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LANGUAGE MAINTENANCE AND SHIFT AMONGST SYRIAN ARAB MUSLIM

IMMIGRANTS IN KUALA LUMPUR DURING THE COVID-19 PANDEMIC

ABSTRACT

This research falls within the scope of language maintenance and shift during
COVID-19 among the Syrian Arab Muslim community in Malaysia which is a
multilingual and multicultural country. This community migrated to Malaysia circa 2011,
for many different reasons among those is after the war started in their home country
which is Syria. This study focuses on four domains which are employment, education,
friends, and home as proposed by Fishman (1972). The main objectives of this study are
to explore Language Choice amongst Syrian Muslim families in Malaysia; the reasons
for maintaining and/or shifting their Arabic languages; and the strategies followed by
parents to maintain the participants’ language/s. There are close to no studies conducted
during the COVID-19 and the effect hereof on language maintenance and shift among the
Syrian immigrants in Malaysia. Qualitative study and semi structured interviews were
employed. Online interviews were conducted with 10 families via Zoom application due
to the COVID-19 pandemic. The findings show parents’ educational background have
not affected children’s language acquiring. However, the type of school they go to has
affected their language development. This study validates the findings of previous
scholars’ study on language maintenance and shift where the more the number of domains
a minority language is widely used the more likely the language can be maintained. The
dissolution of Malaysia being a multiracial country can be a sign of social change in which
maintaining the Syrian heritage language has become a challenge, whereas speaking

English or Malay is a necessity of life in Malaysia.

Keywords: Language Maintenance, Language Shift, Language Choice, COVID-19,

Fishman’s Domains
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PENGEKALAN DAN PERALIHAN BAHASA DI KALANGAN IMIGRAN

MUSLIM ARAB SYRIA DI KUALA LUMPUR SEMASA PANDEMIK COVID-19

ABSTRAK

Penyelidikan ini adalah mengenai pengekalan dan peralihan bahasa semasa
pandemik COVID-19 bagi komuniti Muslim Arab Syria di Malaysia, di mana Malaysia
adalah sebuah negara majmuk dari segi bahasa dan budaya. Komuniti ini berhijrah ke
Malaysia pada sekitar tahun 2011, dan terdapat pelbagai sebab untuk penghijrahan ini,
satu daripadanya adalah peperangan yang tercetus di Syria. Penyelidikan ini
memfokuskan kepada empat domain iaitu pekerjaan, pendidikan, rakan dan kediaman
seperti yang dicadangkan oleh Fishman (1972). Objektif utama penyelidikan ini adalah
untuk mengkaji pilihan bahasa bagi keluarga komuniti Muslim Syria di Malaysia; sebab-
sebab mengekalkan bahasa atau peralihan kepada bahasa yang lain, dan strategi yang
dipraktikkan oleh ibu bapa komuniti ini untuk mengekalkan bahasa mereka. Sehingga
hari ini, tiada kajian seperti ini telah dibuat mengenai pengekalan dan/atau peralihan
bahasa bagi komuniti ini semasa pandemik COVID-19 dan kesan-kesan kepadanya
disebabkan pandemik ini. Kajian kualitatif dan temu ramah separa struktur digunakan.
Disebabkan pandemik COVID-19, temu ramah bersama 10 keluarga diadakan secara atas
talian. Hasil kajian ini menunjukkan bahawa latar belakang pendidikan ibubapa tiada
kesan kepada penguasaan bahasa kanak-kanak komuniti ini. Walaubagaimanapun, jenis
sekolah yang dihadiri oleh kanak-kanak ini mempunyai kesan terhadap pembentukan
bahasa mereka. Kajian ini mengesahkan hasil kajian yang telah dibuat oleh para ilmuwan
yang lepas bahawa jika bahasa minoriti digunakan di dalam lebih banyak domain,
kebarangkalian bahasa ini boleh dikekalkan adalah tinggi. Pembubaran Malaysia sebagai
negara majmuk boleh menjadi petanda perubahan sosial di mana mengekalkan bahasa
asli komuniti Syria di Malaysia boleh menjadi perkara yang sukar, sedangkan penguasaan

Bahasa Melayu dan Bahasa Inggeris adalah keperluan bagi kehidupan di Malaysia.
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CHAPTER 1: INTRODUCTION

1.1  Overview

In multilingual societies, plenty of social factors contribute to using a preferred
variety or language. Moreover, there are varied restrictions related to language choice
(LC) confronted by diverse communities (Holmes & Wilson, 2018). In case of language
shift, it is most probably that the shift goes towards the dominant and the most powerful

group’s language (ibid).

Migration could be a reason for language shift, however, other factors can also
contribute to this, such as economic, political, and social alternations that might take place
in that given society. Additionally, language shift could be slower in rural areas as these
communities might attribute great value to their minority language (Holmes & Wilson,

2018).

This research aims to look at the language choice in different domains amongst
Syrian Muslim families, who came to Malaysia after the war started in their country from
March 2011, within the Malaysian community. This study will help in getting a better
understanding on how the Syrian Heritage language, Modern Standard Arabic, the
Classical Arabic language, and other languages that might be spoken by these families
are maintained and/or shifted since these families came to this country and during the

COVID-19 pandemic.

This chapter will introduce the background and context, followed by the statement
of the problem, objective of the study, research questions, and significance of the study,
scope, and limitation of the study. It will also provide an outline structure to this

dissertation. Finally, it will elaborate on the theoretical framework designed for this study.



1.2 Background of the Study

1.2.1 Language and Multilingual Societies

Language is an essential contributor for human interaction and communication as
it helps speakers in conveying their ideas and messages in a clear and understandable
manner (Yusmawati, Lestari & Hidayah, 2018). The field of sociolinguistics was first
formalised in 1964 (Fishman, 1965), and it initially focused on the correlation between
society and language (Holmes & Wilson, 2018). Now it has branched into language
choice (LC) in multilingual communities, and language maintenance and shift (LMLS)

in minority communities.

People used to communicate in the same language (Romaine, 2000). However,
this has changed later due to several factors one of which is the mobility of people which
happens for various reasons (Pauwel, 2016). It could happen individually, in small groups
or even whole communities. Continuous mobility is also the same reason also that made
different communities who might speak different languages adjacent (ibid). Adjacent
languages or language contact is when languages have effect on each other. For example,
some languages might be deemed to shift. Language shift is when a language is desolated
on the account of another language (ibid). While language shift refers to language change
in the daily use, language maintenance refers to language stability in daily use, as well.
Language choice (LC) often refers to “the unconscious choices of individuals exhibited

in their daily speech” (Appel & Muysken, 2005).

In multilingual societies, LC is very important as it may lead to achieving or not
achieving speakers’ needed desires due to the emotional and psychological effects on the
addressee (Yusmawati, Lestari & Hidayah, 2018). Hatoss (2013, p. 18) used the term
“speech community as opposed to language community as it refers to a group of people
who interact through a language or a range of languages rather than a group defined on

the basis of their first common language”. In immigrant societies where immigrants try



to adapt to the new community by learning the host language, their mother language might
witness a shift. Language Shift (LS), another aspect that will be focused on in this
research, can be defined as substituting a language by another as a main tool of integration
and communication within a certain society (Potowski, 2013). As proposed by Fishman
(1964, 1991), languages can be preserved through several domains including home, close
friends, community, etc. Moreover, Kaplan and Baldauf (1997) proposed that Language
Maintenance (LM) can be divided into community language maintenance and dominant
language maintenance. Apart from the need to maintain a community language which
might be facing extinction, there is also a need to maintain dominant language to prevent
significant language from drifting away from the standard model (Kaplan & Baldauf,
1997). However, the way the minority or the immigrants’ communities view their HL,
value or devalue it, and/or prioritise or deprioritize its use in the family milieu are factors

that contribute to LMLS.

1.2.2 Language and Religion in Malaysia

Malaysia is a country located in Southeast Asia. It is a multi-ethnic country with
three main ethnic groups, i.e., Malays, Chinese and Indians. This non-homogeneity
resulted in a multilingual country with an estimation of 41 languages as each ethnicity
has its own language/s and dialect/s (John, 2015). However, the two languages that are
widely understood and used in Peninsular Malaysia are Malay language and English.
Malay language is the national language in this country (Darmi & Albion, 2013). It is also
the medium of teaching in the governmental schools (Asmah Haji Omar, 2003). English
language, on the other hand, is also widely spoken in the country but mainly in Kuala
Lumpur (KL), i.e., the capital of Malaysia, and it is considered the business language
(Murugesan, 2003) as well as a compulsory subject in schools (Darmi & Albion, 2013).
However, it must be noted that language proficiency in English is not the same for all

Malaysians (John, 2015).



The official religion in Malaysia is Islam, as the majority of the Malaysian society
are the Malays, and Malays are Muslims. Despite that, different ethnic groups practise
their different religions freely in this country. According to Nazri, Talib and Sulaiman
(2019), practicing religion freely is one of the reasons that Muslim immigrants take

Malaysia as a destination.

1.2.3 Arabic Language and Culture

The Arab league consists of 22 Arab countries located in Eastern Africa, Western
Africa, Northern Africa, and Western Asia. For some of these countries, Arabic language
is considered one of the official languages, but for others, it is considered the sole official
language. The Arabic language is of a Semitic origin. According to Alhussein Almbark
and Hellmuth (2015), this language is divided into three parts i.e., the Classical Arabic
(CA), the Modern Standard Arabic (MSA), and the Dialectal Arabic (DA). CA is the
language of the Quran, i.e., Muslim’s holy book, while MSA is the formal language used
in books, news, formal speech, etc. Different Arabic dialects are used in different Arab

countries, and they might differ within the borders of the same Arab country, as well.

Syria is one of the Arab League countries located in the Western part of Asia. It

consists of fourteen governorates. Its capital is Damascus which is also known

colloquially as Ash-sham ((li'"d\) and is located in the southwestern part of Syria. Majority

of the Syrian community are Arabs with Islam being the dominant religion in this country
with around 70% Muslims. The official name of Syria is Syrian Arab Republic and Syria
has two principal languages, i.e., the Standard Arabic (SA) and Spoken Arabic, dialectal
Arabic or Heritage language. Hereinafter it will be referred to as the Heritage Language
(HL) (Syria, n.d.). While the Standard Arabic is used in formal speeches, TV news, and

in education, the HL is used in daily communication and interaction. Each governorate



uses a different HL, and different heritage languages are also used within the same

governorate.

The country used to consist of over 21 million people before the civil war started
in 2011 and the number has since dropped tremendously. 2011 is an unforgettable year
for Syrians as it has forced millions of people to relocate internally and/or externally for
security reasons. While most Syrians chose to go to neighbouring countries such as
Turkey, Lebanon, Jordan or sailing to Europe (Faleh & Ahmad, 2018), a limited number
decided to travel to Malaysia. According to UNHCR Malaysia Website 2022, apart from
the immigrants and the expatriates, there are 2800 Syrian refugees in Malaysia as of 2022.
For those who are not refugees, most are settled in Malaysia under a work permit, study

permit, etc. In fact, there are also Syrians who had arrived in Malaysia before 2011.

In this study, the focus will be on the Syrian Muslim families who came to
Malaysia after the war started in their country. For Syrians, moving to a country like
Malaysia is considered a great change in many different aspects. One of these aspects is
the linguistic landscape. In Syria, Arabic is the dominant language with Standard Arabic
being the language of the curriculum in schools and universities, and the Heritage
Language being the communication language people use in their daily interactions.
Hence, Syria is considered a monolingual country (Saour, 1992) a contrary to Malaysia,

a multilingual country.

1.2.4 The COVID-19 Pandemic in Malaysia

First reported in 2019, the COVID-19 illness was quickly declared a pandemic,
causing panic and chaos throughout the world. Malaysia, amongst many other countries
took necessary Standard Operating Procedures (SOP) that would help reducing the
transmission of this fatal virus. Part of that SOPs include wearing masks and lockdown.

On the 18™ of March 2020, Movement Control Order (MCO) 1.0 started. This lockdown



resulted in starting online learning at schools for majority of students. Reopening of
schools happened in stages (Harun & Arumugam, 2020). A full reopening was on the 22"
of July 2020. However, due to the constant threat of another wave of COVID-19 variant,
another lockdown, the MCO2.0 was reintroduced on the 9" of November 2020 (Menon,
2020). During this time, schools were once again closed and only reopened on the 1 of
March 2020 in stages (Perimbanayagam & Yunus, 2021). Final closure of schools, due
the third lockdown (MCO3.0) started on the 6" of May 2021 (Loheswar, 2021) and lasted
until 14th September 2021. Therefore, since the first MCO started, students were forced
to carry out online learning for an inconsistent 13 months and had spent only 6
inconsistent months at school in face-to-face setting.

After 50 years of great prosperity achieved internationally at the educational level,
the COVID-19 forced educational institutions to change their ways and quickly interact
at different levels, i.e., system, students’ needs, reassurance for parents and students,
using clear and simple approaches, etc. (Daniel, 2020). Studying remotely means that
children would spend more time at home with their parents. Hence, home is the dominant
setting in which the language is used. As studies show, the family linguistic milieu has a
great role in influencing Language Maintenance and Language Shift (LMLS) (Kang,
2015). One of the study objectives is to look at the progressive influence of the MCO on

these families” LMLS.

1.2.5 Syrian Community in Kuala Lumpur

The participants in this study are limited to Syrian Arab Muslim families, parents
and their children, who are residing mainly in Kuala Lumpur, Malaysia. The focus is on
the families who left Syria after the war started in their homeland, Syria, i.e., 2011

onward. The study looks at the language maintenance and language shift in two



generations, the parents, and their children. The parents were chosen from different

educational backgrounds to look at the effect of education on LMLS, if any.

1.2 Statement of the Problem

The study of language choice, language maintenance and identity focuses on
investigating the learning process of a specific language from different aspects, including
the social and the cultural aspects (Morgan, 2007; Norton & Toohey, 2011). In this sense,
language use is seen as a social identity and a dynamic production related to the social
and cultural contexts based on everyone’s lived experience/s (Hall, 2013). To some
extent, learning the dominant language is vital to reshape the lives of immigrants and
rebuild their identity in the host country. Moreover, there are various factors determining
whether immigrant families become bilingual and/or multilingual; and these factors
include school, workplace, as well as the community support for, and the use of, the
minority language(s) alongside other languages, etc. (Pauwels, 2005). Research has found
that the most cogent motivation for immigrant families to maintain their mother tongue
is maintaining the sense of belonging (Bilbatua & Ellis, 2011). Upon the replacement of
each generation of the new generation, the inheritance of the language is also
experiencing more ordeal. Moreover, the replacement of the environment, the Syrian
heritage language might face great challenges. The mother tongue might be influenced
by the education and the different experiences received by the Syrian families as a

minority community in Kuala Lumpur.

The researcher in this study will investigate the way the native Syrian families
respond to the changes such as the change of the linguistic milieu in different domains,
and the changes happening due to the COVID-19 pandemic. In fact, there is a lack of
research regarding language maintenance and language shift amongst Syrian immigrants

residing in Malaysia especially for those who came after the war that had started in Syria.



Apart from that, there are close to no study conducted during the COVID-19 and the effect

on LMLS in general among the Syrian immigrant in Malaysia.

Moreover, most of the studies about Syrian society in Malaysia focused on socio
and humanitarian related issues regarding Syrians who decided to take Malaysia as their
destination after the war. However, none of the studies looked at how the Syrian
community in Malaysia are managing their language use in their daily communication
and integration, nor were there any studies that looked at how such community is
maintaining the language. This is regardless of whether it is the maintenance of the
language of the Quran through which they can get a better understanding of their religion
or the Syrian dialect which is the heritage language (HL) through which they

communicate daily.

It is hoped that this study, which is conducted on the Syrian community, would
provide a general impact on LMLS amongst other Arab communities in Malaysia, mainly
those who took this country as their destination after the war started in their countries
such as the Yemeni, Iraqi, etc. Hence, this study could be marked as a reference for other
researchers who might be interested in similar phenomenon. It could also provide an
insight on LMLS on Arabic language in multilingual communities that could be compared
to similar studies conducted or yet to be conducted on Arabic language in multilingual

countries.



1.4 Objectives of the Study

The research aims to look at the language choice of the families in different
domains to get a better understanding on how the Syrian Heritage Language (HL), MSA,
CA, and other languages that these families might know are maintained and/or shifted
after they left their homeland until the time of conducting this study which happened
during the COVID-19 pandemic while the families are trying to adapt to the new norms,

and the family language use in the Malaysian society.

Hence, this study has three main objectives:

1. To explore the language choice of the families in different domains among
Syrian families residing in Malaysia, and to understand the way children
acquire the heritage language during the pandemic.

2. To investigate the LMLS among this community in Malaysia and during the
pandemic.

3. To investigate the strategies adopted by Syrian families residing in Malaysia

to maintain the children’s language/s during the pandemic.



1.5 Research Questions

The research questions for this study are:

1. What is the language choice amongst Syrian families in different domains?

2. What are the factors contributing to such language choice in the Syrian families
residing in Malaysia?

3. What are the strategies adopted by the Syrian families in Malaysia for maintaining

children’s language/s?

1.6 Significance of the Study

Living in a country where HL is not a majority could be a great challenge to be
maintained overtime by its speakers, mainly for children (Kaveh, 2020) who are
considered the second generation in this study. It usually takes awareness and conscious
efforts from parents to help their children’s HL from being shifted (Kaveh, 2020). Since
language is one of the most important tools for communication and integration in any host
country (Selmer & Lauring, 2015) with the host society, parents along with their children
might be learning the language of that host country. Different challenges might fall
between trying to maintain the HL and integrate with a new society (ibid). As per the
knowledge of the researcher, no studies have yet looked at LMLS in Malaysia among
Arab in general and Syrian immigrants in specific. Hence, it is important to look at how
the Syrian parents are managing theirs and their children’s language/s along with the
language of the host country.

In the light of the great change happening because of the pandemic, researchers
all over the world started to conduct studies in different areas with relation to COVID-19.
In fact, there have been recent studies conducted with regards to LMLS, but to the
researcher’s knowledge, none looked at this phenomenon in the light of the pandemic.

Due to the lack of studies that have been conducted with regards to language maintenance
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and language shift (LMLS) during the lockdown and the repeated MCO, the researcher
wants to investigate language maintenance and shift (LMLS) amongst the Syrian
community in Malaysia during the COVID-19 pandemic, as well.

Looking at language maintenance and shift (LMLS) within the Syrian community
in Malaysia may provide noteworthy insights into other Arab migrants’ communities
within the Malaysian society in specific and into the Arab immigrants’ communities in
other multilingual societies worldwide, in general.

Choosing Malaysia as my second home and with good command in English and
some background about the Malay language made it easy for me to easily interact with
the locals. In fact, I did try to blend in and do charity work when I first arrived in Malaysia,
in 2016, I volunteered to teach English for the Arab refugee communities and was truly
surprised with the efforts parents are exerting to learn the English language along with
their children. The main motivation to conduct this study starts from the language class
which I taught many years ago. I would like to learn more about the language choice
among this community.

With that being said, it is hoped that this study will contribute to the body of
knowledge on language maintenance and shift among Syrian Arab immigrants residing

in Malaysia.

1.7  Scope and Limitation of the Study

The scope of this study is narrowed down to language maintenance and shift
amongst the Syrian community in Malaysia, particularly in Kuala Lumpur. It is true that
this will help us understand LMLS among the Syrian community residing in KL, but not
the Syrian community throughout Malaysia. Narrowing the scope of the study only to
Kuala Lumpur was due to the limited number of participants that best fits the nature of

this qualitative study.
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The study on the other hand is also looking at language maintenance and shift in
the light of the pandemic in Malaysia. Although the COVID-19 virus has spread
worldwide, different countries had different procedures in dealing with it. The Standard
Operation Procedures (SOP) in some countries were stricter than others. Some countries,
Malaysia being one of them, had long and several Movement Control Order (MCO)
starting March 2020 until October 2021, and this frequently forces student to go back and
forth between online and face-to-face lessons (see Section 1.2.4: COVID-19 Pandemic in

Malaysia).

There is another limitation in this study that is related to the manner of conducting
the interviews, the researcher, the subjects of the study and others. This shortage and
others will be further elaborated on in their corresponding Chapter (see Chapter Three:

Methodology Section).

1.8 Theoretical Framework

Two theoretical frameworks are adopted in this study are the accommodation
theory, and the domain theory. The domain theory is a theoretical framework that looks
at communicative interactions based on different domains (Breitborde, 1983). The
Domains are meant to describe the speakers' linguistic behaviour (Suktiningsih, 2017). In
immigrant communities, the home and school are two important domains (Fishman,
1972) that affect children's language continuity and/or shift. These are the two settings in
which children communicate and interact the most. While the medium language at
immigrant children's school might be the host country's language, their parents would use
the heritage language with them at home if parents do not know the language of the host

country or if they are interested in maintaining their kids' HL.
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Hence, the family linguistic setting is considered crucial in confronting language
shifts resulting from the educational and/or social linguistic settings (Fishman, 1991; &

Schwartz & Verschik, 2013).

Language maintenance is considered an extra challenge within the families that
try to maintain the religious and ethnic languages as one's maintenance or shift is
dependent on the other (Fishman, 1991). Holmes and Wilson (2017) stated that migrants
can give a vivid example of language shift. According to them, even though the shift is
based on several factors, the majority language would replace the minority language over
time. Language maintenance usually happens when the community or family realises that
learning their original language is worth reviving for their identity inheritance (Asmah

Haji Omar, 2014).

Elhami (2020) demonstrated that communicative accommodation happens either
consciously or unconsciously, and it can be verbal and non-verbal. It could happen
between different range of people such as, teacher and students, physician and patient,
different generations in the same family, etc. It is a result of many different reasons.
Recently, the immigration reflux has made this phenomenon more apparent. Immigrants
face many challenges in the host country, one of which is the language. Having no or very
little input about the host country verbal and gesture language make it very clear for the
host people to notice this. For example, in Spain, the host people use simplified language
or more body language when they talk to immigrants to facilitate their communication

(ibid.).

According to Fishman (1964), languages can be preserved through several
domains including home, close friends, etc. Within the home domain, this study focuses
on the Accommodation Theory to analyse the reciprocal and non-reciprocal
communications between parents and their children. Accommodation Theory, which is

the second theory in this research framework, proposes that "speech accommodation" is
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important in studies that look at LMLS across generations as it shows which generation

is trying to adapt to which generation's language (Holmes & Wilson, 2017).

The ethnic language in the Sindhi community in Malaysia has witnessed a shift.
In her study, David (1999) found out that the first generation of Sindhi in Malaysia are
accommodating their language to that of the younger generation for easier communication
by using English instead of their ethnic language, i.e., the Sindhi. However, in
intergenerational study conducted on families from Chinese ethnicity in Singapore. The
grandparents were steering the language towards English. For them, English is more

important for the future of their grandchildren.

1.9 Structure Outline of the Dissertation

In Chapter One, the context of the study has been introduced, the research
questions have been identified, the value of such research argued, and the limitations

discussed.

Chapter Two will discuss the existing literature that was reviewed to identify key
language shift and language maintenance approaches and strategies within the context of

immigrant and minority communities.

Chapter Three will briefly discuss the research instrument, research context, data
collection procedure, and data analysis. The adoption of a qualitative, deductive research
approach will be justified, and the broader research design and the limitation will also be

discussed.

Chapter Four is where the findings and discussion will be set, and here the

research questions will be answered and discussed.

In Chapter Five, I will wrap up the dissertation, provide a summary of the results

and state future directions of this research.
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CHAPTER 2: LITERATURE REVIEW

2.1  Overview

This Chapter will define key terminologies used in this study as highlighted by
scholars in the field of sociolinguistics, followed by introducing main past studies done
in the field of language maintenance and shift. The literature review chapter will also
include studies conducted on minority languages within the Malaysian context. Finally,
it will highlight some important studies that were conducted on the Arabic language as a

minority language.

Research conducted on the correlation between language, society and the human
being is appealing to diverse disciplines (Pauwels, 2016, p. 29) and the field of LM and
LS is no exception. It is hard to track down this field's exact origin or determine the
pioneers, as it is interwoven with other areas of study such as "language contact"
(Pauwels, 2016, p. 9). However, there is ample agreement that LM and LS came up in the
mid-twentieth century. In 1964, Joshua Fishman had further elaborated on the definition

of the concepts and provided suggestions in the field.

In this section, different definitions as provided by scholars will be illustrated.
Besides, other key definitions will be elaborated on such as Lingua Franca and Family

Language Policy with relation to LMLS.

2.2 Language Maintenance

Language maintenance is defined in the Longman dictionary (Richards &
Schmidt, 2013, p. 319) as: "The degree to which an individual or group continues to use
their language, particularly in a bilingual or multilingual area or among immigrant
groups." Pauwels (2016, p. 1) argues that the concept of "language maintenance" indicates
some sort of steadiness and firmness. However, it contradicts the dynamic nature of the

communities of the world today and the constant change of languages, especially in
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communities where multilingualism is the norm, such as some Asian communities. The
term is mainly associated with the minority communities, such as immigrants and
indigenous minority groups. In the light of the constant competition with other major
language/s, the heritage or the community languages might be in question of maintenance.
In fact, Sridhar (1997, p. 275) argued that there is no such thing as absolute language
maintenance, based on observations in multilingual communities such as India.

Pauwels (2016, p. 20) defined LM as retaining the first language or its ongoing
use. Kaplan, Robert and Richard (1997) proposed that language maintenance can be
divided into community language maintenance and dominant language maintenance.
Apart from maintaining a community language that is facing extinction, there is also a
need to sustain dominant language to prevent significant language from drifting away
from the standard model. Fishman (1964, 1991) proposed that languages can be preserved

through several domains, including home, close friends, community, etc.

Based on various studies, Abdelhadi (2017) has reported several factors

contributing to language maintenance.

1. The more a minority language is used in multiple domains; the more it is deemed
to be maintained. The factor that has been opposed by Holmes (2003) who found
that the lack of language used in private domains such as the family or the home
domain is an inevitable factor that will lead to language shift.

2. Concentration of the populations speaking the minority language and the duration
of stay.

3. Cultural-related factors such as the role of the family and the ethnic identity.

4. Linguistic-related factors: In the case of the Arabic language, it is considered a
high-status language as the language's speakers related it directly to the holy-
Quran (Dweik, Nofal & Qawasmeh, 2014). This positive attitude towards the

language was a leading factor in maintaining it.
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In general, language maintenance is not considered the norm around the globe,
and this is due to the constant mobility of communities. Exposure to other languages is
regarded as a major factor leading to language shift. However, a short period of contact

with other languages might not lead to a significant linguistic shift (Pauwels, 2016, p.17).

2.3  Language Shift

LS is defined as neglecting a language on the account of another. This does not
mean the loss of the language, but rather its absence from a given speech in the
community. Pauwels (2016, p. 18) also stated that it could also mean the progressive

substitution of the major language.

Asmah Haji Omar (2014) states that language shift is a process from the shift of
X to Y reverts to X. The phenomenon usually happens when the community, or family
realises that the learning of their original language is worth reviving for their identity
inheritance. Kaplan and Baldauf (1997) also defined the language shift to be the change
of the trends of language use where the original language begins to be used more

prominently.

Additionally, there are different factors or reasons leading to language shift of a
minority language in a multilingual community. Below is a list of few reasons amongst

many others:

1. The ethnic language is not the national language nor the educational language. It
is merely useful in the home domain. Furthermore, not knowing the ethnic
language does not affect their ethnic identity. An example to that is the Malaysian
Iyer community (Mukherjee & David, 2011, p.33). Heritage language or ethnic
language is defined in Longman dictionary (Richards & Schmidt, 2013, p. 260)

as: "the language a person regards as their native, home, or ancestral language.
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This may be an indigenous language (e.g., Welsh in Wales) or immigrant
languages (e.g., Spanish in the US)."

The community has priorities in choosing the language. They would, for example,
use the language that would lead to "economic survival", to status and wealth
(Mukherjee & David, 2011, p.34)

. Emotional attachment to the ethnic language which might be more appreciated
and maintained by the elder generation and shifted by the younger generations
who might not find a logical reason for learning the HL (Mukherjee & David,
2011, p.34)

. Exogamous marriages might also lead to language shift. For example, the
exogamous marriage in the Sindhi community in Kuching, Malaysia (Mukherjee
& David, 2011, p.69)

. Laws or policies in some countries do not support using the minority languages
as a part of the educational system (Skutnabb-Kangas, 2000, p. 291) which might
lead to language shift, and more than that to language loss or death. An example
of that is the punishment of five school-students for using their mother Finnish

tongue in the school-breaks in Sweden (ibid. p. 295).

In the field of anthropology and sociolinguistics, language revitalization is

considered a part of language shift and it is considered a feasible goal in language

planning (King, 2001, p. 199). One example is the Saraguro community. It is considered

one of the most indigenous groups in Ecuador. Recently, their native language, i.e.,

Quichua, has witnessed a huge decline and shift towards the monolingual Spanish (King,

2001, p.14). This has led the Saraguro to have more power and control over their

communities and schools. This resulted in the increasing use of the Quichua on both the

individual and collective levels in order to revitalise the language. In his book, King

(2001, p. 197) suggests that the language loss in the home domain happens at the end.
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However, the revitalization process does not necessarily start from there but rather from

the formal or the public domain.

Ojibwe language is also one of the indigenous languages that is predicted to die
within a century. In their research study, Hermes, Bang and Marin (2012) have tried to
explore the practical and theoretical means that might contribute to bringing language
learning back to indigenous families and homes, rather than being inclusive to schools.
The study suggested three ways to revitalise Ojibwe language, such as, 1] immersion
programmes at schools; 2] ceremonial experiences; and 3] Ojibwe film-making events

such as camps.

Language revitalization planning is considered an attainable aim. However, not
all language revitalization planning is successful. Some attempts might fail as the
language planning requires the presence of national and regional level as well as official
attention. Without sufficient support, language revitalization planning might flop (King,

2001, p. 204).

24 Lingua Franca

A lingua franca (LF), according to the Longman Dictionary (Richards & Schmidt,
2013, p. 340) is defined as “a language that is used for communication between different
groups of people, each speaking a different language. The lingua franca could be an
internationally used language of communication (e.g., English), it could be the native
language of one of the groups, or it could be a language which is not spoken natively by
any of the groups but has a simplified sentence structure and vocabulary and is often a
mixture of two or more languages. The term lingua franca (Italian for “Frankish tongue”)
originated in the Mediterranean region in the Middle Ages among crusaders and traders
of different language backgrounds. The term auxiliary language is sometimes used as a

synonym for lingua franca.”
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Samarin (1987, p. 371) defined LF as a means of communication among people
who do not share the same mother tongue. It is used in situations where the linguistic
verbal communication becomes difficult to understand or in situations where dialects of
the same language is very different. While some LFs are settled in "informal situations"
such as the case of acquiring a second language, others are settled in more "formal
settings" such as schools. An example of the latter case is SA and CA in the Muslim
countries. The spread of a given LF might be based on certain factors such as migration,

colonisation, trade, religion, etc.

The English language as an LF is the most widely spread language, with speakers
on all the continents of the earth (Clyne & Sharifian, 2008). In countries such as those
within Asia or Southeast Asia, policymakers are facing problems where they must balance
between the use of national languages and English language (Kirkpatrick, 2012). National
languages are important in promoting the unity of the nation and the unity of the races
speaking different languages. The challenge is by trying to make the relationship between
international and national languages complementary rather than competitive (ibid.).
Adding on to that problem is that English is encouraged to be used as a medium of
instruction at a growing number of private and public schools in Asia. An exception to
that is the Mandarin language, of which there is a constantly rising demand of it, both in

Asia and worldwide (ibid).

Mandarin, amongst other languages such as French and Spanish is also considered
a lingua franca and is having a similar international impact as that of English (Plumb,
2016). Many researchers stated that Mandarin Chinese is rapidly growing internationally
due to China's powerful economic and political position (Hua & Wei, 2014; &
Kirkpatrick, 2011). However, with over 50 minority groups in China (Gao & Smyth,
2011), this made unifying it an impossible mission. Throughout history, attempts have

been made by policy makers to unify it by the means of singular language (Bianco, 2007).
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In fact, some researchers state that Mandarin Chinese will be the LF amongst the different
Chinese ethnic entities both inside and outside China, while others state that it will be LF
throughout East Asia (Ding & Saunders, 2006). Not only that Mandarin is also predicted
to grow internationally, putting it on the same global position as that of English language

(Zhao & Huang, 2010).

Another example is Malaysia, where, as a multi-ethnic and multicultural country,
has three main races: 1] Malaysian Malays; 2] Malaysian Chinese; and 3] Malaysian
Indians. In Malaysia, English falls not only as a second language but also as a
globalisation language that serves the business language in the country (Yaacob et al.,
2011). On the other hand, the Malay language is considered the unifying language

amongst different ethnic groups as it is the national language of the country (ibid).

Within the Malaysian setting, English is widely used as a second language, and it
gradually established its leading position in politics, economy, culture, education, and
other domains over time (Sidek, 2017). Now, not only people in Malaysia, but most of
the global community are using English as a lingua franca. This establishes the
irreplaceable position and the absolute power of the English language. It has been made
a primary communication tool for people from different backgrounds in Malaysia (ibid)

and worldwide (Ke, 2015).

On the other side of the world, the United Arab Emirate (UAE) has also rapidly
transformed itself into a multicultural country, partly due to the discovery of petroleum,
which helped in changing a desert into an attractive urban city. This has attracted a
workforce that comes from different parts of the world with a number that exceeded the
Emiratis themselves (Hopkyns, 2014). The newcomers use the English language as a
lingua franca. In her study, Hopkyns (2014) used an open answer questionnaire to
investigate the opinions of 47 Emirati female respondents regarding the English language

and Emirati's identity and culture. The participants reported that the English language is
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essential in communicating with others within the country and abroad, finding a good job
opportunity or keeping a job, helping their children with their English, and enjoying music
and English-language movies. Most of the female participants had a positive attitude
towards international English. However, most participants found that the English
language had transformed the culture into becoming more open to others, in terms of
appearance, and lifestyle. It also caused a decline in the use of Arabic, which is considered
the mother language of the Emiratis, due to a deep desire to perfect the accent of
international English. The participants of this study were divided into two. The first
thought that the increased use of the LF did not affect their identity, an opinion that was

opposed by the other half of the participants.

In Japan, however, empirical research conducted by Saito (2012) on middle school
students found that the students cherish the native English language and visualise using
the English language in a native milieu. Hence, the English language is envisioned to be
used in an English community setting. This is opposing the current trend, which promotes

English as a global language.

Over time, the continuous use of LF might lead to changing language patterns and
structures and it might even substitute the indigenous languages (Samarin, 1987 p. 373).
Some researchers (House, 2003) have refuted the current argument against LFs such as
the English language forming a threatening remark on multilingualism and on the national
languages. Hatoss (2003) calls for embracing this language as a whole for all the goodness

that comes with it as an LF.
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2.5 Family Language Policy

Family language policy (FLP) in an important field of study in sociolinguistic.
Curdt-Christiansen, (2016) raised the question of why some children who were fostered
in multilingual or bilingual milieu are able to attain similar levels of expertise in both

minority and majority languages.

Recent evidence showed that the family environment is important to LMLS as it
contributes to kids' linguistic trajectory (Schwartz & Verschik, 2013). Fishman (1991)
viewed the minority family linguistic milieu, between kids and parents, and kids with
each other, as a powerful force in the face of external influences such as social and

educational settings.

Schwartz and Verschik (2013), view family milieu as a key requirement for
language preservation and maintenance. Family Language Policy (FLP) focuses on
exploring the way and the reason families maintain, shift and/or develop multiple
languages (Chevalier, 2013). While trying to maintain children's language/s, parents face
challenges (Schwartz & Verschik, 2013). Not all families manage to find the effective
strategies or the right tools that enable them to overcome or deal with the obstacles that
might hinder them from learning the language of the host country whilst also maintaining
the mother language. In the past few years, researchers began to shift the study of
language policy to focus on a bilingual/multilingual family environment. Researchers
have broadened the study range of FLP to include respondents from a variety of socio and
economic backgrounds, for example, middle-class families (Hill & Hill, 1986), families
with adopted children (Andrew, 2014), binational families (Ogierman, 2013), and
families with a minority language background (Patrick, Budach & Muckpaloo, 2013). In
general, FLP scholars are concerned with and trying to explore the use of parental

discourse strategies, as well as linguistic environment in keeping a balance between
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bilingualism or among multilingualism (Chevalier, 2013; and Schwartz & Verschik,
2013). Based on these queries, FLP researchers focus on parents' efforts to preserve HL
by modifying their children's language development (Spolsky, 2012).

Under the current circumstances accompanied by the COVID-19 Pandemic which
forced schoolchildren to stay at home for their safety and attend their classes online, new

challenges, new fears might appear which might require parents to adopt novel strategies.

2.6 Language Maintenance and Shift in the Context of Malaysia

Selecting a certain language to be used in certain situations or circumstances is
based on cultural and social contact and the occurrence of that given language/s
(Yusmawati, Lestari & Hidayah, 2018). Language choice of a growing group can lead to

maintaining or shifting the first language or using a mix of languages (ibid).

Usually in multilingual and multi-ethnic communities, everyone has more than
one language in their linguistic repertoire (Yusmawati, Lestari, & Hidayah, 2018). Fasold
(1990) believes that for multilingual users, they might need a multilingual environment
when dealing with different affairs. For example, there would be one specific language
for them to use at home or with friends, another one could be used for business-related
matters, and even a third language for governmental processes. Similarly, Gal (1987) also
mentioned that someone's language choice is structured, which is inseparable from social
status, places, or situations. David (2008) suggests that there are many factors that could
influence the language choice such as social relationship, age, ethnicity, occupation,

place, media, etc.

Speakers might switch a language according to the social situation they are
involved in based on their linguistic repertoire (Suktiningsih, 2017). Suktiningsih (2017)
conducted a study on Sasak teenager as a minority language in Malaysia in four domains

as suggested by Fishman (1968). Using the sociolinguistic approach in this quantitative
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study, the findings show that teenagers use Sasak language at home. In school, they use
the Malay language with their teachers and they rarely use the Sasak even with their Sasak
peers. According to the researcher, this might be because the children might be influenced
by the instruction languages used at school. Most teenage participants do not use Sasak
in religious situations. Within their neighbourhood, the teenagers' choice of language

depends on the addressee and the topic at hand.

In Malaysia, around 100 languages have been detected so far, with the majority
having its base on the Malay language and the dialects (Gordon, 2005). Other languages
commonly found in Malaysia include Chinese such as the Mandarin and Hakka, and the
Indian such as Tamil and Sindhi. Besides these majority languages, there are also other
indigenous languages such as the Iban. This makes Malaysia a "widespread linguistic
mosaic" as described by Karchner-Ober, Mukherjee and David (2011). In Kuala Lumpur
(KL), English is used more than in any other states because KL is considered a business

centre in Malaysia.

Opposite to the subtractive impact of the law and the coloniser's monoglossic
ideology shown in some recent studies (see for example: Hiebert & Rojas, 2021; Kaveh,
2020; Harwati, 2020; Bouchard, 2019; Bihan-Gallic, 2021; and Dubiel & Guilfoyle,
2021), the studies on minority languages in Malaysia did not show such subtractive
influence. See for example the two LMLS studies conducted on two minority languages
in Malaysia, i.e., Kristang and Sindhi, by David and Noor (1999); and David (1999)
respectively. Both studies were conducted quantitatively across generations. Both studies
show that the language shift occurs across all generations with the minority language
being dominantly used by the older generations. David (1999) found that LMLS differs
across generations and within the same generation. Both studies show that the English
language is more dominant amongst the younger generation. However, the Sindhi culture

was maintained despite having a shift in the Sindhi language.
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More recent exploratory research (Kaur & David, 2019) was conducted on the
second largest immigrant Indian community in Malaysia with regards to language, culture
and religion maintenance and shift on Punjabi, Sikh. Using thematic analysis to look at
the data, it was found that cultural values are deemed more essential than the Punjabi
language itself. Moreover, most of the participants find no connection between
understanding the teachings of the religion and understanding Punjabi because, for them,
the English language is considered sufficient to convey the meaning. Hence, the
relationship between religion maintenance and language maintenance is not considered

interchangeable.

This study is related to the subject of this research, which involves language
maintenance and/or shift in Arabic — the language in which the Quran was written.
However, unlike Kaur and David (2019) who focused on a community that immigrated
from India to Malaysia in the second half of the nineteenth century, the subjects of this
study — the Syrian community — are considered relatively new immigrants. Therefore,
unlike the three generation of Indians in Malaysia, the Syrians in Malaysia have only been
since the 2011 war. Hence, my study looks at two generations instead of three - the parents

and their children - and focuses on the parents' ideology towards language and religion.

In their study, Pillai, Soh and Kajita (2014) looked at an endangered language
represented by the Malacca Portuguese Creole (MPC). Using the language policy model
adopted by Spolsky (2004), their study aimed to investigate the role played by the FLP
regarding MPC. The findings are similar results to more recent research conducted within
Malaysia as well as those conducted by Kaur and David (2019). Both studies found that
the transmission of the culture (Pillai, Soh & Kajita, 2014) and religion (Kaur & David,
2019) was not related to the transmission of the language within the family. In both
studies, HL is maintained mainly by the elderlies as the younger generation shifted more

towards English.
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2.7 Recent Studies on Language Maintenance and Language Shift

The field of LMLS could be connected to the study of contact language because
languages proximity is not only considered a norm (Pauwels, 2016, p. 17), but it is also
caused by the constant mobility of both people and the community. Recently, there have
been studies focusing on intergenerational language maintenance and shift, such as the
study conducted by Wenhan, Chin and Cavallaro (2022). The research, based in
multicultural Singapore, used an ethnographic approach, and data were collected from
three families through interviews, and complemented by audio recordings. The research
highlighted that very little attention has been given to intergenerational families where
both parents are working. In this scenario, the grandparents are the main caregivers as
they spend more time with the children compared to the parents themselves. Hence, by
focusing on the role of the grandparents as caregivers in steering language shifts and/or
maintenance, results show that grandparents are steering the shift towards English.
Furthermore, despite the clash of ideologies between the parents and the grandparents, it

was clear that the grandparents’ ideologies were more dominant.

In another recent study conducted in Nova Scotia and Scotland, Gaelic language
revitalization through immersion education was analysed to see if this strategy might play
a role in the revitalization of this language (Dunmore, 2021). This study was deemed
important due to the notable shift happening in the Gaelic language. The findings show
that in Scotland, a decrease in the Gaelic community led to a pessimistic future aspiration.
This is contrary to Nova Scotia, which showed optimistic future aspirations. Even though
the same strategy was followed, the context was different. According to the researcher,
this contrast is attributed to complicated socio-historical factors and other culture-related

factors.
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Another example of research by Hiebert and Rojas (2021) examined the dynamic
shift in expressive Spanish language proficiency. This research focused on language loss
and growth amongst 34 Hispanic bilingual Spanish-English children who were studying
in an English immersion school in Dallas. These children, aged between 3-4 years old,
showed loss of Spanish lexical and grammatical output from pre-school up to
kindergarten. The researchers used archived data from bigger longitudinal research, and

they used “narrative language sample analysis” to look at the data.

Kheirkhah and Cekaite (2015), on the other hand, investigated the FLP of a
Persian-Kurdish family that resides in Sweden. In their case study, they explored the way
FLP is practised in parent-child interactions and the kind of efforts made to maintain HL.
Findings showed that parents used various methods when dealing with their child's
language mixing, i.e., translating the inapprehensible words to their child into the heritage
language; intentionally controlling their child's language choice to create a monolingual
environment in the family. Besides that, parents also correct the child's problematic words

and request the child to respond in HL.

In the past two years, while there have been studies conducted on LMLS on
minority groups, very little was done on minority immigrant groups. One example was
research by Veettil, Binu, and Karthikeyan (2021) that explored LMLS amongst
Malayalees immigrant minorities in Oman. Looking at different age groups, the study
analysed the main influences on LMLS by addressing different domains that facilitate
LMLS. It shows that while code-switching is used as a friendliness gesture with other
cultures, multilingualism is inevitable in the current wave of globalisation. The data were
collected using observations and qualitative semi-structured interviews involving fifteen

participants.
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Some studies conducted on minority groups show the powerful role played by
monoglossic ideology in steering the situation both in school and at home before
eventually leading to minority language shift. A good example is observed from two
recent studies by Kaveh (2020) and Harwati (2020) which were conducted in view of the
law in Massachusetts, USA and Yogyakarta, Indonesia. According to the laws, the
medium of education at schools in these two countries are English and Indonesian,
respectively. In this study, Kaveh (2020) found out that both the staff at children's schools
and the parents value bilingualism but still, both parties give preference to English over
HL since it is the future language and a power language. This means that both parties'
views are additive. At the same time, this also implies a certain subtractive view, since
prioritising the English language unintentionally leads to minority language shift, thus
causing HL death. Harwati (2020) also states that the Javanese language in Yogyakarta
has already witnessed a great shift occurring among the younger generation and this is
still ongoing. She found that without serious efforts from the government and the local
government to revive the language and add a new supporting script to the law, there is no
hope of revitalising the Javanese language. As stated earlier, monoglossic ideology plays
an important role in steering the situation in school and at home. This would then lead to

minority language shift.

Another example from the Indonesian context shows how education itself could
promote the use of certain languages over a person’s ethnic language. In Indonesia, for
example, there is a linguistic richness and diversity with over 500 languages spoken with
the Indonesian language being the national language. In a qualitative descriptive study by
Yusmawati, Lestari and Hidayah (2018), the language choice amongst 15 families from
a Chinese origin in a city in Aceh in North Sumatera was observed. The findings show

that most of the participants prefer to use Indonesian language with other ethnic groups
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instead of using Aceh. The reason is because parents were concerned about their

children's ability to follow the education that is conducted primarily in Indonesian.

Other recent studies looked at how the coloniser's ideology instilled in the
colonised could lead to language shift in the majority language/s in a relatively short time.
(See, for example, (Bouchard, 2019); and (Bihan-Gallic, 2021) in their studies on Forro

and Kanak languages, respectively).

In minority families where HL is given a conscious priority over the language of
the host country, HL is secured (Kheirkhah & Cekaite, 2015). In communities where the
majority language is devalued by its speakers on the account of the coloniser's language,
such a language will be shortly shifted, as well, as parents would encourage their children
to use the language that they think would furnish a better future for them (see for example,

Bihan-Gallic, 2021; and Yusmawati, Lestari & Hidayah, 2018).

Dubiel and Guilfoyle (2021) used a psycholinguistic method known as “accuracy
and response time score” to investigate children’s HL possible shift, maintenance, and
strength while it is still in relative domination period. By comparison 38 English-Polish
children and 24 monolingual Polish children, results showed that even though there is a
relative dominance, there has also been shifts in the HL strength which has been
demonstrated in faster processing in monolinguals. According to the researchers, their
study, which compared HL in monolingual and bilingual speakers, provides more

substantiality unlike previous studies which compared the dominance of HL with L2.

In a study conducted in New Zealand, Seals and Olsen-Reeder (2020) looked at
the role of sustainable translanguaging in maintaining te reo Mdori language and in
revitalising Samoan language. The researchers attempted to show what previous studies
tried to prove in that this method does not oppose the immersion education method as

both methods seek the same goals - to protect the vulnerable languages and their speakers'
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identities. The findings show that sustainable translanguaging has allowed more learners
to be engaged in the classroom. This is a method which is proving to be practical and

workable in the learning space.

As noted, the recent studies looked at the concept of language maintenance and
language shift from different perspectives. Different methodologies were also followed
by different researchers to analyse and study LM and LS. i.e., case studies, qualitative,
longitudinal analysis, etc. While some studies showed the powerful role of a family milieu
in steering the shift or the maintenance, other studies showed that language maintenance
and shift was out of the control of the family’s will and instead under the control of the
law. This can intentionally or unintentionally lead to language shift. Recent studies also
did not neglect the important role of the caregivers within the families where children's
linguistic value is guided and influenced by other caregivers apart from the parents.
Recent studies also looked at strategies to maintain a language at the level of educational

institutions and the level of the states.

One of the objectives of this study is to look at LMLS in the light of the COVID-
19 pandemic and the subsequent lockdowns. Hence, data collection method was limited.
For example, in most sociolinguistic studies especially the ones that look at LMLS, onsite
observation is essential. In anthropological studies, the researcher might observe precious
moments that are not said in the interviews. Sometimes, these observations show
contradictory data to which is spelled by the participants during the interviews. Because
of the lockdown and for the safety of the participants and my own safety, the researcher
had to conduct the meetings online and there had been very little to observe. To note,
none of the studies discussed earlier analysed LMLS in the light of the pandemic. Meeting
my participants after the lockdowns where children received their education online was

noteworthy to see how this had affected their languages.
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2.8 Language Maintenance and Shift Studies on Arabic Language

During the past 30 years, numerous studies explored the efficacy of religion for
maintaining the language. As the Quran is written in Arabic, the community that is
following Islam supports the Arabic language. Fishman (1991) introduced the religion
domain and indicated that a book like the Quran is an efficient method for transmitting
the Arabic language from generation to generation. This view is supported by Clyne and
Kipp (1999), who found that as long as there are Muslims in the world, Arabic will not
disappear since the Quran is written in Arabic, and it can even be passed on from
generation to generation. In fact, Gogonas (2012) highlighted the major role played by
religion in maintaining the language among Arab Muslim Egyptian teenagers in Athens.
On the contrary, Coptic Egyptian Arab teenagers could not maintain their language and

their Arabic language witnessed a shift.

There have been studies conducted on the Arab minorities that looked at Arabic
language maintenance in different parts of the world. In this section, I will state four
studies conducted in four different countries on Arabic language maintenance and shift,
i.e., (Othman, 2011) in Manchester, Britain, (Abdelhadi, 2016) in Adelaide, Australia,
(Dweik & Qawar, 2015) in Quebec, Canada, and (Gogonas, 2012) in Athens, Greece.
While the first two studies were conducted on Muslim participants, the latter two were

conducted on participants from different religious background.

The European Union is known for being diverse in languages and these languages
are referred to as "the national languages of Europe". Arabic is one of these non-European
languages (Extra, 2007). Othman (2011) looked at Arabic language maintenance in
Manchester, Britain in two generations of Muslim families. The participants' intention is
to stay permanently in Britain, and Arabs there constitute the biggest number in that area

compared to Arabs residing in other parts of Britain. In this study, the researcher looked
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at language maintenance in terms of: 1] daily language functionality, 2] separation or
categorization of the function between the mother language and the majority language, 3]
the ability of the participants to use their native language in realistic conversations, 4] the
positive attitudes the participants have towards their mother language, 5] language
channelling intergenerationally, and 6] the institutional support in Manchester. The
findings of this study show that the first generation maintained their Arabic language in
intragroup communications while they use English in their intergroup communications.
The children, on the other hand, used Arabic with the first-generation Arabs and with
their non-English-speaking peers. With their Arab English-speaking peers, they use
English. With siblings, they use more English than Arabic. The researcher concludes that
despite the differences between the first and the second generation, they are similar in
that they still maintain the functionality of the language. It must be noted that parents in
the home domain used strategies to encourage their children to use Arabic such as the

"nonresponse" and the minimal grasp strategies amongst others.

Abdelhadi (2016) explored the efforts made by the Arabic-speaking community
in Australia on language maintenance as well as their experience when facing challenges.
The finding shows that the first Arabic generation are maintaining their HLs successfully.
It was also found that the second generation can communicate in Arabic, but there was a
trend to language shift when they talk with friends, since the only language used in school
is English. From another perspective, Abdelhadi (2016) mentions that many Arabic
speakers believed that Arabic will never disappear as it is a religious language. He also
suggested that it is a good way for the next generation to learn Arabic as well as the Quran

in the mosque, which is a great place to practice and maintain the Arabic language (ibid).

Dweik and Qawar (2015), on the other hand, investigated language choice in
different domains amongst adult Arabs in Quebec, Canada. Participants came from

different religious backgrounds. The languages they focused on were Arabic, French and
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English. Results revealed that participants freely use Arabic when they are at home,
mosque and while listening to the radio. However, when they have to deal with the
government or in educational institutions, they used English and/or French. Researchers
also found that when participants are in the neighbourhood, with friends, and in their own
media, they would use a mix of Arabic, English and French. Participants showed positive
attitudes towards their languages, i.e., Arabic language being the heritage language, the
French language being Quebec most prevalent language and English being the national

and most widely used language in Canada.

Using the core-value theory, Gogonas (2012) conducted interesting quantitative
research on language maintenance and shift amongst second-generation Arab teenagers
who attended Greek schools in Athens. The participants came from different religious
backgrounds. The findings of this study show that religion was the main reason for
maintaining or shifting the Arabic language amongst the teenagers in this study. While
the Arabic language was shifted amongst those who embraced the Coptic religion, it was

maintained amongst Arab speakers who embrace Islam as a religion.

In general, we can see that these studies highlight the religion essential role in
maintaining or shifting a language. This was very clearly emphasized in Gogonas's (2012)
study who compared language maintenance and shift between Muslim and Christian

teenagers in Athens.

2.9 Conclusion

This chapter has generally introduced the main aspects that are related to or
correlated with the field of language maintenance and shift. It moved from the general to
the specific and investigated LMLS in the context of Malaysia. It finally looked at studies
conducted on Arabic language in the field of languages and linguistics. The past literature

shows that there is a shortage in LMLS studies that are conducted on the Arabic language
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as a minority language in in the context of Malaysia. There is also close to no studies
conducted on the Syrian community with regards to language maintenance and shift in
Malaysia and worldwide. Moreover, having the study conducted during the Covid-19
Pandemic can make the data unique where students have to learn online instead of

schools.
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CHAPTER 3: METHODOLOGY

3.1 Overview

Arab Syrian Muslim families shared their experience of integration and
communication in Malaysia through the narratives they unfold to the researcher via online
semi-structured interviews. The families shared their language/s related stories that
started from their hometown in Syria, after moving to Malaysia up until the moment of

the interviews which were conducted during the MCO.

After having introduced the methodology in the first Chapter, this Chapter will
delve deeper into the methodologies that was used by the researcher to extract the
information needed to achieve the purpose of this study. It will start by elaborating the
main research instruments, followed by the research context, data collection procedure,

and finally data analysis.

3.1.1 Methods

Qualitative methods were adopted in this exploratory study. This kind of methods
best fit the nature of this research where “people are the focus of this study”. This method
helps to explore “descriptive data” (Walliman, 2018, p. 80) “in form of words,
descriptions, accounts, opinions, feelings, etc.”, (Walliman, 2018, p. 148). Data were

analysed manually using deductive thematic analysis to identify the patterns of themes.

3.2 Instruments

Three crucial instruments were used to obtain the data needed to answer the
research objectives which involves language use, language maintenance and language
shift within the Syrian community in Malaysia. The three “typical” instruments used in
“qualitative data” (Walliman, 2018, p. 80) in this research are interview transcript

(Seidman, 2006) which was obtained via semi-structured interviews, participants
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observation (Musante & Dewalt, 2010), and text-field notes (Phillippi & Lauderdale,
2018). Observation works as a complementary method that helps enriching the data
compiled via other methods (Simpson & Tuson, 2003). Although the researcher could not
be on the field as the data were collected during the MCO, these instruments still allow
the collection of rich data that were critical in answering the research questions and
achieving the objectives of the study. While these instruments are usually used in a face-
to-face setting, they were deemed suitable for the purpose of this research and allowed

the researcher to collect sufficient data during online sessions.

3.2.1 Interview

For the purpose of this study, the researcher designed 66 questions for the semi-
structured interviews with the families (see Appendix 1: Semi-structured Interview
Questions, Pages 1 & 2). This kind of interview usually includes “structured and
unstructured sections with standardised and open-type questions” (Walliman, 2018, p.
114). “Guiding the participant within open-ended questions takes some anticipation of
possible routes he or she may travel in responding, and you must ascertain what further
inquiry is appropriate and often necessary. It also takes some spontaneity and guesswork,
as you come upon junctures in the interview that potentially offer a deeper understanding
of the participant’s narrative” (Galletta, 2013, p. 76). The nature of these questions helps
the researcher to obtain information that could help her in answering the research
questions and meeting the study objectives. For my easy reference, I grouped the
questions into sections. Each section, for example, could address certain participant in

certain domain.
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According to Breitborde (1983), domain is a theoretical concept which looks at
communicative interactions based upon similar experiences. This study focused on
interactions in four domains, i.e., 1] family domain; 2] friendship domain; 3] education

domain; and 4] employment domain.

As mentioned earlier, online platform was used to collect data for semi-structured
interviews. Although face-to-face interviews would have been preferable, online video
interviews were a practical substitute that still allows the researcher to be immersed in the
community. During MCO, it is proven that video interview is the best way to conduct this

study as it provided a “rich experience” (Walliman, 2018, p. 116).

Online meeting “saves travelling” costs (ibid.), and time. Moreover, online
interviews allow both the researcher and the participants to attend the meeting in comfort
and be more flexible with the time of the meeting. However, the researcher must expect

some “technical issues” during these online interviews (Walliman, 2018, p. 116).

Additionally, online interviews can also be recorded — both audio and visual,
which could be helpful for the researcher in many ways. First, there will be no need to
depend on “the memory” but rather allows the researcher to fully focus on the answers
and keeps track of the flow of the interviews, especially on key questions that were
designed to give open answers. Second, what is said in the interviews can be “checked
repeatedly”. Finally, other researchers can use the same recordings for “different

analysis” (ibid).

Anthropological interviews are seen as “friendly conversation” (Spradley, 1979
in Seidman, 2006, p. 15). The goal of open-ended questions is “to have the participants
reconstruct his or her experience within the topic under study” (Seidman, 2006, p. 15). In
this study, the researcher followed the three themes suggested by Seidman (2006) while

composing the questions of the interviews. According to Seidman (2006), researchers
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conduct “three interview series” with each participating individual or family. This is to
build a rapport and put data in context because “without a context, there is little possibility
of exploring the meaning of an experience”. However, in this study, the researcher
conducted one interview with each participating family, yet the questions of the interview
were divided into three parts or ‘themes’ as proposed by Seidman (2006). First, “focused-
life history” which is similar to “life-story method” suggested by Okita (2002 in Schwartz
& Verschik, 2013, p. 6). Here, the participants narrate their language/s history when they
were living in Syria. Participants relate language experience to the surrounding
environment, such as family, friends, work, etc. Second, “the details of experience”, in
which the focus will be on the present moment of the interviews, i.e., since the participant
left Syria until the moment of the interview. Participants were asked to share their
language use experience within the community, at work, at school, with friends and
neighbours, and at home. This process of talking about a day at work or at school, etc.
allowed the researcher to elicit more details. Finally, “reflection on the meaning”, or
reflection on the participants’ feelings, attitudes, hopes, aspirations, and others with
regards to the subject shared in relation to their language/s maintenance, shift, and use.
Following this structure allows the researcher to get comprehensive and in-depth

qualitative data.

The questions of the interviews were presented in a pilot study on a small number
of people as suggested by Walliman (2018). This allowed the researcher to be more

systematic in conducting the main study.

Online interviews require good communication skills as highlighted by de la
Croix, Barrett, and Stenfors (2018). According to them, the way the researcher makes the
participants feel during the interview contributes tremendously to the research quality.
Thus, the researcher’s role is to build with a good “rapport” with the participants which

“requires optimal communication skills from the researcher”. However, the researcher
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made it a point to respect the fact that not all participants would be willing to share similar

life stories.

For the purpose of this study, the researcher prepared a well-organised question
paper for easy reference. However, this paper was not shared with the participants. The

purpose of the question paper was to make sure that all questions were fully covered.

Closed Questions were also designed for the “opening questions” to ensure the
participants are familiar with the study and to assure “about the anonymity” as suggested
by (Walliman, 2018, p. 116). The questions were designed in a way that allows a smooth
transition from closed question to open questions. The meeting ended with words of
appreciation and gratitude for the participants’ time and willingness to share their

thoughts and experiences in this study.

3.2.2 Observation

Apart from the semi-structured interviews, observations were used as a secondary
method in this study. Unlike a physical meeting which allows the researcher to “fully”
observe people during an interview (Musante & Dewalt, 2010, p. 1), online interview is
limited to what the participants allow the researcher to see through small screens.
However, not all participants might be willing to share their videos, which means the
researcher was not able to capture non-verbal actions that could have been useful for the
study subject. For these reasons, observations served only to supplement the data obtained

through detailed and comprehensive semi-structured interviews.
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3.2.3 Text-field Notes

Despite being highly recommended to have text-field notes to document any
necessary observations that contribute to the subject study, there is no set guide to using
the same (Phillippi & Lauderdale, 2018). Online recorded interviews allowed the
researcher to focus on the flow of the conversation and the quality of questions rather than
having to continuously write notes. Therefore, this process was instead carried out during

the transcribing process.

According to Walliman (2018, p.51), “further distortion can be introduced by your
own particular assumption”. Hence, it is important to note that there are shortcomings in
referring only to transcribed data without taking field notes. This is because part of the
“meaning” might be lost, for example, the contradictions, non-verbal remarks and even

“humours” related to the subject of the study.

3.3 Research Context

3.3.1 Research Participants

Ten participating families voluntarily approved to take part in this study. This
number fits the nature of the qualitative study conducted. It also allowed the researcher
to look closely into the participants individually, in different settings, to get a “subjective
understanding” on the hows and the whys that this study is trying to answer (Baker &

Edwards, 2012, p. 8).

The total number of the participants is 43 after excluding two children because of
their ages. The excluded children are: the first child, a female in the third family and the
third child, a baby boy, in the sixth family. These two children were excluded as one of

them is a teenager and the second one is still 4 months old, respectively.
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The population in this study were divided into two generations, i.e., parents who
are middle aged, and their children between 12 and 3.5 years old. The participants are 10
mothers, 10 fathers, and 23 children, 6 males and 17 females. Fathers’ ages range between
33 and 65 years old. Mothers’ ages range between 24 and 55 years old (see Table 3.1:
Family Members’ Ages).

Table 3. 1 Family Members’ Ages

Table 3.1: Family Members’ Ages
Family Father Mother Kid 1 Kid 2 Kid 3

Family 1 37 30 11 9 6
Family 2 43 37 9 4 ---
Family 3 48 39 16 12 9
Family 4 33 30 9 - -
Family 5§ 37 32 9 7 3.5
Family 6 41 31 11 8 4 months
Family 7 65 55 11 7 ---
Family 8 37 34 11 7 5
Family 9 33 24 6 4 3
Family 10 34 24 9 4 ---

All participants are Arabs, Muslims, and Syrians but came from different
governorates in Syria (see Appendix 2: Participants’ Governorates in Syria). They are

from different educational backgrounds.

Even though not all people of KL attain the same level in English language, yet it
was more spread in this state than the rest of Malaysia. Hence, participants in this study,
are mainly residing in KL. This has helped the researcher to obtain more consistent

findings with regards to study subjects.

3.3.1.1 Gaining Access to the Setting

The researcher approached the participants through two Syrian mothers who used
to be the researcher’s students in an English language class in Malaysia in 2016 (see

Section 3.4.1: Pilot Study).

In fact, approaching participants in this way had truly eased the data collection
process. When people are not familiar with the researcher and the study, “complexity”

might be “added to the search for and access to participants” (MacDougall & Fudge,
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3.3.2 Duration of the Study

The journey started in an academic course the researcher attended in Universiti
Malaya (UM) at the end of 2020 whereby students were required to conduct a pilot study
in the field of sociolinguistics. After getting an approval from the course’s lecturer on 25
November 2020 to conduct the pilot study, the researcher started listing the questions of
the interviews. Two interviews were conducted with two families on the 22™ of
December 2020. The duration of both meetings was 105 minutes. In August 2021, the
University Panel approved the research proposal. The researcher found the participants
and conducted meetings online from 17% of July until 7% of August 2021. Data were
transcribed and then translated from 8" of August until 5™ of October. The writing process
started on August 31 (see Appendix 3: Duration of the Study). The two meetings with
the participating families in the pilot study were included in the main study. The
researcher then passed the Candidature Defence on the 30™ of March 2022, and finally
submitted the dissertation for examination in August 2022. Being done with the minor
corrections, the researcher managed to submit the final version of the dissertation in

March 2023.

3.4 Data Collection Procedure

3.4.1 Pilot Study

The researcher conducted mini research on LMLS in a sociolinguistic course
which was a part of the researcher’s master programme at the UM. The lecturers of the
course estimated this study to be good and encouraged the researcher to expand it as a

dissertation.

The participants of the mini research were two Syrian Arab Muslim families. The

researcher obtained the participants’ formal consent via email. At that time, the country
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had been under MCO, and the UM advised all the students to abide by the SOP for their
safety. Hence, meetings had to be conducted online via Zoom teleconferencing software

on the 22™ of December 2020.

The researcher and the participants first met in an English language course the
researcher was conducting for refugees. This had been the starting point that helped the
researcher later to find the rest of the participating families for the main study (see Section

3.4.2.1: Finding Participants).

For the researcher, the pilot study had been a trial for the main study from which
the researcher has learnt several things. For example, some redundant questions were
removed. Since the study includes children, a one-hour limit was set for each interview.
Connection problems were also an issue identified during the interviews which might
distract the participants’ attention, making them lose focus and interest. For this, the
researcher needed to have a notebook nearby to jot down the most important points

whenever technical issues occur.

Following the pilot study, the data were transcribed manually word for word. Each
15 minutes took approximately one hour of transcription. Transcriptions were then
reviewed as suggested by Power (2005, p. 26) before translated into English. Translation
was not done literally in order not to lose meaning. Transcription and translation texts
were placed “side by side” as suggested by Power (2005, p. 58), (see Figure 3.2: Side by

Side Texts).
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3.4.2.2 Interview Details

Eight more interviews were conducted within a period of twenty-two days (see
Table 3.2: Date and Duration of the Interviews via Zoom). The duration of the interview
was dependant on the amount of the information each family has in their pockets to share

and also on each family’s willingness to share.

The maximum time taken for the interviews was sixty minutes and the least time
taken was thirty minutes (see Table 3.2: Date and Duration of the Interviews via Zoom).

The total duration of the recordings of all interviews was seven hours and thirty minutes.

Table 3. 2 Date and Duration of the Interviews via Zoom

Family Date of the Interview Duration
F1 Tuesday, 22 Dec 2021 45 min
F2 Tuesday, 22 Dec 2021 60 min
F3 Saturday, 17 July 2021 43 min
F4 Saturday, 17 July 2021 28 min
F5 Saturday, 17 July 2021 60 min
Fé6 Sunday, 18 July 2021 38 min
F7 Monday, 19 July 2021 30 min
F8 Tuesday, 20 July 2021 60 min
F9 Tuesday, 20 July 2021 43 min

F10 Saturday, 7 Aug 2021 43 min

3.4.2.3 Video and Audio Conferencing

Zoom online platform was used for all meetings since all participants were
familiar with it. Collecting data online had its cons. For example, the internet connection
was not stable in all interviews. This made the data collection inconsistent for some
interviews, especially with regards to open questions where a participant might be eagerly
sharing some stories or ideas related to the study subject. When the line is back, the
participants’ eagerness to share might fade, hence the researcher had to restart the
conversation to get the participants on the right sharing track. Moreover, three families
were not comfortable sharing their videos; a fact respected by the researcher (see
Appendix 5: The Eight Participating Families in the Main Study). However, this limited

the researcher’s ability to capture any non-verbal moments. Furthermore, for some
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families, the mother will address all the questions on behalf of her family members which

might affect the credibility of the data.

Regardless, there were benefits of collecting data online. For example, it eased the
process since both the researcher and the participants are meeting from home. It also
saved travel time and costs for the researcher. In addition to that, meetings were flexible
in terms of time, allowing the researcher to follow the participants’ preferred time.
Additionally, the participants did not have the burden of receiving the researcher in their

houses too early in the morning or too late at night.

The zoom meetings were saved to the researcher’s device to be transcribed and

translated at a later stage.

3.4.2.4 Language Used During the Interviews

Interviews were carried out in the researcher’s native language, i.e., the
Damascene Syrian Dialect. However, the families were given the choice to speak the

language or the dialect they prefer and both parties can understand.

3.4.2.5 Transcription and Translation

The researcher followed the same procedures followed in the pilot study (see
Section 3.4.1: Pilot Study). Data were transcribed on a word file, reviewed, and then
translated to English. Transcriptions and translations were placed side by side (see Figure
3.2: Side by Side Texts). Refer to Sections 3.3.3 & 3.4.2.2: Duration of the Study &
Interview Details, respectively for more details about data collection dates, transcription

and translation.
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3.4.2.6 Participants’ Coded Names

To ensure anonymity, participants’ names in this study were replaced by codes as
illustrated below. “F” in this study stands for “Family”, “Fa” for “Father”, “Mo” for
“Mother”, “K” for “Kid”, “M” for “Male”, and “Fe” for “Female” (see Table 3.3:
Meanings of Codes). The families were given numbers from 1 to 10 and that arrangement
was given according to the interviews’ dates and times. For example, “F1” is the first
family interviewed and “F10” is the tenth and the last family interviewed. The first family
interviewed was given the number one (F1), etc. Since all families have no more than 3
children, children were also given numbers (1, 2 or 3). 1 goes for the eldest kid in the

family, 2 the second kid and 3 for the youngest kid (see Appendix 6: Family Members’

Coded Names).
Table 3. 3 Meanings of Codes
Codes Meanings Explanation with Examples
F Family KIFIM 1% Child in the 1% Family is a Male
Fa Father K2F10Fe 2" Child in the 10" Family is a Female
Mo Mother Fa9 Father in the 9" Family
K Kid/Child Mo7 Mother in the 7" Family
M Male
Fe Female

3.5  Data Analysis

Having the data collected, a “flexible approach” has been used which is thematic
analysis (TA). This approach which has proved to be “a unique and valuable method on
its own” was used to methodologically identify, organise, and provide patterns of themes
in the interview data which are deemed to be crucial to the study subject and the research
questions in this deductive and explorative study (Braun & Clarke, 2012, p. 57). Data, in
the form of qualitative interviews, were then transcribed and organised in a word file on
a 5-minute basis and translated into English. Initially, the researcher wanted to code the
data using NVivo software, but the data was manageable to be coded manually. The data

were then reviewed and edited many times by the researcher. Each name of the
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participating family member was replaced by their corresponding codes. Names were also
coded in the Arabic and English transcripts (see Appendix 13: Full Interviews with the

Participating Families).

The field notes acted as a reliable method to guide the researcher while
transcribing the observation and interview data. Despite the limited observation in this
study, the field notes acted as a supporting instrument to the interviews because they are
based on impulsive data. Hence, they helped in obtaining authentic data and enhanced the

understanding of the researcher.

For the thematic analysis data were reiterated deductively which means that the
researcher already had an expectation of the themes that might be found in examining the
raw data (Nowell, Norris, White & Moules, 2017). Themes were divided into three. Each
theme served in answering one research question. I colour-coded the themes (see Table
3.4: Deductive Thematic Analysis; see also Appendix 13: Full Interviews with the
Participating Families). The first theme was meant to answer the first research question
related to the families’ language choice in the host country, Malaysia. The second theme
was related to the Syrian families’ language maintenance and language shift as a minority
community in Malaysia. The objective of the third theme was to highlight the strategies

the parents followed to maintain or reverse the shift in their languages.

Colouring the themes helped the researcher to look for the sub-themes or the sub-
topic in each theme. Some themes were also divided into sub-sub-themes. These sub-sub-
themes allowed the researcher to put the ideas in an organized and clear manner on the
paper. Having done that, the writing process started, and the findings were supported with
quotes from the participants and corresponding data of previous similar studies in the

field.
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Table 3. 4 Deductive Thematic Analysis

Theme One Theme Two Theme Three
Main Language choice in the host Language maintenance | Strategies to Maintain
themes country and language Shift languages
1. Malaysia as a second Home. 1. the role of language in | 1. Attitude towards
2. Attitude towards Malay. different domains. Arabic languages
Sub- | 3. Attitude towards English. 2. the effect of COVID- 2. Parents’ role in
themes | 4. Language choice in the 19 on the participants’ Maintaining or
employment domain. languages. reversing the shift in
their children’s
languages.
1.1 Reasons to choose Malaysia 1.1 education domain 1.1 Attitude towards HL
1.2. Future plans in terms of | 1.2 home domain 1.2 Attitude towards SA
settlement 1.3 friendship domain and CA
Sub-
sub- 2.1 effect of COVID-19
themes on Arabic languages
2.2 effect of COVID-19
on English language

Having analysed the data, the researcher was able to compare the input regarding
the subject matter within the Syrian community in Kuala Lumpur and see the differences
and similarities. Dividing the transcribed data in the word file in a table on a 5-minute
basis eased referring to videos and audios when needed (see Appendix 13: Full Interviews

with the Participating Families).

3.5.1 Ethical Consideration

In compliance with the UM research ethical consideration, a consent form, which
was originally written in English (see Appendix 8: Original Consent Form in English)
was obtained prior to data collection. This consent form was translated into Arabic
language (see Appendix 9: Consent Form Translated into Arabic) and emailed to the
participants. The email contained a message in English and Arabic. The participants’
reply to the email using any approval words is considered as a formal approval to
participate in this research (see Appendix 7: Emailed Message to Participants). The
corresponding emails of the participants were hidden not to disclose any personal
information about the participants. An electronic carbonated copy (CC) was also emailed

to the researcher’s supervisor.
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Despite having obtained the formal consent from participating families, the
researcher has verbally reassured the participants about the confidentiality and the
anonymity of the data shared. Few things were emphasized:

1. Real names will not be revealed, and they will be replaced by codes.

2. The participants have the right not to answer any question.

3. The participants have the right to terminate the interview at any time.

4. Participants can at any time interrupt the researcher and ask any question.

5. No videos or photos will be shared or disclosed without the participants’ prior

consent.

None of the families terminated the meeting or refused to answer questions.
However, some families were more open to elaborate on the open questions than others.
Some participants asked the researcher some personal question, which served as an

1cebreaker to the interviews.

3.5.1.1 Researcher’s Role

The researcher’s served as both an insider and outsider in this study. “Language
and Culture are linked symbolically [...] they stand for each other in the minds of insiders
and outsiders too” (Fishman, 1991, p. 22). Despite having pros and cons for each, yet
with the researcher’s prudence in employing each for the good of the study, this has
resulted in and contributed to the ease of the data collection and helped obtaining rich

findings.

According to Fishman (1991, p. 392) while an insider experiences things, an
outsider only views things “telescopically or microscopically”. Being an insider who is a
Syrian Arab Muslim who grew up in Syria and received education in Syrian schools, has
eased the researcher familiarity with the study context. An insider also meant that the

participants will not look at the researcher as an intruder. On the contrary, the researcher
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in this study is someone who shares similar aspirations, struggles, challenges, and
concerns as that of the participants’ themselves, especially that the researcher had left

Syria seeking security after the war started in Syria, as well.

Despite all that, the researcher cannot be considered as a complete insider but
rather an as an outsider, as well. This is very important to avoid prejudice and/or
oversimplifying the subject matter. As an outsider, this was important as it had helped
“judgements” not to be “bound up” by the researcher’s own experience (Spolsky & Hult,

2010, p. 487).

Having specialized in English language, unlike the participants, the researcher did
not encounter communication problem upon arriving in Malaysia. Although a daughter
to Syrian parents who was brought up in monolingual home, the researcher was
multilingual and familiar with Indonesian Language, which falls under the same family
language as the Malay language (Soderberg & Olson, 2008). However, not having
children, the researcher has not experienced the same struggles the parents in this study
might have faced or are facing with regards to their children’s LMLS. Finally, while the

participants live in Kuala Lumpur, the researcher lives in another state.

Being an insider who is familiar with the context and an outsider who knew only
a part of the story arose the curiosity of the researcher to see the whole image through the

eyes of these families and their shared stories.

3.6 Conclusion

This chapter has served in setting the study rationale along with the
methodological details by elaborating and justifying the research methodologies and
analysis. Hopefully, this allows the reader to better weigh the study reliability and

validity.
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CHAPTER 4: FINDINGS AND DISCUSSION

The overall aspiration of the study is to describe the current vitality and future
viability of the Syrian immigrant community’s language choice in Kuala Lumpur,
Malaysia. To date, there have been limited comprehensive studies concerning the Syrian

immigrants in Malaysia, especially on the language choice among minority community.

The previous chapter explains the methodology used for collecting and analysing
the data and justifying the use of the instruments. Findings from the interviews, audio and

video recordings, and notes will be explained in this chapter.

The data compiled were rich and comprehensive, therefore, the findings were
divided into different themes, which are: 1] Syrian Immigrants’ Language Choice in
Kuala Lumpur, Malaysia (see Section 4.1); 2] Language Maintenance and Shift among
the Syrian Immigrants in Kuala Lumpur, Malaysia (Section 4.2); and 3] The Strategies in

Reversing Syrian Children’s Languages in Kuala Lumpur, Malaysia (Section 4.3).

4.1 Syrian Immigrants’ Language Choice in Kuala Lumpur, Malaysia

This section, which focuses on the language choice of Syrian immigrants, is
further divided into four subsections. The first subsection will discuss the reasons for
choosing Malaysia as the Syrian immigrants’ second home and how that shaped their
language choice in the host country. The following subsection then focuses on the attitude
towards the host country’s official language (Malay), before discussing the immigrants’
attitude towards the second language (English) as a lingua franca in the subsequent
subsection. Final subsection looks at how that plays a role in the Syrian immigrants’

language choice in the employment domain.
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4.1.1 Malaysia as the Syrian Immigrants’ Second Home

The Syrian immigrant families left Syria to seek security after the war started in

their country, i.e., March 2011 onward. Malaysia was one of their choices. These families

came from different governorates in Syria, i.e., Damascus, Homs, Hama, Daraa, and

Aleppo (see Appendix 2: Participants’ Governorates in Syria). Each of their journeys to

Malaysia was different. While some came directly from Syria to Malaysia, others went to

other countries before arriving in Malaysia. Some of them had been to other Arabic-

speaking countries such as Egypt and Lebanon, while others had initially moved to other

non-Arab speaking countries (see Appendix 10: Syrian Families’ Journeys Since Leaving

Syria). However, among the reasons attributed to choosing Malaysia, includes:

1. Finding job opportunity

2. Religion-related reasons

3. Lack of choice

4. Attractive country

5. Coincidence

The reasons were supported by their personal statement with extracts as follows:

Jﬁuq;%é;fiuwufm@i@.\;@
ole LB 07 pa L Jas o ol BT iz LS s L
S rs

No Reasons Extract in Arabic Translation into English
1 Finding job e @ ole WS 0gn 3pmpe ases 3 0" :(1)t | Fal: “there had been someone here in
opportunities Malaysia who offered helping me in this

country in which I am stranger in it
knowing no one; we agreed on making
business together. He had already found
me a job”.

2 Religion-related
reasons

DAl el L L sl Sle) A (V)Y
O byl e QJU’T Gl bl e (3 Loy s 3l
oLt oY b bl oo b o Lpsl o S gz

Sake oy Jl- e il

Fal: “it is an Islamic country where we
can practise our religious rituals freely
without being accountable. At that time,
even though it has been easy to emigrate
to Europe, Malaysia for us was a better
choice. In Malaysia, I can protect myself
and my family from being drifted from
Islam”.
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Reasons

Extract in Arabic

Translation into English

Lack of choice

3l O 0kl Lyger e Lalb w3y 5T 58" (M)
M}Qﬂtycﬁw‘%}ﬂig}&;(ﬂ
R Sl O Ul e dslgy Las sl VU
& s 56 closed account s LUL el
b gl gyose ghant By cpsell idl dadl
@le O hs Ogy Vil L U Al ol WUy

Vg Lle s Olagdly Ll s )l
A8 0l of Lpdle V) Wiz i 3 L" :(s)e‘z'\

SOl gd! ge Ll

Fa8: “when we left Syria to Lebanon, we
had the intention to travel to Germany
under employment visa, one of the
conditions was to open certain bank
account but this was not a choice for
Syrians. Hence, the visa had been
hampered and we had only two choices
left either Sudan or Malaysia, hence we
chose Malaysia haha”.

Mo4: “no country would receive us but
Malaysia or Sudan, and of course
Malaysia is a better choice”.

Attractive country

Sl Uil W s Ulas W o(F)aY

Mo3: “we were told that Malaysia is a
beautiful country”.

Coincidence

e e ol WL B dae B (W)Y
Les Plan B g 03 08 1580 28 (s ot S
e J By Ll o o 058 S pitayg bl
3l mge olaley oes 3 baeis Ll
Luckily, we found Job and we stayed
"here

Fa2: “it happened by a mere coincidence;
we had planned to travel to America but
our visa there was rejected. Hence, we had
to follow our plan B which is travelling to
India. I had contacted a friend residing in
Malaysia who advised me to try Malaysia.
We thought to stay temporary until we
travel to India but luckily, we found a job
and we stayed here”.

Several respondents have also included more

than one reason for choosing

Malaysia as their new host country. The following is one of the extracts:

Muslim country.

RPN WEVET

No Reasons Extract in Arabic Translation into English
1 Finding job; Gl Ll WG 3l Ules W' o(¥)eY) | Mo3: “We put the intention to come to
opportunities; L ] s diss Sl Malaysia, we were told that Malaysia is a
Attractive country; | S )fw e S beautiful country, you can find good job
& Bl s 5a ) Jale (3 0LoS) (33 Uai) | opportunities, another factor is that coming

to Malaysia does not require a visa upon
entry and most importantly and on top of all
is that it is a Muslim country”.

Syrian families settle in Malaysia under different visas, i.e., refugees under the

UNHCR, work permit, student visa, and under Malaysian and Humanitarian Aid and

Relief Programme (MAHAR). For all the Syrian Participants in this study, Malaysia is

considered as a transitional phase in which they are not planning to settle in permanently.

This contradicts their wish to stay permanently because the Permanent Residence and the

citizenship in this country are not easily attained. For them, Malaysia is considered a

transit phase until they get the opportunity to travel to a country that guarantees a more

settled future, especially for their children. These families do not even have short-term

plan to go back to their homeland. According to the participants, staying in Malaysia even

for a short period is considered an advantage because in this country, they are able to
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practice religion freely (Nazri, Talib & Sulaiman, 2019). However, it is deemed more
important for the families to seek a more settled future for their children and Malaysia is
that bridge that will connect them to their future, especially in terms of settlement. Below
are statements by participants expressing their desire to settle in Malaysia and the

subsequent impediments:

Participants Wish to Stay in Malaysia and the Impediments Hereof

Extract in Arabic

Translation into English

"Sllg] S G s e eSS Ll o)l Ul (s 1(Y) SY
Ty Gy Ry gyl Jg 55 e Blae Olalg) 18 S Lsdls Lasansd
Wl ol O 5 e an L0sp Bline (553 Ol B Sy
Bagmg AL o 098 dad Ll S S e i of ety 1)
GLier gLl S22 gl WU S0 350 50y 42 008 PR

S S= s 3 L to plan for long

Fa2: “Generally, when I compare Malaysia to many
other countries that I have been to, I find it
distinguished and unique with lots and lots of
positivities in comparison with many other European
and non-European countries. But unfortunately, the
laws are a bit complicated for us. If there had been
laws that would help us integrate into the society, [
fathom that we would have chosen to stay here. We

cannot get PR nor citizenship; thus, we cannot plan
for long. Hence, we know that we are staying here
temporarily”.

Fa8: “If we had the chance to leave Malaysia, we
would do that not because we do not like living here
but because we need to get the citizenship especially
to guarantee a more settled future especially for our
children. If such a thing is provided in Malaysia, I
would never think of leaving it. It is a Muslim country
and all races here not just Muslims, are friendly. In
general, it is easy to adapt in this country. The only
issue is that no matter how many years one might live
in this country, it is not easy to obtain the citizenship.
We are expatriates anyway, so it is better to be
expatriates in a country where we can get a better
future for our children”.

"L Y g bt w33 Welles Jyite 3y L e ) 2(A)SY
Lt st 3Vell Olin O9a Bkl b gn Oli o ALl Gt
o Al T dr g Ll Al Ao a ST il
WY b pag cpcl) Bl Ul Biboms g0 351 oSl L
b gm0 B3yl BV Bz U friendly o Leses
STl Sie sl ASCEN L ek allly oalan ond b oalas (il
B i (Splaay Lo e o0 R oppte e JEe 08 35 L
o L bty oy i 5L Al o sl ST s Al

"5, Sl & bl Lz gdnny oY,

4.1.2 The Attitude Towards the Host Country Official Language

This section explains the Syrian immigrants’ attitude towards the host country’s
official language, which is Malay. The findings reveal that they would not emphasise on

Malay language as they have a mind-set that they are leaving Malaysia at some point.

The participants used connotations during the interviews to describe the Malay
language as “limited” to the region, can only be “locally used”, “rarely used”, or “expired”
the moment these families leave Malaysia, as well as “useless” for the future of their
children. In other words, for them, the language doesn’t carry much weight, especially

among the younger generations.
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Importance of Malay in Malaysia

Extract in Arabic

Translation into English

Bl ol gwople S8 2SOV Bl (V)Y

Fa6: “In general English is ok in KL, but sometimes one had

to use Malay even at work, when the customer is Malay,
Malay makes living easier in many aspects. There are many
shops where they do not use the English, here we use signs
and gestures. Another example is when we need to call a
governmental employee, you will find the employee’s English
weak, hence we need to seek the assistance of our Malaysian
friends. Malay is better for living in Malaysia”.

s fenll > ol ey OLY) Bl Sy sV
Lol w83 g Opn Rl el 055 2530 3 05
Moo s ol G oVl Gl e (IS Sony
Gl gl Gibse e abse o Juail g U
Sl pae SE Ll e of i lad 535S
S LI W s (IS Ui

ol i sfsusTalis 3 0¥ Ldat o 0T ()Y
AT an iy g 2 e sl g ol o)
L

FaS: “I am learning it (Malay), as it is a sure thing that when
you learn the others’ language and communicate with them,
they will be friendly and more open to you in the relation”.

4.1.3 The Attitude Towards the Host Country Second Language

Coming from a war-zone area, safety and settlement are among the aspirations
and priorities for the Syrian participants. Since most of these families neither planned to
settle in Malaysia for a long term nor travel back to Syria in the short term, participants
are more inclined to put more efforts to improve the English language over the Malay
language. Therefore, English language for the participating families becomes the main

lingua franca in Kuala Lumpur, Malaysia.

The parents in this study look at the English language as “life-changing”. It was
described as the language of the “science”, “communication”, “future” and ‘“work
industry” not only in Malaysia, but throughout the world. It was also viewed as
“international”, “widely spread and spoken” and as a “common” language that is
“invading the world”. Moreover, some participants predicted that this language will be
“the mother language” for "most of the population in the future, if not all”. On that
account, not learning English is considered “a sign of illiteracy”. Accordingly, English

9% ¢¢

becomes “a necessity”, “a priority”, and “an obligation”. One participant compared its
importance with the “identity card or passport” that accompanies a citizen everywhere.
Contrary to the Malay language which is only used in the “region”, the English language

is viewed as “reusable” even in non-anglophone countries. In fact, for most mothers in

this study, learning English is considered critical in “limiting the generation gap” between
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Extract in Arabic

Translation into English

A el sl cdis Lo Cas™ RS AW G oY)
Sl e 055 L gl e a OS 0

Mo3: “the English language will
accompany me just like my identity
card, wherever I travel in the world”.

Osn 2KV e S AL kel AW 3 O
2y gk Olie O9n nigle Sla d T Ol 1y
log hadll Gls st Sa L padas OLis OLS) ezt

Fa8: “English is the most important at
the beginning, so the children can
integrate in the society and also for their
education. They are doing well so far
and their English language enabled them
to have good rapport at their schools.
And as a result, they succeeded at their
school”.

No Attitude
1 Indispensable
2 Better
integration
3 Science
language

EEVNPPNE WG I YU WP SWAC S FY R QL |

el

Fa5: “currently the English language is
the language of the science”.

In the following excerpt, one father narrated an incident in which he had been

fooled by a mobile seller. At that point, he had regretted not putting extra effort to learn

English.

Extract in Arabic

Translation into English

oly i) Jﬂb}a L“S)Z-J"Y Sy \'}l Sjéyﬂa.,«q FILGEN L'\&‘)L&” (\) q‘i\
by 3l ot b dngedl Alatll (g Ul s 355 ey see Al e
Told Sale jledl Jansl e vy Lualss S ls af L oljel) 55y Ay

Fal: “We faced a problem a while ago while we were
getting a new mobile because of not understanding
the English language. We got a mobile that does not
have a google search in it. Here, I felt the need to

master English language and regretted not putting
more efforts since we first landed in Malaysia.
Sometimes a customer calls me, and we keep
repeating over and over. At these moments when I
feel that I really need to learn the language”.

e 3L s al . e 4 Loosls JB colle Ul Lt Lubs
T T O
Azl dly BT 2 pi Al e gean BB A s sls fadlle
Jaing domy BT 59 30wl ey 2L Oy (oS F ) L,

.”w\a.lx:\g SR REN A QU sy pdns i

Most parents in this study made a progress in their English language (see
Appendices 11 & 12: Parents’ English Language Level before Leaving Syria; and
Parents’ English Language Level Now, respectively). Only few participants maintained
a very basic level in this language. However, the majority have improved significantly.
The tables of the Appendices 11 and 12 are color-coded to easily compare the
participants’ language level while they had been in Syria and how it improved by the time

of this study.

4.1.4 Language Choice of the Syrian Parents in the Employment Domain

Fishman (1972) talked about language choice in four domains: 1] education
domain; 2] the employment domain; 3] the friendship domain; and 4] the home domain.

In this section, the researcher will discuss the Syrian parents’ language choice in the
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employment domain. Looking at language choice in the employment domain helps in
getting a closer understanding to parents’ language perception in the workplace, and this

might affect language choice for parents in the remaining domains.

The Syrian parents in this study came from different educational backgrounds.
The parents who found job easily were the ones with higher education background and
those who had relatives and acquaintances. Syrian parents in this study had different
professions. Some are academics, such as lecturers and teachers. Others are working in
the private sector as employees in international companies. The remaining are leading
vocational occupations such as making and vending foods (see Table 4.1: Syrian Arab

Muslim Families’ Work and Career in Malaysia).

Table 4. 1 Syrian Arab Muslim Families’ Work and Career in Malaysia

Family Father (Fa) Mother (Mo)

F1 Confectionery man and a Chef Housewife

F2 Lecturer at a private university Housewife

F3 Selling food from home Selling food from home
Quran teacher for native speakers

F4 Selling food from home Selling food from home

F5 Trader Arabic teacher for native speakers

Fé6 Business owner Housewife

F7 Engineer (jobless) Housewife

F8 Employee at an international company Housewife

F9 Selling food from home Selling food from home

F10 Selling food from home Housewife

Parents in this study viewed the English language as critical, especially for their
children, who represent the future generation. However, when it came to their careers and
work in Malaysia, they had different attitudes. The findings show that the nature of work
each parent is doing defined their priority in language choice. In other words, in the
employment domain, parents use the language that best serve their careers whether it is
English, Malay and/or Arabic. For example, if Malay might serve a parent in improving
the work income, that parent would try their best to learn at least the terms that serve that
given business. Below are parents’ statements that show the language the parents choose

and the reason for that choice.
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Extract in Arabic Translation into English
WL @V el o Ldaze s JLsTul 230l 20" (e)¥1 | FaS: “I have learnt the Malay language to serve me
N 1 1d<”
Ml e Lk at work, but it has no future for the kids”.

gt il e By e e e S g 55e Al s 0" (4)aY) | M09: “I am newly starting to think of learning the

y o o ... | Malay language because of my business. Most of my
B 8 g hor S Gl S et ST g el 2B clients are Malay”.
'HV’L&TB .,\_CT

The father in the first family is a confectionery man. He had arrived in Malaysia
in 2014 and his wife and children followed him in 2015. Before landing in Malaysia, the
father had been a monolingual. He learns English and Malay through interactions with
the locals, his customers, and his Malaysian co-workers. At his work, he deals with Arabs,
Malaysians, and foreigners. Fal (the aforementioned father), tries to accommodate to the
language of the customer. Below is extract in Arabic of what the father said about his

interactions with customers and co-workers.

Extract in Arabic Translation into English
s g Lo a0l 2V AR e blen e 714" (1) ¥ | Fal: “60% of the customers are Malays. First, [ use
Malay with them and when it becomes hard, I use
i Yo L s LERESOYL - o)) ; . ’
s B g 5% 02 e S Gl ) e English and vice versa. When they speak Malay fast,
SVUL gl o b W1 s5h (598w S e el asly e | T agk them to slow down”.

S Sy RlSVL sl

o Sty plil e s o eall e slazze U7 (V) &Y | Fal: “some of my workmates are from Damascus
) ) ) and I use Damascene with them; others are Malay and
I use Malay with them”.

.”&,J&’m aal)l Rl ] \_ijb Jle ¥ & ‘;eL:J\.: R

The father in the second family (F2), on the other hand, is fluent in English even
before coming to Malaysia, due to his Indian higher education degree. The father arrived
in Malaysia in 2014, as well. In Malaysia, F2 is working as a lecturer at a private
university in Kuala Lumpur. In his work, he uses the English language with his students
and colleagues regardless of nationalities. However, with the non-Syrian Arabs, he uses
the Standard Arabic. Even though there are colleagues and students at the university who
are Malaysians, the father is not interested in learning the Malay language. He believes
the English language is far more necessary for his work rather than the Malay language.
In fact, during the interview, 22% of the father’s conversation was done in English. His
knowledge in Malay despite residing in Malaysia for many years, is still limited to only

a few words.
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Extract in Arabic

Translation into English

bl 3 oS Gl ()" (Y)W
But it is the medium of instruction, It is ..students
by the s~ compulsory, you have to teach in English,

International

'ministry

Fa2: “All of them (students) are Malaysians. There
are few international students. But it is the medium of
instruction, you have to teach in English; it is
compulsory by the ministry”.

@ 4>y s supervise them bl sx oMb s 6l (Y)A!
I sometimes use Bahasa just for .. s5é i (52

."fun,

Fa2: “I supervise Arab students, one of them is
Egyptian. T twist my tongue to Egyptian dialect. |
sometimes use BM just for fun”.

oty 59,00 g0 Jom Sy SOV pus BT Ll 1(Y) Y
more comfortable to speak s Tl ol 0¥ (50
S GSYL S 4] 2l s se their own language
IS e aed glelonsl g BT 0B (e 5l S ad ag

Fa2: “Even at break time, I use English. However
Malaysian feel more comfortable to use their own
language. English for them needs an effort. Even in
our formal meeting sometimes they might all speak
BM, and I will respond in English as the only

foreigner”.

Sl e s Ul il S

Parents in the third family came to Malaysia in 2019. Before arriving in Malaysia,
the parents’ knowledge in English was limited to basic conversation. These parents could
not improve much in English because their arrival in Malaysia coincided with the
pandemic. As a result, within a few months for arriving, they had to go into lockdown,
thus preventing much contact with other people. The parents sell food from home with
most of their customers being Arabs. Very few customers are Malaysians who place their

orders in English via WhatsApp.

Extract in Arabic
S e 2SOV B e pdsis Ol e Bl 2(9)a Y
VSV e e 23y 0 ol e 5556

Translation into English
Mo3: “I use English with the non-Arabs even though
they might be Malaysian. They would text me in
English anyway, so I text back in English”.

The fourth family that was interviewed arrived in Malaysia in 2016. While still in
Syria, their English had been limited to some words and simple phrases. The mother
finished her high school while the father studied only up to the sixth grade. The father
works in restaurant equipment and the mother sells food from home. Their knowledge in
English has improved with their current level of vocabulary deemed efficient enough to

accomplish the work tasks. Neither parent have acquired any knowledge in Malay.

Extract in Arabic
Gv ok Jlt Ol ik 3 o9d gy AT ()W)
ki Qs [NL] s

Translation into English
Mo4: “My brother and husband know
only a little bit of vocabularies in English
that help them do their work™.
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The fifth family arrived in Malaysia in 2016. Besides their mother language, the
parents had acquired an intermediate level of English when they were still in Syria. As
soon as they arrived in Malaysia, the parents tried to put efforts to learn Malay and
improve English through courses. According to the parents, most of the language they
acquired was from their interaction with people. The mother had acquired a university
degree in Arabic literature from Syria. In Malaysia, she teaches Arabic for native speakers
in a school. Since she teaches Arabic for Arab students, she does not use any other
language. However, she does know Malay. Despite that, her conversation with her Malay
colleagues were mainly in English. According to her, English is easier to communicate
with and as a foreigner, her colleagues unintentionally use English with her. The father,
on the other hand, studied translation up to the third year in Syria. In Malaysia, he works
in public relations. His job in public relations makes him interested in using Malay. To
this end, he is exerting efforts to master this language along with the English language.
According to him, both languages are important because they serve the public interest of
the company for which he is working. Problems with the local customers could be solved

easily when using their native tongue, the father reported.

Extract in Arabic
LY Al gad W il cSlally 25,V eds e &l (8) M

Translation into English
Fa5: “I understand the numbers and commercial
transactions but cannot go deeper into
conversations”.
Fa5: “Any Malay, when you use their language, they

58 i kg ML b i il 515 sl ol " 2(0) Y

M Shons

will be more comfortable dealing with you and will
be more open to you”.

SV Gl b 3 ppron Bl e Il e, BT 2(0)aY
UTJQSJQ:{EJJQ.L« QLA V&J&Y\}AM \;uﬁf:d} oy Bl
S B S gl msS

Mo5: “I listen to my Malay colleagues when they
speak, I started to catch some speech parts from them.
But I did not have to use the Malay language with
them because when they speak to me, they use the
English language. In my situation, I do not really need
to learn BM”.

Ll g3 ST aglall slsel) b 358, iy G S" (o)W
Oslle ST s i g Ogpls o i Mte T cpibosll g laay
sk oSl 5 e 005 o il gue 3] o et sl 4S8 W

Vg oo 43N B Bds me gl g ydamy o g

Fa5: “I work as a manager and sometimes the
employees encounter a problem with a client, they
would soon call me to talk to that client. The moment
I speak their language, the problem is considered
solved, and the client will be satisfied”.
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Parents in the sixth family arrived in Malaysia twice: the first time was from 2011
to 2014, and the second time was in 2018. In between, the family lived for three years in
an English-speaking country in South America. The father has just completed his PhD
study. It is an Islamic-related study. The father has strong foundation in Arabic language
and his dissertation was written in Arabic. He works as an operation manager and the
customers he deals with are Arabs. Therefore, the language he uses is exclusively Arabic.
The mother obtained an Islamic-related degree from an Arab country in Arabic language.
She does not work in Malaysia. Both parents’ knowledge in English are limited to basic
conversation before coming to Malaysia but have since improved to an advanced level.
While the father studied the language on his own, the mother attended courses and learnt

the language through interaction. Neither parent have acquired any knowledge in Malay.

Extract in Arabic

Translation into English

L am Ay dlse alaaal 3,2 L L(lSOVL et ey L' :(R) Y
M ae slee LSS S e g e ] 0pr alle a3 e

.”‘JJ};M

Faé6: “I do not need to use English, we merely import
Arabic materials, and we are a family company here
[...] We import from Emirate, from Syria”.

Olin b 8] S2 G po blaly e 230 Ol 2() Y
..&,@ewﬁwgugﬁ:éziwéw.ﬁi&m

Fa6: “With the Arabs I use SA especially with
Algerian and Tunisia, our HL would be difficult for
them, so I use the SA”.

S oeds o Belldl wal)) Lo

Parents in the seventh family are jobless. They are the eldest parents in this study.
The mother’s knowledge in English before leaving Syria was limited to a few words while
the father had mastered English even while he was in Syria. Besides his career as an
engineer, the father had worked as a translator, as well. The family left Syria in 2015 and
travelled to Cambodia and Thailand before finally landing in Malaysia in 2018. Both
parents are still maintaining the same level in English. Neither parent have acquired any

knowledge of Malay.

The eighth family arrived in Malaysia in 2018. The father (Fa8) had obtained a
PhD degree while the mother had obtained a master’s degree in a medical-related study.
Both parents had no prior knowledge of the Malay language, and that has not change. In

Syria, the father used to have a good command in English while the mother’s knowledge
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was limited to terminologies in her field of study. The father in Malaysia is the sustainer
in the family and he is working in a company where the language of communication is
English, resulting in significant improvements. Even if he used some Arabic with his
Arab colleagues, they would soon switch into English because they want to practice their
English more. Another reason is that most of the time they would be talking about work

and use terminologies that they only acquired in English.

Extract in Arabic
o WS g St Jedll e L ot 0TI (A)SY!

Translation into English
Fa8: “if what we are talking about is not related to

o @ R Jsle 2 il aes ol e Wy el 2L
S gsosdiosle o ol bagws Jals OY RISV cond) (i i
ol Aot S e Lol oo g Ll grsli ols Lolysd
bans O e ST o) SOV Jolys o WY Jgmnl et (5lSOVL

work, we use the Arabic language, but if it is work-
related issue, first we start in Arabic, then we switch
into English. Because we got used that to explain
certain thing, we usually use the English language. It
would be easier for us even if we are only Arab. We
also prefer to socialize in English to improve our

gl e s o JSOVL social Jes Lkt Jine W4 g~ . sw | conversational skills”.

Vaslsl

The mother in the eight family (Mo8), on the other hand, is not working. Despite
that, she places a great value on Malay in case they decide to settle in Malaysia for work-
related reasons. The following extract explains the mother’s attitude towards the Malay

language.

Extract in Arabic
e (AU bttty Jaal sl el g Wb 4l (A)aY)
dad a aST GV e 560 Lo palan Lol it U1 ) sl
SV A el el ealas Lol B s

Translation into English
Mo8: “of course I will learn BM. I will need it to be
able to communicate with patients. I might have
patients who do not know much English. In this case
learning the BM is a must”.

Fa9 and Mo9 (the ninth family), were the first to arrive in Malaysia in 2011 and
2012 respectively. The father finished school up until the sixth grade in Syria and the
mother up until the twelfth grade. They met and married in Malaysia. Both are selling
food from home, with most of the customers being Malaysians. While they had no
knowledge of English or Malay before coming to Malaysia, both were able to learn
English and Malay through interactions with people in the host country and with their
customers. Mastery of either language is still poor, but sufficient for them to be able to

conduct their business.
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Extract in Arabic

Translation into English

Moyl (55l Sy e itn 3 o8 OY Lyl el " o(4)pY
Lol L3S S e O YU e (i) b e g YO
VGRSV S Rgan D 0sdld Lo

Mo9: “I have to use the BM even if not perfectly.
Some of the Malaysians do not speak English. For
example, most of the LalLa Move drivers only speak
BM. Anyway, to speak via a phone call, it is so
difficult to explain in English”.

Lﬁ)’:&"'} S SaE O s o L,S}A—Q‘ S L I(ﬂ)sﬁ%‘\
Sl ek s ] Y asTLT S8

Fa9: “I knew no English, now I know a little bit. In a
way that helps me survive here. Only speaking but not

writing”.

The parents in the tenth family arrived in Malaysia in 2018. They both completed
their primary school in Syria and had no knowledge of either English or Malay before
arriving in Malaysia. The father is a chef and a breadwinner and have acquired some basic
English and Malay. His knowledge of these languages is enough, and it complements one
another, allowing him to work. The mother, however, still has not acquired any extra

knowledge in either English or Malay.

Extract in Arabic
S b Bl BT e e S ST () )W

Translation into English
Fal0: “I use English and Malay but most of the
customers are Arabs”.
Fa10: “I aspire to improve my language as this will
help me become a restaurant owner, [ would make a
business in this country”.

rlar Lo o S S At g b e sk S () )Y
S Jasy i Len

Based on the interviews, the length of time these families spent in Malaysia has
little effect on the level of improvement in the languages of the host country. It is not also
related to the parents’ previous knowledge in either language. What motivated or not
motivated the parents’ improvements in any language is mainly attributed to the use of
that language in the workplace. One of the questions addressed to participants in this
study was: “If you had the opportunity to learn a language other than English or Malay,
what would that language be?”” Most replied “Chinese Mandarin”, which stresses their
belief in the relevancy and growth of China in the work industry in the coming years. As
stated by one of the fathers in the following extract, those who know Mandarin will have

better opportunities in the industry.
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No Reason Extract in Arabic Translation into English

to learn
language
1 “future 25 Jlam) i aslas sl b s 31" 2(0) W | Fas: “When I watch the economic situation
economic news, [ predict that China has a great potential
. Ll . Ll slas) Sl a el s > . . .
survival” i o e edl 2 ol et S to be overcontrolling the international

ayled) oV 5l DAY (lomey JISY) (ke .onall | economy in the future [..] currently, there are
el W an e egas 3 Glal ils Sow | SOME Syrian and non-Syriap families who
. ) esYs e et "‘ | have ste'lrted to .get their chllQren learn the
& Mow > ol b ) 555 | Mandarin, as this would provide them with
635 JLST LT QoS 5o a1 Sihax 45 22l | Opportunities in the future. I would do that not
for me but for my children. I will get them
enrolled in Chinese language course. I act
according to the predicted interest”.

g ot U g W 0l e ol s OY

gl Aol o 55V

In multilingual communities, people communicate daily in more than one
language in the workplace because of the linguistic diversity dominating the workplace
(Kamisah Ariffin, 2007). Moreover, the minority communities have their priorities in
choosing the language in the workplace in multilingual communities such as Malaysia.
They would, for example, use the language that would lead to "economic survival", to
status, and wealth (Mukherjee & David, 2011, p.34). The findings go in line with a recent
study conducted by Ghadi et. al. (2019) on Syrian adult participants in Canada where the
participants’ skill in the English language was their only barrier to attain a good job,
secure it, or maintain it in order to provide for the family. Same goes with a study
conducted by Dweik, Nofal, and Qawasmeh (2014) who found out that for the Syrian
participants, English language is considered a good tool that could lead to attaining their
financial and educational aspirations, which also goes in line with the findings of this

study.

69



4.2 Language Maintenance and Shift among the Syrian Immigrants in Kuala

Lumpur, Malaysia

In the first theme, the Syrian families revealed their preference in using the
English language in the host country instead of the Malay language. However, when it
came to the employment domain, parents used the language that best serves their careers

whether that language was English, Malay and/or Arabic.

This second theme is focused on the second research question which is related to
LMLS among the Syrian community in Kuala Lumpur, Malaysia. The first subsection
will explain children’s Arabic language maintenance and shift in three domains, i.e., the
education domain, the home domain, and the friendship domain. The second subsection

will talk about the effect of COVID-19 lockdown on the participating families’ languages.

4.2.1 The Role of Language in Different Domains among the Syrian Immigrants

in Kuala Lumpur, Malaysia

To understand the phenomenon of LMLS among the Syrian community in Kuala
Lumpur, Malaysia, the researcher looked at the children’s language use in three domains.
The first is the education domain, where the researcher focused on children’s language
use with their Arab classmates in and outside of class. Second is the home domain, where
the researcher focused on the language use in four subdomains, i.e., parents together,
fathers with children, mothers with children, and siblings together. Finally, the friendship

domain, where the researcher looked at children’s language use with their Arab friends.

The researcher chose families from different educational background to see the
effect of education on LMLS (see Table 4.2: Syrian Arab Muslim Families’ Education
Background). The findings show that education could have an indirect effect on LMLS.

In other words, parents with higher education background managed to find jobs easily
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upon arrival in Malaysia. As a result, they became financially stable faster than the other
families with lower education background. Therefore, while education is not the direct
factor defining LMLS in these families, their education does affect their level of financial
security, which then affects the type of schools their children were sent to. Hence, the
direct reason that led to either maintenance or shift in these children’s Arabic languages

was the type of school.

Table 4. 2 Syrian Arab Muslim Families’ Education Background

Education background Colour Coded

1 6t grade

2 Baccalaureate

3 Higher institute/University degree

4 Higher education

Families Fathers Mothers

F1 6™ grade Baccalaureate
F2 PhD Higher institute
F3 Higher Institute Higher Institute
F4 6™ grade Baccalaureate
F5 Higher Institute Bachelor’s degree
F6 PhD Bachelor’s degree
F7 Bachelor’s degree Baccalaureate
F8 PhD Masters’ degree
F9 6™ grade Baccalaureate
F10 6™ grade 6™ grade

The financial situation of the families and the type of school will be discussed
further to illustrate how the type of the school has affected Syrian children’s languages in

three different domains.

For parents who are financially stable (F2, F5 & F8), it was important for them to
enrol their children in a school that will facilitate their children’s acquirement of native-
like English accent. At the same time, their choice of school also depends on the children
being able to connect with their religion via the teaching of Standard Arabic (SA) and
Classical Arabic (CA). Hence, the Islamic International schools were the parents’ best
choice. However, even though there is SA and CA-related subjects at these schools, the
children’s heritage language (HL) showed somewhat of a shift as the English language 1s

used extensively in schools. This is because the curriculum and the language of
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instruction is in English. Only few subjects related to Islamic teaching are conducted in
Arabic. However, these subjects will be eventually explained in English as many students
are non-native speakers of this language. Students at these schools use English to
communicate in and outside class. Hence, even if Arab students are conversing with each
other, English dominates. This becomes the norm in such schools because students came

from different nationalities.

Additionally, none of these families have relatives in Malaysia. They all chose to
live in areas in KL that are mostly resided by locals. Despite that, they are not isolated
from the Syrian community and their social circle consists mainly of Syrians. Children in

these families also mainly use the English language with their Arab friends.

As for the home domain, all parents in these three families use HL when they
converse together. Children use English and Arabic with the father. Even though mothers
in these families (F2, F5 & F8) can speak English, they followed strict roles. They tried
to use HL with children most of the time even when a child uses the English language.

Siblings, on the other hand, mainly converse in English.

Even though HL is considered the parents’ mother language, apparently it was not
the same for their children. English language is considered their first language, and they
feel more comfortable expressing themselves when using it. Statements in the extracts
below show children’s language use in three domains for these three families (F2, F5 &

F8).
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International Islamic Schools and Language Shift

.”é):LQ\ 5(;..;

Family Domain Extract in Arabic Translation into English
F2 Education o sV @) S b ¥ YE VD K1F2: “We use English because there
They do R e L oA are sentences, we do not know their
not have Asterisk (*) AN P 4 e L DS meaning in English”. *Using wrong
relatives | mark is used for | eskess S Projectdi wlos w3y A" :(¥)e¥! | plural in Arabic language
in the field notes § et b ol S o ; Mo2: “When she did the project, she
Malaysia | jotted down by H et jlw uﬂ%.)‘ English has the choice to either do it in English
the researcher "EnglishJb il b | o1 A pabic and she chose English”.
during the 25 3l U 69 [V gy,2l cdos]" :¥g 1 & | K1F2: “T did the project in English
interviews Al e because I am so good in Arabic”.
=77 7 | K1F2: “in the recreation, I use English
Gl S [ a8, oo 2-WL]" :Yg VP | and Arabic with my Arab classmates,
S S [ ] e but we use English more”.
Home (15l s aie B fozie Ladlly) las)* :¥g Vb *looking at father asking for
o o explanation.
Asterisk (¥) (s 201 3 2/ ) o)™ ¥V b *unable to find an appropriate vocab in
mark is used for (gl cngb L)* ¥ Vb | Arabic.
the field notes U hloge by® st U 30 clis” Y Vb *she did not understand the question.
jotted down by ) . | *Arabic words in English structure.
the researcher | 5= ()<Y ox serious o <5" (V)oY | Mo(2): “when the father is serious with
during the V5SSl iy 3,0 | his  daughter, he would swipe to
interviews } . . .. | English”.
Vol A da g Bl (Y)Y Fa(gZ): “if I am angry at my daughter,
gz U s ST T o156 SN0 | ynintentionally words would go out in
o o comns U 00 U Lopas ter (g SOY) English. She would understand exactly
j . . . .| what I want. If I said things in Arabic,
she might b s B s 5o LTUE | G might miss something, she might
miss something, she might not | not understand the context”.
."understand the context | Mo(2): “when we went to Syria, she
Cael e a . o revasy | would use English with other children
=eu ""% o o b e W (T when she gets annoyed. They would
bt 3lsl oYy o VI e e me55 <3y | ot understand her they would ask me
i ol e el b o8 b 5SS s | 1O translate. She would put a great
v .u;u' S [] s effort to explain for them”.
ooy P Ll S KR “T use English with my father
I3 0ok Com b U S5 (4 o) S£":¥E V8 | when T do not know how to say things
Al Al in Arabic”. o
. - K1F1: “English is closer to my heart”.
S AV R KV Y YD
Friendship )l Bliy a matnt o3 Sl Mol o' 3(")?9' Mo2: “Anyways, she already uses

English when she meets with her Arab
friends”.

Parents in F7 are jobless, with Mo7 age 55 years old, and Fa7 being 65 years old.

They suffer illnesses that hinder them from work. They are settling under UNHCR and

depends largely on aids they receive under this organization. However, their children’s

HL has shifted towards English as they are currently attending an international fee-free

school for refugees. The curriculum is mainly in English, and they have only one Quran

recitation class per week. Children use English language with their classmates in and

outside of class.
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F7 live in an area mostly resided by Arabs and have no family in Malaysia. The

parents spend most of the time at home and have very few friends. While the children use

Arabic with their Arab friends, the language can shift to English when they become stuck.

For the children in this family, English is the dominant language that they use

throughout their social interactions, be it in school, with their father at home, with each

other, and even with their friends. The mother, on the other hand, converse mainly in

Arabic and knows basic English. Therefore, lack of understanding between herself and

her children sometimes occur, but are generally resolved by the father, who act as

interpreter and translator.

language use.

Below are statements of the mother (Mo7) and K1F7 on

International School for Refugee and Language Shift

mark is used for
the field notes
jotted down by
the researcher
during the
interviews

SN
SRSl QS plies oAl S CA*” Ve Vb
VAV S Legiin Lo U LISl

Family Domain Extract in Arabic Translation into English
F7 Education Lans oo Ll 5Vl ang W a0 e 2)7(C1IL] Mo7: “my children use English with all
They do i . . . . . _ | other Arab children of different
not have o A ST ol 3 M 3 Q) 3 2 nationalities”.
relatives S
in . Home S ol e el Saoul )7 (01 Mo7: “I use Arabic with them while
Malaysia ) "Ly their father uses only English”.
CYE Mo7: “When my son does his
Solem Jomy 0o sny 3066 0,6 UT 33" 1)T(0V] calculations and he is on his own, he
SV P Sl wal would use the English laq@age”.
N Mo7: “When the siblings play
S Gan ek o S 23" )T(D)] together, they would use English”.
S ESVL an sy | MO7: “My son started to forget Arabic;
. : . - he always asks me about the meanin
s M: S g e M D71 of whatyI say. Sometimes, we do nogt
S seid opl (Sl ade ok L BG1 L las 25 | ynderstand each other, so he would ask
3 oS SOV Al ) s Ve N his father for an explanation”.
. K1F7: “I like to write in English, but I
S S hate to write in Arabic”.
Friendship st HIS* Ooa e 5L 5" 1) T (O] Mo7: “in this condo, *all children use
Asterisk (*) English”.

K1F7: “*with Arab friends, I use
Arabic and the words we do not know,
we use in English”.

* Contradiction between what the
mother said and her child. Different
answers for the same question.
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International School for Refugee and Language Shift

Family

Domain

Extract in Arabic

Translation into English

F5
They do
not have
relatives

in
Malaysia

Education
Home
Friendship

GOl e il sl Ayl el Sa" 1(0)a )
oA St 3 Y sl oL o il gl
0By 3 et als st At ais pan Blad
Eerdo W) By alb] S il BT g LIS Al
Slngll [STaled) il el s 3 colSTL [adlall

Vol &

Mo5: “In the International school, I
suffered the variety of dialects and
languages. they reached a point in
which they would use Egyptian,
Yemeni, SA and English in the same
sentences. They would not say any one
sentence in one language. It would be a
mix of dialects and languages™.

F8
They do
not have
relatives

in
Malaysia

Home

oo S WS g g sl (MY
ol Ul sl 08 natived)
Ul s> sl pisbs shols gude [L] 0l
DS o 51 Bl Bm 050 b lnllaas
b skos e gl Ll g LT ey WL
Llias s b Slonlbias ol gu S gogd 2
Slaa Sla (3 e Lo Ulsi Wline 52 elis g all
0SS Lo ST S W piams oo snbe M1 23y
S jle Hsle e

ol 8 Lomz 1] SN 2l 2(A)eY)
Sl o 5T g O e s

(JUbYY) sl OY Lolyzy BT oY (A)aY!
S ST SV

o slegs sl AT ol cund s S 1 (A)p¥)
o oo Lo el GG Blas g Lile Jag OLST
e

br e~ ot 131 L oy gn 3" 1(A)aY!
seen Lging Bpie oo 5T sloy ol aalll il
5 555 085 bl gl el Sa s AL
o0 S ST e ey SV LT L dlay
i sesdn 1 WSE Seme gn ol Ops
sk oo 5 (S oo o Ll Il el Wl segn
el e ST e Bl geghn S ia sm
Mo 38 WS LS I L ead

L Odry G ey an B0 3" :(A)SY
A LS s in OY L gde seghe
SOTTEUNNERE

Mo8: “the little girl’s English language
accent is very close to the native’s
because she watches a lot of cartoons
[..], they can communicate very well.
They would even mention
terminologies that I never heard of.
They have reached this point that they
would know things in English but not
in Arabic. They keep asking me about
the meanings of the words in Arabic.
When they play together, they would
use English more than Arabic”.

Mo8: “you feel that English is their
first language, they have absorbed it
more than Arabic”.

Mo8: “their father uses English with
them more than me”.

Mo8: “I am sure my son does not
understand any word of what we are
saying now. He keeps asking me about
the meanings. He cannot sit still
because he does not understand”.
Mo8: “even if I tried to put a very
simple Arabic cartoon, they would
soon feel bored. They consider it as
punishment haha asking me why I am
doing that to them. Contrary to the
English cartoon where the language
would be advanced and they
understand everything, but not for the
Arabic. They understand HL more than
SA. SA is a big problem for them”.
Fa8: “sometimes their grannies would
not understand them as they would be
using a mix of English and Arabic
when they speak”.

Friendship

"'English S gus, " :Ag Yo

K2F8:
friends”.

“l use English with my

Children in F6 have mainly maintained their Arabic language; and they also speak

fluent English; and studies in an International Islamic school in Malaysia. Mo6 and Fa6

have obtained a university degree and PhD degree, respectively. The parents narrated

that they had been into an English-speaking country prior coming to Malaysia, which

shifted their children’s language to mainly English. Not wishing the same pattern to be
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repeated in Malaysia, they followed strict strategies (see Section 4.3: The Strategies in

Reversing Syrian Children’s languages in Kuala Lumpur, Malaysia) that led to reversing

the shift in their children’s Arabic language.

F6 has a big family in Malaysia, and they are living in an area mostly resided by

Arabs. Most of their friends are Arabs, mainly, Syrians. The children in this family

accommodate the language and dialect of the addressee. Moreover, they can easily

communicate with their family in Syria. At home, they use only Arabic HL with each

other and with their parents.

International Islamic School but Language Maintenance

Family Domain Extract in Arabic Translation into English
F6 Education e o o) s e kds JWY! (1) | Fa6: “Children are mix but even Arab
They In Malaysia o . children would use English. Everyone
have big shab Bl il IS le o Y S f © | uses different dialect, so they use
family in & e g S Ol Jolsll aa b el 33 | English as lingua franca to ease their
Malaysia Y1 | communication”.

Home
In Malaysia

ol 5l (S2 s ok s oyl 52" (V)Y
B L gl el ey Ogn 33y Ope
FIVIP RO PR S IAN YES WE WA p A

Vg b % e o 53 130
Osa Ay 5y Ogr ke Lle ST 35" ()W
Lo g Wbl o LS 13 gy 1+ g gl

SN PR RO RS 8

Mo6: “HL is always there because we
have big family here hence, Syrian HL
was not affected. My children would
accommodate to the addressee’s
language. If they met Syrians, they
would use their HL”.

Fa6: “my daughter started her school
education in Malaysia and my son was
born here. Their HL is maintained
100%. When we contact our family in
Syria, they would speak exactly the
same as the children who were born and
study in Syria”.

Friendship
In Malaysia

o JT e & caudd Ue 13) JJ :(‘\)q‘ﬂ\
TGy o ke S

Fa6: “When my children play with
non-Syrian Arabs, they speak like
them”.

Prior coming to
Malaysia

F UL pale LU 3 o el ()Y
o @ el SE G gl amd gl ol

n

Mo6: “honestly, prior to coming to
Malaysia, we were living in an English-
speaking country. The children’s
Arabic language was badly shifted to
the degree that we started to use SA
among each other”.

Families with lower education background (F1, F3, F4, F9 & F10) have not

quickly settled financially. Children of these families are studying in different schools.

Children of F1, F3 and F4 are in schools mainly for Syrian students. The

curriculum is English, and the language used for teaching is English, as well. Only few

books are in Arabic, and they are on Islamic-related subjects. These subjects are fully
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taught in Arabic without using any other medium language because all students are native

speakers of Arabic.

However, even though all these children are studying in Syrian schools, the
children’s language (F1 and F4) have slightly shifted, i.e., at the level of words only.
However, this was not the case for F3 whose children largely maintained their grasp of
Arabic. As mentioned earlier, they arrived in Malaysia only a few months prior to the
pandemic. Classes were conducted online, and the children spent most of the time at
home. Hence, the language they interact with the most is the HL. English, for these
families, is considered a foreign language that they are still learning. For these children,

Arabic is considered their mother language, and they feel most comfortable using it.

Children of F1 and F4, meanwhile, use English in class and Arabic outside of
class. At home, they mainly use Arabic with each other and with their parents and can
comfortably use HL with the family in Syria and with their Arab friends in Malaysia.
Generally, the difference between children of these families and children whose language
have tremendously shifted (F2, F5 & F8) is the classmates’ nationalities. These children
have Syrian classmates where they speak a mutual language, i.e., the Syrian HL. Below
are extracts with statements about the language use of these families (F1, F3 and F4) in

different domains.

Language Maintenance for Children Attending Schools Mainly for Syrians
Family Domain Extract in Arabic Translation into English
F1 Education V) e B, e il (Vg ) Y& L | K1&2(F1): “with our classmates we
They have use Arabic”.
big family Home Walins sbme e SlSOVL Laghme lds 3" :(1)e¥1 | Mo1: “there are words, they know in
in . English but not in Arabic”.
Malaysia Sl K1F1: “I watch Arabic cartoon
O ) Ol gl 05 S0 3T stz 1Vg Vb | because I do not always understand the
s b LT (5551 3 English cartoon I do not understand”.
Friendship L Wple (e [L] gpe (Ssope ) 11g VD K1F1: “if Arabs, I use Arabic [...] in
S piiin e Ko general, I use English with those who
FEE @27 1 do not speak Arabic”.
SE s pry e S @l " Ve | KIFL: “T use Syrian HL with all
OLS g | Arabs, Syrian and non-Syrian”.
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Language Maintenance for Children Attending Schools Mainly for Syrians

.”g;jcl&iﬁ\; ;@

Family Domain Extract in Arabic Translation into English

F3 Home ¢ 3R Lol bany Lyis b ol alCal” o(¥)a¥) Mo3: “the problem is that after
They arrived . : . | around 3 months of our arrival in

Lo b sl Bl gy oS aas oty e . .
few months Al Bl (S 2 e Malaysia, the pandemic started, so,
before the okt i Pl S LYYl 1a3 s | we did not have the chance to mix a
Pandemic. Bt 3 s e (3 seis 35U w sl | JOtWith people here. In our condo, we
No relatives ) w _ . . .| havelots of Arabs. In general, in this
in Malaysia i 2l B Bl $1 gren in KL, there are lots of Arabs”.
3042 O Ly Ayl i Lo o 9)3(0)] Mo3: “We were teaching them
Ve ooles o U5 U o5 IS iy (et et arounc! 10-15 English words a day
7 . | preparing them for the schools even

Wbt Ty gk s SIS Yo S| e only a little”.
iy dol) sldatal Soi Odis 05

F4 Education Vg S ol e iU 1(E)g VB K1F4: “I use Arabic with my
No relatives - classmates at the recreation period”.
in Malaysia Home BByl Loy il ol Lsaai Lo 13" 1(£)sY) | Mod: “Before the pandemic, she

would sometimes use English by
mistake at home”.

Meanwhile, children of F9 were all born in Malaysia and are still pre-school age.

Their Arabic is strongly maintained as they spend most of their time with their parents

who only use HL with them. Children in this family are still monolingual and the family

does not have relatives in Malaysia.

F10’s children are studying in a Libyan school. Most of school students are Arab

Libyan. The school follows the Libyan curriculum which is in Standard Arabic.

Children’s English language is limited to a few words and phrases. They have only one

period of English education in a week, which means the children use the Libyan HL in

schools with their teachers and classmates. At home, with each other and with their

parents, they use the Syrian HL. Below are statements by F9 and F10 about language use

in different domains.
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Language Maintenance for Children Attending Schools Mainly for Libyans
Language Maintenance in the Family in which All Children Are Pre-school Age

Family Domain Extract in Arabic Translation into English
F9 Home oan i ) bigedsansy @l e U o(4)a8) | Mo9: “At home, the children use
They do , Arabic language with each other”.
not have S
relatives Friendship GRS galan o8 Ao o iy Ol sn" (9)e¥ | Mo9: “My K1 and K2 started to learn
in . e e ¢, | English newly because they have new
Malaysia A 5 Blad Al S Glan African friends. But all my three

ol e Sy aaly (g 0L WL | children can speak Arabic perfectly”.

F10 Education UV WL WRTIER P I (| ¥ Mo10: “My K1 was studying at a

Theydo | | . . Libyan school but now she stops”.
not have W e O K1F10: “with my schoolmates, I use
relatives S & ol e 2" Y vg VY | Libyan HL”.
m Home Sl K2 el iy vg b | KIF10: “At home, Tuse Syrian HL”.
Malaysia . . K1F10: “We only use Arabic at
S o S " TV ep VD home”.

In light of the constant competition with other major language/s, the heritage or
the community languages might be in question of maintenance (Pauwels, 2016). The
findings show that the less the domains in which children use their HL, the more their HL
is liable to shift and vice versa (Abdelhadi, 2017). Children who maintained their
language they do use HL in multiple domains — at home and in school. On the contrary,
for the children whose HL has tremendously shifted, their HL is limited to the home
domain and only because the mothers were strict about using HL at home. Even then,
knowing that their fathers are fluent in English, the children preferred to speak English

with their fathers.

The lack of language use in private domains such as the family or the home
domain is an inevitable factor that will lead to language shift (Holmes, 2003). Holmes
(2003) found out that limiting the use of HL in the home domain could lead to a faster
shift in the children’s language. Fishman (1991) viewed the minority family linguistic
milieu, between children and parents, and children with each other, as a powerful force

in the face of external influences such as social and educational settings.
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4.2.2 The Effect of the COVID-19 Pandemic on the Syrian Children’s Arabic

Language

Learning online means losing the social contact with teachers and schoolmates in

and outside of class, and during other school activities. Hence, the domains in which the

language used are decreased in number (Abdelhadi, 2017). It was during this period where

some parents noted a reverse in the shift in their children’s Arabic language. This has

shown in the abstracts below as stated by parents.

Reverse in the Shift in HL during the COVID-19 Lockdown

during the
lockdown

LS Sle sme gl Sl a s GBlae BT (A
Il 2 b b e Ol ghm b o3V) ) St
W5 355 eSmtn I Do 8302 SLS” T g Lilas
oot S Y ISV LS ST e s
el ST e W ol
pshils L aISG1 ey adle s kindergarten
Gadzont BB Bl Rl oo Lo 28T Oie SO aal)
Ao s Jal OF B 2t Sls e g gl

S ple & bl S ik il ol
Mgy 8 IV s3] S S 2l g 2 Y
GASVL aban [SY1] Lolsns BB Y (A)aY)

Sse ST

Family Domain Extract in Arabic Translation into English
F5 Home domain | 1o 1 )] ajlll s 2a 38" 2(0)a¥) | MoOS: “lHonestly, at this s(;hogl [which
during the . ) o | is mainly for Syrians and which they
lockdown Wl oy U8 e U i [l moved to during the pandemic] I can
ey g8 Ll LSV 858 BT e L ST | say that she is back to her Syrian HL.
s L | The English at this school is not as good
as the previous school. Anyways, her
Arabic is getting better”.
IS 2SI L jan oS4 5" (0) Y1 | FaS: “The children used to speak pure
.  « . | English together, however, this has
Fo Lo ke e e changed during the pandemic, and they
now use half English half Arabic”.
w3 ol 1t e LneS Jss s 1(0)a) | MoS: “this has been advantageous
o v o because Arabic language is difficult,
o ol e o Ul L Bl no and it is a good chance to improve it.
SR g5k S8 38 S| Growing older would be difficult to
acquire Arabic”.
F8 Home domain Mo8: “my concern is more towards

their Arabic language. last year, my
children did not even know the Arabic
alphabets. Their knowledge in Arabic
was limited to simple things such as,
take, come, give me water, food, etc. In
English, they are much better because
of the TV and their previous
kindergarten which was in English. As
a result, their English has progressed
more than Arabic. Since last year [ am
trying to teach them the basics in Arabic
such as reading. Now, my K2 learnt
how to write during the pandemic”.
Mo8: “Their father communicates in
English with them more than me”.
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Reverse in the Shift in HL. during the COVID-19 Lockdown

Family

Domain

Extract in Arabic

Translation into English

F1

Reverse in the
shift at the
vocabulary level

iy o5 ol Bdadlly LS 3a" 1())aY)
o ) Bl ST olde g glo ST 3
yloy 1T el axs jlo 0Y duwjall 08" ey
sy b Wiy Wl 81 L ) o B
srany eplls gy SSTL, S g3 L ST e
Y Al a5 e Sy (5l 5T bl
sl Sl g L RlSOYL ) e S5 sls
e US4} g S8 b gl ede
il English activity ows o™l gl
e 6l sf db e & Jol (Ll el Puy
Jlasher gl S 2or par ool B
sla L 8 ek Gl L SOVL e ST s

Vol e ol sl T s

Mol: “During the pandemic, the
children use Arabic more. They now
know more vocabs in Arabic because of
staying at home and because their
communication is limited to our
neighbours who are Arabs, they are now
more exposed to Arabic. Before the
pandemic they would hear English
more and use English with their
teachers and the school encourage them
to use only English with their
schoolmates during the recreation
period. My K2 told me that when they
had done to school after one of the
lockdowns, she found difficulty to
communicate in English. Then bit by
bit, she started to retrieve her English;
Same thing for my K1. this proves how
the lockdown affected their languages”.

F4

Reverse in the
shift during the
lockdown

S el Ugdaisy jaaill s il L 15" :(£)aY)
SV S g SVL L BT Ly E

Mo4: “During the lockdown and
staying at home, my daughter does not
use English anymore; only Arabic”.

The pandemic, and the resultant lockdown, did not only affect the children’s

Arabic languages. For some, the English language even declined, and this concerned the

parents. According to Pauwels (2016), the ongoing competition with the major

language/s, the heritage language might be liable to shift. However, during the pandemic,

the competition was very little that resulted in reversing the shift in their Arabic language.

That is to say that they are using their Arabic language most of the time which also goes

in line with the findings of Abdelhadi (2017).

Shift in English Language during the COVID-19 Lockdown

Family Domain Extract in Arabic Translation into English
Fé English Shift e b (5ISOYI (552" (V)e¥ M06; “I felt that the childre.n’s 1evel. in
during the English language has declined during
Lockdown the lockdown”.

In this section, the researcher has looked at the financial situation of the parents

and how it affected the type of school the children are attending. The general findings

show that the language the children used to socialize in their schools is the main reason

for language maintenance or shift - regardless of the language of the curriculum or the

medium language of instruction. For children who use the English language to socialize
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in school, they have shown a shift in their Syrian HL. Children who attend schools with
Libyan students have their language shifted into Arabic Libyan HL. The children who
managed to have their HL maintained are the children who are attending schools mainly
for Syrian students and the children in the family in which all the children are still
preschool age. The same students who have their HL shifted are the children whose use
of the HL is also limited even in the home domain. Most of these children use HL. mainly
with the mother, who were strict on using HL with the children as a strategy to maintain
their HL (see next Section 4.3: The Strategies in Reversing Syrian Children’s languages

in Kuala Lumpur, Malaysia).
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4.3 The Strategies in Reversing Syrian Children’s Languages in Kuala Lumpur,

Malaysia

As presented in the findings of the first theme, Syrian parents do value the Malay
language. However, they put more weight on learning the English language. The second
theme, on the other hand, showed us the reasons for children’s Arabic languages shift —
either tremendously or slightly — and maintenance. It also showed how the lockdown
helps reverse the shift in children’s Arabic languages. In fact, during the lockdown, most
children’s English language declined due to the decrease in the number of domains in

which this language is used (Abdelhadi, 2017).

This last section will address the third research question that focuses on the
parents’ attitude towards Arabic language. It will also present the challenges the parents
are facing regarding their children’s languages in this multilingual host country. Finally,
it will disclose the strategies these families are adopting in trying to overcome these

challenges for the sake of maintaining their children’s languages.

4.3.1 The Syrian Parents’ Attitude Towards Their Arabic Languages

While HL is considered the language of communication which is usually acquired
spontaneously through daily interactions, Standard Arabic (SA) and Classical Arabic
(CA) need deliberate effort to be acquired even by the native speakers of the language.
However, acquiring SA and CA might be easier in an Arab Muslim country than non-
Arab one due to length of exposure to this language (Curdt-Christiansen, 2016). In Syria,
for example, the curriculum is in SA, and is usually delivered either in HL or SA.
Moreover, there are at least two sessions each day devoted to teaching school students all

aspects related to SA, such as grammar, speech rhythms, poetry, poesy, rhetoric, etc.
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In a country such as Malaysia, this largely depends on the school the students are
enrolled in. As noted in Theme Two, only one family (F10) have enrolled the children in
a school in which the curriculum is in SA and is instructed in Arabic language. Even
though the Arabic language is considered a high-status language (Dweik, Nofal &
Qawasmeh, 2014), but this is mainly because it is the language of the Quran. Hence,
dialects might not fall within this category and CA, SA and HL might not fit in the same
category. From this point, it would be crucial to look at how parents view each of these
languages. Different strategies to maintain the children’s languages might be adopted

based of the parents’ attitudes towards each language, including the English language.

Living in a non-Arab multilingual community and not having plans to go back to
the homeland might bring different attitudes and ideologies towards each of the Arabic
languages and the LF. These ideologies might be apparent in the parents’ language choice
which might be reflected in the way they steer their children towards using certain
language to navigate in the society or at home (Lanza, 2008). The findings in this theme
show that the perspective from which most Syrian parents view the SA and the CA is

different from the perspective they view the HL.

Most participating parents do value the SA and CA because of their contribution
to understanding the Quran and in keeping their children “attached to their religion and
their Creator”. In fact, very few participants (Fa5 & FalO0) state that SA and CA are not
important. They believe that “not maintaining these languages is not necessarily
contradictory with the ability to understanding the Quran”. Below are some of the
participants’ statements that show their attitudes towards the SA and CA and how

maintaining them is considered important to maintain the children’s religion.
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No | Attitude toward Extract in Arabic Translation into English
CA & SA
1 Aspirations T Lo 13 B S Bl aalll 58 ) :(‘)6:‘“ Mol: “Arabic language is difficult to be
Mastering the ‘ . . reacquired once lost especially for the
A N - o 5 5 . &! - P 3
Arabic grammar R e m L‘ W Losass il kids. For us [parents], we already
atayoung age as | Leshiss ksl adlle 551 o gagn 5V (23 | mastered it. I need my kids to focus on
Arallbic. language AT S o Lagits 13 Bl aall [L] el st Arabic, memorize a.nd. master its
is difficult v . | grammar. Once lost, it is difficult to
-2 | reacquire”.

2 Aspirations OLAN giin sVl oif aalls S Uoger asdly G ;(\)e‘ﬂ\ Mol: “At their age, we [as parents] are
Mastering the . . | keen on making our children master the
Quran-related L e i o e S Quran, reading Quranic roles, and all

skills at a young | =5 a5 Loy basalss 0k sl Ao Lo 258 555 5557 | religion-related issues. Once they grow a
age as Arabic U eds des bit older, it would be very difficult for
language is them”.
difficult

3 Great fear Jlast g b T amlall oWl sls s " o(Y)a¥1 | M02: “I have this obsession that occupies

for the future e ) o | my mind that my daughter would only
generation to lose | & Y ok S S iy 2 o T e speak English with her husband when she
the Arabic <y ol ol om S8 Y5 5> S om S5 | grows up? What about her children? [...]
language iget am oo cae ] A Bl b g | ANYWAYS, NOW she uses English w.hen.she
1] S e b 550 Lot e meets with her Arab friends. Being in a
AL o Bl 8 Pl g (2 8 S foreign country, English becomes the
all Seogne o W gl A bl o)y Wb | native language for them instead of
Bl &l Sl ol gl Bl e ol 2SN Arabic, opposit; to how things were yvhen
- o ) | we were in Syria [..] Eventually, it is our
oo SN Bl gy LS 2y oo 2 3| anoyaoe the mother language, and the

) gl et [L] Sy Ss S Lo a5l | language of the Quran”.

Sigledly OT, AN axdy 241 AR

4 SA & CA are s 3 et Y T gl s LT 2(A)RY) M08: “I w.ant them [my children] tp

correlated improve their Quran language because it

Odis sl Lol U shailoy OT AN caad g5k 13V an
.”M' aalll

is considered the standard Arabic. If they
improved the CA, the SA would
eventually get improved”.

With regards to the HL, participants’ attitudes are divided into three groups. The

first group believes that the HL has no value because it does not contribute to the
understanding of the Quran and considered it a low-status language that is not important
to maintain. The second group states that the HL is not important in understanding the
Quran, yet they viewed it as important to maintain in order not to lose contact and
communication with the family in the homeland. The third group, who constitutes the
minority, believes that the HL is equally important to the SA and the CA, and it
contributes to understanding the Quran. Below are some of the participants’ statements

showing their attitudes towards the HL.

85



No | Attitude toward Extract in Arabic Translation into English
HL
1 HL is a waste of | gl K4 6puey sl Lsgs Ud s (ST (Y)Y | Fa2: “our biggest mistake is that we
time ) wasted our life using HL and we inherited

It is not Arabic i) imelll gales LYy 5l
Laxd e L }ji PSR VES S s bf_;q il
we diverted from g Labalss M Sbagll 1y a
S gv Ya s .olnel) 3p2s the language
OIS e 15 w5IST sla kel 85 BT oy (519 S
M b el &l AN _M)/Jb Serge gile
o ol p Yy S S3gmse UL o Lie Ylzals
it is wasting of Ws Jya Ul ampab a0 Slolbaras
e e @ s Aeldl b)) b 0T g time
) Bl s A ey et dyped) Limgly d OV
Loy U & Ll sl ble BV Seof Luluf &
& $Y kaleze ol ga}ﬁ Bacle js8) o B Ol
Bagmpey App DIl Jan @ el ol ols o
Wl s IS b OTAN 3 ke 131 S STy
[Joaisab o Sy oead oo b s S
Uoobadhh SE S8 ptny Lo s Ll LY
Ayl axl) (,.Lw Lacls oo Lo 1S3 ol (e
Sy olals o bl s sy e wdy cslo) . oeadll

Sy ead W KL UL

it to our children. At the end of the day, it
is not Arabic. In my point of view, we
destroyed our language out of using
dialects. We diverted from the language
by using the dialects. For example, my
daughters use HL which not even in
books, she learnt it from us. It is a waste
of time. Understanding the Quran is not
related to HL. HL is limited to few words
in the Quran that are used in SA anyways.
This might sometimes be helpful because
they are brought up in a Syrian house.
However, if my daughter learnt the
language of the Quran, she would relate
everything she speaks with the CA. so
why not learning the SA and then learn
whatever language we want after that [..]
to learn the original language and then
move to local dialects. HL does not serve
us in learning the SA. I went into debates
in this regard, and I am all hopes to start
using SA at home”.

2 HL is important
but SA is more
important

HL is important
as a mother
language
regardless of the
religion

o LA (8 pgd Saws S aaled) 2l 1(Y)eY!
godan 28T 3 apal ) Shad ALY ga 0T Y
wﬁfL&T@M‘MQfJT@‘wﬁ@ws
SeSE e b Ld ol OY Lagalaz

s s g) o BT[] platS gl a8t o(0)eY)
S g agedan 93V i Jols o ST s 0V
Sl @3y ole o AST bl

Mo2: “HL could give you a little
understanding of the Quran but, in fact, it
is the Quran that gives you the roles of the
language. Most importantly is to use the
SA which is very difficult because we do
not use at home”.

MoS5: “Arabic importance derived from
being the language of the Islam [...] I
fathom anyone would teach their children
the mother HL. I mean, if my mother
tongue is not Arabic, let’s say Spanish, |
would be keen on teaching it to my kids”.

3 | Itis ok if children
lost their HL; but
not the SA and
CA

RIS RECC PV WAESUIWRPIFFCE S| S
Vel o

LS U i O Olas meadll (gl :(£)aY!
G ST el 13 Olia LOTAN A Olas g alle
e b nd Juteall sty 2l LS s
aalal

Mo3: “If they grow up forgetting their
HL it is ok. The CA is the most
important”.

Mo4: “The important language to
maintain is the SA as it is the language of
the Quran. When she [the daughter]
grows up and hold the Quran, she needs
to have the ability to read. I am focusing
on her reading and writing”.

4 HL is important
as it is the
language of
communication

S doly ad [aaldl] " (M)

Gl dl e olys Ay T O dald) 2" 2 (A)SY!
Vgl 23y g S S ST B s e W 13)
Wl ogs i L] 0 o e o Ll o Sl
kol gyl L 0Lz Lagey Lo p3¥ OLoS 2alal)

Mo8: “it [HL] is the language of
communication”.

Fa8: “HL is important. In case, one day,
we went back to our homeland as a visit
or permanently, they need to be able to
communicate with their grannies [...]
here comes the importance of the HL, as
a communication skill in the homeland”.

Some participants believe that all Arabic languages (HL, CA and SA) are equally

important because they are the language of the Quran. Hence, knowing these languages

are important to understand the teachings of Islam.
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Other participants went to the opposite extreme to say that all Arabic languages

are not important for their children. For them, losing all Arabic languages is not a problem

as HL, SA and CA are not priority languages and they do not, in anyway, contribute to

understanding the Quran.

As for the HL, there are two opposing parties. One believes that HL is the

language of communication. Thus, maintaining same is important to keep communication

with the Syrian community and the family in Syria. The opposing party believes that HL

is useless. Below are the participants’ statements justifying the participants’ contradictory

opinions.
No | Attitude toward Extract in Arabic Translation into English
All Arabic
Languages
1 All Arabic Sy 135S oY A 0pen (V)Y | Fa6: “All [Arabic languages] shall be

languages are

equally important

even though for
different purposes

&

Extreme fear for

children to lose
Arabic languages

G [ ] gt e o € all e BT (V)Y
SOTAN A gl o BTy Wsf oY)

Msts o s 0T st LY A" 1 (A)eY)
S B e Y gz S b)) g T e
Pl Al (sle o gz M ST s
Aol oo St of ALl e Lasmyg Lo 131 sme et
S ols g s e Dl e F g i
S| B e Ly e sy s 2(4)pY)
Maga

there”.

Mo7: “I use HL with my children, so they
do not lose it”.

Mo8: “on top of the list comes the CA. |
would be very sad if my children lost their
attachment with the book of God and
eventually with their religion. This cause
me fear. Also, their attachment with their
community, in case one day we went back
home. In that case, they would be
strangers in their homeland, which is
fearful for me”.

Mo9: “I have extreme fear thinking that
my children might lose their Arabic
languages”.

All Arabic
languages are not
related to
understanding the
Quran, thus
losing them is no
big deal

13 L alie sdie Lo LS ag A aall bl c(0))
Spie Lo d ) ogeghay O3 shdhy Ol Lages
ST g el of s U sl e 3AL e
L gmal) pbdd ol J@ 1) S gm L Jes S
o g gl plll e B ok ) L g S
e

g3 g [ ] ) o W el o BT LT 2() )W
ot BT A L 5536 Lo el 8l 2oy Wps o e
JlaYl solen UYL soley SOV palen ooV,
o) i OWST am i)l Rl sl Oy Yy (sysend)
Lot b Y Laghian b i U 3 L gif 2
GO el pseny g i) S 5 e Lo 3
QU S b s S L3 e SE L s Lo
LAl aeily g baly 0 L 5 ] sl sille
i e L gy L O L e e b L £ ST
'”}"‘PJC

Fa5: “if my children lost all the Arabic
languages, it is not a big deal for me.
Muslim Malaysians can read the Quran
and they understand 10 to 20% and this is
fine. Would a Muslim Chinese, for
example, go to hell not speaking the
Arabic language? Here I gave you a good
reason”.

Fal0: “Arabic languages only caused us
headache [...] Malaysia is a modest
country in which the Arabic language
offered me no help. I hope my children
learn the German or the Swedish
languages and forget about the Arabic.
Family reunion becomes an impossible
mission. I do not want my daughters to
use the Arabic languages with me. Let her
learn the Malay language, for example,
and teaches it to me. No one would give
up on their religion”.
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The extracts stated above reflect the parents’ attitudes, opinions, and feelings
towards the Arabic languages. Next section shows how these attitudes are also reflected
in the strategies each family follows to maintain the children’s languages where parents

are playing a major role.

4.3.2 The Parents’ Role in Their Children’s Languages in Kuala Lumpur,

Malaysia

From the narrations of the Syrian families, it was noted that the Arabic language,
especially SA and CA, is an important icon of their religion as Muslim, acting as pillars
that connect Muslims with Islam. The HL and the English language are also important
for the Syrian families. While the first constitutes the language of the communication with
the family in the homeland, the latter constitutes the language of integration in the new
homeland. Besides, the English language for these families marks their economical and

future prosperity not only in Malaysia but also worldwide.

The Syrian parents are juggling many things at the same to ensure that their
children maintain attachment to their homeland, families in Syria, and their religion.
Additionally, the English language is considered no less important, and they are trying to
get their children to maintain or attain a native-like-English accent for best integration
into the host country. To this end, the Syrian parents adopt certain strategies to maintain
or reverse the shift of their children’s Arabic language. Hence, the parents also follow
certain strategies to keep up with, progress or even reverse the shift in their children’s

English language.

Most children in this study have English-language curriculums at their schools,
making them have lesser contact with SA and CA than their Syrian counterparts. In

addition, SA and CA are not communication languages. Hence, parents must put
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deliberate efforts and invest in their money and time to achieve this objective. The

following list is a set of strategies the Syrian parents followed to achieve this:

1. The school choice: In Malaysia, not all schools deliver the Arabic language at the
same level of competency. For this, parents make the effort to find the best school
that could add to their children’s SA and CA.

2. Private tutoring: Parents think that learning SA and CA at school is not sufficient,
hence they support it by private classes after school hours.

3. Parents as teachers: Most parents prefer to teach their children the basics of this
language by themselves at an early age.

4. Short stories: To have extra exposure to the Standard Arabic (SA), parents get
short stories in this language.

5. Animated cartoon: This is a fun method that most parents also like to follow for
their children to learn SA in a spontaneous manner.

6. Raising children’s awareness: Parents try to instill the value of the SA and the CA
in their children’s hearts and minds at an early age.

7. Using SA at home: A strategy that failed yet deemed important to add to the list
to show what the parents might do to keep their children attached to their religion

through the language.

No doubt, the SA and CA bears a great weight for the Syrian parents. Despite
coming from different educational background and financial situations, each family used
every possible means available to achieve this purpose. Each strategy in the list above is

supported by statements below.
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No Strategy Extract in Arabic Translation into English
1 School Choice SSsKindergarteny <ol s & o' (Y)Y Fa2: “At the beginning we enrolled K1 at
importance in . e a kindergarten run by Chinese. It was
reveriing the shift | ™" by wits” Kindergarten )« ob) pes ot excellentg school in };vhich she learnt
in SA ool s ol s gt gw alSy «Chinese | English and Mandarin. Despite that, we
o) ks W 5 W S e ey led gm0V changed the school because of the fees
. o o and the Arabic language. To our surprise,
# I's Tun by Arabs yd 5T s L1308 the level of the school was very bad in all
¢[L] olol Jole 05 foes I by e b lule | subjects even Arabic. Here, we had to hire
[] s O skt 51 Lol o 55l Lalans | @ tULOT O back up. We .then .cha.nged the
- ) school then and our main objective when
0 @ g2 Mot Lpladls wolinal b gy x| e were looking for this school was the
[-] -p9Kdl s Jo U5 Lsigy .[..] back up | Arabic language. For us, our daughter will
. < ) . learn English anyway, so the Arabic
e English o g oo by gl s 915 language %vas the Izl‘gstyimportant”.
S A 2 0 Y Al plass¥) Sy Sl S
S o b el et U b I st (Y)W Fa2: “Before enrolling. in this school, my
e Sl e gl il 205 S e e Kl use?d tolrefute hearing any SA. Now,
TR P ST ER oA R being in this school, she would accept it
Oaslidly wlbo . iz SWL e Ly b 20 3l U1 | when she listens to Arabic on TV. When
b g e b S 3] Lt e i I'use SA with her, she would also accept”.
Ol e g gl x5t 2yl 08" (MY | M08 “The school is excellent. It helps
Loy pr2ll) Loy gaele gl an delan 2w)l) | ME A lot in tunning my children’s Arabic
" e s . Language. Level of teaching Arabic at my
TR el 558 0 gl g 0L g children’s class is very good compared to
other schools”.
2 | Private Quran and SOTS e [ o 3] i ps g ()Y Mol: “Each Friday, they have Quran
SA Classes 46 shes L b ale st sloss 15" (Yol memorization private class”.
A O gl Jon el palele Boet Sy ST (M) | g, “Every day, after the school hours,
Lo B2l slyell 3ulys Oaie 2631591 sl yal L | they have extra Quran and Quran-related
s ISy el subjects for two hours”.
. i , .| Mo9: “I registered my eldest daughter in
Tl Sl o o s 5501 22" (DY | g Centre mainly for Arabic language, in
Gz Ol zn S alll ) BT i) wl ked | which she learns the Arabic language, at
. 2 5 2o this early age my daughter knows all
Quran-reading-related roles”.
3 Parents, and S B s 3] Jgl s e o BT :(*)fq‘ Mo2: “I train my daughter at an early age
mt(;ztiiilrlli;tshzrs e il oy e 3 el o B (€80 gpaillgﬁ;sl’l’z‘ilf year-old] on the Arabic
basics at an early S@A ~Z | Mod: “I taught my daughter the basics in
age and following T8y e Yl s IS 4" (1) o8 Arabic at preschool age”.
up with their . " - .| Mo6: “the father and me are responsible
children’s SA OF bl s r g gl Gredid B (MY | o1 teaching the children everything”.
progress at home. | & wudts Ses 93,8 9,48 olwluf 5 1Y g0 Sy | M08: “I am teaching my children Arabic
. e since last year. For example, I am
23 ["J‘QM T S gk gl 2 S e teaching them basics such as reading. My
e JUbT e olomal gompad sy 2 s Y adb | 5o [7years] knows now how to write
Oie Al ot 3 ezt Ten Y gt gy s o [...]. Tam not doing anything. We are not
", . | even going out [during the lockdown], so
*¢** | I am paying full attention on my children.
I feel that it is my responsibility to work
on their Arabic”.
4 Books in SA Mol: “All the books at home in Arabic

e S s :(\)eiﬂ\

language (SA)”.

90




No Strategy Extract in Arabic Translation into English
5 | Animated cartoon V55,5 Ll oS ke g e Jsle! (Y)Y | Fa2: “I try to back up their Arabic
in SA through watching Masha and the bear in
and Karazah channel”.
6 | Raising children’s & bl sholds sy )l sy Lo 13 5 S ;(1)¢‘£\ Mo6: “Before K2 started kindergarten,
awareness at an " et o we taught him that Arabic language is our
early age towards ey OB Ll gy Leele 53 g languaie, it is the language otg theg Quran,
the importance of | o= Yo gm ()l 3l 280) ot L wl" :(A)pY | etc.”.
their Arabic St i [] a3y S e Y p IS 5T i | MO8: “I deliberately make them aware
Language . towards the importance of Arabic
SO A Y R Bl MY language [...]; they know that Arabic
language is important because it is the
language of the Quran”.
7 Trying to use SA | - condl b ) S& 12 F 2" (Y)Y | Fa2: “I wish we use SA at home. I tried,
N M 1 2
o " tried, but it did not work i gy o | P8 1t did nOtWoOLk™.
language at home
instead of HL

HL is the parents’ mother language which is used spontaneously with children at

home. While not all these families live in an Arab dominated area, all families have

Arabic, mainly Syrian, circle of friends with whom they make visits frequently. For these

families, the main reason to have Syrian friends is not the language but rather the need to

be close to a community with whom they share similar culture. However, this is

considered a bonus because it gives the children an additional opportunity to get exposed

to HL. The following list highlights the strategies that are followed deliberately by the

Syrian parents for their children’s HL maintenance.

1.

Translation: Parents, especially mothers would translate to their children the

words they do not know into HL.

Using only HL: Some parents, especially mothers, would give their children the

freedom to use the language they desire outside the house. However, at home,

they need to commit to using only HL.

Correction: This strategy has not been said directly by the parents. This is from

the observations of the researcher that were jotted down on fieldnote during the

interviews. When a child makes a mistake in language, the parents would first

highlight that mistake followed by a correction. Then the child would repeat the

correct way of saying it.
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4. The school choice: Besides the exposure to HL in the home domain, children who

attend schools for Syrians could use the language in the education domain as well,

especially outside of class.

Raising children’s awareness: For some families, HL is considered language of

communication with the speakers of this language, and with their family in the

homeland. Hence, parents consider it highly important to bring that to the

awareness of their children at an early age.

Less financial investment is needed to maintain the HL, yet the efforts required

are huge. For example, constant supervision and follow up by the parents were required.

These five aforementioned strategies are summarized based on the translated extracts

below:
No Strategy Extract in Arabic Translation into English

1 Translation gl Mool Wby Lo I LS 2(Y)pd) Mol: “The children would ask me about
) " the words they do not know their

Mede S Y

meanings in Arabic”.
2 Strictly using We value the e W' (Y)W | Fa2: “We value the importance of
(only) HL at e SE i Lows i . | Arabic, so we always try to speak

» L= dmportance of Arabic L .

home S P '“ | Arabic with our children”.

S L

Sl 1y 13] 52y 4,5 e (S BT Sl BT 2 (Y)a Y
S ey e e iy e B Lo L8] s dslille
b iy o g g g B Al B g oS
Y gL gl e VL L S ) ey e 1)
iy "o g by 58" 1 )Ly e S
poaddl sls e Lo b el g 8" lin ool
Sl g 5 G del S )

e $Y [ o sn ST O L] Y ()Y
Sl g S e 1 U] e S
Ma 3 [pasise ] ()Y

SRSl 1y St sl o pladl ela ga an" 1(R)pY)

SSBU gl 0y
bty By 5 as é)A_Q\ ;"T & é.é,” :I\&\b
Sl

Mo2: “I only use Arabic with my
daughter even if she wants to ask me
about the time. I know she does not know
it in Arabic. I would say to her for
example ‘it is half past six [in Arabic]’.
She would ask me what that means. I
would never give her an answer until she
gave up. She would for example ask me
‘When are we going to the sea? [in
Arabic]” 1 would say ‘Saturday [in
Arabic]’. Iwould ask her to try and guess.
She has no idea what the names of the
days in Arabic”.

Mo4: “I am not afraid that my daughter
losses her Arabic, because we only use
Arabic at home”.

Fa6: “We mainly use Arabic at home”.
Mo6: “This is the system at home. It is a
must that they use HL at home and when
they go out, they can use the language
they want”.

K1F8: “When I use English with my
mother, she answers in Arabic”.
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No Strategy Extract in Arabic Translation into English

3 Correction e sY ek S W Y iYE VD *Mo2 is correcting the wrong plural of
L the word ‘sentence [in Arabic]’ when the
Asterisk (*) mark is ’ " | KIF2 was attending to one of the

used for the field S UR [meas] ™" :(V)aY1 | researcher’s questions

notes jotted down by » [ I % d ’

the researcher during
the interviews
4 | Choice of School | f [oysudd syl JUbYI Jlisl o] woizat” (0)a¥1 | MoS: “that children moved to a school in
(Mainly for Co o .| which all students are Syrian was
R ol a3 b am Jods SO Y g L. et .
Syrians) > 2l g B S eI el o beneficial in that the shift in their HL has
Ve 330 055 S | been reversed. When they were in their
previous school, one sentence would be a
mix of many dialects and languages”.

5 | Raising children’s | u4 ey Ol il gl a2l a8l iy [L]" (A)aY Mo8: “[...] they know that the Arabic
awareness e | language is important because it enables
towards the A S B S sl LS e i e i us to understand each other and to speak

importance of HL Seales Lolss | beautifully and be able to communicate
with our relatives”.

A lot of attention is put upon the use of English language as the main lingua franca

for the Syrian families in Malaysia. It is the main competitor of the Heritage Language
and together, these languages have an inverse relationship. Most parents in this study
want their children to maintain their Arabic language, while also acquire a native-like
English accent. English language, for the participating families, is also important for the
parents, as well. Finding good job opportunities or improving their work status requires

parents to know English in their host community.

Most children in this study are exposed to the English language in more than one
domain. They use this language at school, and when communicating with the Malaysian
society. Despite that, this language also requires different forms of efforts and
investments from parents to maintain, improve, or reverse the shift. Below is a list of
strategies that are followed by parents so that their children attain a native-like English

accent.

1. Private tutoring: For some parents, to attain a native-like English accent, schools
are not enough. Those with good financial situation, would invest in courses or
private tutoring after school hours.

2. Animated cartoon: This is a fun method that most parents would also follow. This

allows their children to learn the English language in a spontaneous manner.
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3. Movies: Family time, where all parents and children gather once or twice a week
to watch a movie. This is not only family time but also a strategy that some parents
follow to improve the family’s English language.

4. Short stories and books: To have extra exposure to the English language, parents
get short stories and even books in English language.

5. Integration with the community: During the lockdown, children only minimally
used the English language. This has caused a concern due to the noticeable decline
in the children’s English. Due to the unknown nature of the pandemic, parents
prepared meetings for their children with other non-Arab children who lived in
the same condo or area.

6. Online activities: This strategy was mainly adopted by parents during the
lockdown when children were spending most of their time at home with very little
exposure to the English language. Hence, parents have enrolled their children in
online sport activities that uses English.

7. Video games: For few families, video games are considered one of the ways
children can obtain good conversational skills in English language.

8. Using English at home: Fa7 used only English at home with the children. For the
father, the English language is very important for his children. Therefore, he uses

English with them all the time even before the pandemic had started.

These eight strategies are reported below respectively, with the original extracts

stated by the Syrian participants.
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No Strategy Extract in Arabic Translation into English

1 Private Syl ol ST sl O3l ez (1)p¥1 | Moz “K1 and his siblings learn English
Classes/Courses .. . <o v . | after school hours”.

after School <t [British council ] tatdnen 1 5" (A)p¥) Mo8: “We enrolled our K1 in the British
Hours in English | —xe 05 @sd 55 0b byswr o Ll L ol L 3801 | Council since we arrived in Malaysia.
Language AU b Jyf Ol Ut Lyasls ] gl ey L English was challenging for her, so we
o ) p o had to do that also to acquire a native-like
B3l Lt Ly MAtVe M o3 g vad 55 by | gocent and also to be able to practice her
Jolsdl s b s @ 9l oF LBl 550+ 1 UT | social life normally without feeling any
s et e LS ae B obstacle  between her and  her
T ¢ surroundings”.
2 | English-language et @S LS [os S0 t] S vp ve | K2F1: T watch cartoon because they
Cartoon S o ey ST s sometimes use English words that get
SN e ey ST A stuck in my mind and never forget them”.
3 | English-language | o5 olow ol B s Ld g5 ey’ :(0)a¥1 | MoS: “Every week-end, we watch a
Movies ) e movie to help them keeping up with their
Sl English”.
b gl st am il al Al " (Y )Y | Fal0: “I like to watch a movie each week
) Ol T et (530S0 s with the family, so we learn English”.
4 Books or Stories | ¥ [L] @S0l jaas e s Gl 1(0)e¥) | MOS: “I sometimes get them English
" e stories [...]; they are also at a level where
S e S they can read books in English, so I get
them books in English, as well”.

5 Integration with g5os LS s aor i e (SSSY (552" :(W)ﬁ‘ Mo6: “I felt that the children’s level in

the Community A ) . ¢ . | English language has declined during the
it s z o [t S 5 . N
S el ok gilad apllly 3 W b S down, However, we rectified this by
/w2 | getting our children spend more time with
our non-Arab neighbours”.
6 Online ACtIVIties | s U 0lS au)all culss b sk om & 1(1)pY1 | M06: “When the lockdown started, we
in English . . j enrolled our K2 in sport activities in
VS 018y Lliory 451, . oy pe .
Language Sl A5 By SIS English, so he keeps up with his English”.
7 Video Games Wl b G b ) 3 SOV B2 saleny” 2(V)p¥1 | MO7: “My children learn the English
. DA .. T . conversation through video games. These
S e Wl 5 hs Ol AL L Bl L el games play a great role in improving their
Sl s SV 2| English”.

8 U§ing only ol alsm OlialLL] lSS1 peS1s gl o (V)a Y Mo7: ‘fTheir father uses English with
English language g S 15 or s ] g e them [since before the lockdown] all the
at Home with the Bl i B lts time [...] so they always keep up with

Children their English and never forget this
language”.

Standard Arabic or Classical Arabic is not a language that people use to

communicate. For Muslims, it is the medium of communication with their Creator.
Through the words and verses written in the Holy Book, Muslims understand the
teachings of their religion. Hence, for most Muslim, maintaining this language is
undisputable and Arabic language is considered a high-status language (Dweik, Nofal &

Qawasmeh, 2014).
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Heritage Language, on the other hand, is the language that would keep the children
attached to their homeland. It is also the medium of communication with the family there.
For many participants, HL is not as valuable as the SA. Despite that, many parents still

choose to maintain for the reasons mentioned earlier.

As for the English language, its importance is unnegotiable for all these families.
It is the main instrument that opens good work opportunities (Ghadi et. al., 2019 & Dweik,

Nofal & Qawasmeh, 2014) in Malaysia and worldwide.

Hence, each family follows the strategy that best suit their financial situation. The
strategies ranges from investing in courses, private classes, books, to using free tools such

as animated cartoons or even video games.

4.4 Field Notes and Observation Analysis

Unlike other studies which have been conducted onsite, online notes and
observations were limited in this study. In onsite studies, even though the children might
not be directly participating in the study as interlocutors, the researcher could have the
chance to observe nonverbal communications, contradictions, etc. which could contribute
heavily to enriching the data. However, conducting interviews online made a very little
room for observation whereby most of the time the children would be absent from the
scene, i.e., the participants’ small devices. Despite that, there has been few observations
that could also contribute to the study. It must be noted that most of the observations were
extracted from the interview with the second family in which the children were involved

the most:
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1.The dominance of the English language over the Arabic language was shown in using
English grammatical structure in Arabic sentences and phrases. For example: K1 in

Family 2 used English possessive structure in her speaking.

Arabic Phrase Meaning How it is supposed to be

shlse LU My father’s mobile In Arabic, the possessive

structure is the opposite to that

of the English, instead it should
be said as Ly Lbse

Even though the child knows the meaning of the words (father and mobile) yet to

make it a possessive structure, she used the English structure instead of Arabic.

2.The same child in the same family she used wrong plural of the word /jumla:h/ which

means: a sentence.

Arabic Word Meaning How it is supposed to be
oM sentences Ja
/jomla:t) /jomal/

The child used the general role of forming female plural in Arabic, in which the
morpheme (<), i.e., /a:t/ is added to the end of the female nouns to form the plural.
Children at 9 years old do not usually generalize the grammar. However, this could
be due to being less exposed to the mother language that makes this child use the

general role of forming the female plural.

3.This point is non-verbal observation. The researcher observed that most of the
questions directed to the child in the second family appeared to be vague for this child
despite making sure to use very simple language. The child would look at her father
seeking help. Soon the father would explain in English. This has happened frequently

while interlocutory with this child and the researcher found it worth mentioning.
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4.Since the researcher meant to use her heritage language, the child was trying her best
to reply in Arabic. However, many times she could not find the appropriate word and
waited for her parents’ assistance to fill in the blank.

5.In family 8, the second child of 7 years old was staring at the screen while the
researcher was interviewing the family. When the researcher wondered about him if
he is interested in the interview, the mother replied: “I assure you that he does not
understand a word of what we are saying, he is staring because he is trying hard to get
involved and understand what we are talking about”.

6.In other families such as family 7, the children gave contradictory answers to what
their mother have mentioned about language choice with their friends. While the
mother mentioned that her children use English with all other children whether Arabs
or non-Arabs, the children’s reply was different in which they mentioned that they
use Arabic with their Arab friends and when they get stuck somewhere they would

use the English language.

Observations are very important. As shown above, despite being to the minimum, yet
they were meaningful and served the study even if a little. To this, the study could show

even more rich information if it is conducted onsite.

4.5 Conclusion

As immigrants away from their homeland and accompanied by little children,
young parents are facing many challenges. Language is just one of these many challenges.
Most parents believe that their duty is to make their children attached to their religion and
their country through maintaining the ethnic and the religion language. They are trying at
the same time to provide the best future possible for their children to have a strong sense
of belonging within the host community by exceling the language of the host country.

English was the chosen language to be used within Malaysia by these families mostly
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because they believe it could serve them and their kids in Malaysia and elsewhere. These
families are trying their best to make juggle and maintain the use of all languages whether
they are the ethnic languages, the language of the Quran or the language of the host
country. To this end, parents put their utmost efforts to maintain their children’s languages

using different strategies that best suit their economic situation.
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CHAPTER 5: CONCLUSION

5.1 Overview

This Chapter is divided into two sections, the first section of this chapter provides
a summary of the findings of the three themes that correspond to the three research
questions. The second section, on the other hand, is dedicated to highlighting the main
limitations of this study as well as providing some future directions for possible related

and similar studies.

Ten Arab Syrian Muslim families residing in Kuala Lumpur, Malaysia left their
homeland, i.e., Syria after the war started in their country, i.e., March 2011 onward. These
families were willing to narrate their linguistic journey since leaving Syria and until the
moment of the interviews which occurred during the COVID-19 lockdown. This study
gave an overall image on how this monolingual society are turning into a multilingual
one after living in a multilingual host country. Along this journey, the families have faced
challenges with regards to language maintenance and language shift. They practiced
various strategies and plans to acquire a Lingua Franca that would serve them in the host
country and overcoming the shift that might face their children’s Arabic language. The
researcher in this deductive qualitative study used the thematic analysis and divided the
findings into three main themes. Each theme was dedicated to answer one research

question.

5.2 Summary of the Study

The first theme meant to investigate the Syrian families’ language choice or the
Lingua Franca in the host country. It elaborated on the reasons these families might have
chosen the Malay language which is the national language of the country, and/or the
English language which is considered the second language in Malaysia mainly in Kuala

Lumpur.
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Through the narrations of these families, it turns out that the working parents are
willing to learn any language that might lead to their economic prosperity in Malaysia. It
was noted how some parents have put serious plans to learn the Malay language to
become more approachable to their clients and customers who were mostly Malaysian-
Malay. Others were only dealing with Arabs and have found that it was not necessary to
learn the Malay language because it was not serving them in any way in their careers.
Others were working in international private sectors where English was the medium
language of interaction. The later have not exerted any minimum efforts to learn the
Malay Language. However, unlike the Malay language, the English language for these
working parents was not an option, and most parents were putting tremendous efforts to
learn regardless of whether or not it is critical to their careers. Moreover, the English

language was a must to learn for the non-working parents, as well.

As for the children, the parents favoured the English language over the Malay
language in this host country. The main reason is that these families were not planning to
settle permanently in Malaysia. For them, the Malay language can only serve their
children in a limited geographical area compared to the English language which can serve
them better on an international level. According to the parents, their children can use the
English language all over the world even if it might be a second language in the country
these families might later migrate to. These families stated that they would learn the
Malay language and they even had the aspiration to attain a native-like accent in case they
had the opportunity to settle permanently in Malaysia. However, even if this happened
and these families managed to stay in Malaysia permanently, the English language would

remain a top priority and learning it comes before learning the Malay language.

The second theme investigated the language maintenance and shift of the Arabic
languages among the Arab Syrian Muslim children in Malaysia while trying to acquire a

lingua franca during their stay in the host country. It looked at the factor/s leading to
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children’s language maintenance or language shift and the reason/s these families might

want to maintain their children’s Arabic languages.

The findings of this theme showed that the main reason that led to language shift
or language maintenance among the Arab Syrian children’s HL is the number of domains
in which the children use their HL. The more domains in which the children use their HL,
the more probability that these children might have their language maintained and vice
versa. Hence, the choice of the school was the main reason for that as children spend a
lot of time at school. In this study, in terms of language shift and language maintenance,
the researcher divided the children into three categories based on the schools these

children attend.

The first category combines the children whose HL witnessed a major shift. For
these children, the English language is considered their first language rather than their
Parents’ HL. These children have struggled to communicate in HL with their family in
the homeland. They have also preferred to use the English language even with their Arab
classmates in and outside the class. English language was also their preferred language
during playtime with their siblings. These children were enrolled in international Islamic
schools with students from different nationalities. The curriculum in these school is in
English, and the medium language of instruction is also English. In these schools, even
though it is obligatory to deliver the Arabic-related subjects in Arabic language, yet these
subjects are explained in English as it takes into consideration the non-native speakers of

Arabic language.

The second category combines the children whose HL witnessed a minor shift.
This shift in these children’s HL was only at the level of some vocabularies. The English
language for these children is still considered a foreign language and they are still

maintaining their HL as their first language. They feel comfortable to communicate in HL
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with their family in the homeland, with their siblings and their parents in the home domain
and with their Arab friends, as well. These children use the English language in class
which is obligatory. However, outside of class, they use HL. Even though these children
are attending schools in which the curriculum is in the English language, yet these schools
are mainly for Syrian children. Hence, no medium language is needed for the children to
communicate outside of class. The Arabic-related subjects that are obligatory to be
delivered in Arabic are instructed in Arabic without the need to be explained in English.

All students in these schools understand Arabic very well.

The third category combines the children whose HL was fully maintained. These
children were the children who attend Arabic schools in which all the teachers and the
students are Arabs. Even the curriculum is these schools is in Arabic and instructed in
this language. The English language for these children is still very basic and limited to
vocabularies and some basic phrases. These children use Arabic language at school, with
their parents, siblings, and their friends. The third category also combined the children
who maintained their Arabic language regardless of the school they are attending because
they were the children who arrived in Malaysia slightly before the pandemic started and
did not have the chance to integrate into the host society either fully or partially. Due to
the lockdown, they had spent the majority of their time at home. Even though their
curriculum might be delivered in English, they did not participate in online classes, and
were only listeners. Their speaking skills in the online classes were restricted and used to

the minimum, if any.

During the lockdown, the number of domains in which the language is used was
reduced into one domain, which is the home domain. Therefore, HL was the dominant
language these children used and the language they were exposed to the most. The
findings show that there is a reverse in the shift into HL among children who have their

HL language shifted, either major or minor shift. On the other hand, the English language
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was declining, which concerned the parents because of the progressive lockdown and the

fact that the children’s exposure to the English language was limited to the online class.

The third theme displayed the parents’ attitudes towards the Arabic languages,
i.e., the Heritage Language (HL), The Standard Arabic (SA) and The Classical Arabic
(CA). It also elaborated on the strategies these parents had adopted to maintain these

languages along with the English language during their stay in Malaysia.

The findings showed that for the participants, HL, SA, and CA do not fall in the
same crucible. The importance of SA and HL were weighed in relation to their
contribution to understanding the CA, which is the language in which the Quran, i.e., the
holy book of Islam, is written in. Most participants valued the SA as it contributed to
understanding the Quran, to keeping their children attached to their religion and its
teachings. Other participants stated that HL is not important to understand the Quran, and
they valued it only as a means that would keep their children attached to their homeland
and as a language of communication with their family in the homeland. For some
participants, the HL does not bear any importance and losing it does not arise their
concerns. Very few participants devalued the HL, SA and CA. They viewed them as
impediment in their children’s way. For these participants, Islam will always be their
religious identity, but this is not necessarily related to understanding or speaking any of

the Arabic languages.

Even though the parents in these families came from different educational
background, and living with their children under various financial conditions, all these
families invested their time and/or money to maintain their children’s Arabic languages
and the English language, as well. Each family used their available resources based on

their material capabilities and time availability.
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53 Suggestions for Future Research

This study is interesting because it is the first study that looks at language choice
and language maintenance and shift among the Syrian Arab Muslim community in
Malaysia. It mainly looked at the Syrian families who left Syria after the war started in
their country. This study has contributed to the body of the research in giving a
comprehensive view about the linguistic journey of the Syrian community in Malaysia
mainly for those who left their country 2011 onward. However, this study has also shown
some limitations. This section highlights some of the study limitations and provide some

guidelines for future research in this area.

First, this study is notably limited to the number of participating families to fit the
nature of this qualitative research. Therefore, the findings could not be generalised.
However, they can be useful as a reference for related and similar future studies in the
field of language maintenance and shift. Hence, a quantitative analysis is recommended
to look at a larger scale of the Syrian community in Malaysia. Anyways, this does not
mean that the quantitative analysis must be carried out to overcome the limitations of the
qualitative analysis, but rather should be conducted based on it (Lanza, 2008). In other
words, the need for quantitative analysis does not take away the importance of looking
deeper into LMLS and LC in this community. This can only happen through case studies
and qualitative analysis because the research body on this community in Malaysia is very

limited, especially regarding LMLS.

Second, this study looked specifically at the linguistic journey of the Syrians in
Malaysia and mainly those who arrived in Malaysia after the war started in their country.
Hence, the findings can give an overall view on the Syrian community in specific and
other war-affected Arab countries who left their countries after the war had started in their

homelands. Therefore, they might not be generalised on all Arab communities in
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Malaysia. In this regard, similar studies could be conducted to investigate LMLS in

families who left their countries for different reasons other than seeking security.

Third, there is a lack of research on LMLS among the Syrian Arabs and other
Arabs in Malaysia as well as other southeast Asian countries. For that, future studies can
also look at LMLS among Arabs in other Muslim Southeast Asian countries especially
Bahasa-speaking countries such as Indonesia and Brunei to compare the phenomenon of

LMLS amongst Arabs in these countries and see where they might meet or diverge.

Lastly, the main source through which the data of this study had been collected is
via online interviews. Due to the lockdown, the researcher did not have the opportunity
to do face to face interactions (Lanza, 2008) with the participants which proved to be
useful in similar sociolinguistic studies done in the field of LMLS. Being present in the
field could result in observations that might be either supporting and/or contradicting
what the participants might verbally share during the interviews. Despite that, the findings
of this study were notably rich. Hence, the researcher promotes doing similar studies
online even if there is no lockdown. Distances, for example, shall not be a reason that
might limit the researcher from conducting their desired studies that might contribute to
the body of the research. However, the researcher shall take into consideration that a big
part of research quality depends on the way the researcher or the interviewer leads the
interviews. It also depends on the nature of the interview questions which must be as
comprehensive and as detailed as possible. It also relies on how open the participants are
to the researcher and how willing they are to share about their personal experiences with

relation to a given study.
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