CHAPTER 1V
PRESENTATION OF DATA AND FINDINGS

This chapter presents the findings of this study. The presentation is organized into
two mamn sections  The first secnon describes the respondents’ demographic

charactenstics, while the second section 15 the presentation of the findings.

Section I: The Demographic Characteristics of the Respondents

The population of this study refers to all students, teachers, and counselors in the
Province ol East Java, Indonesia. There are 312 Public Secondary Schools in East
Java with a total of 192,174 students, 12,949 teachers, and 776 counselors located
throughout the seven regions, namely Surabaya, Malang, Madiun, Kedin,

Bojonegoro, Jember, and Madura.

Out of the seven regions, four were randomly selected. The selected regions are
Surabaya, Malang, Madiun, and Jember. The list of the public secondary schools
from the four regions was obtained from the Regional Office of the Department of
Education and Culture, East Java. In these four regions there are 209 Public
Secondary Schools with a total student enrollment of 134, 013; 8,698 teachers, and
559 counselors. FFrom ¢ach region 10 schools were randomly selected. Therefore, out
of 209 schools, 40 were selected in this study. The 40 selected schools consist of 20

urban and 20 rural schools.
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From the 40 selected schools, a total of 401 students. 211 teachers, and 99
counselors were randomly selected.  The student sample consisted of FForm Three
students during 19992000 school academic year. O the 889 questionnaires sent,
763 were returned and 711 were completely filled out.  The distribution of

respondents by region, location and gender 1s shown in Tables 13 and 14.

Table 13
Distribution of the respondents by region and school location

Region © No.ofschools o Rcspdn&cnrs B
Urban Rural Urban Rural

S T C S T C
Surabaya 5 5 52 23 14 52 28 13
Malang 5 5 52 28 16 34 30012
Madiun 5 5 52 34 | 45 19 12
Jember 5 5 44 21 7 30 28 13
Total 20 20 200 106 48 201 105 51

S-Siudents  T=Teachers  C=Counselors
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Table 14
Distribution of the respondents by region and gender

Repron Respondents
Male Female

S T C S T C
Surabaya S3 24 9 51 27 18
Malang 51 34 13 55 24 16
Madiun 41 30 9 36 23 14
Jember 44 29 10 50 20 10
Total 189 117 4l 212 94 58

Data presented in Tables 15 through 17 show the demographic characteristics of the
respondents. As can be seen a majority of the students (88.3%) were between  the
ages of 17 and 19, while 11.5% were between 15 and 16 vears of age. More than
half of the students (53%) were female and 47% were male. In terms of study

program, 71% were Science students, while 29% were Social Studies students.
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Table 15
I'he students™ demographic characteristics

Demographic characteristics n %
15-16 16 11.5
17-19 335 88.5
Gender

Male 189 47
Female 212 53

Field of study

Social studies 116 29
Science 285 71

Data presented in Table 16 show that the age of teachers ranged from 21 to 35
years. Most of the teachers aged between 31 to 40 years (41.2%), and only a few of
the teachers are between 21 10 30 years (2.4%). In terms of gender, 117 (55.5%)
teachers were male and 94 (44.5%) were female. A majority of the teachers (92.4%)
have bachelor's degrees and 6.6% of them held diplomas and only 0.9% of them

have a Master’s degree.

As for teaching experience, 37.0% of the teachers surveyed had 31 years and above

of teaching experience, 24.6% and 24.2% had 21 to 30 vears and 11 to 20 years of

teaching experience respectively. 14.2%had | to 10 years of teaching experience.
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Table 16
I'he teachers™ demographic characteristics

Demographic characteristcs n %
Age

21-30 5 24
31440 87 412
41-50 58 275
51-55 6l 289
Gender

Male 117 55.5
Female 94 44.5

Years of teaching experience

1-10 30 142
11-20 52 24.2
21-30 51 24.6
31 and above 18 37.0
Qualification

Diploma 14 0.6
Bachelor’s degree 195 924
Master’s degree 2 9

The counselors ranged from 21 to 55 years of age. More than half of the counselors
(54.5%) fall between the age of 31 to 40 years, while 25.3% between 41 to 50 years.
16.2% are between 21 to 30 years and only 4% of them are between 51-55 years.
More than half (58 .6%) of the counselors surveyed were female while 41.4% were
male. With regards to the counselors’ position/status, 87.9% were fi ull-time

counselors, while 12.1% were part-time counselors. In termns of qualifications, a
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majority of the counselors (83.8%) hase bachelor’s degrees while 10.2% have
diplomas. More than half (55.6%) of the counselors have 31 years and above of
counseling experience, while 24.2% have 21 to 30 years of counseling experience
and 10.1% have 11 1o 20 years of counseling expenence, and 10.1% have 1 to 10

years of counseling experience.

The data in Table 17 further show that more than half (51.3%) of the counselors
have attended n-service training on techmques of counseling, while 28.3% have
attended in-service training on educational research, 16.2% have attended in-service
traming on the use of psychological test, and only 4% followed other in-service

traming.
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Table |7
I'he counselors’ demographic characteristics

Demographic characteristics n %
Apge

21-30 16 16.2
31-40 54 54.5
41-50 25 253
51-5§ 4 4.0
Gender

Male 4] 414
Female 58 58.6
Status

Full time 87 87.9
Part time 12 12.1

Qualification

Diploma 16 16.2
Bachelor’s degree 83 83.8

Years of counseling experience

1-10 10 10.1
11-20 10 10.1
21-30 24 242
31 and above 55 55.6

In-service training

Technique of counseling 51 51.5
Educational research 28 28.3
Psychological test 16 16.2
Other 4 4
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Section 11: Presentation of Findings

This section presents the findings of the study. The presentation is organized in the

following subtitles.

(B

n

O

Pereeptions of students, teachers, and counselors toward the importance of the

school counselor’s role in providing personal guidance. educational guidance,
and vocational guidance (research questions 1 to 4).

Perceptions of students, teachers, and counselors toward the performance of
school counselors in providing personal puidance, educational guidance, and
vocational guidance (research questions 3 to 8).

Relationship between the perceptions of students, teachers, and counselors
toward the  importance of counselor’s role and the performance of school
counselors (research question 7).

Comparison between the perceptions of students, teachers, and counselors from
hfferent regions toward the importance of the counselor’s role and his/her
performance (research questions 10 and 11).

Comparison between the perceptions of students, teachers, and counselors from
urban and rural locations toward the importance of the counselor’s role and
his/her performance (research questions 12 and 13).

Comparison between the pereeptions of male and female students, teachers, and
counsclors toward the importance of the counselor’s role and hisfher

performance (research questions 14 and 15).
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7. Comparison between the perceptions of Science and Social Studies students
toward the importance of the counselor's role and his/her performance (research
questions 16 and 17).

8. Comparison between the perceptions of teachers and counselors of different
years of work experience toward the importance of the counselor’s role and
his/her performance (research questions 18 and 19).

9. Uulization of counseling services by students and teachers (research question 20)

10. Problems brought by the students and teachers to the school counselor (research
question 21).

I Level of students” and teachers’ sausfaction loward counseling services (research
question 22).

12. Barriers faced by the school counselor (research question  23).
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1. Perceptions of students, teachers, and counselors toward the importance of

the school counselor’s role in providing personal guidance, educational
guidance, and vocational guidance (research questions 1 to 4).

This section addresses research questions | to 4

Research question 1@ Do students, teachers, and counselors perceive personal
gurdance as an important role of the school counselor?

Rescarch question 2 - Do students, teachers, and counselors perceive educational
puidance as an important role of the school counselor?

Research question 3 : Do students, teachers, and counselors perceive vocational
guidance as an important role of the school counselor?

Research question 4 : Are there any significant differences between students,
(eachers, and counselors i their perceptions toward the importance of counselor’s
role?

The respondents were asked Lo indicate the importance of the counselor’s role in
personal, educational and vocational guidance. The importance of the counselor’s
role was measured using the five-point Likert scale: don’t know (1), not important
(2), slightly tmportant (3), important (4). and very important (5). The following

rating system was used to interpret the means scores.
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Mean value ]nlcqircTaliBn

99orless | Dontknow
110199 | Unimportant
210299 Slightly important
310399 [lmpotam
4 or over Vervimportant

Table 18 below shows the means and standard deviations of responses from students.
teachers, and counselors of the three roles. Taken as a whole, these data comprise
the present perceived importance of the school counselor’s role.

Table 18
Means and Standard Deviations of studemts’, teachers’, and counselors’ perceptions
toward the importance of the counselor’s role in providing personal, educational, and
vocational guidance

Role Students Teachers Counselors
(n=401) (n=211) (n=99)
Mean SD Mean SD Mean SD

| Personal gwidance 3.96 16 4.09 36 4.16 46
2. Educational guidance 388 36 4.08 .69 4.06 51
3. Vocational guidance 181 66 3.80 76 397 52

In general, students, teachers, and counselors have favorable perceptions toward the

role of the counselor —in providing personal, educational, and vocational guidance.
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As presented in Table 18, all the three groups of respondents have mean scores
ranging from 3.80 (SD =.76) 1o 4.16 (SD = 46) for all the three roles and functions
(personal, educational, and vocational guidance), which means they perceived the
roles of school counselors in providing those three functions as either important or
very important. This favorable perception might help school counselors perform
their roles more effectively in providing personal, educational, and vocational

puidance to meet the needs of students.

Lookmg at the mean score for each group (t can be seen that the mean score for
teachers is shightly higher than that of students’ and the mean score for counselors is
slightly ugher than that of teachers™. This seems to give the general picture that
leachers have a more favorable perception toward the importance of the counselor’s
role in providing the three functions compared to the perception of students.
Counselors, on the other hand, have more favorable perceptions than students and
teachers. One possible explanation for counselors to have a more favorable
perception than students and teachers is that counselors feel they are the ones who
are responsible for preparing and conductng the guidance program, while students

and teachers are the recipients of guidance services.
To see whether the differences in the perceptions between students, teachers, and

counselors are significant, further analyses is done and presented in the following

section.
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LI Perceptions toward the importance of providing personal guidance

One of the primary goals of school counseling programs is to facilitate the personal
and soctal development of students. Generally speaking, personal guidance is a core
element of counseling service. Personal guidance may be defined as the assistance
made available to an individual by a competent person to enable him to make the
best of his choices, plans, and adjustments in his personal life. Anand (1992)
describes personal guidance as follows:
Personal guidance is the core of all tvpes of guidance worth the name. 1t
revolves around the total individual to help him to explore himself, know
himself as to what he is and what he 1s not. Personal guidance projects the
personality of an individual to himself so that he is able to truly visualize
himself in the right perspective. It helps him to arrive at his own most
objective self-concept which is the core element to his entire personality

(p.5).

Kochhar (1984) points out that personal guidance is for the development of sell-
confidence, self-reliance, and self-direction in one and all the spheres of an
individual s life. Pietrofesa et al., (1984) note that personal development includes the
acquisition of skill, attitudes, and knowledge 1o help students understand and respect
themselves and others and acquire effective interpersonal skills. Commenting on the
importance of personal guidance, Schmidt (1999) says that achieving academically
and choosing a successful career are incomplete goals unless students understand

and accept themselves personally, and use this understanding to successfully relate
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with others In brief, the importance of personal guidance is to support and maximize
cach student’s personal growth. Personal guidance enables students to achieve

suceess i school and develop into contributing members of the sociely.

Recopmzing the importance of the counselor’s role in personal guidance for
students™ personality development, it is crucial to look at how students, teachers, and
counselors actually perceive the importance of personal guidance. In other words, do
students, teachers, and counselors pereeive personal guidance as an important role of

the school counselors?

As presented in Table 18, students, teachers and counselors positively perceived the
importance of the counselor’s role in providing personal guidance. The mean score
ol counselors 1s slightly higher than that of teachers’ and the mean score for teachers
is shightly higher than that of students’. As can be seen. the mean score for
counselors is 4.16 (SD = .46), for teachers it is 4.09 (SD = 56) and the for students
itis 3.96 (SD = 46). This indicates that counselors and teachers perceived providing
personal puidance as a very important role of school counselors, while students
viewed it as only an important role. All the three groups, in general, have favorable
perceptions toward the importance of the counselor’s role in providing personal
puidance for students. An illustration of the mean score for each group is shown in

Figure §.
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Figure §
The mean scores for students, teachers, and counselors i their perceptions toward
the importance of the counselor’s rale in providing personal guidance
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To determine whether the differences in the mean scores between  students,
teachers, and counselors are significant, a one-way analysis of variance (ANOVA)
was conducted. The independent variables are the three groups of respondents,
namely students, teachers, and counselors. The dependent variable is the perception
toward the importance of the school counselor’s role in providing personal guidance.

Tables 19 and 20 display the results of the one-way analysis of varance.
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Table 19

Results of the one-way analysis of vanance comparing the perceptions of students,
teachers, and counselors toward the importance of the counselor’s role in providing

Source

personal guidance

S Sum of Mean I —S1g p <05
Squares Square
Between groups 2 4.75 2,37 9.55 000 (sig.)
Within groups 708 176.18 24
Total 710 180.93
Table 20

Differences between students, teachers, and counselors in their perceptions toward
the tmpartance of the counselor’s tole in providing personal puidance

Group
Students
Teachers

Counselor

Note

SD Students Teachers
46

56 ¥

46 * ns.

n.s. = no significant difference between pairs of means

* denotes 'pa'i-rs of group Eiglﬁﬁcmllly different at the .05 level usinglem
Scheffe procedure

The results of the analysis of variance show significant differences between the

perceptions ol students, teachers, and counselors toward the importance of the

counselor’s role in providing personal guidance (F — ratio = 9.55; p < .05). The

Schelfe post hoe analyses were used lo investigate the differences between groups at

05 level of significance because of unequal sample size (Gay. 1992). As presented
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in Table 20, the results of Scheffe post hoc analyses reveal that there were significant
differences between the mean score for teachers (mean = 4.09: SD = .56) and mean
score for students (mean = 3.96; SD = 46), and between the mean score for
counselors (mean = 4.16; SD = 46) and the mean score for students (mean = 3.96;
SD = 46). However, there were no significant differences between the mean score
for teachers (mean = 4,09; SD = .56) and the mean score for counselors (mean =
4.16, SD = 46). These findings show that teachers signmificantly differed from
students in their perceptions loward the importance of the counselor’s role m
providing personal puidance, and teachers have more favorable perceptions toward
the importance of personal guidance compared to the perceptions of students.
Similarly, counselors significantly differed from students in their perceptions toward
the mmportance of the counselor’s role m providing personal guidance, which
mdicates that counselors have more favorable perceptions toward personal guidance
compared to students. However, counselors and teachers were not significantly
different in hew perceptions toward the importance of the counselor’s role in
providing pesonal puidance, which reveals fhat ey have sunilar perceptions
toward the importance of personal gwdance. Therefore, 1t can be inferred that
counselors and teachers perceived that s very important that school counselors
provide personal guidance, while students perceived that it is only important for
school counselors to provide personal gudance. This mav be the reason why very
few students confide with school counselors because unlike teachers and counselors
who percenved that providing personal guidance as a very important function,

students perceived it as only an important role of school counselors.



As mentioned carlier in Chapter Three, there were 15 role statements related to
personal pindance.  The means and standard deviations as reported by students,
teachers, and counselors (or each role statement of personal guidance is presented in
Table 21 Anllustration of the importance of each role statement is shown in Figure

0.
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Tas

22l

Means and standard deviations for siudents, teachers, and counselors
m their perceptions toward each role statement of persanal guidance

Role statement

L. Counselor meets with mndividual students to
address dey clopmental needs (¢ g social skills,
problem-solsing skills, decision-making skills)

2. Counsclor counsels mdividual students 1o
resolve a problem (e g. family conflicts, drugs.
mterpersonal relationship)

3 Counsclor counsels individual students who are
facing disciplnary action

4 Counsclor works with parents/guardians to
resolve a student’s problem

5 Counsclor trams and uses students as hielpers in the
peer counsehing programs

6 Counsclor counsels teachers regarding
a personal concern

7 Counsclor works with a class sz or large group
ol students 1o facilinate self-awareness (¢ g interest
personality, abihities) and/or understanding of others

8 Counsclor conducts a class sizc or large group
spectal programs 1o meet the specific needs of the
students (¢ g truancy . drug abuse, smoking)

9 Counselor adnumsters to an mdwidual or a class
or a large group of students psychological tests
(1mierest tests. personality tests, 10 tests)

10 Counselor interprets and communicates assessment

results to teachers, parents/guardians, and studems

11 Counselor consults with teachers and parents or
puardians about the needs or concems of students

12 Counselor refers students with special needs
(e g health. finance. addiction) to other
professional or community agencies

13 Counselor conduels group counscling on social
and emotional adjustments

14 Counsclor provides mdividual students an
opportunity 1o talk through their problems

15 Counselor helps students to make wise decisions
without imposing s or her own ideas
on students” potential

Student  Teacher Counselor
Mean SD Mean SD Mean SD
413 24 426 T6 4.33 67
141 b i] 4 3% 86 4.53 6
129 15 433 19 4.15 82
430 a7 445 T6 444 68
323 107 361 96 348 77
310 126 317 1.05 336 94
412 87 425 71 424 T4
403 120 430 %5 416 85
417 89 429 91 425 81
408 97 411 85 4.27 75
19 05 429 87 4132 79
367 1.18 3IR2 1.02 416 81
156 | 08 389 90 4.07 Ve
1.21 96 4.18 &5 437 73
4.20 48 41K 86 435 7




Figure 6
The level of importance of each role in personal guidance
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Nole ' The statement represented by number is as stated n Table 18

Data presented in Table 21 indicate that students perceived 11 out of 15 roles in
providing personal guidance as very important functions of school counselors, while
4 were viewed as only important, Similarly, teachers perceived 11 out of 15 roles in
providing personal guidance as very important functions of school counselors, while
4 were seen as only important. Counselors, on the other hand, perceived |3 out of 15
roles in providing personal guidance as very important functions of school
counselors, while 2 were viewed only as important functions. This shows that the
three groups of respondents felt that all the 15 roles were either important or very
important functions that school counselors should provide in personal guidance.

“These favorable perceptions indicate that students, teachers, and counselors were
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highly aware of the importance of the counselor’s role in providing personal
guidance. Therefore, it can be interpreted that the three groups of respondents felt
that school counselors play a very important role in facilnating personal and social
development of students. This may be the reason why personal guidance is a core

element of counseling services.

Based on the mean scores of students, teachers, and counselors shown in Table 18,
the following roles were perceived by the three groups as very important functions of
school counselors: meeting students to address developmental needs, such as, social
skills, problem-solving skills, and decision-making skills: counseling students to
resolve problems, for instance, family conflict, drugs, and imterpersonal relationship
problem; counseling students who are facing disciplinary action and working with

parents/guardians Lo resolve  students’ problem.

Students, teachers and counselors also believed that it is very important for school
counselors to work with students to facilitate sell-awareness  (e.g. personality,
interest, abilities) and/or understanding of others; conduct a special program to meet
the speeific needs of students; administer psychological tests, such as, interest tests,
personality tests, and 1Q tests; interpret and communicate assessment results to
teachers, parents/guardians, and  swdents; consult  with  teachers and
parents/guardians about the needs or concerns of students. provide students an
opportunity to talk through their problems: and help students to make wise decisions

without imposing counselor’s own ideas on students’ potential.
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On the other hand, counselors percened that it is very important for school
counselors to refer students with special needs, such as. health, finance, and
addiction to other professional or community agencies and conduct group counseling
on social and emotional adjustments, while students and teachers perceived these
two roles as only important. Data presented in Table 21 further indicate that students,
teachers, and counselors reported that it 1s important for school counselors to play
their roles in training and using students as helpers in peer counseling programs as

well as counseling teachers regarding their personal concems.

1.2. Perceptions toward the importance of providing educational guidance

The review of literature reveals that educational guidance is aimed at assisting an
individual to make the best of his choices, plans, and adjustments in his educational
life. What to study, what courses of studies to be pursued, what type of study habits
to be developed and how to develop and maintain a healthy attitude and motivation
for studies are some of the popular questions dealt with in educational guidance.
Educational guidance assists an individual to develop himself as an educated person
who is loved and appreciated not only by himself but also by the society as a whole.
According to Anand (1992) educational guidance plays a constructive and very
positive role in the life of a person in order to use his creative potentialities correctly

for the attainment of self-actualization in life.



The emphasis is on success for all students in their academic life. To do so, the
school must create climates that give every student an equal opportunity to succeed
academically. School counselors contnbute to this goal by assessing students’
abilities, guiding teachers in placing students in instructional programs, providing
services [or parents to learmn about their children’s development and progress in

school, and counseling students about their goals and plans in life (Schmidt, 1999).

Given the importance of educational guidance, this section discusses the perceptions
of students, teachers, and counselors toward the importance of the counselor’s role in
providing educational guidance. More specifically, do students, teachers, and
counselors perceive educational guidance as an important role of school counselors?
Data presented in Table 18, once again, reveal that students, teachers and counselors
positively perceived the importance of the counselor’s role in providing educational
puidance. As can be seen, the mean score for teachers (mean = 4.08; SD = .69) is
similar to the mean score for counselors (mean = 4.06; SD = .51), but it is much
higher than that of students (mean = 3.88;, SD = .56). This indicales that teachers
and counselors perceived that providing educational guidance is a very important
role of school counselors, while students viewed it as only an important function.
Therelore, it can be inferred that one of the most important guidance services that
school counselors should provide for students is educational guidance in order to

help them succeed academically. The mean score for each group is shown in Figure
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Figure 7
The mean scores for students, teachers, and counselors in their perceptions toward
the importance of the counselor’s role in providing educational guidance
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To [ind out whether there are any significant differences in the mean scores between
students, teachers, and counselors, a one-way analysis of variance (ANOVA) was
performed. Tables 22 and 23 give the summary of data and results of the one-way

analysis of variance,
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Table 22
Results of the one-way analysis of variance comparing the perceptions of students,
teachers, and counselors toward the importance of the counselor’s role in providing
cducational guidance

Source T Sum of Mean F Sig. p<.05
Squares Square

Between groups 2 6.23 312 8.65 .000 (sig.)
Within groups 708 256.01 36
Total 710 262.26

Table 23

Differences between students, teachers, and counselors in their perceptions toward
the importance of the counselor’s role in providing educational guidance

Group Mcan  SD Students Teachers
Students 3.88 56

Teachers 4.08 69 *

Counselor 4.06 Sl * n.s.

Note : * denotes pairs of group significantly different at the .05 level using the
Scheffe procedure
n.s. = no significant difference between pairs of means

As presented in Table 22, the results of the one-way analysis of variance show
significant differences between the perceptions of students, teachers, and counselors
toward the importance of educational guidance (F - ratio = 8.63; p <.05). To find
out whether a significant difference exists between the three groups of respondents, a

Scheffe post hoc analysis was performed. The results of Scheffe post hoc analysis
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(Table 23) revealed significant differences at .05 level of significance between the
mean score of teachers (mean = 4.08; SD = 69) and the mean score of students
(mean = 3.88; SD = .56). Similarly, a significant difference was delected between
the mean score of counselors (mean = 4.06; SD = .31) and the mean score for
students (mean = 3.88; SD = .56), but there was no significant difference between
the mean score of counselors (mean = 4.06; SD = .51) and the mean score of
teachers (mean = 4.08; SD = .69). These findings indicate that teachers significantly
differed from students in their perceptions toward the importance of the counselor’s
role in providing educational guidance. This means that teachers have more
favorable perceptions toward the importance of providing educationat guidance than
the perceptions of students. Similarly, counselors significantlv differed from students
in their perceptions toward the importance of the counselor’s role in providing
cducational guidance, which suggests that counselors have more favorable
perceptions toward the importance of providing educational guidance compared to
the perception of students. However, counselors and teachers did not significantly
differ in their perceptions toward the importance of the counselor’s role in providing
educational guidance, which indicates that they have similar perceptions toward the
importance of providing educational guidance. This implies that teachers and
counselors perceived the role of school counselors in providing educational guidance

as very important, while students viewed it as only important.
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As reported earlier in Chapter Three, there are 13 role statements that describe the
functions of school counselors in educanonal guidance. The means and standard
deviations as reported by students, (eachers, and counselors for each role statement
are presented in Table 24. An illustration of the importance of each role statement is

graphically shown in Figure 8.
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Role statement

Table 24

Means and sla_ndard deviations for students, teachers, and counselors in their
perceptions toward each role statement of educational guidance

to discuss  academic matlers

study skills, 1est-taking skalls)

their education

achievement level

higher educauon

trasung program for teachers

Counsclor conducts follow-up of new students
to determine (heir academic adjustments to school.

Student Teacher Counselor

Mean SD Mean SD Mean SD
Counselor meets with wdividual students 110 93 423 &S 427 80
Counsclor hielps  individual students in 429 9 128 75 4.25 7
sclecting courses or further training
Counsclor conducts a class size or large group 319 95 3.87 50 4.04 76
workshop for siudents to help then develop
acadenc shalls (¢ g. time management skills,
Counsclor provides o class size or large group 436 K1 428 19 4.44 75
of students with educational information.
Counselor helps a class size or large group of 133 83 455 3.57 4.32 16
students to pian sieps to take i furthering
Counselor adnunisters to an individual oc 386 1.00 4.06 86 3.66 1.10
a class size or a large group of students
an achievement Lest Lo assess students’
Counsclor administers to an individual or a class 4.4 1.04 409 87 3.78 95
stz or a large group of students an ability test
lo assess students’ ability level (o pursue
Counselor establishes and maintains open lines 384 1.02 4.23 87 4.10 96
of commumecation with administrators, teachers.
parcnts, and students concerning the academic
progress of students (c.g dinlogues, letters).
Counsclor designs and conducts an in-service 27 1.37 346 1.10 328 102
Counsclor conducts individual conferences 397 96 427 82 449 78
with students who are not achieving well i school

_ Counsclor conducts follow-up studies of students 3.60 113 392 97 385 89

afier they have moved away or into higher grades.
Counselor makes classroom placement of 36l 1,25 389 94 4.08 84
students with special abilitics or needs.

3 114 392 98 4.19 70
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Figure 8
The level of importance of each role in educational guidance
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Data presented in Table 24 show that students  perceived 5 out of 13 roles of
counsclors in providing educational guidance as very important functions, while they
viewed 7 ouwt of 13 roles as only imponant. The data also indicate that students
viewed one out of the 13 roles as a slightly important function of the school
counsclors. Of the 13 roles, teachers perceived 8 roles as very important, while 5
were seen as only important. Counselors, on the other hand. viewed 9 out of the 13
roles as very important for school counselors, while 4 were reported as only
important. This means that students, teachers, and counselors believed that each role

of educational guidance is either important or very important for school counselors,
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except for role statement no. 24 which was seen by students as only a slightly
important function. This favorable perception shows that students, teachers, and
counselors rated the importance of the counselor’s role in providing educational
gutdance very highly. Therefore, it can be concluded that school counselors should

provide educational guidance to meet the needs of students.

Based on the mean scores for students, teachers, and counselors (Table 24), all
three groups perceived that it is very important for school counselors to perform the
following four roles: (1) meeting students and discussing their academic matters; (2)
helping students in selecting courses; (3) providing students with educational
information; and (4) helping students to plan steps to take in furthering their

education.

The dala also reveal (hat teachers and counselors perceived that it is very important
for school counselors to establish and maintain open lines of communication with
administrators, (eachers, parents, and students concerning the academic progress of
students (role no. 8) and conduct individual conferences with students who are not
achieving well in school (role no. 10), while students reported that providing these

two roles as only important functions of school counselors.
In addition, counselors felt that helping students develop academic skills, such as,

time management skills, study skills, and test-taking skills (role no. 3); making

classroom placement for students with special abilities or needs (role no. 12); and
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conducting follow-up assessments for new students 10 determine academic
adjustment 1o school (role no. 13} as very important functions of school counselors,

while students, and teachers viewed these roles as only important.

Students and teachers perceived administering ability tests to assess students’ ability
level 1o pursue higher education (role no. 7) as a very important role of school
counsclors, while counsclors reported it as only an important function. Similarly,
teachers felt that it was very important for school counselors to administer

achievement tests to assess students’ achievement level (role no. 6), while students

and counselors viewed il as only an important role.

All three groups of respondents perceived that conducting follow-up studies on
students afler they have moved away or promoted into higher grades (role no. 11) is
a very important function of school counselors. Surprisingly, students reported that
the role of school counselors in conducting in-service training program for teachers
(role no. 9) as only a slightly important function, while teachers and counselors

viewed it as an important funclion.

1.3. Perceptions toward the importance of providing vocational guidance

The school counseling profession, as noted in Chapter 2, has its rools in vocational
guidance. Over its brief history, the profession has changed and expanded its role,
but carcer development remains a vital part of comprehensive school counseling

programs.



Vocational gwidance is the assistance provided for selection of a vocation and
preparation for the same. It is concerned with enabling students to acquire

information about career opportunities, career growth and training  facilities

(Pietrofesa ct al., 1984),

[n this ape of growing industrialization and specialization, there are various jobs
available from the very simple ones to the most complicated and complex ones.
There are skilled and unskilled jobs. There are jobs meant only for the well-
educated, professionally trained persons and there are jobs as well where the least
educated manpower is absorbed. For these reasons students at all levels of education
beneflit from activities that introduce the world of work, help them examine their
career interesls, and make decisions about educational plans that align with these
interests (Schmidt, 1999). Having the knowledge and ability to make informed
choices about a career is imperative for one’s self-development and fulfilliment in

life. School counselors have a responsibility to assist students in this endeavor.

Realizing the importance of vocational guidance, in this study the perceptions of
students, teachers, and counselors toward the importance of the counselor’s role in
providing vocational guidance are sought. More specifically, this study sought
answer 10 the following question: do students, teachers, and counselors perceive
vocational guidance as an important role of school counselors? As can be seen from
the data presented in Table 18, in general, students, teachers, and counselors

perceived vocational guidance as an important role of the school counselors. As can
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be seen, the mean score for counselors is 3.97 (SD = .52), for teachers it is 3.80 (SD
=.76) and for students it is 3.81 (SD = 66). This suggests that students, teachers,
and counselors viewed providing vocational guidance as an important function of the
school counselors. All three groups have [avorable perceptions toward the
counselor’s role in providing vocational guidance, which means that they all agreed
that school counselors should provide vocational guidance to students. The mean
score [or each group is shown in Figure 9.
Figure 9

The mean scores for students, leachers, and counselors in their perceptions toward
the importance of the counselor’s role in providing vocational guidance
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To find out whether significant differences exist in the mean scores between
students, teachers, and counselors, a one-way analysis of variance (ANOVA) was

conducted. Table 25 displays the summary of data and the result of the analysis.
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Table 25
Results of the one-way analysis of variance comparing the perceptions of students,
teachers, and counselors loward the importance of the counselor’s role in providing
vocational guidance

Source dr ~ Sumofl Mean I Sig. p <05
Squares Square

Between groups 2 224 1.12 244 087 (ns.)
Within group 108 32484 A5
Total 710 327.08

The results of the analysis of variance show no significant differences between the
pereeptions of students, teachers, and counselors toward the importance of the
counselor’s role in providing vocational guidance (F- ration = 2.44; p >.05). This
suggests that these respondents have similar perceptions toward the importance of
the counselor's role in providing vocational puidance. Therefore, it can be
interpreted that all three groups of respondents believed it is important for school

counselors to provide vocational guidance to students.

As reported earlier in Chapter Three, there were 9 role statements pertaining to the
role of counselors in providing vocauonal guidance. The mean and standard
deviation for cach role statement is presented in Table 26. An illustration of the

importance of each role for vocational guidance is shown in Figure 10.
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Table 26

Means and standard deviations for students, teachers, and counselors in their
perceptions loward cach role statement of vocational guidance

Role statement Student Teacher Counselor
Mean SD Mean SD Mean SD

I. Counselor meets with individual students 403 90 402 92 421 WA
to discuss career information and/or to help
students in career planning.

2. Counselor conducls a class size or large group 379 102 372 104 376 83
workshop for students to help them develop
resume wating, interview and job seeking skills

3. Counselor assists student to seck employment 324 127 331 .15 344 87
(part-ume or full-time employment)

4. Counselor adnunisters to an individual or 369 114 335 101 368 88
a class s12¢ or a large group of students
a career inventory Lo assess students’
career potennal

5. Counselor consults with community agencies 340 132 364 112 38 13
(education department, social services
department) about job vacancies

6. Counselor plans acuvities (discussion, field tnp) 370 1.0 357 104 379 82
to simulate interest i the world of work.

7. Counselor provides vocational information 419 82 4.05 .86 433 68
1o students wishing to explore career.

8. Counselor helps students relate their abilities 417 .79 4.10 s 442 6§
to luture career choices

9. Counselor provides information on the 395 95 3.96 94 422 69

quahfications needed for jobs
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Figure 10
The level of importance of each role in vocational guidance
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Note - The statement represented by number is as stated in Table 26

Data presented in Table 26 reveal that students perceived 3 out of 9 roles of
counsclors in providing vocational gwidance as very important functions of the
school counselors, while 6 were seen as only important. Similarly, teachers
perceived 3 out of the 9 roles of counselors in providing vocational guidance as very
important, while 6 were viewed as only important. Counselors, on the other hand,
reporied 4 out of 9 roles of counselors in providing vocational guidance as very
important, while they noted 5 out of 9 roles as important. This shows that all three
groups of respondents felt that providing vocational guidance 1s either an important
or very important function of school counselors, which means that students, teachers,

and counselors have favorable perceptions toward the role of counselors in providing
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vocational guidance. It can be interpreted that students, teachers, and counselors
agreed that school counselors should provide vocational guidance to students 1o help

them make their appropriate choices, plans, and adjustments in their respective

vocational lives,

Based on the mean scores for students, teachers, and counselors presented in Table
23, it can be seen that the three groups of respondents felt that it was very important
for school counselors to provide vocational information to students; meet with
sludents to discuss career information and help them in career planning; and relate
students’ abilities to future career choices. Unlike students and teachers who
perceived that the role of counselors in providing information on the qualifications
needed [or jobs as imporiant, counselors reported that it is a very important function

of schoo! counselors.

The data also indicate that students, teachers, and counselors perceived the following
functions as important for the school counselors in providing vocational guidance.
These roles consisted of helping students in writing resumes, interview preparation
and job seeking skills; helping students to seek part time or full time employment:
and administering career inventory (o assess students’ career potential. The data
further indicate that the three groups of respondents viewed that it was important for
school counselors lo consult with community agencies, such as, educalion

departments and social service depariments about job vacancies; and organize
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activilies (discussion or field trip) to stimulate students’ interest in the world of

work.

To sum up, significant differences exist between the perceptions of students and
teachers, and between the perceptions of students and counselors but there were no
significant differences between the perceptions of counselors and teachers regarding
the importance of the counselor’s role in providing personal guidance and
educational guidance. However, there were no significant differences between the
perceptions of students, teachers, and counselors toward the importance of the
counselor’s role in providing vocational guidance. These findings suggest that
teachers and counselors have more favorable perceptions toward the importance of
the counselor’s role in providing personal guidance and educational guidance
compared to the perception of students, but the three groups have similar perceptions

toward the importance of the counselor’s role in providing vocational guidance.
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2. Perceptions of students, teachers, and counselors toward the performance of
school counselors in providing personal, educational, and vocational

guidance (research questions 5 to 8)
This section answers research questions 3 o 8:
Research question 5. Do students, leachers, and counsclors perceive school
counselors perform personal guidance?
Research question 6 : Do students, teachers, and counselors perceive school
counselors perform educational guidance?
Research question 7 : Do students, teachers, and counselors perceive school
counsclors perform vocational guidance?
Research question 8 : Is they any significant difference between students, teachers,
and counselors in their perceplions toward the performance of counselor’s role?
The respondents were asked to indicate how oflen the school counselors perform
their roles/lunctions in providing personal guidance, educational guidance, and
vocational guidance, using a six-point Likert scale, that is from don’t know (1),
never perform the role (2), rarely perform the role (3), sometimes perform the role
(4), olten perform the role (5), and always perform the role (6). The following rating

system was used to interpret the mean scores.

Mean value . Interpretation

99 or less | Don’( know

110 1.99 , Never perform
210299 : Rarely perform
3.t03.99 " Sometimes perform
4104.99 | Often perform

5 or over © Always perform
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Table 27 below shows the means and standard deviations of responses from
students, teachers, and counselors toward the performance of school counselors in
providing personal, educational, and vocational guidance.
Table 27
Means and standard deviations of students’, teachers’, and counselors’ perceptions

toward the performance of school counselors in providing personal,
educational, and vocational guidance

Role Students Teachers Counselors
(n=401) (n=211) {n=99)
Mean SD Mean SD Mean SD

1. Personal guidance 3.81 1 431 .86 4.65 44
2. Educational guidance 3.68 81 4.16 1.00 4.56 57
3. Vocational guidance 315 92 3.62 .96 4,15 6l

Students” mean scores for personal, educational and vocational guidance are 3.81
(SD=.71), 3.68 (SD = 81),and 3.15 (SD = .92) respectively, which means students
perceived that school counselors sometimes performed their roles in providing
personal guidance, educational guidance, and vocational guidance. The mean scores
for teachers for all the three roles are much higher than those of students. Teachers
have mean scores of 4.31 (SD = .86), 4.16 (SD = 1.00) and 3.62 (SD = 96) for
personal, educational, and vocational guidance respectively. This shows that teachers
felt school counselors ofien performed their roles in providing personal guidance and

educational guidance, but only sometimes performed their roles in providing
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vocational guidance. The mean scores for counselors are much higher than those of
teachers and students. The mean scores for counselors are 4.65 (SD = .44), 4.56 (SD
= .537), and 4.15 (SD = 61) for personal, educational, and vocational guidance
respectively, which means (hat counselors perceived school counselors often
performed their functions in these three areas. These findings suggest that counselors
have more favorable perception toward the performance of school counselors in
providing personal, educational, and vocalional guidance compared to students and
teachers. Therefore, it can be inferred that counselors rated the performance of
school counsclors in providing the three roles and functions at a higher level than

was perceived by teachers and students.

To examine whether the differences in the perceptions between students, teachers,
and counselors are significant, a further analysis was carried out and presented in the

following section.

2.1 Perceptions toward counselors’ performance in providing personal guidance
This section examines the perceptions of students, teachers, and counselors toward
the performance of school counselors in providing personal guidance. As presented
in Table 27, the mean score for counselors is much higher than those of teachers and

students in their perceptions toward the performance of school counselors in

providing personal guidance. The mean score for students is 3.81 (SD = .71), while

for teachers it is 4.31 (SD = .86), and for counselors it is 4.65 (SD = .44). This

implies that while students perceived school counselors sometimes performed their
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role in providing personal guidance, teachers and counselors viewed that school
counselors ofien provide personal guidance. This seems to give the general picture
that teachers and counselors have more favorable perceptions toward the
performance of school counselors in providing personal guidance compared to
students. This means that according to teachers and counselors, school counselors
more frequently performed personal guidance. An illustration of the mean score for

each group 1s shown in Figure 11,

Figure | |
The mean scores for students, teachers, and counselors in their perceptions toward
the performance of school counselors in providing personal guidance
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ANOVA was used to see whether the difference in the mean scores belween
students, teachers, and counselors are staustically significant. Results of the one-way

analysis of variance are presented in Tables 28 and 29.

Table 28
Results ol the one-way analysis of variance comparing the perceptions of students,
teachers, and counselors toward the performance of counselors
in praviding personal guidance

Source df Sum of Mean F Sig. p<.0§
Squares Square
Between group 2 7241 36.20 67.70 000 (sig.)
Within groups 708 37861 53
Total 710 451.02
Table 29

Differences between the perceptions of students, teachers, and counselors toward
the performance of personal guidance

Group Mean SD Students Teachers
Students 38l |

Teachers 431 86 '

Counselor 4.65 A4 * ¥

Nole : * denotes pairs of group significantly different at the .05 level using the
Scheffe procedure
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As presented in Table 28, the results of analysis of variance indicate significant
differences in the perceptions of students, teachers, and counselors toward the
performance of schaol counselors in providing personal guidance (F - ratio = 67.70;
p < 05). To determine the differences between each group of respondents, the
Scheffe post hoc analysis was performed. The results of the Scheffe post hoc
analysis (Table 29) indicate significant differences between the mean scores for
teachers (mean = 4.31; SD = 86) and students (mean = 3.81; SD = .71), and
between the mean score for counselors (mean = 4.65; SD = 44) and students (mean
= 381, SD = .71). Similarly, there was a significant difference between the mean
score [or counselors (mean =4.65; SD = .44) and teachers (mean = 4.31; SD = 86) .
These results show that teachers significantly differed from students in their
perceptions toward the performance of school counselors in providing personal
guidance, which means that teachers reported school counselors more frequently
performed personal guidance than students. Similarly, counselors significantly
differed from students in their perceptions toward the performance of school
counselors in providing personal guidance. This indicates that counselors felt school
counselors more frequently performed personal guidance. The findings further reveal
that counselors significantly differed from teachers in their perceptions toward the
performance ol personal guidance. This shows that counselors viewed school
counselors more frequently performed personal guidance than was perceived by

teachers.
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As mentioned earlier in Chapter 111, there are 15 role statlements on the counselor’s
role in providing personal guidance. The mean and standard deviation for each role
statement is presented in Table 30. A line graph illustrating the level of performance

of each role statement is shown in Figure 12.
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Table 30
Means and standard devsations for students, teachers, and counselors in their perceptions toward the
performance of each role statement for personal gwdance

Role statement

|

Counscelor meets with individual students 1o
address developmental needs (¢.g. social skills,
problem-solving skills, decision-making skills)

Counselor counsels  individual students to
resolve a problem (e.g. family conflict, drugs,
interpersonal relationship problem)

Counsclor counsels  individual students who are
facing disciplinary action.

Counselor works with parenis/guardians (o
resolve a student’s problem.

Counsclor trains and uses students as helpers n the
peer counseling programs,

Counsclor counsels a teacher regarding
a personal concern.

Counselor works with a class size or large group
of students 10 facilitate self-awarencss (e.g. interest,
personality, abiluies) and/or understanding of others

Counsclor conducts a class sizc or large group
spectal program to meet the specific needs of the
students (¢.g. truancy, drug abuse, smoking)

Counsclor adnumisters to an individual or a class size
or alarge group of students psychological tests
{interest test. personality test, 1Q test).

. Counsclor interprets and communicales assessnent

results to teachers, parents/ guardians, and studcnis

. Counselor consults with tcachers and parents or

puardians about the needs or concerns of students

. Counselor refers students with special needs

{c.¢ health. finance. addiction) to other
professional or community agencics.

. Counselor conducts group counscling on social

and emotional adjustments

. Counselor provides individual students an

opportunity 1o talk through his problems

. Caunsclor helps students to make wise decisions

without 1mposing his or her own idcas
on studem's potential

Student
Mean SD
371 116
424 118
164 121
429 133
3 145
250 1.57
417 1.24
177 163
382 1.34
4107 1 69
394 142
2.68 1.51
313 1.40
474 138
441 1.39
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Figure 12
The level of performance of each role in personal guidance
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Data presented in Table 30 indicate that students rated school counselors as ofien
performed 7 out of the 15 roles in personal guidance, sometimes performed 6 out of
the 15 roles and rarely performed 2 ow of the 15 roles, The teachers rated school
counselors as always performed only one out of the 15 roles in personal guidance,
ofien performed 10 out of the 15 roles and sometimes performed 4 out of the 15
roles, Counselors, on the other hand, rated school counselors as always performed 4
out of the 15 roles, often performed 9 out of the 15 roles and sometimes only
performed 2 out of the 15 roles. Thus, it may be assumed that the performance of
school counselors in providing personal guidance was not clearly understood by

students because unlike teachers and counselors who rated the performance of school
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counselors from sometimes performing to always performing the roles, students
rated the performance of school counselors from rarely performing to often
performing the roles. This may be the reason why only a few students see school

counselors as the main source of help when the needs arise.

The mean scores of students, teachers, and counselors (Table 30), show that teachers
and counselors reported that school counselors always performed their roles in
helping students to resolve problems (role no. 2), while students felt school
counselors only often performed this function. Counselors also felt that school
counselors always provided an individual student with opportunities to talk through
his problems (role no. 14) and always helped students to make wise decisions
withiout imposing their own ideas on students’ potential (role no. 15), while students
and teachers reported that school counselors only ofien performed these two
functions. Unlike counselors who felt that school counselors always consulted with
teachers and parents or guardians about the needs or concerns of students (role no.
11), teachers felt that school counselors only often performed this role, while

students felt that school counselors only sometimes performed this role.

The dala also reveal that all three groups of respondents perceived that school
counselors often performed roles no. 3, 4, 7 and 10. Those roles were counseling
individual students who are facing disciplinary action; working with
parents/guardians to resolve students’ problems; working with students (o facilitate

self-awarceness (e.g. interest, personality, abilities) and/or understanding of others;
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and inlerpreting and communicating  assessment  results to  teachers,

parents/guardians, and students.

The data further reveal that students, teachers, and counselors reported that school
counselors ofien helped students (o address developmental needs, such as, social
skills, problem-solving skills, and decision-making skills (role no. 1). The three
groups also felt that school counselors often conducted special programs to educate
students on truancy, drug abuse, and smoking (role no. 8) and often administered

psychological tests, such as interest and personality tests to students (role no. 9).

With regard to the role of school counselors in conducting group counseling on
social and emotional adjustments (role no. 13), counselors reported that school
counsclors often performed this function, while students and teachers reported that
school counselors only sometimes did it. Counselors also reporied that school
counsclors always  referred students with specific problems (e.g. health, finance,
drug addiction) 1o other professional or community agencies (role no. 12), while
teachers felt that school counselors only sometimes performed it, and students

viewed that school counselors rarely fulfilled this function.
All three groups of respondents perceived that school counselors sometimes trained

and used students as helpers in the peer counseling program (role no. 5). As for

counseling leachers regarding personal concerns (role no. 6), students felt that school
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counselors only rarely performed this role, while teachers and counselors reported

that school counselors sometimes performed this role.

In general, the findings suggest that school counselors performed their function in
providing personal guidance, however, there are certain roles that school counselors

need to enhance if meaningful and effective guidance services are to be offered.

2.2, Perceptions toward counselors’ performance in providing educational
guidance

This section discusses the perceptions of students, teachers, and counselors toward
the school counselor’s performance in providing educational guidance. The
respondents were asked to indicate how ofien school counselors performed their role
in providing educational guidance. From data presented in Table 27, it can be seen
that counselors have a higher mean score compared to those ol students and
teachers. The mean score for students is 3.68 (SD = .81) for teachersit is 4.16 (SD =
1.00) and for counselors it is 4.56 (SD = .57). This indicates that to the students,
school counselors only sometimes provide educational guidance while teachers and
counselors felt that school counselors often performed this function. These findings
show that teachers and counselors have a more favorable perceptions toward the
performance of school counselors in providing educational guidance, compared lo

students. The mean score for each group is presented in Figure 13.

204



Figure 13
The mean scores for students, teachers, and counselors in their perceptions toward
the performance of school counselors in providing educational guidance
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To find out whether there are significant differences in the mean scores between
students, teachers, and counselors, ANOVA was used. Tables 31 and 32 display the

summary ol data and results of the analysis of variance.
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Table 31

Results of the one-way analysis of variance comparing the perceptions of students,
teachers, and counselors toward the performance of counselors

in providing educational guidance

Source df Sumof  Mean F Sigp<05
Squares  Square
Between groups 2 74.10 37.05 51.83 000 (sig.)
Within groups 708  506.09 1
Tolal 710 580.19
Table 32

Differences between students, teachers, and counselors in their perceptions toward
the performance of school counselors in providing educational puidance

Group Mean  SD Students Teachers
Students 3.68 81

Teachers 4.16 1.00 ol

Counselor 4.56 b * *

Note : * denotes pairs of group significantly different at the .05 level using the

Scheffe procedure

As presented in Table 31, the results of the one-way analvsis of variance show

significant differences between the perceptions of students, teachers, and counselors

toward the performance of school counselors in providing educational guidance (F -

ration = 51.83; p < .05). The results of the Scheffe post hoc analyses (Table 32)

reveal that significant differences exist between the mean score for teachers (mean =



4.16; SD 1.00) and students (mean = 3.68; SD = 81), and between the mean score
for counselors (mean = 4.56;, SD = 57) and students (mean = 1.68; SD = 81).
Similarly, there was a significant difference between the mean score for counselors
(mean = 4.56; SD = .57) and teachers (mean = 4.16; SD 1.00). These results
indicate that teachers significantly differed from students in their perceptions toward
the performance of school counselors in providing educational guidance. Teachers
have a more favorable perception toward the performance of school counselors in
providing educational guidance than students. Counselors significantly differed from
teachers in their perceptions toward the performance of school counselors in
providing educational guidance. Counselors have more favorable perceptions toward
the performance of school counselors in providing educational guidance than
teachers. Therefore, it can be concluded that counselors perceived that school
counselors more frequently performed their roles in providing educational guidance
compared to the perceptions of students and teachers. Similarly, leachers reported
that school counselors more frequently performed their roles in providing

educational guidance than as perceived by students.

There were 13 role statements that described the functions of school counselors in
providing educational guidance. The means and standard dewviations reported by
students, leachers, and counselors for each role statement is shown in Table 33. An

illustration of the level of performance of each role is presented in Figure 14.



Figure 14

The level of performance of each role in educational guidance
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Table 33

Means and standard deviations for students, teachers, and counselors in their

perceptions toward the performance of each role statement for educational guidance

Role statement

Student

Mean

SD

Teacher

Mean

SD

Counselor

Mean

SD

Counsclor meets with individual students
to discuss academic malters

Counselor helps individual students in
sclectmg courses or Murther training

Counsclor conducts a class size or large group
waorkshop for students (o help them develop
academic skills (c.g. time management skills,
study skills. 1est-taking skills)

Counselor provides a class siz¢ or large group
of students with educational information

Counsclor helps a class sizc or large group of
students to plan steps to take in furthering
their education

Counsclor administers to an individual or
aclass size or a large group of students
achievement tests (o asscss students”
achicvement level,

Counsclor administers to an individual or a class

size or a large group of students ability lests
Lo assess students™ ability level to pursuc
higher education

Counsclor cstablishes and maintains open lines

of communication with administrators, (cachers,

parents, and students concerning the academic
progress of students (e.g, dialogues, letters),

Counsclor designs and conducts an in-service
training program for Icachers.

. Counsclor conducts individual conferences
with children who are not achicving well in school

. Counsclor conducts follow-up studics of pupils
afer they have moved away or into higher grades.

. Counsclor makes classroom placement of

students with special abilities or needs.

to determine academic adjustments o school.

412

4.36

354

4.70

450

152

347

3.56

198

334

3.

393

. Counselor conducts follow-up checks of new students 3.59

1.29

1.25

1.49

1.22

116

1.52

1.51

1.41

1.5§

1.65

L.71

1.62

470

595

378

481

474

319

445

180

442

375

1.00

394

112

3.67

141

112

L.u9

L.61

1.71

1.36

1.40

1.28

145

.56

5.09

5.09

447

534

523

3.68

1719

485

280

522

432

4.60

417

72

70

1.24

78

16

1.53

1.47

1.22

1.10

97

1.15

.20
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Students perceived that school counselors often performed only 4 out of the 13 roles
of educational guidance, while they sometimes performed 8 roles. One of the 13
roles was never performed. Of the 13 roles, teachers reported that school counselors
always performed one role only, while they often performed 6 roles, sometimes
performed 5 roles, and rarely performed one. Counselors, on the other hand, felt that
schoo! counselors always performed 5 out of 13 roles, often performed S roles,
sometimes performed 2 roles, and rarely performed one. This indicates that the three
groups of respondents rated the performance of school counselors in providing
educational guidance for students from never performing the roles to always
performing the roles. This seems to give the general picture that school counselors
were nol performing their roles in providing educational guidance as much as they
were supposed to. This may be a reason why the role of school counselors was not

clearly understood by students, teachers, administrators, and other school personne!.

Looking at the mean scores reported by students, teachers, and counselors for each
role statement, counselors and teachers reported that school counselors always
helped students in selecting courses or further training (role no. 2), while students
viewed that school counselors often performed this role. Counselors perceived that
school counselors always met students to discuss academic matters (role no. 1);
provided students with educational information (role no. 4); and helped students to
plan steps to take in furthering their education (role no. 5), while teachers and
students felt that school counselors only often performed those functions. Counselors

also felt that school counselors always conducted individual conferences with



students who are not achieving well in school (role no. 9), while teachers reported
that school counselors only often did this function, and students believed that school

counselors only sometimes performed it.

In addition, counselors and teachers reported that school counselors often made
classraom placement of students with special abilities or needs (role no. 12) and
often established and maintained open lines of communication with administrators,
teachers, parents, and students conceming the academic progress of students through
dialogues and newsletter (role no. 8), while students felt that school counselors only

sometimes performed those two functions.

With regard to role statements nos. 3, 11, and 13, counselors perceived that school
counselors often performed these three roles, while teachers and students felt that
school counselors only sometimes performed them. The three roles were
conducting workshop for students to help them develop academic skills, such as
time management skills, study skills, and test-taking skills (role no. 3); conducting
follow-up studies of students after they have moved away or into higher grades (role
no. 11); and conducting follow-up checks of new students to determine their

academic adjustments to school (role no. 13).

All three groups of respondents reported that school counselors sometimes

administered achievement tests to assess students’ achievement level (role no. 6) and

also sometimes administered ability tests to assess students’ ability level to pursue
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higher education (role no. 7). Finally, counselors and teachers perceived that school
counselors rarely performed their role in conducting in-service training programs for
teachers (role no. 9), while students reported that school counselors never performed

this function.

Generally, the findings suggest that school counselors need to improve their
frequency in providing educational guidance. This is not only for students to benefit
from the school guidance programs but also for the benefit of the school counselors

to be accepted by students, teachers, and other school personnel.

2.3 Perceptions toward counselors’ performance in providing vocational
guidance

This section discusses the findings on the perceptions of students, teachers, and
counselors toward the performance of school counselors in providing vocational
guidance. Data presented in Table 24 indicate that the mean score of counselors is
generally higher than that of teachers and students. As can be seen, the mean score
for students is 3.15 (SD = .92), while for teachers it is 3.62 (SD = .96) and for
counselors it is 4.15 (SD = .61). This means that students and teachers perceived
that school counselors only sometimes performed their function in providing
vocational guidance, while counselors felt that school counselors often performed
this function. Therefore, it can be concluded that counselors, in general, have more
favorable perceptions toward the performance of counselors in providing vocational

guidance compared to students and teachers. This seems to give the general picture
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that students and 1eachers were still doubtful of what school counselors actually do
in providing vocational guidance. An illustration of the mean score for each group is
shown in Figure 13.

Figure 15

The mean scores for students, teachers, and counselors in their perceptions toward
the performance of school counselors in providing vocational guidance
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To find out whether there are any significant differences in the mean scores between
students, teachers, and counselors, ANOVA was employed. The independent
variables were the three groups of respondents, namely, students, teachers, and
counselors. The dependent variable was the perception toward the performance of
school counselors in providing vocational guidance. Tables 34 and 35 display the

summary of data and results of the analysis of variance undertaken.
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Table 34
Results of the one-way analysis of variance comparing the perceptions of students.
teachers, and counselors toward the performance of counselors in providing
vocational guidance

Source df Sum of Mean F Sig. p <03
Squares Square
Between groups 2 90.56 4528 36.03 .000 (sig.)
Within groups 708 372,12 .80
Total 710 662,68
Table 35

Differences between students, teachers, and counselors in their perceptions toward
the performance of counselors in providing vocational guidance

Group Mean  SD Students Teachers
Students 3.15 92

Teachers 362 96 *

Counselor 415 61 * *

Note : * denoles pairs of group significantly different at the .05 level using the
Scheffe procedure

The results of the one-way analysis of variance show that counselors, teachers, and

students were significantly different in their perceptions toward the performance of

schoo! counselors in providing vocational guidance (F - ratio = 56.03; p < .05). The

results of the Scheffe post hoc analysis (Table 35) reveal that significant differences

exist between the mean scores for teachers (mean = 3.62; SD = .96) and students

(mean = 3.15; SD = .92); and between counselors (mean = 4.15; SD = .6!) and

214



students (mean = 3.15; SD = .92). Similarly, there was a significant difference
between the mean score for counselors (mean = 4.15; SD = 61) and teachers (mean

3.62, SD = .96). These results indicate that teachers significantly differed from
students i their perceptions toward the performance of school counselors in
providing vocational puidance, which means that teachers reported that school
counselors more frequently provided vocational guidance than was reported by
students. Similarly, counselors significantly differed from students in their
perceptions toward the performance of school counselors in providing vocational
guidance. According to counselors, school counselors more frequently provided
vocational guidance, while students did not perceive so. The findings further reveal
that counselors significantly differed from teachers in their perceptions toward the
performance of school counselors in providing vocational guidance. Counselors
viewed the school counselors providing more vocational guidance, while teachers
did not perceive so. Therefore, it can be concluded that among the three groups of
respondents, counselors have more favorable perceptions toward the performance of
schoo! counselors in providing vocational guidance compared to students and
teachers. Counselors felt that school counselors more often performed their roles in
providing vocational guidance, while students and teachers viewed school

counselors performed this function only sometimes.

There were 9 role statements related to counselors’ functions in providing vocational
guidance. The means and standard deviations for each role statement is presented in
Table 36. A line graph illustrating the level of performance of each role in

vocational guidance is shown in Figure 16.
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Figure 16
The level of performance of each role in vocational guidance
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Table 36

Means and standard deviations of students’, teachers’, and counselors’ perceptions
toward the performance of school counselors in providing each role in
vocanonal guidance

Role statement

~ Student Teacher Counselor
Mean SD Mean SD Mean SD

1. Counselor meets with individual studems 355 143 416 126 482 84
1o discuss career information and/or to help
them in career planning

2. Counselor conducts a class size or large group 290 137 327 146 367 |12
workshop for students to help them de elop
resume writing, interview and job seeking skills.

3. Counselor assists student to seek emplosment 224 118 274 128 324 .05
{part-time or {ull-nme employment)

4. Counselor administers to an individual or 302 137 358 159 350 134
a class size or a large group of students
a career inventory 10 assess students’
career polential

5. Counselor consults with community agencies 2,14 143 3.00 138 367 120
(education department, social services
department) about job vacancies

6. Counselor plans acuvities (discussion, field trip) 3,12 150  2.99 1.34 349 114
to stimulate interest in the world of work

7. Counselor provides vocational informanon 3.84 143 440 1.20 5.01 90
to students wishing to explore career

8. Counselor helps students relate their abilmes 406 139 441 1.32 5.15 .80
to future career choices.

9. Counselor provides information on the 348 151 404 146 483 38

qualifications needed for jobs.
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Table 35 indicates that students perceived that school counselors often performed 1
out of the 9 roles. sometimes performed S roles, and rarely performed 3 roles. On the
other hand, teachers reported that school counselors often performed 4 roles, while
they sometimes performed 3 roles and rarely performed 2 roles. Finally, counselors

reported that school counselors always performed 2 out of 9 roles, often performed 2

roles and sometimes performed 5 roles.

Based on the mean scores for students, teachers, and counselors presented in Table
35, it can be scen that counselors reported that school counselors always helped
students relate their abilitics to future career choices (role no. 8), while teachers and
students felt that school counselors only often performed this function. Counselors
also reported that school counselors always performed their roles in providing
vocational information to students wishing to explore career (role no. 7), while
teachers perceived that school counselors often fulfilled this role and students felt

that school counselors only sometimes did it.

In addition, counselors and teacher perceived that school counselors often performed
their role in providing vocational guidance to students by meeting with students to
discuss career information and/or to help them in career planning (role no. 1), and
they often provided information on the qualifications needed for jobs (role no. 9).

Students felt that school counselors only sometimes performed these two functions.
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With regard to role stalement nos. 2 and 5, counselors and teachers reported that
school counselors sometimes performed these two roles, while students felt that the
two roles were rarely performed. The two roles were conducting workshop for
students to help them develop resume writing, interview and job seeking skills (role
no. 2) and consulting with community agencies (education department and social

service department) about job vacancies (role no. 5).

Data presented in Table 35 also indicate that all three groups of respondents felt that
school counselors sometimes administered a career inventory 10 assess students’
career potential (role no. 4). Students and counselors felt that school counselors
sometimes planned activities (discussion or field trip) to stimulate interest in the
world of work (role no. 6), while teachers felt that school counselors rarely

performed this function,

Students and teachers reported that schoel counselors rarely assisl_ed students to seek
either part-time or ful)-time employment (role no. 3), while counselors perceived that
school counselors sometimes performed this role. One possible explanation perhaps
was the economic crisis in Indonesia which caused many people to lose their jobs as

well as reduced job opportunities for students.
From the above discussion, it is obvious that students, teachers, and counselors

significantly differed in their perceptions toward the performance of school

counselors in providing the three functions, namely, personal, educational, and
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vocational puidance. Counselors felt that school counselors more frequently
performed the three roles compared to the perceplions of teachers and students. In
other words, counselors rated the performance of school counselors in providing the
three functions at a higher level compared to the teachers and students. Therefore, it
can be inferred that students and teachers identified the school counselor as the one
who assists them in personal puidance and educational guidance but not in
vocational guidance. In order for the school counselors to be recognized as  helpers

in vocational guidance, they need to provide more services in this area.

3. Relationships between the perceptions of students, teachers, and counselors
toward the importance of counselors’ role and the performance of school
counselors

This section is to answer research question 9. Are there any relationships between
the perceptions of students, teachers, and counselors toward the importance and
performance of the school counselor’s role? Table 37 below shows the correlation
coefficient of the perceptions of students, teachers, and counselors toward the

importance of the counselor’s role and the performance of school counselors in

providing personal, educational, and vocational guidance,
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Table 37
Correlation of the perceptions of students, teachers, and counselors toward the
importance of the counselor’s role and the performance of school counselors
(N=T11)

Performance of Importance of the counselor’s role

counselors’ role | Personal guidance | Educational guidance | Vocational
‘ ! guidance

Personal r=.50%* = ' :
guidance

'
=
L]
wn
L]
-
-
'

Educational
guidance

Vocational i . - r= 3
guidance

Note: ** Correlation is significant at the 0.01 level (2-tailed)

Table 37 shows a significant relationship between the perceptions of students,
teachers, and counselors toward the importance of the counselor’s role and the
performance of school counselors in providing personal, educational, and vocational
guidance. As can be seen, the correlation coefficient between the perceptions of
students, teachers, and counselors toward the importance of the counselor’s role and
the performance of counselors’ roles in providing personal guidance is r = .50, p<
.01, while in educational guidance it 1s r = .50; p< .01, and in vocational guidance it
is £ = 31; p< .01. This shows that there is a positive relationship between the two
variables, which means that the higher the perception toward the importance of the
counselor’s role, the higher the perception toward the performance of school

counselors.
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4. Comparison between the perceptions of students, teachers, and counselors
from different regions toward the importance of the counselor's role and the
performance of school counselors (research questions 10 and 11)

This section deals with research questions 10 and 11

Is there a significant difference between the perceptions of students, teachers, and
counselors from different regions toward the importance of school the counselor’s
role?

Is there a significant difference between the perceplions of students, teachers, and
counselors from different regions toward the performance of school counseiors?
Table 38 below shows the means and standard deviations for students, teachers, and
counselors from the four regions (Subaya, Malang, Madiun, and Jember) in their
perceptions toward the importance of the school counselor’s role in providing the

three functions.

Table 38
Means and standard deviations for students, teachers, and counselors from different
regions in their perceptions foward the importance of the counselor’s role

Role Region
Surabaya Malang Madiun Jember
Mean SD Mean SD Mean SD Mean SD

Personal guidance 405 49 404 47 404 51 3% 53
Educational guidance 4.01 .57 398 64 394 58 394 62

Vocational guidance 389 66 380 67 378 .70 385 .67
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Data presented in Table 38 indicate that students, teachers, and counselors from the
four regions, in general, have favorable perceptions toward the importance of the
counselor’s role in providing personal, educational, and vocational guidance. The
mean scores reported by respondents in the four regions ranged from 3.78 (SD =.70)
10 4.05 (SD = 49), which means that students, teachers, and counselors in Surabaya,
Malang, Madiun, and Jember perceived that the role of school counselors in
providing the three functions is either important or very important. This favorable
perception suggests that students, teachers, and counselors felt that it is the
responsibility of school counselors to provide personal, educational, and vocational
guidance to students. A further analvsis on the differences in the mean scores from

the fFour regions is given in the following section.

As presented in Table 38, the respondents from the four regions positively perceived
the importance of the counselor’s role in providing personal guidance. The mean
scores for respondents from Surabaya, Malang, and Madiun are similar, but slightly
higher than the mean scores for the respondents from Jember. As can be seen, the
mean score for Surabaya is 4.05 (SD = .49), while for Malang it is 4.04 (SD = 47),
Madiun 4.04 (SD = .51), and Jember 3.96 (SD .53). This indicates that respondents
in Surabaya, Malang, and Madiun perceived the role of counselors in providing
personal guidance as very important, while respondents in Jember felt that it was
important for school counselors to provide personal guidance to students. The
favorable perceptions held by the respondents in the four regions suggests that

students, teachers, and counselors from the four regions felt that school counselors
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should provide personal guidance to students to help them maximize their personal
growth. The mean score for each group is shown in Figure 17.

Figure 7
The mean scores for the perceptions of students, teachers, and counselors from the
four regions toward the importance of the counselor’s role in providing
personal guidance
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The differences in the mean scores between the respondents in the four regions were

analyzed using ANOVA. Table 39 displays the summary of data and results of the

analysis of variance.
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Table 39
Results of the one-way analysis of variance comparing the perceptions of students,
teachers, and counselors from the four regions toward the importance of the
counselor’s role in providing personal guidance

Source df Sum of Mean F Sig. p<.05
Squares Square

Between groups 3 86 28 1.13 33 (ns.)

Within groups 707 180.07 25

Total 710 180.93

The results of analysis show no significant differences between the perceptions of
students, teachers. and counselors from the four regions (F - rato = 1.13; p > .05).
The findings show that students, teachers, and counselors in Surabaya, Malang,
Madiun, and Jember have similar perceptions toward the importance of the
counselor’s role in providing personal guidance. It can be concluded that all the
respondents in the four regions have similar perceptions toward the importance of

the counselor’s role in providing personal guidance.

Data presented in Table 38 also reveal that the respondents from the four regions
positively perceived the importance of the counselor’s role in providing educational
guidance. The mean score for Surabava is slightly higher than the mean scores for
Malang, Madiun, and Jember. As can be seen, the mean score for Surabaya is 4.01
(SD = .57), while the mean score for Malang is 3.98 (SD = .64), Madiun 3.94 (SD =

58), and Jember 3.94 (SD .62). This indicates that respondents in Surabaya
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perceived that the counselor’s role in providing educational guidance is very
important, while respondents in Malang, Madiun, and Jember felt that it is only
important for school counselors to provide educational guidance to students. The
favorable perceptions of respondents from the four regions indicate that they felt one
of the main tasks of school counselors is to provide educational guidance to students.
The mean score for each group is shown in Figure 18.
Figure 18
The mean score for the perceptions of students, teachers, and counselors from the

four regions toward the imporntance of the counselor’s role in providing
educational guidance
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ANOVA was employed to determine whether the differences in the mean scores
between the respondents from the four regions are significant. Table 40 displays the

summary of data and results of the analysis of variance.
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Table 40
Results of the one-way analysis of vanance comparing the perceptions of students,
teachers, and counselors from the four regions toward the importance of the
counselor’s role in providing educational guidance

Source dr Sum of Mean F Sig. p<.05
Squares Square

Between groups 3 .63 21 A7 .63 (ns.)

Within groups 707 261.63 37

Total 710 262.27

As presented in Table 40, the results of the analysis show no significant differences
between the perceptions of students, teachers, and counselors from the four regions
toward the importance of the school counselor’s role in providing educational
guidance (F - ratio = .57, p > .05). These findings show thal students, teachers, and
counselors in Surabaya, Malang, Madiun, and Jember have similar perceptions
toward the importance of the counselor’s role in providing educational guidance.
They believed that providing educational guidance is either an important or a very
important function of school counselors. Therefore it can be concluded that there are
no significant differences in the perceptions of respondents from the four regions

toward the importance of the counselor’s role in providing educational guidance.

In addition, data presented in Table 38 reveal that the respondents from the four

regions positively perceived the importance of the counselor’s role in providing

vocational guidance. The mean score for respondents in Surabaya is slightly higher
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than that of the respondents’ in Malang, Madiun, and Jember. As can be scen, the
mean score for Surabaya s 3.89 (SD = .66), while the mean score for Malang is 3.80
(SD = .67), Madiun 3.78 (SD = 701, and Jember 3.85 (SD .67). This indicates that
respondents in the four regions perceived the counselor’s role i providing
vocational guidance as important. This shows that the respondents from the four
regions have favorable perceptions toward the importance of the counselor’s role in
providing vocational guidance. The mean score for each group is shown in Figure
19
Figure 19

The mean score for the perception of students, teachers, and counselors from the four
regions toward the importance of counselor’s role in providing vocational guidance
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ANOVA was again employed to determine whether the differences in the mean
scores between the respondents in the four regions are significant. Table 41 displays
the summary of data and results of the analysis of variance.
Table 41
Results of the one-way analysis of vanance comparing the perceptions of students,

teachers, and counselors from the four regions toward the importance of the
counselor’s role in providing vocational guidance

Source S ~ Sumof Mean F Sig. p<.05
Squares Square
Between groups 3 1.23 41 88 44 (n.s)
Within groups 707 325.85 46
Total 710 327.08

The results of the analysis show no significant differences between the perceptions
of students, teachers, and counselors from the four regions toward the importance of
the school counselor’s role in providing vocational guidance (£ - ratio = .88, p >
05). Students, teachers, and counselors from Surabaya, Malang, Madiun, and
Jember have similar perceptions toward the importance of the counselor’s role in
providing vocational guidance. They believed that providing vocational guidance is
an important role of school counselors. It can be concluded that all respondents from
the four regions were not different in their perceptions toward the importance of the

counselor’s role in providing vocational guidance.
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From the above discussion, it is obvious that students, teachers, and counselors from
the four regions (Surabaya, Malang. Madiun, and Jember) did not differ in their
perceptions toward the importance of the school counselor’s role in providing the
three functions: personal guidance, educational guidance, and vocational guidance.
Therefore, it can be concluded that there werc no significant differences in the
perceptions of students, teachers, and counselors from the four regions toward the
importance of the counselor’s role in providing personal, educational, and vocational

guidance to students.

The following section discusses the differences between the perceptions of students,
teachers, and counselors from the four regions toward the performance of school
counselors. Table 42 presents the means and standard deviations of the perceptions
of students, teachers, and counselors from the four regions toward the performance
of the counselor’s role in providing personal, educational, and vocational guidance.

Table 42
Means and standard deviations for students, teachers, and counselors from different
regions in their perception toward the performance of counselors
Role - Region
Surabaya Malang Madiun Jember
Mean SD Mean SD  Mean SD  Mean SD

Personal guidance 411 I8 406 78 407 .70 406 .90
Educational guidance  4.00 87 3.94 91 387 92 39 .90

Vocational guidance  3.53 95 335 100 342 92 342 97
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Data in Table 42 indicate that all the groups of respondents from the four regions
have mean scores above 4 for personal guidance, which means that students,
teachers, and counselors in those regions perceived that school counselors often
performed (heir roles in providing personal guidance. As for educational guidance,
the mean score for the respondents in Surabaya is 4.00 (SD = 87), while the mean
scores for Malang is 3.94 (SD = 91), Madiun 3.87 (SD = .92), and Jember 3.96 (SD
= 90). This indicates that students, teachers, and counselors in Surabaya perceived
that schoot counselors often performed their roles in providing educational guidance,
while the respondents in the other three regions (Malang, Madiun, and Jember)
reported that school counselors only sometimes performed this function. The mean
scores for the perceptions of students, teachers, and counselors from the four regions
toward the performance of vocational guidance ranged from 3.35 (SD = 1.00) to 3.53
(SD = 95), which means that respondents in all four regions perceived that school
counselors sometimes performed their roles in providing vocationat guidance. These
findings, in general, indicate that students, teachers, and counselors in the four
regions pesceived that school counselors either sometimes or often performed the
roles. A further analysis on the differences in the scores was done and presented in

the following section.

As presented in Table 42, the mean score for respondents in Surabaya is stightly
higher than those of respondents in the other three regions. As can be seen, the
mean score for respondents in Surabaya is 4.11 (SD = .78), while the mean scores

for Malang, is 4.06 (SD = .78), Madiun 4.07 (SD = .70), and Jember 406 (SD = .90).
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This indicates that all the respondents in the four regions  perceived that school
counselors often performed their roles in providing personal guidance for students.
This shows that the respondents i the four regions have favorable perceptions
toward the performance of the counselor’s role in providing personal guidance. The
mean score for each group is shown n Figure 20.

Figure 20

The mean scores for the perceptions of students, teachers, and counselors from the
four regions toward the performance of counselors in providing personal guidance
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ANOVA was employed to determine whether the differences in the mean scores
between the respondents from the four regions are significant. Table 43 displays the

summary of data and results of the one-way analysis of variance.
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Table 43
Results of the one-way analysis of variance comparing the perceptions of students.
teachers, and counselors from the four regions toward the counselors’
performance 1n providing personal guidance

Source o  Sumof " Mean ”Sig-.pf:_(}i
Squares Square

Between groups 3 34 A4 A7 91 (ns.)

Within groups 707 430.69 03

Total 710 451.03

As presented in Table 43, the resulls of the analysis show no significant differences
between the perceptions of students. teachers, and counselors from the four regions
toward the counselors’ performance providing personal guidance (F - ratio = .17:
p > .05). The findings show that students, teachers, and counselors in Surabaya.
Malang, Madiun, and Jember have similar perceptions toward the counselors’
performance i providing personal guidance, which means that they believed that
school counselors often provided personal guidance for students. Thus, it can be
inferred that there were no significant differences between the perceptions of
students, teachers, and counselors from the four regions as all of them perceived that

school counselors often provided personal guidance to students.

Data presented in Table 42 indicate that the mean score for respondents in Surabaya

is slightly higher than those of respondents’ in Malang and Jember, and even much

higher than that of respondents’ in Madiun. As can be seen, the mean score  for
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Surabaya is 4 00 (SD = .87), Malang 3.94 (SD = 91), Madiun 3.87 (SD = .92), and
Jember 3.96 (SD .90). This indicates that the respondents in Surabaya perceived that
school counselors often performed their roles in providing educational guidance for
students, while the respondents in the other three regions reported that school
counselors only sometimes provided educational guidance. This shows that the
respondents in Surabaya have a more favorable perception toward the counselors’
performance in providing educational guidance compared to the perceptions of
respondents from Malang, Madiun, and Jember. The mean score for cach group is
shown in Figure 21.
Figure 21
‘The mean scores for the perceptions of students, teachers, and counselors from the

four regions toward the performance of counselors in providing
educational guidance
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ANOVA was employed to determine whether the differences i the mean scores
between the respondents in the four regions are statistically significant. Table 44

displays the summary of data and results of the analysis.

Table 44
Results of the one-way analysis of variance comparing the perceptions of students,
teachers. and counselors from the four regions toward the counselors’
performance in providing educational guidance

Source df Sum of Mean F Sig. p<.05
Squares Square

Between groups 3 1.51 50 61 60 (ns.)

Within groups 707 378.68 81

Total 710 580.19

The results of analysis of variance show no significant differences between the
perceptions of students, teachers, and counselors from the four regions toward the
counselors’ performance in providing educational guidance (F - ratio = .61; p >
05). These findings show that students, teachers, and counselors in Surabaya,
Malang, Madiun, and Jember have similar perceptions toward the counselors’
performance in providing educational guidance. Therefore, it can be concluded that
all the respondents from the four regions have similar perceptions toward the

counselors’ performance in providing educational guidance.
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As presented in Table 42, the mean score for respondents in Surabaya is slightly
higher than those of the respondents” in Malang, Madiun and Jember. As can be
seen, the mean score for Surabaya 1s 3.53 (SD = .95), while the mean scores for
Malang is 3.35 (SD = 1.00), Madiun 3.42 (SD = 92), and Jember 3.42 (SD = 97).
Since the mean scores for all the respondents in the four regions are above 3, this
indicates that thev perceived school counselors as only sometimes providing
vocational guidance for students. These findings reveal that students, teachers, and
counselors from the four regions have similar perceptions toward counselors’
performance in providing vocational guidance. The mean score for Eabh group is
shown in Figure 22.
Figure 22
The mean scores for the perceptions of students, teachers, and counselors from the

four regions toward the performance of counselors in providing
vocational guidance
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To determine whether the differences in the mean scores between the respondents n
the four regions are statistically significant, ANOVA was employed. Table 45
displays the summary of data and results of the analysis.

Table 45
Results of the one-way analysis of variance comparing the perceptions of students,
teachers, and counselors from the four regions toward the counselors’
performance in providing vocational guidance

Source df Sum of Mean F Sig. p<.03 _
Squares Square

Between groups 3 188 96 1.03 37 (ns.)

Within groups 707 6359.80 93

Total 710 662.68

As presented in Table 45, the results of analysis of variance show no significant
differences between the perceptions of students, teachers, and counselors from the
four regions toward the counselors’ performance in providing vocational guidance (E
~ ratio = 1.03; p > .05). These findings show that students, teachers, and counselors
in Surabaya, Malang, Madiun, and Jember have similar perceptions toward the
counselors’ performance in providing educational guidance. They perceived that
school counselors only sometimes provided vocational guidance to students.
Therefore, it can be concluded that students, teachers, and counselors in the four
regions found the performance of school counselors in providing vocational

guidance lacking.
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5, Comparison between the perceptions of students, teachers, and counselors
from urban and rural locations toward the importance of the counselor’s role
and the performance of school counselors (research question 12 and 13)

This section answers research questions 12 and 13:
Is there a significant difference between the pereeptions of students, teachers, and
counselors from urban and rural locations toward the importance of the school
counselor’s role?
Is there a significant difference between the perceptions of students, teachers, and
counselors from urban and rural location toward the performance of school
counselors?
Table 46 shows the means and standard deviations for students, teachers, and
counselors from urban and rural locations in their perceptions toward the importance
of the school counselor’s role in providing personal, educational, and vocational
guidance.

Table 46

Means and standard deviations for students, teachers, and counselors from urban and
rural locations in their perceptions toward the importance of the counselor’s role

Role Location
Urban (n = 354) Rural (n = 357)
Mean SD Mean SD
Personal guidance 4.00 52 4.05 48
Educational guidance 391 .60 4.03 60
Vocational guidance 3.79 70 3.87 65
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Data presented i Table 46 indicate that students, teachers, and counselors from
urban and rural locations, in general, have favorable perceptions toward the
importance of the counselor’s role in providing personal, educational, and vocational
guidance for students. As can be seen, the mean scores for all the three roles as
reported by the respondents from the urban and rural locations ranged from 3.79 (5D
= 70 10 4.05 (SD = 48), which means that students, teachers, and counselors from
the two areas perceived that the role of school counselors in providing the three
functions is either important or very important. Further analyses on the differences in

the mean score were done and presented in the following section.

As presented in Table 46, all respondents positively perceived the importance of the
counselor’s role in providing personal guidance. The mean score for respondents
from the rural location is slightly higher than that of respondents from the urban
location. As can be seen, the mean score for respondents from the urban location 1s
4,00 (SD =.52), while the mean score for those from the rural location is 4.05 (SD =
48). This means that the respondents from the two areas perceived that the role of
school counselors in providing personal guidance as very important. This shows that
the respondents from urban and rural locations have favorable perceptions toward
the importance of the school counselor’s role in providing personal guidance. The

mean score for each group is shown in Figure 23.
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Figure 23
The mean scores for the perceptions of respondents from urban and rural areas
toward the importance of the counselor’s role in providing personal guidance
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To determine whether the difference in the mean scores between the respondents
from the urban and rural locations is significant, a t-test analysis was conducted. The
independent variable was location. The dependent variable was the perception
toward the importance  of the school counselor’s role in providing personal
guidance. Table 47 displays the summary of data and the results of the t-test

undertaken.

240



_ Table 47
Result of the t-test comparing the perceptions of respondents from urban and rural
areas loward the importance of the counselor’s role in providing personal guidance

IN=T11)
L.ocation n Mean SD t p<.05
Urban 354 4.00 52 -1.49 A3 (ns)
Rural 1517 405 A8

The result of the t-test analysis shows no significant differences between the mean
scores of urban and rural students, teachers, and counselors (= -1.49; p > .05). This
shows that the perceptions of respondents from the urban location were not
significantly difterent from that of the respondents’ from the rural location. It can be
concluded that there is a general congruence between the opinions of students,
teachers, and counselors from both locations regarding the importance of the
counselor’s role n providing personal guidance, as all of them viewed it as a very

important function

Data presented m Table 46 also indicate that respondents positively perceived the
importance of the counselor’s role in providing educational guidance. The mean
score for respondents from rural areas is slightly higher than that of the respondents
from the urban location. As can be seen, the mean score for the respondents from the

urban location is 391 (SD = .60), while for the respondents from the rural location it
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1s 4 03 (SD = .60). Respondents from the urban areas perceived the counselor’s role
in providing educational guidance as only important, while those from the rural
location viewed it as a very important function. The mean score for each group 1s
shown in Figure 24.

Figure 24

The mean scores for the perceptions of respondents from urban and rural areas
toward the imponance of the counselor's role in providing educational guidance
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To determine whether the difference in the mean scores between the respondents
from the urban and rural locations is significant, a t-test analysis was conducted.

Table 48 displays the summary of daia and the resulls of the t-test undertaken.
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Table 48
Results of t-test comparing the perceptions of respondents from urban and raral areas
toward the importance of the counselor’s role in providing educational guidance

(N=T11)
Location n Mean SD 1 p< .03
Urban 354 391 60 -2.64 00 (sig)
Rural 357 403 60

As presented in Table 48, the result of the t-lest analysis shows a significant
difference between the mean scores of students, teachers, and counselors from the
urban and rural locations (1 = -2.64; p < .05). This shows that the perceptions of
respondents from the urban location were different from that of the respondents from
rural location. The respondents from the rural location have a more favorable
perceplion toward the importance of the counselor’s role in providing educational
guidance compared 1o the perception of the respondents from the urban location.
Therefore, it can be concluded that there was a significant difference between the
perceptions of urban and rural respondents toward the importance of providing
educational guidance. The respondents from the rural location placed more
importance on educational guidance than respondents in the urban location as the
former viewed this function to be very important, while the latter perceived it as only

an important role.
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As presented in Table 46, the mean score for respondents from the rural location is
shightly higher than that of respondents from the urban location regarding their
perception toward the importance of the counselor’s role in providing vocational
guidance. The mean score for respondents from the urban location 15 3.79 (SD =
70), while the mean score for those from the rural location is 3.87 (SD = .05). This
means that the respondents from the urban and rural locations perceived the role of
school counselors in providing vocatonal guidance as important. This shows that the
respondents in urban and rural locations have favorable perceptions toward the
importance of the school counselor’s role in providing personal guidance. The mean
score for each group is shown in Figure 25.
Fipure 25

I'he mean scores for the perceptions of respondents from urban and rural areas
toward the importance of the counselor’s role in providing vocational guidance
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To see whether the difference in the mean scores between the respondents from
urban and rural location is significant, a t-test analysis was conducted. Table 49
displays the summary of data and the results of the t-test undertaken.

Table 49

Result of t-test comparing the perceptions of respondents from urban and rural areas
toward the importance of the counselor’s role in providing vocational guidance

(N=T11)
Location n Mean SD t p<.05
Urban 354 3.79 0 -1.70 09 (ns)
Rural 157 387 65

The results of the analysis indicate no significant difference between the mean scores
of urban and rural students, teachers, and counselors in their perceptions toward the
importance of the school counselor’s role in providing vocational guidance (t = -
1.70; p > .05). This means that the two groups of respondents have similar
perceptions toward the importance of the counselor’s role in providing vocational

guidance.

In the following section, the differences between the perceptions of students,
teachers, and counselors from the urban and rural locations toward the performance
of school counselors are analyzed. Table 50 presents the means and standard

deviations for students, teachers, and counselors from the two locations regarding
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their perceptions toward the performance of counselors in providing personal,
educational, and vocational guidance.
Table 50

Means and standard deviations for students, teachers, and counselors from urban and
rural location m their perceptions toward the performance of counselors

Role Location
Urban (n = 354) Rural (n = 357)
Mean SD Mean SD
Personal guidance ~ 4.07 8l 4.08 o
Educational gmdance 391 90 308 90
Vocational guidance 3.39 95 347 97

Students, tedchers. and counselors from urban and rural locations have similar mean
scores. The mean scores for the urban respondents is 4.07 (SD = .81), while for the
rural respondents it 1s 4.08 (SD = 77). This means that respondents from the two
locations perceived that school counselors often provided personal guidance to
students. As for educational guidance, the mean score for the urban respondents 1s
3.91 (SD = .90), while for the rural respondents it is 3.98 (SD = .90), which means
that the respondents from urban and rural areas reported that school counselors only
sometimes performed their roles in providing educational guidance. Similarly, the
mean score for the urban respondents is 3.39 (SD = .95), while for the rural
respondents it is 347 (SD = 97) regarding their perceptions toward the performance

of vocational guidance. This shows that urban and rural respondents believed that
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school counselors only sometimes provided vocational guidance to students.
Analyses on the differences in the mean scores for respondents from urban and rural

areas are shown 1n the following section.

As presented in Table 50, respondents from the urban and rural locations have
similar mean scores in their perceptions toward the performance of counselors in
providing personal guidance. As shown, the mean score for respondents from the
urban location is 4.07 (SD = .81), while the mean score for respondents from the
rural location is 4.08 (SD = .77). This means that respondents from the two locations
perceived (hat school counselors often provided personal guidance to students.
Respondents from the urban and rural locations have favorable perceptions toward
the performance of school counselors in providing personal guidance. The mean

score for each group is shown in Figure 26.
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Figure 26
The mean scores for the perception of respondents from urban and rural areas toward
the performance of counselors in providing personal guidance
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To determine whether the difference in the mean scores is significant, a t-lest was
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conducted. Table 31 displays the summary of data and the results of the -test
undertaken.
Table 51

Results of t-test comparing the perceptions of respondents from urban and rural areas
toward the performance of counselors  in providing personal guidance

(N=T11)
Location n Mean SD l p<.05
Urban 354 407 8l =20 84 (ns.)
Rural 357 4.08 117
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The results of the t-test analysis show no significant difference between the mean
scores of urban and rural students, teachers, and counselors in their perceptions
toward the performance of school counselors in providing personal guidance (t = -
20; p > .05). This means that the perception of respondents from the urban location
was not significantly different from that of the respondents’ from the rural location.
The two groups of respondents have similar perceptions toward the performance of

counselors in providing personal guidance.

Data presented in Table 50 indicate that the mean score for respondents from the
rural location 1s slightly higher than that of respondents from the urban location
regarding their perception toward the performance of school counselors i providing
educational puidance. The mean score for respondents from the urban location is
3.91 (SD = .90), while for respondents from the rural location is 3.98 (SD = .90).
This means that respondents from the two locations perceived that school counselors
only sometimes provided educational guidance to students. This seems to give the
general picture that school counselors were not performing their role in providing
educational guidance as much as they were required, according to these respondents.

The mean score for each group is shown in Figure 27.
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Figure 27
The mean scores for the perceptions of respondents from urban and rural areas
toward the performance of counselors in providing educational guidance

400

398

39

394 9

Urban Rural

To see if the difference in the mean scores between the respondents from the urban
and rural locations 1s significant, a t-test analysis was conducted. Table 52 displays
the summary of data and the results of the t-test undertaken.

Table 52

Results of t-test comparing the perceptions of respondents from urban and rural areas
toward the performance of counselors in providing educational guidance

(N=711)
Location n Mean SD L p<.05
Urban 354 3.91 90 -1.03 30 (ns)
Rural 3517 398 90
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As presented in Table 52, the results of the analysis show no significant difference
between the mean scores of students, teachers, and counselors from the urban and
rural locations regarding their perceptions toward the performance of school
counselors in providing educational guidance (L =-1.03; p > .05). This shows that
the perception of respondents from the urban location was not significantly different
from that of the respondents’ from the rural location. Respondents from the two
locations have similar  perceptions toward the performance of counselors in
providing educational guidance. Therefore, it can be concluded that there was no
significant difference between the pereeptions of students, teachers, and counselors

from the two locations.

As presented in Table 50, the mean score for respondents from the rural location is
slightly higher than that of respondents’ from the urban area regarding their
perception toward the performance of counselors in providing vocational guidance.
The mean score for respondents from the urban location is 3.39 (SD = .95), while for
respondents from the rural location it is 3.47 (SD = .97), which means that the
respondents from the two locations perceived that school counselors only sometimes
performed their roles in providing vocational guidance. This shows that the
respondents from both locations reported that school counselors were not effectively
performing their roles in providing vocational guidance to students. The mean score

for each group is shown in Figure 28.
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Figure 28
The mean scores for the perceptions of respondents from urban and rural areas
toward the performance of counselors in providing vocational guidance
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To determine whether the difference in the mean scores between the respondents
from the urban and rural focations is significant, a t-test analysis was conducted
Table 53 displays the summary of data and the results of the t-test undertaken.

Table 53

Results of t-test comparing the perceptions of respondents from urban and rural areas
toward the performance of counselors  in providing vocational guidance

(N=1711)
Location n Mean SD { p<.05
Urban 354 3.39 95 -98 32 (ns)
Rural 357 347 97
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The results of the analysis show no significant difference between the mean scores
of urban and rural students, teachers, and counselors in their perceptions toward the
performance of school counselors in providing vocational guidance (t = -98, p >
05). This shows that the perception of respondents from the urban location was not
significantly different from that of the respondents’ from the rural location.
Therefore, it can be concluded that there was no significant difference between the
perceptions of students, teachers, and counselors from both locations toward the
performance of school counselors in providing vocational guidance 10 students, as

they felt that school counselors only sometimes provided this service to students.
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6. Comparison between the perceptions of male and female students, teachers,
and counselors toward the importance of the counselor's role and the
performance of school counselors (research questions 14 and 15)
This section answers research questions 14 and 15
Is there a significant difference between the perceptions of male and female students,
teachers, and counselors toward the importance of school counselor’s role?
Is there a significant difference between the perceptions of male and female students,
teachers, and counselors toward the performance of school counselors?
Table 54 shows the means and standard deviations for male and female students,
teachers, and counselors in their perceptions toward the importance of the school
counselor’s role tn providing personal, educational, and vocational guidance.

Table 54

Means and standard deviations for male and female students, teachers, and
counselors in their perceptions toward the importance of the counselor’s role

Role Gender
Male (n =347) Female (n = 364)
Mean SD Mean sSD
Personal gnidance 4.00 52 4.05 A8
Educational guidance 393 0l 4.00 60
Vocational guidance 3.82 68 3.83 66
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Male and female students, teachers, and counselors, in general, have favorable
perceptions toward the importance of the counselor’s role in providing personal,
educational, and vocational guidance for students. The mean scores for all the three
roles as reported by male and female respondents ranged from 3.82 (SD = .68) to
4.05 (SD = .48). This means that students, teachers, and counselors, regardless of
their gender perceived that the role of school counselors in providing the three roles
and functions as either important or very important. Further analyses on the

differences in the mean scores were done and presented in the following section.

As presented in Table 54, students, teachers, and counselors positively perceived the
importance of counselor’s role in providing personal guidance. The mean score for
female respondents is slightly higher than that of male respondents. The mean score
for the male respondents is 4.00 (SD = .52), while for the female respondents is 4.05
(SD = 48). This shows that both male and female respondents perceived the role of
school counselors in providing personal guidance as very important. This shows that
both male and female respondents have favorable perceptions toward the importance
of the school counselor's role in providing personal guidance. The mean score tor

each group is shown in Figure 29.
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Figure 29

The mean scores for the perceptions of male and female respondents toward the
importance of the counselor’s role in providing personal guidance
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To determine whether the difference in the mean scores between the male and

female respondents is significant, a t-test analysis was conducted. Table 55 displays

the summary of the results of the t-test undertaken.

Table 55

Results of t-test comparing the perceptions of male and female respondents toward
the importance of the counselor’s role in providing personal guidance

(N=T711)
Gender n Mean SD t p<.05
Male 347 4.00 52 -1.26 20 (n.s.)
Female 364 4.05 A8
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The results of the analysis show no significant difference between the mean scores
of male and female students, teachers, and counselors in their perceptions toward the
importance of the school counselor’s role in providing personal guidance (t=-1.26;
p > .05). This shows that the perception of male respondents was not significamly
different from that of the female respondents, which means that the two groups of
respondents have similar perceptions toward the imporiance of the counselor’s role

in providing personal guidance.

Data presented in Table 54 also indicate that respondents positively perceived the
importance of the counselor’s role in providing educational guidance. The mean
score for female respondents is siightly higher than that of male respondents. As can
be seen, the mean score for male respondents is 3.93 (SD = .61), while for female
respondents it is 4.00 (SD = .60). This means that male respondents perceived that
the counselor’s role in providing educational guidance as important, while female
respondents viewed it as very important. The mean score for each group is shown in

Figure 30,
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Figure 30
The mean score for the perceptions of male and female respondents toward the
importance of the counselor’s role in providing educational guidance
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To see whether the difference in the mean scores between male and female
respondents is significant, a t-test analysis was conducted. Table 56 displays the
summary of data and the results of the t-test undertaken.

Table 56

Results of t-test comparing the perceptions of male and female respondents toward
{he importance of the counselor’s role in providing educational guidance

(N=TI1)
Gender n Mean SD 1 p<.05
Male 347 393 61 -1.56 A1 (ns.)
Female 364 4.00 .60
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The results of the analysis show no significant difference between the mean scores of
male and female students, teachers, and counselors in their perception toward the
importance of the school counselor’s role in providing educational guidance (t= -
1.56; p >.05). This shows that the two groups of respondents  have similar
perceptions toward the importance of the counselor’s role in providing educational

guidance.

As presented in Table 54, students, teachers, and counselors have almost similar
mean scores in their perceptions toward the importance of the counselor’s tole in
providing vocational guidance. As can be seen, the mean score for male respondents
is 3.82 (SD = .68), while for female respondents is 3.83 (SD = .66). This means that
the two groups of respondents perceived the role of school counselors in providing
vocational guidance as important. The two groups of respondents have favorable
perceptions toward the importance of the school counselor’s role in providing

personal guidance. The mean score for each group is shown in Figure 31.
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Figure 31
The mean scores for the perceptions of male and female respondents toward the
importance of the counselor’s role in providing vocational guidance
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To see whether the difference in the mean scores between male and female
respondents is significant, a t-test analysis was conducted. Table 57 displays the
summary of data and the results of the t-test undertaken.

Table 57

Results of (-test comparing the perceptions of male and female respondents toward
the importance of the counselor’s role in providing vocational guidance

(N=T11)
Gender n Mean SD t p<.05
Male 347 382 .68 =14 88(n.s.)
Female 364 383 .66
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The results of the analysis show no significant difference between the mean scores
of male and female students, teachers, and counselors in their perception toward the
importance of school the counselor’s role in providing vocational guidance (L=-.14;
p > .05). The two groups of respondents have similar perceptions toward the

importance of the counselor’s role in providing vocational guidance.

In the following section, the difference between the perceptions of male and female
students, teachers. and counselors toward the performance of school counselors is
analyzed. Table 58 presents the means and standard deviations of the perceptions of
male and female respondents toward the performance of counselors in providing
personal, educational, and vocational guidance.

Table 58

Means and standard deviations for the perceptions of male and female students,
teachers, and counselors toward the performance of counselors

Role Gender
Male (n = 347) Female (n = 364)
Mean SD Mean SD
Personal guidance 3.99 17 4.16 81
Educational guidance 383 87 4.05 91
Vocational guidance 341 97 345 96
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Data presented in Table 58 indicate that the mean score for female respondents in
their perceptions toward the performance of counselors in providing personal and
educational guidance is much higher than that of male respondents’. The mean
scores for male respondents is 3.99 (SD = .77), while for female respondents is 4.16
(SD = 81). This means that male respondents perceived that school counselors
sometimes provided personal guidance to students, while female respondents felt
that school counselors often performed their roles in providing personal guidance.
As for educational guidance, the mean score for male respondents 1s 3.83 (SD = 87),
while for female respondents it is 4.05 (SD = 91), which means thal male
respondents reported that school counselors only sometimes performed their roles in
providing educational guidance, while female respondents perceived that school
counselors often provided educational guidance. In vocational guidance the mean
score for male respondents is 3.41 (SD = 97), while for female respondents it is 3.45
(SD = 96). This shows that the two groups of respondents believed that school
counselors only sometimes provided vocational guidance to students. This seems o
give the general picture that female respondents have more favorable perceptions
toward the performance of school counselors in the three functions compared to the
perceptions of male respondents, Further analyses was done and presented in the

following section.

As presented in Table 58, the mean scores for female students, teachers, and

counselors is much higher than that of male respondents’ in their perception toward

the performance of counselors in providing personal guidance. The mean score for
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male respondents 1s 3.99 (SD =.77), while the mean score for female respondents is
4.16 (SD = .81). This means that male respondents perceived that school counselors
only sometimes provided personal guidance (o students, while female respondents
felt that school counselors often performed this function. This shows that female
respondents have more favorable perceptions toward the performance of the school
counselor’s role in providing personal guidance compared to the perception of male
respondents. The mean score for each group is shown in Figure 32.
Figure 32

The mean scores for the perceptions of male and female respondents toward the
performance of counselors in providing personal guidance
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To determine whether the difference in the mean scores between male and female
respondents is significant, a t-test analysis was conducted. Table 59 displays the

summary of data and the results of the t-test undertaken.
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Table 59
Results of t-test comparing the perceptions of male and female respondents toward
the performance of counselors in providing personal guidance

(N=711)
Gender n Mean SD L p<.05
Male 347 399 a1 -2.85 00 (sig)
Female 364 4.16 81

The results of the analysis show a significant difference between the mean scores of
male and female students, teachers. and counselors in their perceptions toward the
performance of school counselors in providing personal guidance (1 = 285, p <
05).  This shows that male respondents significantly differed from female
respondents in their perceptions toward the performance of school counselors in
providing personal guidance. Female respondents have more favorable perceptions
toward the performance of counselors in providing personal guidance than male
respondents. Male respondents perceived that school counselors only sometimes
provided personal guidance to students, while female respondents felt that school

counselors often carried out this function.

Data presented in Table 58 indicate that the mean score for female respondents is
much higher than the mean scores for male respondents in their perceptions toward
the performance of school counselors in providing educational guidance. The mean
score for male respondents is 3.83 (SD = 87), while female respondents is 4.05 (SD

= 91). This means that male respondents perceived that school counsclors only

264



sometimes provided educational guidance to students, while female respondents felt
that school counselors often performed this function. The mean score for each group
is shown in Figure 33.

Figure 33

The mean scores for the perceptions of male and female respondents toward the
performance of counselors i providing educational guidance
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To determine whether the difference in the mean scores between male and female

respondents is significant, a t-test analysis was conducted. Table 60 displays the

summary of data and the results of the t-test undertaken.
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Table 60
Results of 1-test comparing the perceptions of male and female respondents toward
the performance of counselors in providing educational guidance

(N=TI1)
Gender n Mean SD t p<.05
Male 347 383 87 -2.85 00 (sig)
Female 364 4.05 91

The results of the analysis show a significant difference between the mean score of
the respondents in their perceptions toward the performance of school counselors in
providing educational puidance (1 = -2.85; p < .03). This shows that male
respondents significantly differed from female respondents in their perception
toward the performance of counselors in providing educational guidance, which
means that the female respondents have more favorable perceptions toward the
performance of counselors in providing educational guidance than was perceived by
male respondents. Male respondents reported that school counselors only sometimes
performed their role in providing educational guidance, while female respondents

felt that school counselors often provided educational guidance to students.

As presented in Table 58, the mean score for female respondents is slightly higher

than that of male respondents’ in their perception toward the performance of

counselors in providing vocational guidance. The mean score for male respondents is
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341 (SD = 97), while the mean score for female respondents is 3.45 (SD = .96),
which means that the two groups of respondents perceived that school counselors
sounétunes performed their roles in providing vocational g g,mdance Fhe two ;:,ro;lps
of respondems reported that school counselors were not performm;_., lhelr roles in
providing vocational guidance as much as they were required. The mca;1 slecore for
each group is shown in Figure 34.

Figure 34

The mean scores for the perceptions of male and female respondents toward the
performance of counselors in providing vocational guidance
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To determine whether the difference in the mean scores between male and female
respondents is significant, a t-test analysis was conducted. Table 61 displays the

summary of data and the results of the t-test undertaken.

267



Table 61
Results of -test comparing the perceptions of male and female respondents toward
the performance of counselors in providing vocational guidance

IN=T11)
Gender n Mean SD t p<.05
Male kLY 341 97 -52 59 (ns)
Female 364 3.45 96

The results of the analysis show no significant difference between the mean scores of
both male and female in their perceptions toward the performance of school
counselors in providing vocational guidance (t = -.52; p > .03). The two groups of
respondents have similar perceptions toward the performance of counselors in
providing vocational guidance. This suggests that both groups of respondents found
the performance of school counselors in providing vocational guidance lacking as

they only sometimes fulfilled this function.
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7. Comparison between the perceptions of Science and Social Studies students
toward the importance of the counselor’s role and the performance of school
counselors (research questions 16 and 17)

This section is to answer research questions 16 and 17:

Is there a significant difference between the perceptions of Science and Social

Studies students toward the importance of the school counselor’s role?

Is there a significant difference between the perceptions of Science and Social

Studies students toward the performance of school counselors?

Table 62 shows the means and standard deviations for Science and Social Studies

students in their perceptions toward the importance of the school counselor’s role in

providing personal, educational, and vocational guidance.
Table 62

Means and standard deviations for Science and Social Studies students in their
perceptions toward the importance of the counselor’s role

Role Study program
Science (n = 285) Social Studies (n=116)
Mean SD Mean SD
Personal guidance 392 48 4.05 42
Educational guidance 3.88 56 391 56
Vocational guidance 381 63 379 71
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Science and Social Studies students, in general, have favorable perceptions toward
the importance of the counselor’s role in providing personal guidance, educational
guidance, and vocational guidance for students. The mean scores for all three roles

as reported by the two groups of students ranged from 3.79 (SD = .71) t0 4.05 (5D

42), which means that Science and Social Studies students perceived that the role
of school counselors in providing personal guidance, educational guidance, and
vocational guidance is cither important or very important. This suggests that the
respondents felt that the school counselors should provide those three types of
guidance to students to help them make the best choices in their personal,
educational, and vocational lives. Further analyses were done and presented i the

following section.

As presented in Table 62, the mean score for Social Studies students is much higher
than that of Science students. The mean score for Social studies students is 4.05 (SD
= 42), while the mean score for Science students is 3.92 (SD = 48). This means that
the former perceived that it is very important for school counselors to provide
personal guidance, while the latter viewed it as only important. The favorable
perception held by the two groups of respondents suggests that according to them
one of the main tasks of school counselors is to provide personal guidance to

students. The mean score for each group is shown in Figure 35.
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Figure 35
The mean scores for the perceptions of Science and Social Studies students toward
the importance of the counselor’s role in providing personal guidance
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To delermine whether the difference in the mean scores is significant, a (-test
analysis was conducted. Table 63 displays the summary of data and the results of the
1-test.

Table 63

Results of t-test comparing the perceptions of Science and Social Studies students
toward the importance of the counselor’s role in providing personal guidance

Study program n Mean SD t p<.05
Science 285 392 A8 -2.51 01 (sig)
Social Studies 116  4.05 42
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The results of the analysis reveal a significant difference between the mean scores of
Seience and Social Studies students in their perceptions toward the importance of the
school counselor’s role in providing personal guidance (t = -2.51; p < 05). The
perception of Social Studies students is significantly different from that of Science
students. Social Studies students have more favorable perceptions compared 10
Seience students. Science students perceived that the role of school counselors in
providing personal guidance is very important, while Science students viewed it only

as an important role.

Data presented in Table 62 indicate that the mean score for the perceptions of Social
Studies studems toward the importance of the counselor’s role in providing
educational guidance is slightly higher than that of Science students’. The mean
score for Science students is 3.88 (SD = .56), while the mean score for Social
Studies students is 3.91 (SD = .56). This means that the two groups of respondents
perceived that the counselor’s role in providing educational guidance is important.
This favorable perception indicates that according to respondents from both groups,
schoo! counselors should provide educational guidance to students. The mean score

for cach group is shown in Figure 36.

272



Figure 36
The mean scores for the perceptions of Science and Social Studies students toward
the importance of the counselor’s role in providing educational guidance
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To determine whether the difference in the mean scores between Science and Social
Studies students is significant, a t-test analysis was conducted. Table 64 displays the
summary of data and the results of the t-test.

Table 64

Results of t-test comparing the perception of Science and Social Studies students
toward the importance of the counselor’s role in providing educational guidance

Study program n Mean SD t p<.05
Science 285 3.88 .56 49 62 (ns.)
Social Studies 116 3.91 56
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As presented in Table 64, the results of the t-test analysis show no significant
difference between the mean scores of the perceptions of Science and Social Studies
students toward the importance of the school counselor’s role in providing
educational guidance (1 = .49, p >.05). Science students did not differ from Social
studies students in their perceptions toward the importance of the counselor’s role in
providing educational guidance. The two groups of respondents have similar
perceptions toward the importance of the counselor’s role in providing educational
guidance. It can be concluded that there was no significant difference between the
perceptions of Science and Social Studies students toward the importance of the

counselor’s role in providing educational guidance.

As presented in Table 62, the mean score for Science students is slightly higher than
that of Social Studies students’ in their perceptions toward the importance of the
counselor’s role in providing vocational guidance. The mean score for Science
students is 3.81 (SD = .63), while for Social Studies students it is 3.79 (8D = .71).
The two groups of respondents perceived that the role of school counselors in
providing vocational guidance is important. The two groups of respondents have
favorable perceptions toward the importance of the school counselor’s role in
providing vocational guidance. ‘The mean score for each group is shown in Figure

3.
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Figure 37
The mean scores for the perceptions of Science and Social Studies students toward
the importance of the counselor’s role in providing vocational guidance
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To see whether the difference in the mean scores between Science and Social Studies
students is significant, a t-test analysis was conducted. Table 65 displays the
summary of data and the results of the t-test.

Table 65

Results of t-test comparing the perceptions of Science and Social Studies students
toward the importance of the counselor’s role in providing vocational guidance

Study program n Mean SD { p<.05
Science 285 38l 71 -37 712 (ns.)
Social Studies 116 379 63
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The results of the t-test show no significant difference between the mean scores of
Science and Social Studies students i their perceptions toward the importance of the
school counselor’s role in providing vocational guidance (t = -37; p > .05). The
two groups of respondents have similar perceptions toward the importance of the

counselor’s role in providing vocational guidance.

In the following section, the difference between the perceptions of Science and
Social Studies students toward the performance of school counselors is analyzed.
Table 66 presents the means and standard deviations for the perceptions of Science
and Social Studies students toward the performance of counselors in providing
personal, educational, and vocational guidance.

Table 66

Means and standard deviations for Science and Social Studies students in their
perceptions toward the performance of counselors

Role Study program
Science (n = 285) Social Studies (n=116)
Mean SD Mean SD
Personal guidance 3.74 .70 4.00 69
Educational guidance 3.62 8l 3.84 79
Vocational guidance 3.14 92 3.8 91
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Data presented in Table 66 indicate that the mean scores for the perceptions of
Social Studies students toward the performance of counselors in providing personal
guidance is much higher than that of Science students. The mean scores for Science
students is 3.74 (SD = .70), while the mean score for Social Studies students is 4.00
(SD = .69). This means that Science students perceived that school counselors only
sometimes provided personal guidance to students, while Social Studies students felt
that school counselors often performed their roles in providing personal guidance.
As for educational guidance, the mean score for Science students is 3.62 (SD = 81).
while the mean score for Social Studies students is 3.84 (SD = .79). This means that
the two groups of respondents reported that school counselors only sometimes
performed their roles in providing educational guidance. The data also show that the
mean score for Science students is 3.14 (SD = .92), while the mean score for Social
Studies students is 3.18 (SD = .91). This means that the two groups of respondents
believed that school counselors only sometimes provided vocational guidance 1o
students. There seems to be a general congruence between Science and Social
Studies students that school counselors were not performing their roles in providing

the three functions as much as they were required.

As presented in Table 66, the mean score for Social Studies students is much higher
than that of Science students’ in their perceptions toward the performance of
counselors in providing personal guidance. The mean score for Social Studies
students is 4.00 (SD = .69), while the mean score for Science students is 3.74 (SD =

.70). This means that Social Studies students perceived that schoo! counselors often
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provided personal guidance to students, while Science students felt that school
counselors only sometimes performed this function. This shows that Social studies
students have more favorable perceptions toward the performance of school
counselors in providing personal guidance compared to the perception of Science
students. The mean score for each group is shown in Figure 38.

Figure 38

The mean scores for the perceptions of Science and Social Studies students toward
the performance of counselors in providing personal guidance
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To determine whether the difference in the mean scores between Science and Social
Studies students is significant, a t-test analysis was conducted. Table 67 displays the

summary of data and the results of the t-test.
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Table 67
Results of 1-test comparing the perceptions of Science and Social Studies students
toward the performance of counselors in providing personal guidance

Study program n Mean SD t p<.05
Science 285 374 10 3.36 00 (sig.)
Social Studies 116 4.00 .69

The results of the analysis show a significant difference between the mean scores of
Science and Social Studies students in their perceptions toward the performance of
school counselors in providing personal guidance (1 =3.36, p < .05). This shows
that Social Studies students significantly differed from Science students in their
perceptions toward the performance of school counselors in providing personal
guidance. Social Studies students have more favorable perceptions toward the
performance of counselors in providing personal guidance than Science students.
Social Studies students perceived that school counselors often provided personal
guidance to students, while Science students felt that school counselors only

sometimes carried out this function.

Data presented in Table 66 indicate that the mean score of Social Studies students is
slightly higher than that of Science students’ in their perceptions toward the
performance of school counselors in providing educational guidance. The mean

score for Science students is 3.62 (SD = .81), while for Social Studies students it is
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3.84 (SD = .79). This means that the two groups of respondents perceived that
school counselors only sometimes provided educational guidance to students. This
suggests that Science and Social Swdies students have similar perceptions toward
the performance of school counselors in providing educational guidance. The mean
score for each group is shown in Figure 39.

Figure 39

The mean scores for the perceptions of Science and Social Studies students toward
the performance of counselors in providing educational guidance
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To determine whether the difference in the mean scores between Science and Social
Studies students is significant, a t-test analysis was conducted. Table 68 displays the

summary of data and the results of the t-test.
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Table 68
Results of t-test comparing the perceptions of Science and Social Studies students
toward the performance of counselors in providing educational guidance

Study program n Mean SD t p<.05
Science 285  3.62 8l 250 01 (sig)
Social Studies 116 3.84 19

The results of the analysis show a significant difference between the mean scores of
Science and Social Studies students in their perceptions toward the performance of
the school counselor’s role in providing educational guidance (1 = 2.50; p < .05).
This shows that Science students significantly differed from Social Studies students
in their perception toward the performance of counselors in providing educational
guidance. Social Studies students reported that school counselors more frequently
performed their role in providing educational guidance compared to Science
students. Social Studies students have more favorable perceptions toward the

performance of counselors in providing educational guidance than Science students.

As presented in Table 66, the mean score for Social Studies students is slightly
higher than that of Science students’ in their perceptions toward the performance of
counselors in providing vocational guidance. The mean score for Science students is
3.14 (SD = .92), while for Social Studies students it is 3.18 (SD = .91). This means

that the two groups of respondents perceived that school counselors only sometimes
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performed their roles in providing vocational guidance. Both groups have similar
perceptions toward the performance of school counselors in providing vocational
guidance, that is they reported that school counselors were not performing their roles
m providing vocational guidance as much as they were required. The mean score for
each group is shown in Figure 40.

Figure 40

The mean scores for the perceptions of Science and Social Studies students toward
the performance of counselors in providing vocational guidance
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To determine whether the difference in the mean scores between Science and Social
Studies students is significant, a t-test analysis was conducted. Table 69 displays the

summary of data and the results of the t-test.
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Table 69
Results of t-test comparing the perceptions of Science and Social Studies students
toward the perforiance of counselors in providing vocational guidance

Study program n Mean SD t p<.05
Science 285 3.4 92 38 70 (ns.)
Social Studies 116 3.18 91

The results of the t-test show no significant difference between the rﬁean scores of
Science and Social Studies students in their perceptions toward the performance of
school counselors in providing vocauonal guidance (1 = .38; p > .05). The two
groups of respondents have similar perceptions toward the performance of
counselors in providing vocational guidance. They perceived that school counselors

only sometimes performed their roles in providing vocational guidance.
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8. Comparison between the perceptions of teachers and counselors with
different levels of work experience toward the importance of the counselor’s
role and the performance of school counselors (research questions 18 and 19)
Tlis section answers research questions 18 and 19:

Is there a significant difference between teachers and counselors with different levels
of work experience in their perception toward the importance of school counselor’s
role?

Is there a significant difference between teachers and counselors with different levels
of work experience in their perceptions toward the performance of school
counselors?

In this study, work experience is classified into four categories: less expericnced
group for teachers or counselors with less than 10 years of work experience; slightly
experienced group for teachers or counselors with 11 to 20 years of work experience;
experienced group for teachers or counselors with 21 to 30 years of work experience:
and very experienced group for those who have more than 31 years of work
experience. Table 70 shows the means and standard deviations for the four groups of

teachers and counselors in their perceptions toward the importance of the school

counselor’s role in providing personal, educational, and vocational guidance.
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Table 70
Means and standard deviations for teachers and counselors of different work
experience in their perceptions toward the importance of the counselor’s role
( N=2310)

Role Work Experience
Group | Group 2 Group 3 Group 4
(n=40) (n=262) (n=175) (n=133)
Mean SD Mean SD Mean SD Mean SD

Personal guidance 419 50 411 .55 409 46 411 57
Educational guidance 4.19 .52 413 82 404 53 403 64

Vocational guidance  3.95 .73 390 .63 386 61 381 76

Note: Group 1 denotes less expenenced group
Group 2 denotes slightly expenenced group
Group 3 denotes experienced group
Group 4 denotes very experienced group

Data presented in Table 70 indicate that all four groups of respondents of different
levels of work experience, in general, have favorable perceptions toward the
importance of the counselor’s role in providing personal, educational, and vocational
guidance. As can be seen, the mean scores for the perceptions of the four groups of
respondents toward the importance of the counselor’s role in providing personal and
educational guidance are above four and for vocational guidance it is above three.
This shows that teachers and counselors of different levels of work experience
perceived the role of counselors in providing personal guidance and educational

guidance as very important, while they reported that the role of counselors in
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providing vocational guidance as only important. Therefore, it can be inlerred that

school counselors should provide the 1hree roles and functions to students.

As presented in Table 70, the four groups of respondents with different levels of
work experience, in general, positively perceived the importance of the counselor’s
role in providing personal guidance. The mean score for the less experienced group
is slightly higher compared to the mean scores of the other three groups. As can be
seen, the mean score for the less experienced group is 4.19 (SD = .50), while for the
slightly experienced group it is 4.11 (SD = .55), for the experienced group it is 4.09
(SD = .46), and for the very experienced group it is 4.11 (SD = .57). This indicates
that all the four groups of respondents perceived the role of counselors in providing
personal guidance as very important. This shows that teachers and counselors of
different levels of work experience have favorable perceptions toward the
importance of the counselor’s role in providing personal guidance. The mean score

for each group is shown in Figure 41.

286



Figure 41
The mean scores for the perceptions of teachers and counselors with different levels
of work experience toward the importance of the counselor’s role in
providing personal guidance
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To determine whether the difference in the mean scores between the four groups of
respondents is significant, ANOVA was employed. Table 71 displays the summary

of data and the result of the analysis of variance.
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Table 71
Result of the one-way analysis of variance comparing the perceptions of teachers
and counsclors of different levels of work experience toward the importance of the
counselor’s role in providing personal guidance

Source | dr Sum of Mean F Sig. p<.05
Squares Square

Between groups 3 .24 8.24 .28 .83 (n.s.)

Within groups 306 88.49 28

Total 309 88.74

The results of the analysis show no significant differences in the perceptions of the
four groups of respondents with different levels of work experience (F - ratio = .28:
p > .05). This means that they have similar perceptions toward the importance of the

counselor’s role in providing personal guidance.

Data presented in Table 70 indicate that the four groups of respondents positively
perceived the importance of the counselor’s role in providing educational guidance.
The mean score for the less experienced group is slightly higher compared to the
mean scores of the other three groups. The mean score for the less experienced group
is 4.19 (SD = .52), while for the slightly experienced group it is 4.13 (SD = .82), for
the experienced group it is 4.04 (SD = .53), and for the very experienced group it is
4,03 (SD = .64). This indicates that teachers and counselors with different levels of
work experience perceived the role of counselors in providing educational guidance

as very important. This shows that teachers and counselors with different work
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expericnce have favorable perceptions toward the importance of the counselor’s role
in providing educational guidance. The mean score for each group is shown in
Figure 42

Figure 42
The mean scores for the perceptions of teachers and counselors with different levels

of work experience toward the importance of the counselor’s role in
providing educational guidance
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To determine whether the differences in the mean scores between the four groups of
respondents are significant, ANOVA was employed. Table 72 displays the summary

of data and results of the analysis of variance.
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Table 72
Resuits of the one-way analysis of variance comparing the perceptions of teachers
and counselors with different level of work experience toward the importance of the
counselor’s role in providing educational guidance

Source dr Sum of Mean F Sig. p<.05
Squares Square

Between groups 3 1.08 36 .86 45 (n.s.)

Within groups 306 127.49 41

Total 309 128.57

The results of the analyses of variance show no significant differences in  the
perceptions of the four groups of respondents toward the importance of the school
counselor’s role in providing educational guidance (F - ratio = .86; p > .05). All the
four groups of teachers and counselors agreed that school counselors should provide

educational guidance as it was seen to be a very important role of school counselors.

Data presented in Table 70 reveal that the four groups of respondents positively
perccived the importance of the counselor’s role in providing vocational guidance.
The mean score for the less experienced group is slightly higher than that of the
slightly experienced group, but is much higher than the mean scores for the
expericnced and very experienced group. As can be seen, the mean score for the less
experienced group is 3.95 (SD = .73), while for the slightly experienced group it is
3.90 (SD = .63), for the experienced group it is 3.86 (SD = .61), and for the very

experienced group it is 3.81 (SD = .76). All the four groups of teachers and
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counselors perceived vocational guidance as an important function. The mean score
for each group is shown in Figure 43.

Figure 43
The mean scores for the perceptions of teachers and counselors with different levels
ol work experience toward the importance of the counselor’s role in
providing vocational guidance
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Table 73
Results of the one-way analysis of variance comparing the perceptions of teachers
and counselors with different levels of work experience toward the importance of
counselor’s role in providing vocalional guidance

Source df Sum of Mean F  Sig p<05
Squares Square

Between groups 3 14 24 .50 68 (ns.)

Within groups 306 151.09 49

Total 309 151.83

The results of the analysis of vanance (Table 73) show no significant differences in
the perceptions of the four groups of respondents toward the importance of the
school counselor’s role in providing vocational guidance (F - ratio = .49; p > .05).
This shows they have similar perceptions toward the importance of the counselor’s

role in providing vocational guidance.

From the above discussion, it is obvious that the four groups of teachers and
counselors with different level of work experience did not differ in their perceptions
toward the importance of the school counselor’s role in providing personal,

educational, and vocational guidance.

The following section discusses the differences between the perceptions of teachers

and counselors with different levels of work experience toward the performance of

school counselors in providing personal, educational, and vocational guidance.
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Table 74
Mcm_ls ;md_ stand_ard deviations for teachers and counselors of different work
experience in their perceptions toward the performance of the counselor’s role
(N=310)

Role Work Experience

Group | Group 2 Group 3 Group 4
(n=40) (n=62) (n=75) (n=133)
Mean SD Mean SD Mean SD Mean SD

Personal puidance 419 80 438 56 445 715 449 84
Educational guidance  4.17 84 427 .75 4.21 82 437 1.02

Vocational guidance  3.57 85 369 .87 38 88 38 9%

Note  Group 1 denotes fess experienced group
Group 2 denotes slightly experienced group
Group 3 denotes experienced group
Group 4 denotes very expenienced group

Data presented in Table 74 indicate that all the four groups of respondents have
favorable perceptions toward the performance of counselors in providing personal
and educational guidance, but less favorable perception toward the performance of
counselors in providing vocational guidance. As can be seen, the mean scores for the
four groups of respondents for personal guidance and educational guidance are
above four and for vocational guidance it is above three. This shows that teachers
and counselors with different levels of work experience perceived that school
counselors often provided personal and educational guidance, while they reported
that school counselors only sometimes performed their roles in providing vocational
guidance to students. These findings suggest that school counselors were perceived

1o satisfactorily performing their role in providing personal and vocational guidance,
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but they were not performing their role in providing vocational guidance as much as
they were required. Further analvses were done and presented in the following

section.

As presented in Table 74, the four groups of respondents positively perceived the
performance of counselors in providing personal guidance. The mean score for the
very experienced group is slightly higher compared to the mean score for the
experienced group. but is much higher than the mean scores for the slightly
experienced and less experienced groups. As can be seen, the mean score for the less
experienced group is 4.19 (SD = .80), while for the slightly experienced group it is
4.38 (SD = .56). The mean score for the experienced group is 4.45 (SD = .75), and

for the very experienced group it is 4.49 (SD = .84). This is shown in Figure 44.
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Figure 44
The mean scores for the perceptions of teachers and counselors with different levels
of work experience toward the performance of counselors in
providing personal guidance
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Table 75
Results of the one-way analysis of variance comparing the perceptions of teachers
and counselors with different levels of work experience toward the performance of
counselors in providing personal guidance

Source df Sum of Mean F Sig. p<.05
Squares Square

Between groups 3 2.83 94 1.59 19 (ns.)

Within groups 306 180.78 39

Total 309 183.61

295



As presented in Table 75, the results of the one-way analysis of variance show no
significant differences in the perceptions of the four groups of respondents with
different levels of work experience toward the performance of the school counselar’s
role in providing personal guidance (F - ratio = 1.59; p > .05). They have similar

perceptions toward the performance of the counselor’s role in providing personal

puidance.

Data on educational guidance presented in Table 74 indicate that the four groups of
respondents of different levels of work experience positively perceived the
performance of counselors in this area. The mean score for the very experienced
group is slightly higher compared to the mean score for the slightly experienced
group, but is much higher than the mean scores for the less experienced and the
experienced groups. As can be seen, the mean score for the less experienced group is
4.17 (SD = .84), while for the slightly experienced group is 4.27 (SD = .75). The
mean score for the experienced group is 421 (SD = .82) and for the very
experienced group is 4.37 (SD = 1.02). This indicates that all the four groups
perceived that school counselors often performed their roles in providing educational

guidance. The mean score for each group is shown in Figure 45.
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Figure 45

The mean scores for the perceptions of teachers and counselors with different levels
of work experience toward the performance of counselors in

providing educational guidance
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Table 76

Results of the one-way analysis of variance comparing the perceptions of teachers
and counselors with different levels of work experience toward the performance of

counselors in providing educational gnidance

Source df Sum of Mean F Sig. p<.05
Squares Square

Between groups 3 1.81 60 13 53 (ns.)

Within groups 306 251.69 82

Total 309 253.51
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As presented in Table 76, the results of the analysis of variance show no significant
differences in the perceptions of the four groups of respondents toward the
performance of school counselors in providing educational guidance (F - ratio = .60;
p > .05). This shows that they have similar perceptions toward the performance of

counselors in providing educational gmdance.

Data on vocational guidance presented in Table 74 reveal that the four groups of
respondents with different levels of work experience have less favorable perceptions
toward the performance of school counselors in this area. The mean score for the
very experienced group is slightly higher than that of the experienced group, but is
much higher than the mean scores for the less and slightly experienced groups. As
can be seen, the mean score for the less experienced group is 3.57(SD = .85), while
for the slightly experienced group is 3.69 (SD = .87). The mean score for the
experienced group is 3.81 (SD = .88) and for the very experienced group is 3.89
(SD = 92). This indicates that all four groups of teachers and counselors with
different levels of work experience perceived that school counselors only sometimes
performed their roles in providing vocational guidance. Teachers and counselors
with different levels of work experience reported that school counselors were not
performing their roles in providing vocational guidance as much as they were

expected to. The mean score for each group is shown in Figure 46.
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Figure 46
The mean scores for the perceptions of teachers and counselors with different levels
of work experience toward the performance of counselors in
providing vocational guidance

40

391

Z?oBJ

379

Table 77
Results of the one-way analysis of variance comparing the perceptions of teachers
and counselors with different levels of work experience toward the performance of
counselors in providing vocational guidance

Source df Sum of Mean E Sig. p<.05
Squares Square

Between groups 3 KR.X) 127 1.58 19 (ns.)

Within groups 306 247.01 80

Total 309 250.85
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The results of the analysis of variance (Table 77) show no significant differences
between the perceptions of the four groups of respondents toward the performance of
school counselors in providing vocational guidance (F - ratio = 1.58; p > .05). This
shows that they have similar perceptions toward the performance of the counselor’s

role in providing vocational guidance.

300



9. Utilization of counseling services by students and teachers (research
question 20)

The discussion in this section is to answer research question number 20: To what
extent do students and teachers utilize counseling services? To assess the extent of
the utilization of counseling services students and teachers were required to answer,
“Yes” or “No™ to indicate whether they have seen the school counselors for
counseling or consultation purpose in the last four months. The answer “Yes” means
that they have utilized counseling services. On the other hand, answer “No” means
that they have not utilized counseling services. Table 78 shows the number of

students and teachers who have utilized the counseling services.

Table 78
Utilization of counseling services by students and teachers
(N=612)
Utilizing counseling Respondent Total
Students Teachers
n % n % n %
Yes 154 384 131 621 285 47
No 247 616 80 379 327 53
Total 401 100 211100 612 100

Generally, teachers utilized more counseling services than students. As can be seen,
62.1% of the teachers have utilized the counseling services offered by school
counselors, while 37.9 % did not do so, which means that more than half of the

teachers have seen the school counselors for counseling or consultation purposes.
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Surprisingly, only 38.4 % of the students have utilized the counseling services, while
61 6 % have not seen the school counselors. This means that more than half of the
students have not seen the school counselors for either individual or group
counseling in the last four months. These findings suggest that counseling services
were more utilized by teachers than students. More than half of them have seen their
school counselors in the last four months. Students, on the other hand, have a low
level of utilization of counseling services as more than half of them did not see the
school counselors in the last four months. The reason for the low utilization of the
counseling services by students could be that they were not aware of the benefits of
those services. School counselors need to communicate their roles and functions to
students through various programs and activities if they want students to understand
{heir roles and utilize the counseling services. The levels of utilization of counseling

services by students and teachers are shown in Figure 47.
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Figure 47

Level of utilization of counseling services by students and teachers
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The following section presents the frequency of meeting with school counselors as

reported by students and teachers in the last four months.

Student

Teacher

Table 79
Frequency of meeting with school counselor by students and teachers
Frequency Respondent Total
Students Teachers
n % n % n %
I to 3 times 11 72.1 87 664 198 70
410 6 times 24 155 37 282 61 21
710 10 times 19 12.3 7 5.3 206 9
Total 154 100 131 100 285 100
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Data presented in Table 79 show that most of the students and teachers have met
the school counselors 1 1o 3 times. and a small number of them had met their school
counselors 4 times or over. As can be seen 72.1% of the students and 66.4% of the
teachers had seen the school counselor for counseling or consultation purposes | to 3
times in the last four months. The data also indicate that 15.5% of the students and
28.2% of the teachers had met the school counsclors 4 to 6 times. However, only
12.3% of the students and 5.3% of the teachers had met the school counselors 7 to 10

times.

Given the fact that a total of 285 students and teachers have seen the school
counselors in the last four months, the average number of students and teachers who
utilized the counseling services in a month is 72 (39 students and 33 teachers), or 13
persons in a week (10 students and 8 teachers) or 3 persons in a day. This shows that
the identity of school counselors and their functions were either not well recognized
by students and teachers or the school counselors were not performing their roles as

much as they were expected.

In addition, students were asked to indicate the potential helpers and assistance

givers. Table 80 and Figure 48 display the potential helpers as perceived by students.
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Table 80
Sources of help as perceived by students

(N =401)
Source of help n %
Parent 171 42 6
Friend 121 30.2
Counselor 08 17.0
Subject teacher 16 4.0
Principal 4 1.0
Other 21 5.2

Figure 48
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There are five types of people who are potential helpers. They are subject teacher,
counselor, principal, parent, and friend. As a source of help in solving the problems,
42.6% of the students preferred their parents, while 30.2% preferred their own
friends, 17 % preferred school counselors, 4 % preferred subject teachers and only
1% preferred the school principal. These findings show that the school counselor is
less familiar to students as compared to parents and friends. Therefore, school
counselors should consider that students’ parents and friends are potential helpers 1n

helping students solve their problems and establish smart partnership with them.

10. Problems brought by students and teachers to the school counselor
(research question 21)

This section deals with research question 21: What are the problems brought by

students and teachers to school counselors? Students and teachers were asked to

indicate the types of problems they normally brought to school counselors.

The responses on the types of problems brought by students are classified into three
main areas, namely, personal, educational, and career/vocational, Each problem area
further consists of three or four types of problems. Personal problem includes
spending leisure time, interpersonal relationship, family, and stress; while academic
problem consists of study technique, preparing examination, course selection, and
discipline. Vocational problem consists of finding jobs, job interviews, and writing

resumes. Table 81 shows the breakdown of students’ problems.
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Table 81
Students’ problems brought to sehool counselors

Nature of pr(;blems - - Frequency Rank
n %
Personal:
- Spending leisure ime 133 33.2 |
- Interpersonal relationship 90 224 2
- Family 64 16 3
- Stress 54 13.5 5
- Others 69 15 4
Academic:
- Study technique 145 36.2 1
- Preparing examination 88 219 2
- Course selection 85 21.2 3
- Discipline 36 9 5
- Others 47 11.7 4
Career/Vocational:
- Finding jobs 220 54.9 |
- Job interviews 81 20.2 2
- Writing resumes 20 5 4
- Others 80 20 3
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For personal problem, the most frequently brought problem by students to school
counsclors was spending leisure time. For educational problem it was study

technique, and for vocational/career it was finding job.

As mentioned in the preceding paragraph, the most frequently personal problem
brought by students to the school counselors is spending leisure time. About 33.2%
of the students reported that they brought this problem to school counselors.
Interpersonal relationship was ranked second by students (22.4%) followed by
family problem (16%) and others (15%). Stress was seen to be the least frequently
discussed problem by students (13.5%). An illustration of students’ personal
problems is shown in Figure 49.

Figure 49
Personal problems frequently discussed by students with the counselors
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The table also indicates that the most frequently discussed problem by students with
the school counselors under academic category is study technique with a percentage
of 36.2%. The second problem is preparing examination (21.9%) followed by
course selection (21.2%) and others (11.7%). Discipline problem was seen to be the
least frequently discussed problem by students (9%). An illustration of academic
problems frequently discussed by student with the counselors is shown in Figure 50.

Figure 50
Academic problems frequently discussed by students with the counselors
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In terms of career/vocational problems, students preferred to discuss finding jobs
(54.9%) followed by job interviews (20.2%) and others (20%). Resume writing was

the least frequently discussed problem (5%). The high percentage of students
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mterested in discussing finding a job and job interviewing with schoo! counselors
could be due to the economic problems they are facing in Indonesia. An illustration
of career problems frequently discussed by students with the counselors is shown in
Figure 51.

Figure 51
Vocational problems frequently discussed by students with the counselors
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The above findings suggest that the students’ problems were spread throughout the

three main areas of concern.
The following section presents the problems brought by teachers to school

counselors. Teachers were asked to indicate the types of problems they usually

brought to school counselors. The problems brought up by teachers are categorized
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into six areas of concern, namely, academic, personal, family, career, curriculum,

and others. The breakdown of the teachers” problem is presented in Table 82.

Table 82
Distribution of teachers’ problems (N=145)
Nature o!'iprcgblieiﬁs_'—m o Frequency Rank
n %o
Academic 71 49 1
Personal 24 16.6 2
Curriculum 24 16.6 2
Family 9 6.2 4
Career 4 2.8 5
Others 13 9 -

As presented in Table 84, teachers, in general, bring a variety of problems to school
counselors. The major problems include academic, personal, curriculum, family, and
career. The first three important problems as reported by the teachers were academic,
personal, and curriculum. As can be seen academic problems are ranked first by the
teachers with a percentage of 49%. One possible explanation for this could be that
teachers are the persons most responsible for educating and teaching students to
achieve academic excellence. This leads to stress in one of the biggest parts of the
teacher’s career. Personal and curriculum problems are equally ranked second with
the same percentage of 16.6%. Family problem is ranked fourth by the teachers

(6.2%). Career problem is ranked fifth by the teachers (2.8%). These findings
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indicate that school counselors were seen as potential helpers for teachers concerning
academic, curriculum, and personal matters rather than family and career concerns.
Therefore, school counselors need to take this trend into account in order for
teachers to benefit more from counseling services. An illustration of teachers’
problems is shown in Figure 52.

Figure 52
Types of problems brought by teachers to school counselors
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11. Level of students’ and teachers’ satisfaction toward counseling services
(research question 22)

This section answers research question 22: What is the level of students’ and
teachers’ satisfaction toward counseling services provided by school counselors?
Respondents were asked to indicate their satisfaction on a four-point Likert scale
ranging from 1 (very dissatisfied) to 4 (very satisfied). The respondents were also
asked to write the reasons why they were satisfied or dissatisfied with the counseling
services and what suggestions they would give for school counselors to improve the
guidance programs. Table 83 shows the level of students’ and teachers’ satisfaction
toward the counseling services provided by school counselors.

Table 83
Level of students” and teachers’ satisfaction loward counseling services

Level of satisfaction Respondents

Students [eachers

n % n %
Very satisfied 20 0.5 26 123
Satisfied 279 69.6 149  70.6
Dissatisfied 91 227 36 171
Very dissatisfied 5 1.2 - -
Total 401 100 211 100
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In general, most of the students and teachers were satisficd with the counseling
services offered by school counselors. As can be seen, more than half of the students
(69.6%) were satisfied and few (6.5%) were very satisfied. 22.7% were dissatisfied
and only 1.2% was very dissatisfied. Students’ level of satisfaction with the
counseling services is shown in Figure 53.

Figure 53
Level of students’ satisfaction with counseling services
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Similarly, 70.6% of the teachers were satisfied with the counseling services, 12.3%
were very satisfied, and 17.1% were dissatisfied. The teachers’ level of satisfaction

with counseling services is shown in Figure 54.
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Figure 54
Teachers’ level of satisfaction with counseling services
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Those students who were satisfied or very satisfied with counseling services gave

the following comments:

I. Counselors can help students in adjusting to school discipline, rules, and
regulations.

2. Counselors can explain clearly the objectives of guidance and counseling as well
as the ways to achieve these objectives.

3. Counselors provide detailed information on teenagers’ personality development,
social interaction, and the danger of drugs.

4. Counselors help students in understanding of themselves, their weaknesses and

strengths,
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Counselors are an important source of help in educational and vocational
planning,

Counselors can help students improve their academic performance.

Counselors can understand students’ problems and help them find the best
solutions.

Counselors give valuable suggestions and ideas on how to make wise decisions.

On the other hand, those students who were dissatisfied with counseling services

said that;

1. Counselors do not give clear information needed by students.

2. Counselors cannot detect the root of problems and how to find the best solutions.

3. Counselors dealt only with students with problems.

4. Counselors are neither friendly nor close to the students and sometimes passed
judgments before clarifying matters.

5. Counselors keep a distance with students, so they hesitate to seek counseling
assistance.

6. Counselors pay more altention to students having discipline problems and pay
less attention to students’ personal problems.

7. Counselors are not responsive to students’ needs.

8. Counselors do not treat students equally.

9. Counselors tend to be subjective in dealing with students.

10. Counselors are passive and wait for students to see them.
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Students made the following suggestions to improve the guidance services:

L.

Counselors need to be more proactive in identifying students’ problems as some
of them feel shy or hesitate to talk to school counselors.

Counselors need 1o hold a dialogue with students once a month.

Counselors should provide a suggestion box.

Counselors need to follow current issues, have a broad knowledge especially
those related to students’ problems and career.

Counselors should be more friendly, patient and open to students regardless of
their socio-economic status, gender, and academic performance.

Counselors should follow-up on students’ progress after attending counseling
session,

Counselors should give assistance to all students and should not deal only with
those who have problems.

Counselors should give information on higher education programs as so to
enable students to pursue their studies.

Counselors should be given the opportunity to meet students in their classrooms

to talk about latest issues and problems.

. Counsclors should not be biased in dealing with students.
. Counselors should provide extra time for counseling session.

. Counselors should get information on students’ problems from different sources

such as parents, subject teachers, and form teachers.

_Counselors have to clearly explain the function, objectives and program of

puidance and counseling as early as possible to students.
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I4.One in a while, counselors, discipline teachers, and subject teachers should

conduct spot checks to identity what students bring to school in their bags.

Teachers who were satisfied or very satisfied with counseling services gave the

following comments:

.

2,

4.

Counselors should help teachers in solving their problems.

Counselors are accepted by all students and they understand the present needs
and demands of students.

Counselors take the initiative in handling problems arising from students.

There is good coordination and cooperation between counselors and school
personnel.

Counselors assist teachers in  matters arising from students.

Counselors can establish a healthy communication and interaction with teachers.
Counselors always refer to teachers when dealing with students’ problems, which
are related to their teachers.

Counseling services are done in a proper way as stated in the guidelines of
school counseling.

Counselors give valuable feedback on matters raised by teachers.

Teachers who were dissatisfied with counseling services wrote the following

comments:

.

2,

Counselors cannot solve all problems.

Counselors do not follow-up on students” progress after being counseled.
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Counselors are not proactive to students’ problems, they tend to wait for students
to come and see them.

Counselors do not play their role and functions effectively.

Sometimes counselors frighten students and even punish them.

Counselors tend to defend students.

There is not enough time for consultation and counseling sessions.

Teachers also gave the following suggestions to improve the quality of the guidance

services:

Counselors should understand students’ personality development, should not be
strict and should keep everything confidential.

Counselors should build and maintain a good rapport with students and teachers.
Counselors need to enhance their cooperation and coordination with other school
personnel.

Counselors have to liaise with student affairs department regarding students’
problems.

Counselors must be proactive and should not wait for students to come and see
them.

Counselors have to maintain good behavior and personality, as they are role
models for all students.

Counselors need to inform subject  teachers and form teachers regarding

students who have problems, so teachers can help them in solving the problems.
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9.

10.

1.

Counselors need to stress upon the importance of school rules and regulations as
well as teaching-learning process.

Counselors should expose students to problems of teenagers and brief them on
the social changes and the influence of the environment.

Counselors need 1o pay more attention lo current issues such as vandalism,
truancy, and drugs.

Counselors need to have more individual counseling with students to help them

in gaining their goals.

_ Counsclors nced to clarify the image of counseling unit as some students have

negative perceptions toward the existence of the guidance and counseling unit in

the school setting.

_ Counselors must establish a harmonious and close relationship with the students.

Counselors must always identify and verify students’ problems and then try to

find out the best solution.

. Counselors need to make written reports to subject teachers and form teachers

regarding the problems and progress of every student in solving problems.

_ Counselors should be given the opportunity to meet students in their respective

classes al least twice a week.

_ Counselors need to make home visits of those who have serious problems.

_ Counselors need to enhance their skills, knowledge and insights on various

matters, as students need a lot of information.
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In addition, counselors were asked to rate the level of job satisfaction in line with
counseling profession. They were required to indicate whether they enjoyed their
profession as counselors or not. The counselors’ responses are shown in Table 84

below,

Table 84
Counselors’ job salisfaction
F]j&mcnl of work n %
Yes 99 100
No - -

All the school counselors felt that they enjoyed their job. This finding suggests that

school counselors are proud of their profession. Among the reasons given by school

counselors are:

1. Counseling profession is an honourable work as it is mainly aimed at assisting
students to achieve their holistic development.

2. Being a counselor was my ambition and I was educated for this profession.

3. Counseling is enjoyable work as it provides professional assistance to students 10
develop their potential and solve their problems.

4. 1 feel satisfied when students are able to solve their problems through
counseling services given to them.

5. The nature of counseling profession is unique and challenging as it deals with

human beings who have unique personalities.
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6. Counseling trained me to be more patient and friendly with other people.

7. 1 can build a good rapport with students and other school personnel.

8. Lcan help pupils in understanding their identity, abilities, weakness, strength and
potential,

9. Itis enjoyable because students have full trust on counselors.

10. I can guide students to a healthy and sound development of their unique
personality.

I 1. Counseling enables me to understand one’s personality, interests, and abilities.

12. Through the guidance program | can assist students in the process of identity

seeking,

Counselors also made the following suggestions to improve the guidance services.

1. School counselors need more in-service training to enhance their professional
skills.

2. Counselors need to have commitment and share the same perceptions toward the
counseling profession.

3. There must be a good and healthy relationship between counselors and other
school personnel.

4. Counsclors need full support from school principals especially in providing
facilities and building good rappon with other school personnel.

5. Cooperation between subject teachers and counselors needs to be enhanced.

6. Counselors have to meet all studens’ needs in accordance with their mental and

physical development.
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Counselors muslt be proactive in responding to students’ problems.
Counselors must be paid attention to and given appreciation as to enable them to
carry out their duties and responsibilities.

School counselors should be given the opportunity to further their studies.

. Counselors should be role models for students in all of their behavioral aspects.

. Counselors should provide the latest information on education and job

opportunity.

. In each sub-region there should be a branch office of guidance and counseling

under the direction of the Department of Education and Culture.

. Counselors need to conduct a comparative study with other schools regarding

their counseling program and its implementation.

The above comments, feedback, and suggestions should be taken into consideration

and given special attention by school counselors in order to enhance the quality of

guidance services so that students, teachers, and other school personnel can benefit

more [rom their services.
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12. Barriers faced by school counselors (research question 23)

This section answers research question 23: What are the barriers faced by school
counselors in implementing guidance programs? Counselors were asked to indicate
what type of barriers they encountered in implementing the counseling programs.
Table 85 shows the types of barriers faced by the school counselors.

Table 85
Barriers faced by school counselors in running guidance and counseling programs

R _ﬂ_p«_:mof_bhrriers Frequency  Rank
n %

Lack of facilities 26 2063 1
Lack of training 24 242 2
Lack of support from other 20 202 3
school personnel

Lack of funds I . 4
Additional work 10 101 5
Others 8 3.1 -

The first three serious barriers faced by school counselors were lack of facilities
(26.3%), lack of training (24.2%), and lack of support from other school personnel
(20.2%). Other barriers faced by counselors were lack of funds (11.1%), additional
work (10.1%), and miscellaneous (8.1%). In conclusion, it could be said that lack of
facilities, lack of training and lack of support from other school personnel were
found as the main barriers faced by school counselors in running guidance and

counseling program.
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When asked whether they were assigned with additional work not related to
counseling profession, 64% said that they were not assigned extra work, while
35.4% said they were assigned with additional work. This means that more than half
of school counselors were not assigned additional work. The breakdown of
additional work given to school counselors is shown in Table 86 below.

Table 86
Additional work assigned to school counselors

Assigned additional work n %
Yes 35 354
No 64 64.6

Types of additional work assigned

Teaching subject 7 20.6
Relief teacher 4 11.8
Administrative work 6 17.6
Clerical work 1 29
Others 16 47.1

As can be seen in Table 86, the additional work assigned to the counselors included
teaching (20.6%), being a relief teacher (11 8%), doing administrative work {17.6%),

doing clerical work (2.9%), and others (47.1%).
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