evaluation which wi II be discussed in later sections. On one hand, Teacher 

Evaluation is mainly to measure learners' satisfactory degree to teachers, for example, 

teachers' teaching ability and teachers' ways of presenting knowledge. On the other hand, 

Course Evaluation focuses on the course itself, for example, the curriculum design, the 

lesson planning and the materials used. 

2.6.2 lntegrativeness 

In Socio-educational model, lntegrativeness is one of the major factors cooperating with 
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Attitudes towards the Leaming Situation to upport Motivation which is viewed an 

important influencing factor that contributes to individuals' achievement in s cond 

language learning. Gardner (1985 2003) ha defined Integrativenes as an op nness to 

identify. at least in part, with another language community'. Integrativeness compris s 3 

sub-categories: Integrative Orientation, Interest in Foreign Language and Attitudes 

towards the Language Community. In AMTB, th sub-category of Integrative 

Orientation is used to measure learners' intere I of learning a econd language in ord r 

to interact with speaker from anotl1er pe ch community or to experience anoth r 

peech environment. Sub-category of Interest in Foreign Language is used to measur 

learners' general intere t on the target language. uh-category of Attitudes toward th 

Language Community is used to measure learner ' thought toward the languag group 

and its culture. Gardner (19 5, 2003) hypothesized that an individual may not b 

intere ted in th target language group but open to all groups. 

2.6.3 Moti ation 

Motivation refers to goal-directed b ha ior (cf. H ckhausen, 1991 ). Cit d by 

Gardner, 2003). It cooperate with other factors influencing one's econd language 

learning in the Socio-educational model. It is mainly influenced by integrativene s and 

a titudes toward the learning ituation. It compri es thr e uh-categories: Motivation 

Intensity, Desire to Learn the Language and Attitudes towards Leaming the Language. 

Motivation Intensity fo')uses on mea uring the frequency and intensity of leamer ' in 

second language learning. Oxford R. and Shearin J ( 1994) has said that motivation 

directly influence how often students use L2 learning strategies how much tud nt 

interest with native peaker , how much input they receive in the languag being 

learned and how high their general proficiency level becomes. Sub-category of Desire 

to Learn the Language focuses on mea uring the willingness of learners to learn the 
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language. Sub-category of Attitudes towards Leaming the Language focuses on 

measuring learners' thought towards the target language. 

2.6.4 Language Anxiety 

Language Anxiety cooperates with Language Ability and Motivation which influence 

one's second language learning in the Socio-educational model. However, unlike the 

positive relationships between Language Ability, Motivation and Language 

Achievement, Language Anxiety plays an opposite effect on language achievement. The 

higher the anxiety, the worse the lan1:,ruage achievement. Gardner (2005) has classified 

the varieties of anxiety into ·•two broad situations, in language class llld contexts 

outside classroom situation" (Gardner. 2005): Language Class Anxiety and Language 

Use Anxiety. In the sub-category of Language Class Anxiety, the main purpose of 

language class anxiety is to measure learners' anxiety levels of using the target language 

inside the classroom. In the sub-category of Language Use Anxiety, the main purpose of 

language use anxiety is to measure learners' anxiety levels of using the target language 

in actual use in daily life. 

2.6.S Instrumentality 

"The notion of Instrumentality refers to conditions where the language is being studied 

for practical or utilitarian purposes'' (Gardner, 2005). In the Socio-educational Model 

(2005), Instrumentality is a factor that can affect motivat ion as well, at the same time, it 

is related to language leamjng achievement and mediated by motivation. In AMTB, 

there is ooly one scale to measure Instrumentality, which is Instrumental Orientation 

(INST). 
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CHAPTER3:METHODOLOGY 

3.1 Introduction 

The purpose of this chapter is to discuss detail of re earch procedure conceptual model, 

research instrument, respondents and methodology of data analy i of the present tudy. 

3.2 The Research Procedure 

The current tudy was can'ied out among international und rgraduate who speak 

English as their second or foreign language from three universiti s in Kuala Lumpur, 

Malaysia. The researcher spent approximately 2 months (from December 201 O to 

February 2011) designing a pilot tudy distributing qu stionnaire and res arching on 

them to ee the results. From the response taken from th pilot tudy the que tionnaire 

wa modified and open-ended que tions were added. Th que tionnaire was di tributed 

to three univer ities (UM UTA and Taylor's) located in three different parts of Kuala 

Lumpur, Malay ia. Data (quantitative) management and analysis was p rfom,ed u ing 

SPSS (Stati tical Product and Service Solutions) ver ion 16.0. The qualitativ data 

(from the open-ended questions) were put into Micro oft Word and analyz d holi tically. 

For data analysis descriptive stati tic and inferential tati tic were don t find out the 

attitudes of the participants and motivational factors as w 11 as ignificant difference 

among them toward teaming English. 

3.3 The Conceptual Framework 

The model of attitudes and motivation developed for the current tudy was Gardner's 
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Socio-educational model of second language acquisition (2005) which originally 

investigated learners' foreign languag attitudes and motivation toward learning French 

in European and orth American context. Although there were several work on 

attitudes and motivation (Mohammed 2005 Ainol 2009 Samsiah 2009, Brown 2004 

Gao 2004, Sayeedur 2005 Azizeh & Zohreh 2010), works based on Asian context were 

few. Beside , most of them focu ed on intra-ethni groups, for example attitudes and 

motivation difference between Chine learner of hine e educated and English 

educated. The present tudy looked at th in emational undergraduate ' attitude and 

motivation from inter cultural aspect (the participant di tribution will b discu ed in 

3.5). 

Gardner (1985) has introduced the ocial-educational mod I on the ba i of 

ocial-psychological model ( 1963). And he k pt on refinjng the model for the pa t half 

century. The Attitude Motivation Test Battery (AMTB) (Table 3.1) wa d veloped to 

measure the variou items of the Socio- ducational Model of econd languag 

acquisition, it has been used by researchers in Asian context (such as Sayeedur 2005, 

Gao 2004) (Table 3.1, Column 1). 

Table 3.1 The ocio-educational Model of econd Language Acquisition 

Column I 

Gardner's oclo-educational Model (2005) 

Atlltudes to1varrl the Learning Situation 
Language Teacher - Evaluation (Teach) 
Language Course - Evaluaiion (Cour e) 

olumn 2 

The modifi d er ion for the current 'tud 

Alliludes to1,vard the Learning Situation 
Teacher Evaluation (Teach) 
Cour. e Evaluation (Cour ) 

r--------------------; English An ·iety 

language Anxiety 
Language Class Anxiety (CLASS) 
Language Use Anxiety (U E) 

lntegrati\'enes · 
fntegrative Orientation (IO) 
Interest in Foreign Language (IFL) 
Attitudes toward the Languag Community (ALC) 

Eng!i h Class Anxiety (CLA S) 
Engli h U e Anxi ty (USE) 

lntegrativene. s 
Integrative Orientation (IO) 

Instrumentality 
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Instrumentality In trnmental Orientation (TN T) 
Lnstrumental Orientatfon (IN T) 

1-------------------1 Personal MolivQ/ion 

Motivation 
Motivation 1nten ity (MI) 
De ire to Learn the Language (DESIRE) 
Atlirudes towards Learnin the Lan ua e ALL 

Table 3, l, continued 

Motivation Intensity (MI) 
De. ire to Learn Engli. h (DE lRE) 
Attitude toward learning Engli h (AL ) 

The current tudy aimed to investigat the attitude and motivation towards learning 

English. so the subj t of each category wa ch nged into nglish instead of 'language·. 

The category of Motivation focu es on per onal motivation desire and attitudes to learn 

English, thus the title of this category was modified as Per anal Motivation. Since the 

current study was based on the Malaysian context, in which the nativ Engli h ulture 

was not evident the pilot study also showed that some of the categorie w re not 

suitable for inve tigation. Thu categorie related to the native Engli h nvironment 

uch as attitudes towards the native Engli h community were omitted. Sub-cat gorie 

on Interest in Foreign Language and Attitude toward the Language ommunity under 

the category of Integrativene s were dropped. Thu th original I ven sub-cat gorie 

were reduced to nine sub-categories. However the fiv main categories were retained. 

(Table 3.1 Column 2) 

1J1 the modified model of the current study, the equence of categorie m the 

questionnair was changed in order to an wer the re earch questions 1 and 2. Analysi 

to categories of Attitudes toward the Leaming Situation and Engli h Anxiety were u ed 

to measure international undergraduat Attitud s towards I arning English in 

Malay ia. Findings of categories of lntegrativen s Personal Motivation and 

Instrumentality were u ed to examin motivational factor which affect international 

university undergraduate toward learning Engli h in Malaysia, 
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3.4 The Research Instruments 

The re earch instruments of the current study wa a self-report questionnaire u ing 

Likert scale which was adopted and modified fro n Gardner' Attitude Motivation Test 

Battery AMTB (2004) containing 9 categories 50 items r garding learning attitudes and 

motivation and 6 open-ended questfon . 

3.4.1 The Questionnaire 

ln the Socio-educational Model Gardn r and hi colleagues ( 1959, 1972 2003 2005, 

2007) have worked out a complete theory on second language learning. Participants' 

attitudes and motivation were asse sed through the Attitude Motivation Te t Battery 

(AMTB) (Appendix A) which yielded larg quantitative data. 

The questionnaire of the current tudy was made up of three parts the first part was 

independent variables (Table 3.2) about background infonnation of participants, the 

second part was dependent variable on nine sub-categories of the modified 

Socio-educational model (a discus ed in 3.3) in Likert Scale from trongly di agree to 

strongly agree the third part wa open-ended que tions designed as follow up qu stions 

to th dependent variables in the econd part. It m on the questionnaire were r duced 

from the original revision of 130 items to 50 items. The original equ nee of the it m 

were not in order, there were both po itive and negative statern nt and om it m 

were repeated which aimed to evaluate re pons s consistency. In the pre nt tudy. all 

the items were r -arranged by categorie . On one hand, [ntegrativ Orientation had 6 

items Instrumental Orientation had 9, all other categories had 5 for each. On the other 

hand, negative statemen remained in the curr nt tudy. Other than integrative and 

Instrumental Orientations there were 2 or 3 item in negative voic in all the categorie . 
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(lnstrumentation A) 

Locations 

Part 1 

P rt 2 

Part 3 

Table 3.2 Variables on the Questionnaire 

Variables 
Independent ariables 

University 
Major 

ationality 
Gender 
Years of undergraduate study 
Year · of learning English 
Year· in Malay ia 
Leaming Engli h a the second or foreign languag 
First language 
En Ii h cour. e 

Dependent Variable · 
Integrative Orientation 
In trumental Orientation 
Per. onal Motivation 
Attitudes toward. Learning ituation 
Lan ,ua •e Anxiet 

Open-ended Question 

3.4.2 Open-ended Question 

The third part on the questionnaire was six open-ended questions. In the pilot study, the 

researcher found that participants had variou choices on some categories in the 

questionnaire. In order to find out the rea ons why the diversity occurred and to 

evaluate attitudes in a wider range, six open-ended que tions were de igned as back up 

questions for participant to explicitly explain their rea on . The findings of open-ended 

questions supported the researcher quantitative analysi in answering th research 

que tions. 

The limitation of instruments used in the present tudy was the lack of observation or 

other instrument ' h Ip. The cun-ent study was based on que tionnaire and open-ended 

que tion data. The study may have limitation becau e elf-report d data wa not stable, 

it might be different from the participants' genuin thoughts. 
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3.4.3 Pilot Questionnaire 

A pilot questionnaire (In trumentation 8) wa administered in Decemb r 2010 to a 

group of 16 students undergoing their first ye, r to fourth year tudy at Univer ity 

Malaya. ine femal and seven male tudents took patt in the pilot tudy. 

The purpose of the pilot study wa to heck the appropriaten ss and reliability of the 

questioru1aire, as well a to identify flaws in the que tionnaire for the res archer to 

modify the items and tatements in order to make the que tionnaire easily 

comprehensible in actual di tribution later. The op n-ended questions were d signed 

later which was not included in the questionnaire in th pilot study. 

The results of the pilot study bowed that two categorie of Int rest in Foreign 

Language and Attitudes toward the Language Community were hard to evaluate ba ed 

on students' respon es. The r earch r al o de! t d items in ection 2 so as to make the 

numbers of item slightly mall to which student would be more willing to do it. 

3.5 Participants and Universitie 

The participants consisted of first, second, third and fourth year international 

non-English speaking undergraduate from th Univer ity of Malaya (UM) the 

International Islamic University (UIA) and Taylor' University College (Taylor' ). Some 

of the participants were ESL (English as a second languag ) p ak rs while ome w re 

EFL (English as a foreign language) speak r . Engli h i a qualifying criterion for their 

degree. Various elective English cour es were offered in the three universitie however, 

th EFL students had to attend a fundamental Engli h course before they could enter 

their special disciplines ( 1.2). 
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Participants were cho en from thre in Malaysia: Univer ity Malaya (UM) 

International Islamic University Malaysia ( IA) and Taylor's University College 

Malay ia (Taylor's). University Malaya (UM) is th oldest public univer ity in Malay ia 

which is located in the outhwe t part of uala Lumpur. Int mational I lamic 

Univer ity Malay ia (UIA) i a sponsored by ight different governments from the 

Organi ation of the I lam1c Conferen e (01 ). The main ampu i located in G mbak, 

Sclangor at th northea t of Kuala Lumpur. Taylor' University Colleg Mal y ia 

(Taylor' ) is on of the pioneer of private univer ity in Malay ia it ha thr e campu 

in Kuala Lumpur the concerned campus in this study i the lake id campu located in 

Subang Jaya, the outhwest part of Kuala Lumpur. Th reasons why th thr e 

universities are cho en as ample universitie are that the thr e univer iti ar all 

located in Kuala Lumpur whi h wa conv nient D r th re earcher to r ach, and there 

are relativ ly large numb r of international tud nt in the e uni er itie which wa 

ea y for data coll ction and th participant would b m re repr ntativ . Furth rmor . 

these three universitie represented three typical higher education forms in Malaysia of 

which the finding would be more representativ . Th research r att mpted to find 

wheth r there were motivational differ nces among parti ipants' responses at the 

present study. 

The initial ampl con isted of 2 stud nts of whom 18 did not complete all of the item 

in the qu stionnaire. Ther fore only 64 of th r pon were taken for th final analy i . 

ince the questionnaires wer not distributed at on tim and ome of the participant 

were not willing to do the open-end d que tion only 43 of th participant ans, ered 

both que tionnaire and open-ended question . D tail d information of participants' 

background will be pr ented a foUowing in thi ection. 
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3.5.1 Participant ' Background by University 

A discus ed in 3.5 random amples of students from three univer iti s were involved 

in this study: University Malaya (UM) International Islamic Univer ity Malaysia (UlA) 

and Taylor's University College (Taylor's). 

Table 3.3 Participant ' Background b niver ity 

N=64 No. of case Percentage 
UM 21 32.8 

niversity U1 23 35.9 

Taylor's 20 31.2 

As shown in Table 3.3 the number of participants of each university are relatively equal 

(UM: =21, 32.8% participants UIA: =23, 35.9% and Taylor1 : =20, 3 I .2%). 

Inferential statistical comparisons among univer iti s will be made in th later section 

(4.3.2.1). 

3.5.2 Participants' Background by Age 

Table 3.4 list participants' background information by age. 

Table 3.4 Participant ' Ba kground by Age 

N=64 No. of case Percentage 
18-22 45 70.3 

Age 23-29 16 25.0 

>30 3 4.7 

From Table 3.4 it can be seen that most participants ar within th aged range of 18 to 

22 ( =45 70.3%) years old I 6 (25%) participant are aged from 23 to 29 3 ( 4. 7%) of 

them were over 30. 
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3.5.3 Participant ' Background by Gender 

Table 3.5 lists participants' background inform tion by gender. 

Table 3.5 P rticipant Background by Gender 

N=64 No. of case Pcrcental?e 
Male 29 45.3 

Gender 
Female 35 54.7 

Among the total pa1ticipants, over half of th m ( =35, 54.7%) are female while 29 

(45.3%) are male. lnferential statistical compari ons between gender will be di u ed 

in the later section (4.3.2.2). 

3.5.4 Participant 'Backoround by Univer'ity Year 

Table 3.6 lists participant 'background information by university year. 

Table 3.6 Participant Background by Univ r ity Year 

N=64 No. of case Percentage 
I" year 22 34.4 

2nd year 21 32,8 
niver ity year 

3rd year 13 20.3 

411' year 12.5 

There are 22 (34.4%) first year tudents 21 (32.8%) econd year students, I 3 (20.3%) 

third year students and 8 (12.5%) fourth year tud nt . Since the degree programs differ 

from universiti and major , (3 year program and 4 year program) th participant were 

divided into 3 groups: the first group compri es the first year undergraduates, the econd 

group consists students who are undergoing their second year of university tudy while 

third and fourth year tudents fonn the final year group. Detailed di cu ions of 

inferential stati tical comparisons among years of study will be made in the later section 

(4.3.2.3). 
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3.5.5 Participants' Background by Years of Learning English 

Table 3. 7 lists participants' background information by years of learning English. 

Table 3.7 Participan ts' Background by Years of Lea rning English 

N=64 No. of case Percenta2e 

Years of 1-10 years 43 67.2 

Learning 11 -20 years 20 31.3 
EngUsh > 20 years I 1.6 

Majority of the participants (N=43, 67.2%) have learnt English for less than 10 years. 

20 (31.3%) of them have learnt English fo r 11 to 20 years while only one ( 1.6%) has 

learnt English for over 20 years. 

3.5.6 Participants' Backgi·ound by Years in Malaysia 

Table 3.8 lists participants' background information by year in Malaysia. 

Table 3.8 Participants' Background by Years in Malaysia 

N=64 No. of case Percental!e 
< 2 years 31 48.4 

Years in 3-5 years 30 46.9 Malaysia 
> 6 years 3 4.7 

The participants who have been in Malaysia for less than 2 years (N=3 l, 48.4%) were 

relatively equal to the ones who have been here for 3 to 5 years (N=30, 46.9%). Only 3 

(4.7%) of them have been in Malaysia for more than 6 years. 
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3.5.7 Participants' Background b Region 

Table 3.9 Ii ts participants' background information by region of participant ' home 

countries. 

Table 3.9 Participants Background by Region 

Total •64 Country % Totnl Total 
N % 

Tanzanian 3 47 

igcrian I 1.6 
Afri 11 7 II 

Eritrea I i.6 

Ethiopian 2 3.1 

lndinn 2 31 

Chinese 21 32.8 

in Brunei i 1.6 32 50 

Ko, an 6 9.4 

lndon inn 2 3.1 

Sudanese 7 10.9 
Region 

Yemeni 4 6.2 

Jordanian 2 3 I 

liddle Syria i 1.6 
20 31.3 Enst Iraqi I 1.6 

Iran ion 3 4,7 

Persian i 1.6 

Egyptian I 1.6 

Spani h I 1.6 

Others Brnz1I I 1.6 s 7.8 

Kosovo 3 4.7 

= case number, % == percentage 

The nationalities of participants ar generally grouped into four main r gions (Tab! 

4. 7). Most of the participants are from the Asian region ( =32 50%). 7 ( 11 %) ar from 

the African region. 20 (31.3%) are from the Middle East region. And 5 (7. %) are from 

the Other regions (Europe and South America). Details and compari on among region 

will be discussed in 4.3.2.4. 
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3.5.8 Participants' Background by Po ition of Engli h 

Table 3.10 lists participants• background information by po ition of Engli h. 

Table 3.10 Participants' Background by Language 

N=64 No. of case Percentage 

English i the 2nd L 22 34.4 
1 112nd L 

English is the F 42 65.6 

As table 3.10 pre ented all th participant are EFL (Engh h as a foreign languag ) or 

ESL (English as a second language) 1 amers. 22 (34.4%) of the total pa11icipants are 

learning English as their second languag . 42 (65.6%) of them have learnt English a 

their foreign language. Majority of the participant learnt Engli h a a foreig11 language 

( =42 65 .6%) while most of tho e who learned English as their econd language are 

from African, Middle Ea t and Others regions. 

3.5.9 Participant ' Background b Engli h Courses 

Table 3.11 Ji ts participant ' background information according to the types at English 

course taken in the three universities. 

Table 3.11 participant Background by ngli h Cour e 

niversity Cour e ame 

elf-regulated vocabulary Strategy 
Effi ctive Presentation kill: 
Engli h for Academic Purpo. e 

UM Engli h Proficiency 
Writing Engli h Model 

peaking English for Professional Purpose 
En lish Proficienc for teacher: 
CELPAD 

I English for Academic Purpo. es 
TFLA 
English Foundation 

Taylor' Bu ·ines. English 
lat mational En lish Course 

Have 
Taken 

14 
(66.7%) 

10 
(43 .5%) 

12 
(60%) 

Have 
not 

Taken 

7 
(33.3%) 

13 
(56.5%) 

R 
(40%) 
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I I.C.P.U (International Canadian Pre-University) 

Total 
36 28 

(56.2%) (43.8%) 
Table 4.9, continued 

There are 36 (56.2%) participants who had taken or were taking English course , and 28 

(43.8%) had not. It can be een from table 4.9 lhat among the total p01ticipants most 

( =14, 66. 7%) participant at UM ha e taken Engli h cour es and there are variou 

choices ofEngli h courses compar d to participant at UlA =10, 43.5%) and Taylor' 

(N=l 2, 60%). 

3.6 Method of Data Analysi 

As discussed in 3.4.2 and 3.4.3 the questionnaires, op n- nded qu stion yielded 

primarily qualitative data which were analyzed holistically. Data management and 

analysis was performed using Statistical Product and Service Solutions (SPSS) ver ion 

16.0. The data was subjected to several statistical procedures to obtain both d criptive 

and inferential statistics. Detailed discussions are given in the fol lowing ections. 

3.6.I The Use of Likert Scal 0 

Participants were a ked to respond to items on fiv cales (strongly disagree to trongly 

agree) of Likert Scale in ection two on the que tionnaire (Instrumentation A). Each 

point on the seal wa given a value. Th value of th scales were 1 to 5, the high st 

value of 5 was assigned to "Strongly Agree" and the lowest valu of I wa to Strongly 

Di agree", other values were hown in tabl 3.12 below 
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Table 3.12 alu A igned to the Likert cale 

Value 
5 
4 
3 
2 

3.6.2 Descriptive Statistics 

The descriptive tati tic used m this tudy were mean, frequency percentage and 

standard derivation. ·'A mean valu i th arithmetic average of alJ scores in a data set 

and it i th mo t used mea ure of central tendency in applied linguistic re earch' 

(Hatch & Lazaraton 1991, cit d by Ransirini 2006). ln such circum tance , the mean 

would be a good measure of central tend ncy (Hatch & Lazaratoa l 991, cited by 

Ransirini 2006). As discussed in 3.5.1 the value a sign d for th Likert cal range 

from I to 5. Th mean of the sum of th five valu s for Likert Seal is 3, which mean 

that if the calculate mean values of the qu stionnair are lower than 3, the re ponse are 

negative if the m an is higher than 3, then it how po itive re ponse. The high r the 

mean value the more positive the re pon e. 

The Frequency means the number of occurrence of participants' respon e on a 

particular item. The percentage refers to a part of a who! expre sed in hundredth. 

Standard derivation is for measuring the di per ion of a di tribution d fin d as the 

square root of the variance (cited by Lau, 1999). The figure of standard derivation 

repre ent th di per ion/spread of the re ponse from its mean The more pread apa1i 

the data, the higher the diver ity. 
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3.6.3 Inferential Statistics 

The inferential tatistics used in the current study were independent t-test (2-tailed) and 

One way Analysis of Variance (A OVA). 

Independent t-t st is u ed tote t the stati tical ignificant difference between the mean 

of two groups of data. Th method allow for an inter-group compari on of means. In 

the current study, t-test (2-tailed) w u ed to analyze the tatistical significant mean 

differences between gender group . Th ... r i a null hypothesi in the test that there is no 

difference between the group . Th null hypothe is i an a umption that wh n the 

ignificant p value i lower than .05, the two groups are suppo ed to hav th sam 

mean, thus there is no statistical significant difference between the two group . Th 

mean difference i ignificant at (and b low) the le el of .05 (p < .05 or p =.05) from 

which tb null hypothesi i rej cted, which mean that the difference betwe n th two 

means is ignificant. Ind pendent t-te t u ed in the urrent study aim d to examine 

whether there were significant differenc s among the at gorie in the que tionnair 

between genders. 

One way Analysis of Variance (AN OVA) i an exten ion of the indep ndent group t-test 

where there are mor than two group . OVA i used to compar the means of more 

than two independent group and examine the variation between all of th variable 

involved in the group to detennine which variables are f tatistical significance. Th 

mean difference i ignificant at (and below) the level of a. = .05 (p < .05 or p =.05). A 

low p-value for this test indicat that the null hypothesi is reje ted which means that 

the sampl population doe not have the same mean but different means. In other words, 

there is evidence that at least one pair of mean are not equal. In the pre ent study, 

A OVA i used to examin th categorie in the que tionnaire in terms of universities, 
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years of study and regions to see whether there is any ignificant difference between any 

of the groups. 
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CHAPTER 4: DATA ANALYSI A D FI DINGS 

4.1 Introduction 

This chapter analyze the empirical data elicited though two re earch in trument : 

questionnaire and op n-ended qu tion . The questionnaire on one hand contain d 

primary quantitative data which is analyz d with th help of tati tical Product and 

Service Solutions (SPSS) version 16.0. The open-ended qu tion on the other hand 

licits data as follow up question to the categori on th que tionnair . 

There are four tage m analyzing the data. Firstly, the participants' background 

information which wa provided in the first part of the questionnaire will b discu ed. 

In the second stage, item on the que tionnair will be analyz d according to th nin 

sub-categories. In the third stage, the ub-categori are re-grouped and comparativ ly 

analyzed b university factor gender factor univer ity year factor and region fa tor. 

Finally in the fourth tage, answers to open- nded que tions are analyzed in th last 

section in thi chapter. 

4.2 Finding from th Questionnaire 

Nine sub-categorie n the que tionnair mea ured th ext nt of international 

undergraduates' attitudes and motivation toward learning English in the three I cted 

univer ities in Malay ia. Under each sub-category, there were everal items used to 

measure different a pects of the category. tati tical Product and Service Solution 

(SPSS) ver ion 16.0, de criptive tati tics of frequ ncy (t) percentag (%), mean (M) 

tandard derivation (SD), One way Analysi of Varian e (A OVA) and Independent 
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t-test (2 tailed) were u ed in this e tion to analyze th item . The stati tical analysi 

was done in two parts: de c1iptive tati tical analy i and inferential stati tical analysis. 

Positive answers were elected analyzed and pre ent din table fonn whil an wers to 

negative voice items were conv rted to po itive and then analyzed. 

4.2.1 Descripti e Stati tics 

This ection deal with the analy is o ea h ub-cat gory on the qu stionnair . Items in 

each sub-category are listed and then analyz d accordingly. In this tion, a descriptiv 

statistical analy i (mentioned in 3.5.2) was mad . Table 4.1 repre ents the labels and 

their descriptions: N stands for the total numb r of as in the category on the 

que tionnaire· .f tand for the numb r of participant wh cho e agree/ trongly agree or 

conve1ted positive item on the que tionnaire; % tands for th p rcentage of the 

numbers who chose agre / trongly agre or rev rsed po itive item on th qu tionnaire. 

(It ha been pointed out that only fr qu nci and p rcentages of po itiv r sponse 

were consider d and taken into analy i in this ection)· M tands for th means of total 

choice for each it m on the que tionnair · SD tand for tandard D rivation f th 

mean of total choice for each item on th que tionnair . D i an important crit rion 

which how th variability or diver ity of participant ' choice on an item. A high SD 

indicates that ther is a wide di er ity among p rticipant · re ponses, on the contrar a 

low SD implies that the diver ity among the r pon ts mall. In otb r word the 

higher the D. the mo ignificant i th djfference in th pa11icipants choi s. and 

vice versa. Overall.( & % stand for the overall frequency and p re ntag of all positive 

re pon of items in a categ ry. Overall mean tand for th mean of all resp n 

including po itive and negative item in a cat gory. 
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Table 4.1 Lab I and Their Meaning 

Label Meanin~ 
N Total number of cases involved in the category on the questionnaire 

f 
Number of participant who cho e agr .e/ trongly agree or converted positive items 
on the questionnaire 

% 
Percentage of the numbers who cho ·e agre strongly agree or rever ed positive items 
on lhe questionnaire 

M Means of total choices for each item on the questionnaire 
SD Standard Derivation of the mean of total choices for each item on the quc!>1ionnaire 

Overall/ The overall frequency and perc ntage of all po 1cive re ponses of items in a category 
&% 

Overall The mean of all re pon. es including po:itive and negative items in a category 
mea11 

The percentage of overall positive choice of a category is calculat d by totaling th 

number of positive choices divided by the totaJ number of participants and then 

multiplied by the number of item included in th category. The formula below i-how 

how the statistical analysi wa don : 

(total po itive choice ) 
Overall f & % = 

(item number) 

4.2.1.1 Integrative Orientation 

Integrative orientation refers to that of an individual who i interested in learning the 

la 1guage in order to communic te with p akers from another peech community, and i 

intere ted in th other cultural community in gen ral (Gardner 2007). Th r ults of th 

item under the category of Integrativ Ori ntation i tabulated in Table 4.2. 

Table 4.2 Integrative Orientation 

C111e~or, hems f % 1 :o Over II 0 erall 
r % 'lean 

I. It helps me think and behave like 
native spookers. 64 27 42 2 3.17 1.176 

Integrative 257 
Orlcntnllon 2. It allows me 10 communicate with (66.9%) 3. 4 

English _ peakcr' more easily. 64 50 7 . I 4.14 I.II I 
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3. It allow me to meet and interact with 
more and varied people. 64 50 78.1 4.12 900 

4. ll help me lO undc land and 
appreciate the English way fli~ . 64 34 53.1 3.S9 1.080 

5. It help me understand English 
64 50 78.2 4.06 I. l 11 

materials. 
6. It helps me appreciate English mo ics 64 46 71 8 3.94 1.067 

N -= case number f "' fr uenc eq Y, %'-' p ercema e, M "' mean, SD = g t ndard dcriva1i n. 

Table 4.2, continued 

The fir t item measured I amers' attitud s toward b ing like a native peaker. Le s 

than half =27 42.2%) of the participants agr ed on thi item. The mean of th total 

choice is 3.17. As di cus ed in 3.5.2 thi is vi w d as po itive when the mean i above 

3. The re pondents on this item how a relatively low po itive degree . Th tandard 

derivation of 1.176 show a relatively big variability r div r ity on participant 'choic 

on this item. 

The second and third items in th category of Int grative Orientation measured 

participant ' attitude toward interacting/communicating with people u ing English. 

Both of the two item hav th am number of participants (N=50, 78.1 %). The mean 

of item 2 i the highest (M=4.14) in thi category. The tandard derivation of item 3 

(M=4.12) is .900 which is the lowe t standard derivati n und r th cat gory f 

Integrative Orientation. This imgge t that the div r ity of participants' re pon e on thi 

item was relativ Jy mailer compared to other item in thi category. 

Items 5 and 6 were on participant ' attitude toward using English in th ir daily life. 

Overhalf(item5: =50,item6: =46)oftheparticipant cho eagre or tronglyagree 

on both item . The tandard c.ierivation (it m 5: SD= 1.11 l , item 6: SD= 1.067) of the two 

items are relatively big which indicate that there i a ignificant differ nee among 

participant ' choices. 
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According to the formula, the percentag of overall po itiv choice of category of 

Integrative Orientation can be written a 257 / (64 * 6) = 66.9%, which suggt:! t that 

participant are more integratively oriented in learning English. The overall m an 1 

3.84, whi h indicate that positive ch ice wer made among lhe participant . 

4.2.1.2 Motivational Intensity 

Motivational Int nsity refers to the time and effort that I arner pend in learning a 

econd/foreign language. Cat gory two (Table 4.3) of Motivational Int nsity con isted 

of five item , which were u d to mea ur participants' frequency and intensity in 

spending time on learning Engli h. 

Table 4.3 Moti ational lnten ity 

II m f % D Ovcrnll Overall 
IIICgOr) 

f&% Men 

I. I keep prnc1icing on English almosl 64 29 4 .4 3.42 1.08 1 every day. 
2. When r hove o problem undcrsianding 
mnelhing in my English class. I always ask 64 24 37.S 3.09 1.0 0 

Moti atlonal 
my 1eacher for help. 

146 
h1tcn5lly 3. I work hard in teaming. Engli h. 64 40 62.S 3.44 1.052 (45.6%) 3.32 

4. I pul off my Engli h homework a. much 
64 14 21.9 2. . 33 as possible. 

S. I'd rath1.'T give up and n I pay ancnuon 64 3q 60.9 3.70 1.064 when I don'1 undcrsumd Engli. h les~on. 

N = 1;a c number f= fr uenc. %= • eq y p erccntn c, M "" mean , SD::., tandard derivation. g 
Tabl 4.3, continu d 

Item I and 3 measured the frequency and int n ity for participant sp nding time on 

tudying English p r w~ek. 45.4% ( =29) o th participants practiced Engli h almo t 

every day while 62.5% =40) of them worked hard on learning English. Th Mean of 

the two item are 3.42 and 3.44 which ar r latively high among aJI th items in th.i 

category. The tandard derivation of 1.0 I and 1.052 showed that there i a relatively 

big diversity among participants' choice . 
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Item 2 measured the participants' attitudes toward getting their t achers h Jp when 

they have problems in studying Engli h. Only 37.5% (N=24) of the participant chose to 

tum to their teachers for help. The mean of this item i 3.09. The tandard derivation is 

1.080, which is neither the highest nor the lowest values among all the items under the 

category of Motivational Intensity. 

Item 4 and 5 are negative items, which were u ed to measure the participants' response 

towards home work and English lesson . After inverting the answers to correspond with 

other positive answers, it can be seen that there wa only 14 (21.9%) in 64 (total) 

participants who did not put off their homework. The standard derivation of item 4 is 

0.833 which is the smallest figure among all the item in this category suggesting a 

small diversity among their responses. 60.9% ( =39, M=3. 70 SD= I .064) of the 

participant held positive views on English lessons in item 5. 

Les than half (45.6%) of the total participants held positive choices for the category of 

Motivational Intensity. The overall mean of this category which is 3.32 could be 

interpreted a that the participants did not have a high po itive attitude on Motivational 

Intensity toward learning English. 

4.2.I.3 Desire to Learn English 

This sub-category focuses on measuring the willingness of learner to learn th 

language. 
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Table 4.4 Desire to Learn English 

Cntcgor Items r % M D Ovcrnll o,,ernll 
f&¾ lcnn 

I. I want to leam English so well that it will 64 45 70.3 3.94 I.I 11 become naruml 10 me. 

2. I want to be flut:lll in English. 64 47 73.4 4 00 1.195 

De ire 3. Knowing English is not an important goal in 64 35 54.6 3.4 1.368 210 to Learn my life. 
(65.6%) 3.79 

English 
4. Knowing basics of English i enough for me, 

64 39 60.9 3.59 1.31 ther is no need to learn more. 

5. Sometimes I'm thinking about dropping 
64 44 68.8 3.95 1,174 

English. 

N = ca~e number f= frc uenc , % = q y p ercenta e, M = mean, SD= standard derivation. g 

Five items on the questionnaire measured the third category of Desire to Learn English 

(table 4.4). Items I and 2 measured the participants' Desire to Learn Engli h well. Over 

70% (Iteml: 70.3%, =45, SD=l.111 and Item 2: 73.4%, =47, SD=l.195) of the 

participants positively agreed with the two items. At the same time, there is a relatively 

big diversity among the responses. 

Items 3 to 5 are negative items which measured wheth r English is the basic goal for 

the participants and whether they thought of dropping the subject. For item 3 and 5 

over half (item 3: =35, 54.6%, M=3.48, SD=l .368. Item 4: =391 60.9% M=3 .59 

SD=l.318) of the participants held positive views, which mean that learning Engli h i 

important for them and they need to acquire more than just some basic knowledge of 

English. At the same time, for item 5 68.8% (N=44, 68.8% M= 3.95 D= 1.174) of 

the participants did not think of dropping English. The figures of standard de1ivation of 

items 3 and 5 are relatively big. 

More than half (65.6% M=3.79) of the participant held a high po itive desire toward 

learning English. 
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4.2.1.4 Attitudes towards Learning English 

This sub~category focuses on measuring learner ' attitude towards the target language. 

Table 4.5 Attitudes toward Learning Engli 'h 

Category Item f % M D Overall Ovcroll 
f&¾ Mean 

I. Leaming English is enjoyable. 64 42 65 .6 3.7 .983 

2, English is very important in college life. 64 51 79.7 4. 12 1.091 
Atfiludc 

3. I try to learn as much Engli ha I can. 64 46 71 . 3 97 1.140 1owards 211 
Learning 4. I will give up • tudying Engli. h when I (65.9%) 3.82 

English graduate because I'm not interested in it 
64 42 75.7 3.89 1.286 

5. I'd rather spend more time on other 
64 30 46,9 3.34 1.263 subject than learning English. 

N = case numb r, f= fr uenc. %= eq y p erccnta e, M = mean, SD = g tandard derivation. 

Five item are included in the fourth category of Attitudes toward Leaming English 

(Table 4.5). Item I to 3 are positive statements. Item I measured participants' intere t in 

learning English. 65.6% ( =42) of the total number of participants thought that learning 

English was enjoyable. The standard d rivation of 0.983 (M=3.78) which i th lowest 

figure among all the items in this category shows that participants held relatively the 

same view on this item. Item 2 measured the importance of English to the participants, 

79.7% (N=51) of the total held positi e view on thi item. The mean of 4.12 (SD=l.091) 

whjch i the highest figure among all the item in thi category howed that most of the 

participants who chose agree and strongly agree thought that English was an important 

part in their college lives. 71.8% (N=46, M=3.97, SD=l.140) of the participants agreed 

that they should learn English as much as they could. 

Item 4 and 5 are negative statement · which m asured participants' degree of dislike in 

learning Engli h. 75.7% ( =42 M=3.89 SD=l .286) of the participants held po itive 

view on item 4 they thought that they should continue learning even after they have 

graduated. However, less than half (N=30 46.9%, M=3.34 SD=l.263) of the 

participant disagreed on item 5 that they would rather pend more time on other 
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subjects than Emglish. There is a big diversity among their responses on these two items. 

The overall percentage (65.9%, M=3.82) of participants' positive responses indicates 

that most of the participants held positive attitudes on learning English. 

4.2.1.5 English Class Anxiety 

The main purpo,se of English Class Anxiety is to measure learners' anxiety levels of 

using English inside the classroom. 

Table 4.6 English Class Anxiety 

Category Items N f o/o M SD Overall Overall 
f&% Mean 

1. I dare not volumeer answers in EnJ?li$h class. 64 24 37.S 3.33 I. 128 
2. I nevm feel quite sure of myself when I s~ak 64 25 39.1 127 1.172 En2lish iin class. 

English 3. I som1!ti111es feel anxious that other students will 
64 28 43.7 3.41 1.256 137 Class lau2h at me when I speak English in class. 

(42.8%) 3. 17 
Anxiety 4, I am not nervous when asked to speak English 

64 18 28 2.23 1.244 in class. 
S. There is no need to be seared speaking in the 

64 42 65.6 3.61 1.203 class. 
N = case number, f = frequency, % = percencage, M : mean, SD= standard derivation. 

Five items on the questionnaire measured the category of English Class Anxiety (Table 

4.6). Items I, 4 and 5 measured participants' attitudes towards speaking English in class. 

The analysis for I and 4 show that not more than half (Item I: N=24, 37.5%, M=3.33, 

SD=l.128. Item 4: N=18, 28%, SD=l.224) of the participants did not agree with the 

items on the qu~~stionnaire. For item 1, participants thought that they were not calm 

when speaking English in class. For item 4, the mean (M=2.23) clearly showed that it 

was the only one item in this category on which most participants held negative views. 

It can be seen fmm item 5 that 65.6% (N=42, M=3.61, SD=l.203) of the participants 

agreed that there was no need to be scared when speaking in the class. A big diversity 

can be seen amonig participants' choices on these three items. 
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Item 2 measured the participants' confidence in speaking English in class. The figure 

iocticates that 39 .1 % (N=25, M=3 .27, SD= 1.172) of the participants were confident in 

speaking English in class. The standard derivation of 1.172 showed that there is a 

relatively big diversity among the responses. 

For item 3, after inverting the negative statement to positive ones, about less than half 

(43.7%, N==28, M=3.41, SD=l.256) of the participants were of the view that others may 

laugh at them when they speak English in class. This suggested that most of the students 

Were anxious when speaking in English in class. 

The overall percentage of 42.8% (M=3. J 7) of participants' positive responses indicates 

th
at a minority of the participants rated highly on the category of English Class Anxiety. 

This means that a majority of them felt anxious and lacked confidence in speaking in 

English class. 

4•2,I.6 EngHsh Use Anxiety 

The main purpose of English Use Anxiety is to measure the learners' anxiety levels of 

Using the target language in their daily activities. 

Table 4.7 English Use Anxiety 
,..__ 

Category ftems N r 'lo M SD Overall Overnl ,___ ( &% I M~nn 
I. I feel nervous and uncomfortable when I speak 

64 37 57,8 3.59 1.318 English lo a tourist. 

E11glish 2. I feel an~ious if someone asks me something in 64 39 60.9 J.66 1.250 
'Use 

English. 
189 

Anxiety 3. I feel relnxed when I give street dil\,'Otions in (59.1%) 3.66 

English, 64 37 S7.8 J.70 1.049 

4, I feel calm and sureofmyselfifl had to order a 
64 38 59.4 :no. 1.064 ..__ meal in English . 
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5. I would feel comfonablc peaking English 
where both Engli h and my native language 64 3 9.4 3.67 1.070 
speakers were present . 

N = case number, f = fr uenc , %= eq y p ercenta e, M "" mean, SD = standard derivation. g 
Table 4.7, continued 

Five items on the questionnaire measured the category of English Use Anxiety (Table 

4.7) which focused on the actual use of Engli h in their daily interaction . This include 

answering questions in English speaking in English to tourists giving street direction 

in English, ordering meal in English and speaking English to native and non-native 

speakers of Engli h. 

Item l measured the participant' attitudes toward talking to tourists in Engli h. 57.8% 

( =37, M=3.59, SD= l .318) of the total held po itive view on this item. Item 2 was 

about talking to people in English, 60.9% (N=39, M=3.66, SD=l.250) of the 

participants agreed that they were not anxious when communicating with others in 

Engli h. There are relatively big diversities among the re ponses for item 1 and 2. For 

item 3, 57.8% (N=37 M=3.70, SD=l.049) of the participants agreed that they felt 

comfortable when giving street directions in Engli h. For item 4 59.4% ( =38 M=3.70 

SD=l .064) of the participants felt comfortable when ordering meals in English in a 

restaurant. For item 5, 59.4% ( =38, M=3.67, SD=l.070) of the participants felt 

comfortable speaking English in front of both their native language peakers and 

speaker of English. 

59.1 % (M=3.66) of the total participants were positive on the category of Engli h Use 

Anxiety, which means that only a minority of the participant were anxiou when 

speaking English in their daily interactions. 
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4.2.1.7 Instrumental Orientation 

"The notion of Instrumentality refers to conditions where the language is being studied 

for practical or utilitarian purpose ·· (Gardner 2005). 

Table 4.8 Instrumental Orientation 

Category flems f % M D 
o,,crnll Ovcrnll 
f&¾ Menn 

I. II helps me go for higher studies abroad. 64 4Q 76.6 4,08 1.199 

2. It makes me more educated and 64 50 78.1 4.00 1.155 
knowledgeable. 
3. It helps me tog ta good and high-ranking 64 44 68.8 3.95 1.188 job. 

4. Other people will respect me more if I 
64 JS 59.4 3.72 1.046 

know English. 

5. I hove 10 pass Engli h e ams 10 complete 64 51 64 .1 3.83 1.189 
In tr111nc11t11I my degree program. 421 3.91 
Oric111a1ion 6. I need to improve my reading skills to (73.1%) 

read Engli h ma1c1ials and 10 under.aand 64 46 71.9 3.86 1. 139 
other subjec1s. 

7. I need to improve my speaking kills for 64 49 76.6 3.95. 1.090 class discussions and presenUltions. 

8. I ne..-d 10 improve my writing kill, 10 64 48 75 3.94 1.097 w1ite repo11s, assignments and projects. 

9. I need to improve my Ii tening . kills to 
64 46 71.Q 3. 4 1.072 understand the lecture 1111d coun;e mates. 

N = (.'f!Se number f= fr eq uenc Y, %= p ercenta e M = mean SD= g tandard derivation. 

There are 9 item m the category of Instrumental Orientation (Table 4.8) which 

mea ured individual ' wants to learn the language for practical use or for functional 

reasons. Item 1 measured the participants' attitud s towards the knowledge of English in 

helping them to further their studie abroad. 76.6% ( =49, SD=l.199) of the 

Participant cha e agree or strongly agree on this item. The mean of this item i up to 

4.08 which is the highest among all the items in the category. 

Item 2 and 4 measured participants' attitudes towards knowledge of English. For item 2, 

78.1 % ( =50 M=4.00 SD= 1.155) of the participant agreed that learning English 

could make them more educated and knowledgeable. This is the highe t percentage 
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among all the item in thi category. At the ame time a relatively high SD indicates 

that there i a relatively big diversity among the re ponses. For item 4, 59.4% (N=38 

M=3.72, SD=l.046) of the participants agree that their knowledge of English would 

make others re pect them more. 

Items 3 and 5 specifically measured functional orientation . Item 3 wa about the 

knowledge of English that could enable them to g t good and high-ranking job . 68.8% 

(N=44, M=3.95 SD=l.188) of the participants held po itive views on this item. For 

item 5 64.1 % =51, M=3.83, SD=l.189) of the participants po itively agreed that they 

need to pass English e ams as a neces ity for the completion of their degree programs. 

The SD of these two items are relativ ly high thus participants choices towards these 

two items are relatively diverse. 

Items 6 to 9 measured participants' attitudes towards the four language skills of r ading 

speaking writing and listening. For item 6, 71.9% ( =46, M=3.86 SD=l.139) of the 

participant agreed that their reading skills needed to be improved in order to 

under tand other subjec sand materials in English. For item 7 76.6% ( =49 M=3.95 

8D=l .090) of the participant agreed that they wanted to improve their speaking skill 

in order to be able to discuss and present in class. For item 8 75% =48, M=3.94 

SD=l.097) of the participants thought that their writing skills needed to be improved 

to enable them to write reports and do project . For item 9 71.9% ( =46, M=3.84 

8D=I.072) of the participants thought that their listening skill needed to be improved 

in order to under tand others. The analy is above indicate that among the four language 

skills, peaking and writing kills are relatively given more importance by all the 

Participants. In oth r word th focus i on the output rather than the input. Participant 

are more motivated to improv their peaking and writing skill for relevant need . 
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The overall percentage of positive choices of 73 .1 % show that for their undergraduat 

studies majority of the participants held a more positive view on In trumental 

Orientations. The overall mean of 3.91 is the highest among all th categorie . Besides 

among the four language skill the output kill of peaking and writing are highly 

rated. 

4.2.1.8 Teacher Evaluation 

Teacher Evaluation is mainly to measure learners' satisfactory degree to teachers for 

example, teachers' teaching ability and teachers' ways of pre en ting knowledge. 

Table 4.9 Teacher Evaluation 

Category Items r ¾ t D Overall Overall 
f&¾ Mean 

1. I love to go to class becnuse my English 64 21 32.9 3. 14 1.125 
teacher is l!.Ood. 

2. My English teacher has a dynamic and 
64 23 35.9 3.27 1.087 interestinl!. teaching stvlc. 

Teacher 3. 1 study English hard because or my Engli h 
64 19 29.7 3.05 1.147 

109 
3. 13 

valuation teacher's cncournaement. (34. 1%) 
4. I have thought about having another English 64 24 37.4 3.17 1.149 
teacher. 
5. My English 1e.nchcr doesn't present materials 64 22 34.4 3.03 1.172 in an imerestinl!. WJY, 

N: case number f= fr uenc eq y, %= p ercenta e, M = mean, SD = ·tandard derivation. g 

Five items on the questionnaire measured the category of T acher Evaluation (Table 4.9) 

which measured participants' satisfactory level of their teacher . For item l 32.9% 

(N=-=21, M=3.14, SD=l.125) of the participants thought that th ir Engli h teachers were 

good. For item 2, 35.9% ( =23 M=3.27 SD= l .0 7) of them thought that their English 

teachers' teaching styles were good. For item 3, 29.7% ( =19 M=3.05, SD=l.147) of 

the participants agreed that their teacher gave them a lot of ncouragement in learning 

English. For item 4 37.4% (N=24 M=3. l 7 SD=l.149) of the participants did agree 

that the teachers should be changed. For item 5 34.4% ( =22, M=3.03 D=l .172) of 
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the participants did not agree that their teachers have not presented the materials in 

interesting ways. From the figures above one can observe that a minority (less than half) 

of the participants held positive views to all the items in this category. At the same time, 

the standard derivations of all the items show that the diversity is big among their 

responses towards every item. 

The overall percentage of positive choices and the overall mean are 34. l % and 3.13 

respectively and these indicate the lowest among all the categories in the questionnaire. 

It can be inferred that a minority of the participants have high evaluations of their 

English teachers. In other words, the majority of the participants are not satisfied with 

their English teachers' teaching. 

4.2.1 .9 Course Evaluation 

This sub-category focuses on the course itself, for example, the curriculum design, the 

lesson planning and the materials used. 

Table 4.10 Course Evaluation 

Category lcems N r ¾ M SD 
Overull Overall 
r&¾ l\1c1111 

I. En~lish is ,ny favorite course. 64 27 42.2 3.41 1.080 
2. 111e activities in Em!li;;h class are interes1i111!. 64 32 50 361 1.018 

Course 
3. The macerials of my English coui:,e are 

64 28 43.8 3.36 1.014 143 
E,·aluatfon interesting. 

(44.7%) 
3.37 

4. To be hones1. I'm 1101 so i111eres1ed in my 
64 28 42.8 3.28 l.22S Enelish clnss. 

5. Mv En2lish class is bori112. 64 28 42.8 3.19 1.287 
N = case number. f = frequency, % = percentage, M = mean, SD = s1andard derivation. 

There are five items on the questionnaire which measured the category of Course 

Evaluation (Table 4.10) for the English courses and classes. Items I, 4 and 5 measured 

participants' interest towards their English courses, and they were negative statements. 

For item I, 42.2% (N=27, M=3.14, SD=l.080) of the participants thought that they 
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liked their English cour es the most. For item 4, 42.8% of the rever ed responds (N=28 

M=3.28 SD=l.228) rated positively on it, which mean that they did not agree with the 

statement in the questionnaire that they were not interested in their English course. For 

item 5, 42.8% (N=28, M=3.19 SD= l .287) of them did not agree that English cour es 

were boring. The SD of item 4 and 5 are relatively bigger than that of item 1 which 

suggests that participants' choices on these two items are more dispersed. 

Item 2 and 3 measured the participants' attitude towards activities and materials in their 

English classes. Half (50%, =32, M=3.61, SD= l .018) of the participants agreed that 

the activities in their English class were intere ting (Item 2). For item 3 43.8% =28, 

M=3 .19, SD= 1.287) of the participants agreed that th materials of their Engli h course 

were interesting. 

The overall percentage of positive choices of 44. 7% with the overall mean of 3 .3 7 show 

that less than half of the participants have a high or relatively high level of agreement 

for the category of Course Evaluation. 
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4.2.2 Inferential Statistics 

In this ection descriptive statistic of frequ ncy (t), percentage (%), mean (M), and 

standard derivation (SD) are used to analysis the findings. At the ame time, inferential 

tatistics (chapter 3, 3.5.3) of One way Analysis of variance CANOVA) and Independent 

2-tailed t-te t are used as well. The analy es will be presented in the following ections. 

4.2.2.1 ANOVA analysis based on University Factor 

The number of participants of each university wer relatively equal (UM= 21, UIA = 

23 Taylor's= 20). In One way Analysi of variance (A OVA) wh n a is smaller than 1 

from which the null hypothesis is rejected this means that the sample population do not 

have the same mean but different means. As wa discu ed in .5.3, the mean difference 

is significant at (and below) the level of a = 0.05 (p < .05 or p = .05). As one way 

Analysis of variance (A OVA) is used to compare mean among more than two group 

When a mean significance appears it means that there i at least one ignificant 

difference between two group , or they are different from each oth r. Surprisingly 

significant differences were found among the participants of the three univ r itie on 

Motivational Intensity (F = 4.898 p =.028), Desire to Learn English (F = 6.275 p 

:=: .014), class anxiety (F = 9.675 p =.003) use anxiety (F = 3.961, p = .0148) and 

Instrumental Orientation (F = l 0.863 p = .000). The following table (Table 4.11) shows 

the analysis based on University Factor according to A OVA. Detailed analyse will 

be presented in the following ections. 
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Table 4.11 0 A analy i • ba ed on niver ity Factor 

Cale2orv University II M SD % of Positive % of Ne2a1ivc F Sig. 

lntcgrMive 
UM 21 4.02 .603 97 (77.0%) 12 (9.5%) 

UIA 23 3.87 .426 92 (61j,7%) 16(11.6%) 1.34.5 .290 Orientation 
T11ylor's 20 3.6! . 172 69 (57.5%) 21 (17.5%) 

Mollvalional 
UM 21 3,66 .343 65 (61.9%) IS (14.3%) 
UIA l.'! 3.03 .368 39 (33.9%) 31127%) 4.898* ,028 lnlen II 

Tnvlor's 20 3.19 .261 36 (36%) 28 (28%) 
UM 21 4.17 .142 87 (82.9%) II (8.6%} 

De Ire to Learn 
UIA 23 3.07 .788 67 (58.3%} 25 (21.7%) 6.275* .01-1 

English 
Taylor's 20 3.57 .301 56 {56%) 22 (22%) 

Hie ude to, ord 
UM 21 4.12 .312 82(78 .1%) 5 (4.8%) 

UIA 23 3.37 .656 60 (52.2%) 23 (20%} 3.846 .05 I Learning Engli h 
Ta}for's 20 3.82 .168 6Q (69%) 22 (22%) 

UM 21 3.71 .057 61 (58.1%) 12(11.4%) 
Closs Anxiety UIA 23 2.89 .418 53 (46.1%) 32 (27.8%1 9.675* .003 

Tnvlor's 20 3.02 .355 33 (33%) 37 (37%1 
UM 21 J.89 .098 72 (68.6%) 8 (7.6%) 

sc Anxiety UIA 23 3.07 .744 65 (56.5%} 23 (20%) 3.961* .048 
Taylor's 20 3.43 .289 52 (52%} 25 (25%) 

UM 21 4.12 .215 154 {81.5%) 17 (9%) 
1 nstrumenlal UIA 23 J.78 .120 128 (61.8%) JI (15%) 10.1163* .000 
Orientation 

To)•lor's 20 J.83 .154 129(71.7%) 16 (8.9%) 

UM 21 3.33 205 46 (43.8%) 21 (20%) 
Teacher Evaluation UIA 23 3.08 .07 1 28 (15.7%) 33(28 .7%) 3.627 .059 

Tnylor's 20 3.13 . 157 35 (35%) 30 (30%) 
UM 21 3.46 . 182 46 (43.8%) 21 (20%) 

Course Evaluation UIA 23 3.25 .200 39 (33.9%} 27 (23 .5%) 2.619 . 114 
Taylor"s 20 3.51 215 56 (56%) 22(22%) 

"' . . . TI1e mean d1flerence 1s 1g111ficanL at the .05 lewl. 
Table 4.11, continued 

4.2.2.1.1 ANOVA anal si based on University Factor of Motivational Intensity 

Table 4.12 OVA nalysi based on niv rsity Factor of Motivational In ten ity 

Category niversity M SD %of ¾of 
F 

Sig. n 
Positive Ne1?ative (p) 

UM 21 3.66 .343 65 (61.9%) 15 ([4.3%) 
fotivntionnl UIA 23 3.03 .368 39 (33.9%) 31 (27%) 4.898* .028 Intensity 

Taylor's 20 3.19 .261 36 (36%) 28 (28%) .. "The mean difference 1s . 1g111hcont at the .05 level. 

lt can be seen from table 4.12 that the figure (M=3.66, SD=0.343) of Motivational 

Intensity of UM is the highe t among the thre universitie , This indicate that tbe 

participants at UM have high otivational lnten ity to learn Engli h becau e th y are 

expo ed to more English courses than the participant from the other two universities. 

The tandard derivation figure of Taylor's (SD=.261, M=3.J9) i th lowest among the 

three univer ities. Therefore, this implies that the differences of participants' re ponse 

are the smalJest among the three universities. 
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4.2.2.1.2 ANOVA analysis based on University Factor of Desire to Learn English 

Table 4.13 OV nalysis based on University Factor of Desire to Learn nglish 

Category nl ersity M D 
¾of ¾of 

F ig. n Positive Ne1rntive 
Desire to UM 21 4.17 .142 87 (82.9%) 9 (8.6%) 

Learn UIA 23 3.07 .788 67 (58.3%) 25 (21.7%) 6.275* .014 
En2lisll Taylor's 20 3.57 .301 56 (56%) 22 (22%) 

• 111e mean difference is significant at the .05 level. 

On the category of Desire to Learn English (Tab! 4.13 ), UM held the highest mean of 

4.17 (SD = .142), the positive percentage of 82.9% is a powerful support of this finding. 

It can be assumed that the majority of the participants at UM had higher desire on 

leaming English than the participant at the other two universities. For UIA the figure 

(M = 3.07 SD = .788) indicates that the diversity is the highest in participants' 

responses among the three universities and the m an of responses is the lowest. This 

means that the participants from VIA held different views on the desire of learning 

English and their desire of learning English is not as strong a the other two 

universitie . 

4.2.2.1.3 ANOVA analysi based on University Factor of English Class Anxiety 

Table 4.14ANOVA Analysis based ou niversity Factor of English Class Anxiety 

Category University n M SD F Si2. 

English Clas 
UM 21 3.7! .057 
UIA 23 2.89 .418 9.675* .003 Anxiety 

Taylor's 20 3.02 .355 
• 111c mean d1lforence 1s. 1g111fican1 al Ilic .05 level 

The figures in table 4.14 show that the mean (M = 3.71) of clas anxiety of UM was 

much higher than the other two universities. This means that the number of participants 

who gave positive Tesponses was much higher than the numbers of the other two 

universities. The figure of standard d rivation (SD = .57) was apparently much smaller 
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than the figure of the other univer ities, which indicated that there was a mall 

diversity and variability among the responses. The mean value of 2.89 (SD : 4.18) of 

VIA should be pointed out, as discussed in chapter 3 (3.5.2), the mean represented a 

negative response when the figure is below 3. Thi mean that participants' at VIA had a 

high level of English Cla s Anxiety than the other two universitie and ther wa a more 

significant difference among participants' respons s than th other two universiti s. 

4.2.2.1.4 ANOVA analysis ha ed on University Factor of English Use Anxiety 

Table 4.15 ANO A Analysis based on niversity Factor of English se Anxiety 

Catee:ory Universitv n M SD F Sie:. 
UM 21 3.89 .098 

English Use 
UIA 23 3.07 .744 3.961 * .048 

Anxiety 
Taylor's 20 3.43 .289 .. 

* TI1e mean difference rs s1gmhcant 01 the: ,05 level. 

In table 4.15, the standard derivation (SD : .098) of UM on use anxiety shows a 

significant difference between UM and the other two universities . This means that the 

difference of responses of participants at UM were much smaller, although the mean 

(M = 3.89) of UM was slightly higher than the other two universities. UM participants 

had the lowest anxiety in using English than those from the other two universities. The 

figures (M = 3.07 SD = .744) of UIA show that the lowe t mean among the three 

universities and this presented a high anxiety on using English in daily life. The 

responses among the participants varied the most compared to the other two 

univer ities. 
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4.2.2.1.5 ANOVA analy is based on Univer ity Factor of In trumental Orientation 

Table 4.16 0 A nalysis ba ed on University Factor of Instrumental Ori ntation 

Category niver ity M SD 
%of %of 

F ig. n Positive Negative 

Instrumental UM 2 1 4.12 .2 15 154 (81.5%) 17 (9%) 
UIA 23 3.78 .120 128 (61.8%) 31 (15%) 10.863** .000 Orientation 

Tavlor's 20 3.83 . 154 129 (71.7%) 16 (8 .9%) ... . . . .. The mean difference I s1g111fioont nt the .O I level. 

In table 4. l 6, statistical ignificant diffi r nces (p < .05 or p = .05) appeared among the 

three universities on their Instrumental Orientation. The m an of UM (M = 4.12 SD 

= .215) is the highe t in the three univer itie . Thi impli s that under th condition of 

relatively equal number of participants of each university there were more participants 

at UM who positively agreed with the items in thi category. The figure of percentages 

of po itive (81 .5%) and n gative (9%) re ponse of UM al o how that th majority of 

the participants at UM had strong Instrumental Orientations in learning English than the 

other two universities. The figure of tandard derivation (SD = .120 M = 3.78) of UIA 

shows that it has the smalle t diversity among r spondents' choices in the three 

universities. The respondent mean of UM is higher than both UIA and Taylor' . This 

indicates that participant at UM were mor instrumentally orient d in learning Engh h 

than those at VIA and Taylor's. There are statistically significant differenc s between 

UM and UTA UM and Taylor' . 

4.2.2.1.6 Summary of Findings of A OVA Analysis based on Univer it Factors 

The inferential tatistics of One way Analy i of variance (A OVA) on nin attitude 

and motivation categories among the three univer iti howed that there w r five 

categorie in nine di playing tati tical ignificant differenc . 

For the category of Motivational Intensity, participants at UM held the highe t level on 
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Motivational Intensity in learning English than tho e from the other two universities. 

For the category of De ire to Learn English, participants at UM di played the highest 

Desire to Learn English among th three universities. 

For the category of English Clas Anxiety participants at UM held more positive view 

in English class while tudents at UIA were negative towards it which meant that 

participants at UM were less anxious when u ing English in class while participants at 

VIA were more anxious when having English class. 

For the category of English Use Anxiety participant at UM were more positive toward 

using English that is to say that students at UM were less anxious when using English 

than those at VIA and Taylor's. At the same time participants at UIA were less anxious 

than those at Taylor's. 

For the category of Instrumental Orientation, the results showed that participants at UM 

Were the most instrumentally oriented in learning English among the three universities. 

The results show that participants at UM were ob erved to hold the most positive views 

among all the students of the three universities on all the five categorie . The findings 

show that statistical ignificant mean differences were found on all the five categories 

between UM and UIA. The reason why student at UIA are less positive on 

Motivational Intensity, Desire to Learn English Engli h Class Anxiety Engli h Use 

Anxiety and In trumental Orientation is that mo t participants who have taken part in 

the inve tigation have not taken English course and many of whom were from ESL 

(Engli h as a s cond language) countries (something wrong here). On the other hand 
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many of the students that participated in the res arch at UM are Chinese who are EFL 

(English as a foreign language) learners and have to it for English courses. Meanwhile, 

international students e pecially African and Middle East students took a big share in 

the student distribution ofUIA while the international student size in UM is smaller and 

there were a lot of Asians especially students from China. 
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4.2.2.2 Independent t-test (2-tailed) based on Gender factor 

Participants were divided into two group according to genders (male= 29 female= 35) 

to measure whether there was any differen e between them. Comparisons betwe n the 

gender groups were made u ing independent t-t t (2 tailed) which wa used to how 

whether there is any tatistical significant difference (p < 0.05 or p = 0.05) between the 

means of these two gender groups. 

As discussed in 3.5.3, the independent 2-tailed te ti used to compare the means of two 

sample or groups the mean difference i ignificant when th p value is at (and below) 

the level of .05 (p < .05 or p = .05) from which the null hypoth sis is rejected' Thi 

means that the samples or groups do not have the same mean but different mean . The 

findings show that there were statistical significant differences among the participants 

between genders on Desire to Learn English (T = -5.374, P = .006) English Class 

Anxiety (T = -5.625 p = .005) and Course Evaluation (T = 4.789, p = .017). The table 

below shows the results of 2 tailed t-test in terms of gender factor (Table 4.17). Detailed 

analy es will be presented in the following sections. 

Table 4.17 Independent t-te t (2-tailed) based on Gender Factor 

Category Gender II M D T Sig. 
12-tallcdl 

M 29 3.93 478 
lntcgrath•c Orientation 

F 35 3.76 .341 
-1.432 .212 

olivnfional I men lty 
M 29 3.26 .385 .250 
F 35 3.37 .243 1.343 

Desire to Leorn English 
M 29 3.85 .237 

.006 F 35 3.74 .236 
-5.374* 

Attitudes toward M 29 3.72 .381 
Lcar11i11J: E112lish F 35 3.91 .256 

1.816 .144 

las A11. le1y 
M 29 3.60 .217 
F 35 3.18 .122 

-5.62S* .005 

sc An let. 
M 29 3.86 . 191 .066 F 35 3.50 140 

-2.50 

lnslrumentol M 29 3.89 . 169 
Orientotlon F )5 3.93 . 137 

.566 .587 

Teochcr Ev11luatlo11 
M 29 2.94 .201 

1.944 F 35 3.29 .241 .124 

Cour e Evah1atlon 
M 29 3,22 .166 
F 3S 3.54 .140 

4.789* .017 

• The mean difference is significant a1 the .05 level, 
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4.2.2.2.I Independent t-test (2-tailed) on Gender of Desire to Learn English 

Table 4.18 Independent t-te t (2-tailed) based on Gender of Desire to Learn English 

Category Gender n M D T 
Sig. 

(2-tailed) 

Desire to Learn M 29 3.85 .237 

English 
-5 .374* .006 

F 35 3.76 .341 
. . •• TI10 mean d1flerence 1, s1g111fican1 al the .05 level . 

In table 4.18, there is a tatistical significant difference (T = -5.374 p ;;;:: .006) between 

male and female on Desire to Learn English. The null hypothesis is rejected the two 

gender groups do not share the same mean but different means. The alternative 

hyµothesis oft-test is that the mean of the fonner sample is smaller than the later one 

so when the mean of the fom1er is larger than the later there will be a minu sign in 

front of the t-value. The minus t-value of -5.3 74 sugge ts that male participants 

(M=3.85, SD=.237) held higher Desire to Learn English than the female participants 

(M=3.76. SD=.341). 

4.3.2.2.2 Independent t-test (2-tailed) based on Gender of English Class 

Anxiety 

Table 4.191ndependent t-te t (2-tailed) based on Gender of English Cla s Anxiety 

Category Gender n M SD T 
Sig. 

(2-tailed) 

Clas Anxiety 
M 29 3.60 .217 

-5 .625"" .005 
F 35 3.18 .122 

' . •• The mean d1tlerence 1s significant 01 the .0 I level. 

As table 4.19 shows it indicat s that th re i a stati tical ignificant diffi rence (T = 

-5.625, p = .005) between male and female on Engli h Clas Anxiety. The minu T 

value (-5.625) ugg sts that the male participants (M=3.60, SD=.217) held a more 

positive view on Engli h Clas Anxiety than female participants (M=3.18, SD=. J 22). 
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Thus female participants were more anxiou than male participants m the Engli h 

language clas . 

4.2.2.2.3 Independent t-test (2-tailed) based on Gender of Course Evaluation 

Table 4.20 Independent t-test (2-tailed) based on Gender of Course Evaluation 

Category Gender D M D T 
Sig. 

(2-tailed) 

Course Evaluation 
M 29 3.22 .166 

4.789* .017 
F 35 3.54 . 140 . . 

• 111e mean difference I s1gnificant at the .05 level . 

In table 4.20, there is a statistical significant m an ditferenc (T = 4. 789, p = .017) 

between male and female on Cour e Evaluation. The result hows that female 

participant (M = 3.54 SD= .140) held a more positive view on Cour e Evaluation than 

male participants (M = 3.22 SD = .166). 

4.2.2.2.4 Summary of Findings of lndependent t-test (2-tailed) based on Gender 

Factors 

The result oft-tests (2-tailed) revealed statistical ignificant mean differences on three 

attitudes and motivation categories out of nin b tween male and fi male participant . 

Male participants had higher desire on learning English than female participants. At the 

same time, male participants were less anxious in language class than female and 

female participants evaluated higher on English course than male participants. However, 

the result did not di play a significant difference on integrative and Instrumental 

Orientations between male a11d female. It did not mean that there was no difference on 

the other ix categories b tween g nder but the t-te t did not show statistical 

ignificant differences. These finding was against Gardner and Lambert (I 972) and 

Ran irini's (2006) research that female tudents were more motivated than male students 
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in learning Engli h and female students were more integratively orientated towards the 

target language and its culture. 

The reason why female students rated lower on English Class Anxiety could be that 

female students are hy to speak in front of their classmates in language clas thus they 

are more anxious than male students. Be ides, female participants evaluated higher on 

language courses than male participants becau e female students could easily 

concentrate on their studies than male students who would be more distracted by other 

things like sports and games. 
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4.2.2,3 ANOVA Test Based on Years of Study 

[n this section tatistics of One way Analysi of Variance (A OVA), Mean (M), 

Standard Derivation (SD) are employed to analyze the differences of attitudes and 

motivation between the year of tudy of three universitie . Since there are three-year 

degree program and four-year degree program of different majors and w1iversitie , 

participants were divided into three groups according to years of study: group 1 

consisted of first year undergraduates {N=21) Group 2 were second year 

undergraduates {N=22) and group 3 comprised final year undergraduates ( =21) who 

were undergoing their third or fourth year of study. The three groups were relatively 

equal in number. Only one statistical ignificant difference could be found among the 

nine attitudes and motivation sub-categories on the three groups of year of study on 

Instrumental Orientation (F = 18.32 p == .000) (Table 4.21). 

Table 4.21 ANOVA AnaJysis of Instrumental Ori ntation based on Universit ear 

ategory 
niversity 

n M SD F ig. 
Year 

Grouo I 21 4. 11 .135 
lnstrumental Group 2 22 3.63 .218 18.32** .000 
Orientation 

21 Group 3 3.97 .159 . . • • TI1e mean d1 fference 1 1gn1 ficant at the .01 level. 

As shown in Table 4.21, The result sugge ts there i a stati ti cal significant difference 

among the three university year of study on In trumental Orientation (p < .05 or p 

== .05). Group 1 (first year group) held the highe t mean valu (M = 4.11, SD = .135) 

among the three groups which can b interpreted as that the pruiicipants were more 

instrumentally oriented in learning English wh n they were in the first year of university 

life. The figure of tandard derivation (SO =.159) of group 3 (final year group) which is 

the smallest among the three groups shows that the diversity among r spondents 

choices was the smallest. 
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Thus participants who were undergoing their fir t year of study were more 

instrumentally oriented in learning English, than tho e who were undergoing their 

second year of study. Participants who were in their final year of tudy were more 

instrumentally oriented in learning English than those participant who are undergoing 

their second year of study. 

4.2.2,3.1 Summary of Findings of ANOVAAnalysis based on Years of Study 

Only the category of Instrumental Orientation out of nine attitudes and motivation 

categories hawed statistical significant difference among years of study. Participants 

who were undergoing their first year of study held the highest level of instrumental 

Orientation in learning English among the three groups. At the same time participants 

who were in their final year of study held a more po itive view on Instrumental 

Orientation in learning English than those who were in their econd year of study. 

Instrumental Orientation is an important part in motivation study. First year students are 

more instrumentally oriented in learning English because at the very beginning of 

university life one has to gather a lot of knowledge. At this period, one could be more 

motivated in doing things related to his/her studies. ince the student ' major goal is to 

study at a univer ity, the e freshmen would make every effort to study well. Al o for 

international students, focu ing more on English would enable them to obtain a certain 

level of proficiency to undergo their degree tudy. 

On the other hand inferential tatistics revealed ignificant mean difference between 

final year students and sophomores. The researcher infers that the reason why enior 

students are more in trumentally oriented in learning English than second year tudents 
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is that final year tudents are about to begin their career and they need to have good 

Written and communication skills in Engli h thu they value learning English. 
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4.2.2.4 ANOVA Test Based on Region Factor 

ANOVA test found that there were igniftcant differences among the participants of the 

four regions on Integrative Orientation (F = 3.835, p = .026), Desire to Leam English (F 

== 19.193, p = .000) Attitudes towards Learning Engli h (F = 19.164, p = .000), Engli h 

Class Anxiety (F = 8.500 p = .001), English Use Anxiety (F = 4.565, p = .017), 

Instrumental Orientation (F = 16.464, p = .000) and Teacher Evaluation (F = 12.159 p 

== .000). The table below shows the results of ANOVA analysis in terms of region factor 

(Table 4.22). Detailed analysis will be presented in the following sections. 

Table 4.22 ANOV Analysis based on Regions 

Category Regions n M SD 
Africa 7 4.12 .589 

Integrative Asia 32 3.83 .248 
Orientation Middle Easl 20 3.93 .590 

Others s 3.10 .70 1 
Africa 7 3.43 .661 

Motivational Asia 32 3.39 239 
Intensity Middle East 20 3.32 .432 

Others 5 2.72 .415 
Africa 7 4.54 .211 

Desire to Learn Asia 32 3.68 394 
English Middle Ease 20 3.87 .208 

Others 5 3.20 .283 

Altitude toward 
Africa 7 4.34 .277 
Asia 32 3.76 209 

Learning 
Middle East 20 4.02 .437 

Engli h 
Others 5 2.68 .482 
Africa 7 4.03 .457 

Class n. iety 
Asia 32 3.18 . 188 

Middle East 20 3.52 .319 
Others s 3.04 .329 
Africa 7 3.86 .351 

Use Anxiety 
Asia 32 J.68 .177 

Middle East 20 3.70 .314 
Others 5 3.20 283 
Africa 7 4.21 296 

Instrumental Asia 32 4.01 .067 
Orientation Middle East 20 3.79 .234 

Others 5 3.33 .400 
Africa 7 3.80 387 

Teacher Asia 32 3.14 .191 
Evaluation Middle E1u1 20 2.95 .173 

Others 5 2.84 .297 
Africa 7 3.57 420 

Course Asia 32 3.31 .233 
Evaluation Middle East 20 3.35 .285 

Others s 3.36 .167 

* The mean difference i significant at the .05 level 
•• The mean difference i significant at the .01 level. 

F 

3.835* 

2.596 

19.193** 

19.164** 

8.500** 

4.565* 

16.464** 

12.159** 

1.528 

Sig. 

.026 

.088 

.000 

.000 

.001 

.017 

.000 

.000 

.246 
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4.2.2.4.1 ANOVA Test Based on Region factor of Integrative Orientation 

Table 4.23 ANO AAnalysi of lntegrati e Orientation among Region 

Category Regions n M SD F Sig. 
Africa 7 4.12 .589 

Integrative Asia 32 3.83 .248 
3. 35* .026 

Orientation Middle East 20 3.93 .590 
Others 5 3.10 .701 

• 11,c mean difference 1s s1gn1ficant at the .05 level. 

In tabl 4.23 the mean value (M = 4.12 SD = .589) of African region was the highest 

among the four regions on Integrative Orientation which meant that the participants 

who come from African region had higher Integrative Orientation in learning English 

than the participants from the other three region . The figure (M = 3.83, SD= .248) of 

Asian region indicates that there is a light ignificant difference among participants' 

responses compared to the other three gr ups on Integrative Orientation. The figur 'M 

== 3 .10, SD = . 701) of Other regions showed that the participants' from this region held 

the lowe t views on Integrative Orientation and there was a big diversity among their 

responses. 

4.2.2.4.2 ANO VA Test Based on Regions of Desire to Learn English 

Table 4.24 ANOVAAnalysis of De ire to Learn English among Regions 

Cate2orv Re~ons n M SD F Sig. 
Africa 7 4.54 .211 

De ire to Asia 32 3.68 .394 
Learn 19.193** .000 

English Middle Eat 20 3.87 .208 

Others 5 3.20 .283 . . 
•• 111e mean d1flerence 1. s1gmlican1 at lhe .0 1 level. 

As shown in table 4.24 participants from African region had the strongest Desire to 

Learn English than the other three regions (M = 4.54 SD = .211 ). The mean (M = 3.20 

SD = .283) of Others region was the lowest among the four regions which indicate that 

participants from this r gion do not have the D ire to Learn English as much a th 
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Participants from the other three regions. 

4.2.2.4.3 ANO VA Test Based on Regions of Attitudes towards Learning English 

Table 4.25 A OVA Analysis ba ed of Attitudes toward Learning Engli ·h among Region 

Catel!orv Rel!ions n M SD F Sig. 

Attitudes Africa 7 4.34 .277 
towards Asia 32 3.76 .209 

19.164** .000 
Learning Middle East 20 4.02 .437 
English Others 5 2.68 .482 

• • TI1e mean d1 fforence 1s 1gmficant at the .0 I level. 

For Attitudes towards Leaming English (Table 4.25), participants -from both African (M 

= 4.34, SD = .277) and Middle Ea t (M = 4.02, SD = .437) regions held significant 

po itive Attitudes towards Leaming English however there wa a bigger div rsity 

among the respondents from Middle Ea t region than African region. The figure of 

standard derivation (SD = .209) of Asian region showed that the diver ity of respondent 

in this region was the smallest among the four regions. From the mean (M = 2.68) of 

other regions it can be seen that participants from this r gion held negative Attitudes 

toward Leaming English. 

4.2.2.4.4 ANOVA Test Based on Regions of English Class Anxiety 

Table 4.26 ANOVAAnalysi of English Cla s Anxiety among Regions 

Catel?Ol"Y Rel?ions n M SD F Sil?. 
Africa 7 4.03 .457 

English Asia 32 3.18 . 188 Clas Middle East 20 3.52 .319 
8.500** .001 

Anxiety 
Others 5 3.04 .329 

•• The menn d1 ffercnce IS s1g111ficant DI the .0 I level. 

A shown in table 4.26 participants from Africa region held the most po itive view on 

class anxiety (M = 4.03 SD = .457). Respondent of Asian region had the lowest 

standard derivation (SD = .188) compar d with the other three region , which meant 
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that the diversity of participants re ponds wa th malle t among the four region . 

4.2.2.4.5 ANOVA Test Based on Regions of English Use Anxiety 

Table 4.27 AN OVA Analysis of English se Anxiety among Regions 

Catee;orv Rel?ions n M SD F Si2. 
Africa 7 3.86 .35 1 

English se Asia 32 3.68 .177 
4.565· .017 

Anxiety Middle East 20 3.70 .314 
Others 5 3.20 .283 

• The mean difference 1s s1gn1fican1 at the .05 level. 

Table 4.27 showed that the mean of African region (M = 3.86) was the highest among 

the four regions, which meant that the participants held a more po itive vi w than the 

ones of the other three regions. Asian region held the smallest diver i ty (SD = .177) of 

responses among the four regions. Participants from other regions held low positive 

view on use anxiety (M = 3.20, SD = .283), which indicates that they are more anxious 

in using English than participants from the other three regions. 

4.2.2.4.6 A OVA Test Based on Region of Instrumental Orientation 

Table 4.28 OVAAnalysi of Instrumental Orientation among Region 

Category Region n M SD F ig. 

Africa 7 4.21 .296 

Instrumental Asia 32 4.01 .067 

Orientation Middle East 20 3.79 .234 
l 6.464** .000 

Others 5 3.33 .400 
•• The mean d1 ffcrence 1s s1g1111icant at the .0 I level. 

Table 4.28 above illu trated that the respondent mean of Africa (M = 4.21 , SD = .296) 

region is the highest among the means of the four regions which meant that participants 

from Africa r gion held the highest In trumental Orientation toward learning English 

than the other thr e region . The figure of standard derivation of A ia (SD= .067, M = 
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4.01) i the lowest among all the figures in the four regions. This indicates that there is a 

small dispersion of distribution in participants' choices. The mean of Others region (M = 

3.33) was the lowest in the four regions, and its standard derivation was the highest, it 

implies that participants from Others region hold a diverse relative low positive view 

towards learning English. 

4.2.2.4.7 ANOVA Test Based on Regions of Teacher Evaluation 

Table 4.29 ANOVAAnalysis of Teacher Evaluation among Regions 

Category Regions n M SD F Sh?:. 
Africa 7 3.80 .387 

Teacher Asia 32 3.14 .191 
12.159** .000 

Evaluation Middle East 20 2.95 .173 
Others 5 2.84 .297 .. 

u The mean d1 lference 1. s1gmficam a1 lhe ,0 I level. 

As shown in table 4.29, participants from Africa and Asia regions held a positive view 

on Teacher Evaluation (Africa M = 3 .80, Asia M = 3 .14). Participants from Middle East 

and Other regions were negative toward Teacher Evaluation (Middle East M = 2.95, 

Other M = 2.84). The reason could be that most participants who learnt English as their 

second language are from these two region , they might not care much about teachers' 

performance for they have learnt English for years. The figures of tandard de1ivation of 

both Asia and Middle East (Asia SD = .191, Middle East SD = .173) were relatively 

lower than Africa and Others region . 

There are statistically significant differences between Africa region and the other three 

regions. Participants who were from Africa region rated teachers higher than those who 

come from Asia, Middle East and Others regions. 
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4.2.2.4.8 Summary of findings of ANOVA analysis based on region factors 

The One way Analysis of variance (ANOV:I\) tests on nine attitudes and motivation 

sub-categories among regions of participants' home countries revealed that there were 

seven categories which displayed significant differences. 

For the category of Integrative Orientation, participants from Africa region held the 

highest Integrative Orientation among the four regions. 

For the category of Desire to Learn English, participants from Africa region held the 

highest Desire to Learn English among the four regions. At the same time, participants 

from Middle East region have higher desire in learning English than participants from 

Others region. 

For the category of Attitudes towards Learning English, participants who come from 

Africa region was the highest on Attitudes towards Learning English among the four 

regions. Besides, participants from Others region was observed to have a negative view 

on learning English. 

For the category of English Class Anxiety, students from Africa region held the highest 

positive view on English Class Anxiety category among the four regions. In other words, 

participants from Africa region have lower anxiety level in language class compared to 

those who were from the other three regions. 

For the category of English Use Anxiety, students from Africa region held the highest 

positive view on English Use Anxiety among the four regions, that is to say that 

participants from Africa region were lower on English Use Anxiety level than those who 
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come from the other three regions. Participant from Africa region were I ss anxiou m 

language use than participants from Others region. 

For the category of Instrumental Orientation parti ipants from Africa region was the 

most instrumentally oriented in learning English among the four regions. At the same 

time, participants from Others region were statistical les instrumentally oriented in 

learning English than participants from the other three regions. 

For the category of Teacher Evaluation, students from Africa region rated the high st on 

Teacher Evaluation among the four regions. Be ide tudent from Middle East region 

and Others region gave n gative evaluation on their teacher . 

The results show that participants from Others region had given negative evaluation on 

two categories: Attitude toward Leaming English and Teacher Evaluation. Be ide , 

students from Others region rated lower than those from the other three regions on all 

the seven categories. The re earcher infers that the reason could be that a discuss d in 

4.2. 7, participants of Others region come from European and South Arneri an countri 

where the people have a bett r Engli h environment and native English speaking 

context. Compared to those who were from Asian African and iddle East context 

students from Others region are more proficient in Engli h which made them have 

lower attitudes and motivation in learning English. Be ides the lack of Engli h native 

context in Malaysia with diffi rent English accents could be the other rea on why 

students from Others region rated low on those categorie . 

On the other hand, participants from Africa region were ob erved to have the highest 

positive views on all the seven categories. As di cussed in 4.2.8 some of the ESL 
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(English as a econd language) student come from Africa region. In considering the 

historical background of Africa, English has been a second language to the people of 

Africa. Therefore, student from this region are more motivated in learning English and 

they are exposed to a wider English context. Be ide , the early colonists who remained 

in Africa provide more opportunities for the African to int ract with native speakers. 

This could be another reason for African students to have more positive attitudes and 

motivation in learning English. 
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4.3 Findings from the Open-ended Question 

Six open-ended questions were designed as follow up questions to categorie of 

Integrative and Instrumental Orientations De ire to Learn Engli h Attitudes toward 

Leaming Engli h and language class and Teacher Evaluation . Due to the 

questionnaire were not distributed at the sam time to the three univer itie 43 out of 

the total 64 participant answered the open- nded questions (UM = 12, UlA = 13 , 

Taylor' = 18). 

4.3.1 Answers to the First Question 

The first question was designed towards the two language learning orientation . 0th r 

than the six items on Integrative Orientation and nine items on Instrumental Orientation 

participants were given hances to xpress their opinions on these categories. Answer 

shar d the range from generally 8 per pectives (table 4.30). 

Que tion 1 

Why do you think 
that tudying Engli h 
is important? 

Table 4.30 Answers to the Fir t Question 

Answers 

I) Becaus it is an international Language. 
2) I can communicate with foreigners in Engli h. 
3) To get high rank job and ·alary. 
4) It helps me to continue for further tudy abroad. 
5) Engli. h i my favorite course. 
6) Important for career. 
7) To learn more about English culture. 

We have ro learn En lish for other ub 'e t . 

From table 4.30 it i observed that answer 2, 5 and 7 are inclined towards Integrative 

Orientation which is about learning the target language by becoming purely interested in 

the language and its culture, while an wers I 3, 4, 6 and 8 are more towards 
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Instrumental Orientation which are more focused on practical and functional rea ons. 

Obviously1 among the participants answers, it can be seen that there are more 

instrumental reasons than integrative reasons. The findings correlate with Gardner's 

(2005) opinion that the two orientations positively work together in learning a econd 

language on one hand and met Brown's (2000) opinion that learners oriented to learn a 

second language in a combination of both of the two orientations. At the same time, it 

also correspond with Jacqueline (2001) re earch that Instrumental Orientation could 

link to second language success rather than Integrative Orientation in the situation in 

which students do not have any chance to use the target language to communicate with 

native speakers. However the situation in Malaysia is slightly different. International 

students could communicate in English with people from other countries but mostly not 

with native English speakers. Students from China and Korea do not have the advantage 

to communicate with native speakers of English in their home country. Malaysia s 

environment provides better opportunities for them to interact with oth r speakers of 

English. 

4.3.2 Answers to the Second Question 

Table 4.31 Answers to the Second Question 

Question 2 Answers 

What are your feelings 
1) 1 would feel confident, progressing and competitive. 
2) rt would be good, I want to be like a native speaker. 

about being able to speak 3) Be proud of myself. 
like a native 'peaker of 4) I will be confident when peaking to native speakers. 
English? 

5) I will be hanov and make a lot of friends. 

The second question was ab ut the feeling about being able to peak like a native 

speaker of English. Table 4.31 presented participants' answers which regard to five 

perspectives. It can be inferred from the answers that most participants desired to speak 

more like native speakers which would make them more confident. However in Item I 
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(Ith lps me go for higher studies abroad) of Integrative Orientation on the que tionnaire 

only 42.2% (4.3.1.1) of the participants agreed on that item. Combining the finding of 

the questionnaire item with the finding of the second open-ended que tion it could be 

concluded that although students are not willing to be like native speaker in their 

thinking and behaviors they would like to peak in a native-like accent. 

4.3.3. Answers to the Third Question 

Question three which has two sub-questions wa designed towards attitudes in learning 

English in Malaysia and the participants· home countries in order to make comparisons. 

uestion Ja 

Row do you feel 
about learning 
Engli h in 
Malaysia 

Table 4.32 nswers to the Third Question (a) 

Answers 
I) It is fine learning Engli h in Malaysia. 
2) Good for my Engli h improvement. 
3) Feeling good, I need to u e English every day. 
4) ot satisfied, not everyone can peak Englis h, advertisements and other ign, are 

written in Malay. 
5) There are high educated teacher it is good, but their accent is not native Engli h 

accent. 
6 There are more o ortuniLies to s · lish in Mala sia. 

Table 4.32 above presented participants' answers to que tion 3a. Answers 1, 2, 3 and 6 

were positive in that it was helpful to learn English in Malaysia while an wers 4 and 5 

pointed out problems with regard to teacher's different accents of English and difficulty 

in understanding street sign written in Malay. 

ue tion 3b 

How do you feel 
about learning 
English in your home 
country? 

Table 4.33 nswers to the Third Que tion (b) 

nswers 
1) There is little people speak English in my home country. 
2) There is no Engli h environment in my home country. 
3) Feeling good in my home country. 
4) Wor e than in Malaysia due to political rea ons, the government do not 

encourage people use English in my home country. 
5) It is difficult , there is no opportunity to practice Engli. h out of choo!. 
6) It i difficult to learn English than in Malaysia, people are not interested in 

En lish ve much .. 
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[ I 7) It i boring learning Engli h in my home country. 
Table 4.33 continued 

Table 4.33 below presented participants' views on question 3b. It can be seen that six (1, 

2, 4, 5 6, 7) of them were shortcomings while one answer was positive. The negative 

answers were more focu ed on the inadequacies in the environment to learn English 

because few people speak the language and English was not placed in an important 

position in Malaysia. 

By comparing answers to the two sub-questions it is found that participants generally 

thought that it wa good to learn English in Malaysia than in their home countries for 

there are more opportunities to use the language in the Malaysia environment, wbich i 

helpful for learning English. The only problem was the different accents of English 

spoken in Malaysia. 

4.3.4 Answers to the Fourth Question 

uestion 4 

In your opil1ion, how 
would you improve your 
English proficiency skills? 

Table 4.34 Answers to the Fourth Question 

1) Do more practice on reading listening, writing and peaking. 
2) Communicate more with p ople in Engli ·h. 
3) Talk with foreign friend , reading novel , Ii tening to Engli h channels. 
4 Li ten to other talkin in En lish and Jeam from them. 

Participants answers to the fourth qu stion (table 4.34) were mainly in the range of four 

perspectives. This question was designed toward In trurnentaJ Orientation to evaluate 

on how tudents could improve their English proficiency. ince the four language kill 

of reading, peaking, writing and listening were given a item (Item 6: I need to 

improve my reading skills to read Engli h materials and to under tand oth r ubject . 

Item 7: I need to improve my speaking skills for class discu sions and presentation . 
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Item 8: I need to improve my writing skills to write reports, assignments and projects. 

Item 9: I need to improve my listening skills to under tand the lecture and course mates.) 

on the questionnaire the re earcher meant to find other answers apart from the four 

traditional skills from the open-ended question. The results show that most participant 

prefer to improve their English through the traditional methods of reading, listening, 

writing and speaking. 

4.3.S Answers to the Fifth Question 

Table 4.35 Answers to the Fifth Question 

Question 5 Answers 
I) To improve it little by little. 

What do you think of 2) Satisfied with own English. 
your achievement in 3) Normal level. 
English language all 4) It ha been improved a lot during these years. 
these years? 5) Still need further improvement. 

6) It is e:etting better everv vear. 

The fifth question (table 4.35) was designed towards participants achievements in 

learning English. Responses showed that some participants were satisfied with their 

achievements in English. Most of them thought that it ha improved during the learning 

process, and a few of them thought it needs more improvement. From the results it can 

be inferred that the participants' desire towards improving their English is not positive, a 

majority of them are satisfied with the improvements they have made so far. 

4.3.6 Answers to the Sixth Question 

uestion 6 

What do you think of 
the learning English 
environment in 
Malaysia? 

Table 4.36 Answer to the Sixth Question 

Answers 
I) Malaysia has the English environment which i · better than my country. 
2) It is great in ide the class except lecturer ' accent but not good outside the 

cla ,. 
3) Generally learning English in Malaysia is good and interesting. 
4) lt is helpful for learning Engli, h. 
5 There hould be more writin exerci ·e and · eakin activities. 
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6) It is not very well. 
7) Teachers are good and profes~ional, but it is not good outside the campus. 
8) It is enou~h for students to learn, but a little bit harsh, 

Table 4.36, continued 

The sixth question (table 4.36) was designed towards the categories of language class 

and Teacher Evaluation. Answers to Question 6 show that most of the participants were 

satisfied with the learning environment in Malaysia, however, participants stated that 

they did have problems in understanding the different accents of English in Malaysia. 

Participants also suggested that more writing and speaking activities should be provided 

to help them improve their spoken and written English skills. 
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CHAPTER 5: CONCLUSION 

This chapter summarizes the current study, the findings of the current study, and 

implications for further study. 

5.1 Summary of Study 

This study explored the attitudes and motivation patterns and differences in learning 

English among 64 international undergraduates who were non-native English speakers 

from three universities in Malaysia. Gardner's Socio-educational Model (2005) was 

used in the study. A mixed method was used in collecting and analyzing data. A 

questionnaire which was adapted and modified from Gardner's AMTB (2004) and 

open-ended questions were engaged in the study as the research instruments. 

Descriptive and inferential statistics was used to analyze data with the help of the 

statistical software of Statistical Product and Service Solutions (SPSS) 16.0. Significant 

differences were found in tenns of universities, genders, years of study and regions. 

The three research questions for this study were: 

I. What are the international undergraduates' attitudes towards learning English in 

Malaysia? 

2. What motivational factors affect international undergraduates towards learning 

English in Malaysia? 

3. Are there significant differences in the international undergraduates' responses 

towards learning English in Malaysia? 

There were 50 items under 5 main categories with 9 sub-categories in a self-report 
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questionnaire and 6 open-ended questions designed as the follow up question to the 

cales included in the que tionnaire. Participants comprised 29 male and 35 female. 43 

of the participants an wered both questionnaire and open-ended question . Quantitative 

statistical data was analyzed u ing the Stati tical Product and Service Solutions (SPSS) 

version 16.0, the findings were then analyzed together ith the open-end d questions 

findings. The qualitative data (open-ended questions) was gathered in order to support 

the quantitative data. 

5.2 Summary of Findings 

The data analysis revealed several interesting findings on students' attitude and 

motivation patterns and differences. Student were more positive on Integrative 

Orientation Desire to Learn English Attitudes toward Leaming English, English Use 

Anxiety and In trum ntal Orientation. Instrumental orientation obtained the highest 

mean value (3.91) and percentage of agreement (73.1%) (Table 5.2). On the contrary, 

Teacher (34.1 %), Cour e Evaluations (44.7%), English Clas Anxiety (42.8) (Table 5.1) 

and Motivational Intensity (45.6%) (Table 5.2) received more negative responses. For 

comparison tudies on university factor, gender factor years of study and r gion factor, 

participants at UM were more positive on their responses than participant at UIA and 

Taylor's on Motivational Intensity Desire to Learn Engli h, English cla Anxiety 

English Use Anxiety and Instrumental Orientation. Male tudent gave more po itive 

responses than female students on Desire to Learn English and Engli h Cla s Anxiety. 

At the same time, female participants evaluated higher than males on Course Evaluation. 

First and final year students were more instrumentally oriented in learning English than 

students who were undergoing th ir second year of study. Participants from Africa 

region gave more po itive responses than those participant from Asia Middle East and 
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Others regions on Integrative Orientation, Desire to Learn English Attitude toward 

Learning English English Cla s Anxiety, English Use Anxiety, Instrumental Ori ntation 

and Teacher Evaluation. On the other hand, student from Others region gave more 

negative re ponses than tho e from the other three region on all the categorie above. 

Detailed discussions and possible rea on are presented in the following section . 

5.2.1 Summary of Findings of the First Research Question 

To briefly summarize the findings for the fir t research question: 

What are the international undergraduates' attitudes towards learning English m 

Malaysia? 

As discussed in 3.3, the 2 main categories of Attitudes to the Leaming Situation and 

English Anxiety were in relation to an wer research question I. It can bes en from table 

5.1 that only one sub-category of English Use Anxiety was given positive responses 

by more than half of the participants. 3 sub-categories on the questionnaire were giv n 

po itive responses by less than half of the participants: Teacher Evaluation Course 

Evaluation and English Class Anxiety. However, neither of the two main categories 

have the agreement rate over 60% of the total. Student wer less anxiou when using 

Engli h in real life than in English classes. 

Table 5.1 Descriptive tatistical Findings for nswering Research Question 1 

Catee:orv Attitudes to 1..earnine: Situation Ene:lish Anxietv 

ub-category 
Teacher Cour e Engli h Class English U e 

Evaluation Evaluation Anxierv Anxietv 
N 64 64 64 64 

Overall% 34.1% 44.7% 42.8% 59.1% 
Overall Mean 3.13 3.37 3.17 3.66 
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The findings suggest that international undergraduates hold relatively high po itive 

attitudes in u ing English in their daily life. Majority of them are confident when u ing 

English in their daily interactions. Their attitude towards teachers, courses and English 

class were not positive. Most of them held neutral attitudes on their teachers, some of 

them evaluated negatively on teachers' method of teaching English. Combining with 

the findings of open-ended questions, it shows that majority of the participant were 

satisfied with the current ituations. Commonly, they thought that it wa good to learn 

English in Malaysia than in their home countrie because participants are exposed to the 

use of English in the Malaysian environment and this is h lpful for learning English. 

However the problem of understanding the different teachers' accents of English was 

pointed out by some participants in the open-ended questions. 

5.2.2 Summary of Findings of the Second Research Question 

The findings for the second research question: 

What motivational factors affect international undergraduates toward learning 

English in Malaysia? 

As discussed in 3.3 three main categories of lntegrativeness Instrumentality and 

Personal Motivation w re in relation to an wer re earch que tion 2. The descriptive 

statistical findings are presented in table 5.2 whi h were drawn from 4.3.1. A shown in 

table 5.2, 4 ub-categories of Integrative Ori ntation Instrumental Orientation De ir 

to Learn English and Attitude towards Leaming Engli hare viewed po itively by over 

half of the participants, which ar the motivational factor that affi ct international 

university undergraduates towards learning Engli h. Only one sub-category of 

Motivational Intensity is evaluated po itively by a minority of th participant . 
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Table 5.2 Descriptive Statistical Findings for Answering Research Que:stion 2 

Cateeory lnte1?Tativeness lnstrumentalitv Personal Motivation 

Integrative Instrumental Motivational Desire to 
Attitudes towards 

Sub-category Learn 
Orientation Orientation Intensity 

English 
Learning English 

N 64 64 64 64 64 
Ove.rall % 66.9% 73.1% 45.6% 65.6% 65.9% 

Overall Mean 3.84 J.91 3.32 3.79 3.82 

The results show that participants are more motivated to learn E:nglish for both 

integrative and instrumental orientations. However, students' Instrumental Orientation is 

higher than Integrative Orientation. Al though integrative orient~1tion has been 

acknowledged as a significant factor in second language learning in Gardner's theory 

(2005) and being viewed as more crucial than instrumental orientation, researchers have 

found that generally students from non-native speech community who were not 

provided the opportunity to use the target language tended to select instrumental reasons 

more frequently than integrative reasons (Brown 2000, Lukmani 1972, cited by 

Jacqueline 2001). It can be seen (table 5.2) that among all the categories, Instrumental 

and 1ntegrative Orientations had the highest in positive percentage and means. At the 

same time, Instrumental Orientation was 73.1 % with a mean of 3.91 which was higher 

than integrative orientation (66.9% with a mean of 3.84). The findings of the present 

study meet the findings of former researches that participants' instrumental orientation 

was higher than integrative orientation (Jacqueline 2001). Students learn English for 

practical reasons rather than for pure interests. Concerning the ways of 'Improving one's 

English, a majority of them prefer to practice the traditional ways of re:ading, listening, 

writing and speaking. At the same time, students value the output of writing and 

speaking more than the input of listening and reading. 

[nternationa1 undergraduates' are more positive in their desire and attitudes towards 
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learning English. Majority of them ar willing to learn English. However some of the 

students are not willing to spend more time on tudying Engli h. Combining with the 

findings of the op n-ended questions, mo t stud nt are atisfied with their 

improvement that they have made o far. However about being like native peaker , 

their desire to be proficient in English i not trong, they are willing to speak in their 

own native accent rather than thinking and behaving like native speakers of English. 

5.2.3 Summary of Findings of the Third Research Question 

The inferential statistical findings in tenns of university factor, gender factor years of 

study and region factor (4.3.2) were helpful in analyzing research que tion 3: 

Are there significant differences in the international undergraduates' responses 

towards learning English in Malaysia? 

There are significant differences found among university students in terms of university 

factor on Motivational Intensity, Desire to Learn English, English Cla s Anxiety, 

English Use Anxiety and In trumental Orientation. Participants at UM rated the highest 

on all the five categories among the thre univ r itie . The re ults revealed that on one 

hand participants at UM practice more often at the same time, they held greater desire 

to learn Engli h and were less anxious in using English in their daily life rather than th 

international; students at UIA. On the other hand parti ipants at UM were I s anxiou 

in language class and were more in trumentally oriented in learrring Engli h than the 

participants at both UIA and Taylor's university college. Students at UIA were le s 

po itive on those categorie becau e they had not taken English cour es and many of 

them are from ESL (English as a second language) countrie . Mo t of the participant at 

UM are Chinese who are EFL (English a a foreign language) learner and had taken 
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English courses in the university. Furthermore they have no oppo1iunity to u e English 

in their communication with p ople in their country. For instance, China is a 

mono-racial and mono-lingual country. However, the China government mphasize on 

the importance of English and has included English a a subject in the education system. 

There are also statistical significant differences found between gender on Desire to 

Learn English English Cla s Anxiety and Course Evaluation. Male participant held 

higher desire to learn English and were less anxious in language cla ses than female 

participants. On the contrary, female students evaluated their Engii h course higher than 

Male students. These finding was against Gardner and Lambert ( 1972) and Ransirini's 

(2006) research that female were more motivated than males in learning English. 

However the result did not display a significant difference on integrative and 

instrumental orientations between male and female. The reason why female students 

rated lower on English class anxiety could be that female tudents are shy to peak in 

front of their cla smate in language class, thu they are more anxious than ma) 

students. 

A ignificant difference wa found in term of years of study on Instrumental Orientation. 

Participants who were undergoing their first year study were more instrumentally 

oriented in learning English rather than the ones who wer undergoing their second year 

of study. Participants who were und rgoing their final year of study rated high r for 

in trumental orientation in learning Engli b than the ones who were in the second year 

of study. On one hand first year tudents are more instrum ntaliy oriented in l aming 

English because at the very beginning of university life, one has to gather a lot of 

knowledge so at this period one could be more motivated in doing things related to 

college life. Study is the major goal for them to enter university, so freshmen would 
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make every effort to study well. On the other hand, the researcher infers the reason why 

senior students were more in trwnentally orient d in learning English than second year 

students i that final year tudent are about to begin their career which would require 

them to have good communication skills in Engli h to interact with people. This meet 

the concept of instrumental orientation of learning English for practical or functional 

use. Thus they value learning English much more than the econd year student . 

There are significant difference found according to region factor on Integrative 

Orientation De ire to Learn English, Attitudes towards Learning English English Clas 

Anxiety, English Use Anxiety, Instrumental Orientation and Teacher Evaluation. 

Participants who were from Africa region held the highe t positive views on all the 

even categories among the four region . Stati tical evidence enhanced the finding that 

students from Africa region were more integratively 01iented in learning English and 

less anxious in actual use than participants who were from 0th rs region. At the ame 

time, they held higher desire to learn English than those who come from Asia Middle 

East and Others regions. Participants from Africa region were le s anxiou when 

speaking in class than those who were from both A ia region and Others region. Besides, 

they were more instrumentally oriented in learning English than those who were from 

Middle East and Others region. Participants from Africa region valuated their teachers 

higher than tho e who were from Asia region while those from Middle East and Others 

evaluated negatively on teachers. The result al o revealed that participant from Other 

region held negative attitudes towards learning English while participants from the other 

three regions held positive attitudes towards learning Engli h. Participants from these 

two regions had lower desire and were less instrumentally oriented in learning Engli h 

than tho e who were from Asia and Middle Ea t r gions. 
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Participants from Others region rated negatively on two categories: Attitudes towards 

learning Engli h and teacher evaluation. Beside , students from Other region rated 

lower than those from the other three regions on all the seven categorie . The researcher 

infers that the reason could be that as di cussed in 4.2. 7, participants of Others region 

are from European and South American countries where people have a better Engli h 

environment and native English speaking context. Compared to those who are from 

Asian, African and Middle East context, students from Other region are more 

proficient in English which made them hold lower attitudes and motivation I eve ls in 

learning English. Besides learning English in Malaysia lacks native context and spoken 

of English have different accents and this could be the other reason why student from 

Others region rated low on those categories. 

On the other hand participants from African region were ob erved to have the highest 

positive views on all the seven categories. A discussed in 4.2.8 some of the ESL 

students were from Africa region. Combining the historical background of Africa, the 

reasons why students from this region were more motivated in learning English can be 

inferred. ot like some Asian countries such China and Korea, some of the African 

countries speak English a their second language which provided students with more 

exposure to the English context although some countries did not put EngJish at an 

important position in the education ystem. Be ide a lot of early colonist remained 

taying in Africa which provided students opportunities to know native speakers of 

English. It could be another reason for African students holding high positive attitudes 

and motivation in learning English. 
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5.3 Implications for Further Research 

The findings of the current research revealed several significant re ults on international 

undergraduates' attitudes and motivation patterns and difference in Malaysia. It 

provided evidence of intercultural attitudes and motivation study m a non-native 

English speaking context and this is worthwhile for researchers to do further research. A 

larger number of re pondents from various universities across Malaysia could be 

employed in the future study in order to collect a more stable and representative data so 

a to draw more accurate and reliable analysis and findings. At the same time, more 

research instruments could be used like observation and case tudies on international 

undergraduat students which is helpful to find clearer answers. Furthennore, besides 

the categories involved in the current research more factor could be tudied in future 

research, such as language aptitude, parents' rank and family educational background. 

5.4 Recommendations 

The findings of the present study revealed everal negative aspects from the participants 

responses towards learning English in Malay ia. According to their responses to the 

open-ended questions, the teachers· different accents of spoken English is one of the 

main problems to international students. One recommendation is to have more native 

English speakers to teach English .. Besides, their m thod of pre enting material could 

be more varied which would help students to reduc class anxiety during their class 

activities. Another recommendation is to have more activities that involve group 

discussions and group presentations than individual assignments in English clas es. This 

would reduce students' anxiety of speaking in front of th classmates and make them 

learn to cooperate with others. The last recommendation i for policy makers to have 

more street signs written in both English and Malay which would be helpful for 
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international students. 

S.S Conclusion 

Thjs study explored the attitudes and motivation patterns and differences in learning 

English among international undergraduates who were non-native Engli h speakers 

from three universities in Kuala Lumpur, Malaysia. The findings showed that students 

were more positive on integrative and instrumental orientation in learning Engli h, and 

held a strong desire and attitudes towards learning English. The finding al o revealed 

that students' attitudes and motivation were different in terms of university factor, 

gender factor, years of study and region factor. It is hoped that the findings of the 

current research would provide useful evidences to the field of cross-ethnic attitudes and 

motivation research and could be helpful for researchers in looking deeper into this area. 

I 
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