CHAPTER FOUR

DATA ANALYSIS

4.0 Introduction

This chapter reports the analyses of the data redlafrom the needs analysis
conducted to identify tertiary students’ academnglish language needs. The responses
given by 93 students, 10 ESL (English as a secanduage) lecturers and 8 subject
lecturers through answering questionnaires areepted here. The findings are presented
according to the following sections: Personal patérs, English language ability and
difficulty, English language needs, language leagmeeds and course evaluation. All the
data collected are analyzed using SPSS versionsbitWare to tabulate the frequency and

percentages of the responses.

4.1 Personal Particulars

In this section, the personal particulars of thedenhts, ESL lecturers and subject lecturers

are presented.

4.1.1 Students’ Personal Particulars

Table 4.1: Students’ programmes

Cumulative
Frequency Percent Valid Percent Percent
Valid information technology 33 355 355 355
management 39 41.9 41.9 77.4
science 21 22.6 22.6 100.0
Total 93 100.0 100.0




According to table 4.1, 39 respondents (41.9%) iemaer students of the Foundation for
Management programme, 33 (35.5%) were informagchriology students and 21(22.6%)

were science students.

4.1.2 ESL Lecturers’ Particulars

Ten ESL lecturers from the Servicing English Demart of Unisel participated in the
study. All of them have at least four years of eigrece in teaching the courses Proficiency

English 1 (PE 1) and Proficiency English 2 (PE®jaundation students.

4.1.3 Subject Lecturers’ Particulars

There were three engineering lecturers, three nmé¢ion technology lecturers and two
management lecturers involved in the study. Thifethem were senior lecturers who had
been teaching various subject/content coursesein tgspective faculty for 6 — 7 years and

the remaining five were lecturers who possesse® ears of teaching experience.

4.2 English Language Ability and Difficulty

Research Question 1: What are the specific languhffieulties encountered by the

students in learning at the university perceivedtihgmselves, ESL lecturers and the
subject lecturers?

In this question, the respondents were asked éatihatstudents’ ability and difficulty when

using English language for various academic pupasehe learning process. Here, the
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students’ responses will be presented first antb@d by ESL lecturers and subject

lecturers’ responses.

4.2.1 Students’ English Language Proficiency

This part presents the analysis of the studentfigeency level in the four macro-skills
(listening, speaking, reading and writing) wheredsints, ESL lecturers and subject
lecturers were asked to rate the students’ profayiauising the rating scales ranging from
‘excellent’, ‘good’, ‘average’, ‘weak’ to ‘very wéa

4.2.1.1 Students’ Perceptions of Their English Langage Proficiency

Table 4.2.1(a): Students’ perceived English langyamgficiency level

Proficiency Listening Speaking
level Frequency | Percentage| Frequency | Percentage
(%) (%0)

Excellent 12 12.9 6 6.5
Good 41 44.1 24 25.8
Average 35 37.6 48 51.6
Weak 5 5.4 12 12.9
Very weak 0 0 3 3.2
Total 93 100.0 93 100.0

Table 4.2.1(b): Students’ perceived English languaficiency level

Proficiency Reading Writing
level Frequency | Percentage| Frequency | Percentage
(%) (%)

Excellent 17 18.3 8 8.6
Good 44 47.3 27 29
Average 30 32.3 42 45.2
Weak 1 1.1 15 16.1
Very weak 1 1.1 1 1.1
Total 93 100.0 93 100.0
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Table 4.2.1(a) shows that most of the students §éligeived themselves as having
good listening skills. 12 students rated themsek®sxcellent, 35 rated themselves as
average and only 5 perceived themselves as beial inghe skills. Whereas for speaking
proficiency, slightly more than half of the studei8) perceived themselves as achieving
average level in the skills. Besides that, 6 sttgleated themselves as excellent and 24
rated themselves as having good speaking skillsth@mther hand, 15 students perceived
themselves as weak and one perceived himself/hesalery weak in the skills. As for
reading proficiency, almost half the students (&4dents or 47.3%) rated themselves as
being good. This is followed by 30 students whocpeted themselves as average and 17
perceived themselves as excellent. For the renmirtwo students, one perceived
himself/herself as weak and the other one being welak. With regard to writing skill, 42
students indicated that they had achieved avermags, 127 had achieved good level and 8
at the excellent level. In addition, 16 studentstext that their writing skill was under

average level.

Judging from the responses, it is apparent thatstbhdents showed much more
confidence in their receptive skills (reading amdehing) than in their productive skills
(speaking and writing), which reported higher petage of students with average and
lower proficiency level. This is concurrent withetlstudy findings of Jamali and Hasliza
(2002). In conclusion, reading was recorded thetposficient skill of the students. This
scenario is also observed by Jordan (1997) whesstiat students almost always cite

reading as the skill causing them least difficuttyearning.
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4.2.1.2 ESL Lecturers’ Perceptions towards the Stwehts’ English Language

Proficiency

Table 4.2.2(a): ESL lecturers’ perceptions towalts students’ listening and speaking
proficiency level

Proficiency Listening Speaking
level Frequency | Percentage| Frequency | Percentage
(%0) (%0)

Excellent - - - -
Good - - - -
Average 6 60.0 6 60.0
Weak 4 40.0 3 30.0
Very weak - - 1 10.0
Total 10 100.0 10 100.0

Table 4.2.2(b): ESL lecturers’ perceptions towatlle students’ reading and writing
proficiency level

Proficiency Reading Writing
level Frequency | Percentage| Frequency | Percentage
(%0) (%0)

Excellent - - - -
Good - - - -
Average 10 100.0 3 30.0
Weak - - 3 30.0
Very weak - - 4 40.0
Total 10 100.0 10 100.0

Tables 4.22(a) and 4.22(b) reveal that some ofE8Ek lecturers’ had the similar
perceptions towards the students’ proficiency lewekhe four language skills. As for
listening skill, out of the ten ESL lecturers, sik them perceived that the students had
achieved average level and four perceived that gtedents were still weak. For speaking
proficiency, six lecturers rated the students dgeaing average level, three felt that the
students were weak and one felt that the studesits wery weak. Furthermore, all of them

(100%) ranked the students’ reading proficiencyaesrage. Lastly, three ESL lecturers
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perceived that the students had only achieved anage level in writing skill. For the
remaining, three rated the students as being wedKaur rated the students as being very

weak.

Based on the findings, the ESL lecturers seeméave negative perceptions of the
students’ ability in all the four skills. In theapinions, the students had only achieved
average or lower level of proficiency in the fouills. However, despite the strict feedback
given by the ESL lecturers, there is still an olngicagreement between them and the
students that the students’ reading skill is betten the other skills and writing is the most

serious problem among the students.

4.2.1.3 Subject Lecturers’ Perceptions towards theStudents’ English Language

Proficiency

As shown in table 4.2.3, seven subject lecturers5@8) perceived that the students
had achieved an average level in listening skil anly one (12.5%) perceived them as
being ‘good’ in the skill. As for speaking proficiey, most of them (6) rated the students as
being weak and two rated them as being averaged&ethat, five subject lecturers stated
that the students were at the average level ofinggutoficiency and the remaining three
perceived them as being good in the skill. Lasdly,equal number of the subject lecturers

perceived their students as being weak and verkweariting.

It can be observed that the subject lecturers’aesgs were also relatively similar
with the ESL lecturers’ responses. In their vietwe students seem incredibly weak in
writing and speaking as compared to listening aatling skills. Generally, the findings

reveal a match in the perceptions between the stadend the lecturers with reference to
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the students’ proficiency level in the four majanguage skills and this implies that there
is a need to emphasise more on the students’ nasggaknesses — speaking and writing
skills, when reviewing the current curriculum of P&d PE2. However, it is interesting to
note that, when most of the students (57%) ranistehing skill being their strength (good
and excellent), all the ESL lecturers (100%) andast all the subject lecturers (87.5%)
rated the students as being average and weak.isThest probably due to the students’
failure in self-reflecting their ability in listeng as it is not included as part of the
assessment in the language courses. Another pessehkson would be the students
mistakenly perceived listening effectively as listey attentively.

Table 4.2.3(a): Subject lecturers’ perceptions towahe students’ listening and speaking
proficiency level

Proficiency Listening Speaking
level Frequency | Percentage| Frequency | Percentage
(%0) (%0)

Excellent - - - -
Good 1 12.5 - -
Average 7 87.5 2 25.0
Weak - - 6 75.0
Very weak - - - -
Total 8 100.0 8 100.0

Table 4.2.3(b): Subject lecturers’ perceptions tasathe students’ reading and writing
proficiency level

Proficiency Reading Writing
level Frequency | Percentage| Frequency | Percentage
(%) (%)

Excellent - - - -
Good 3 37.5 - -
Average 5 62.5 - -
Weak - - 4 50.0
Very weak - - 4 50.0
Total 8 100.0 8 100.0

The following section will discuss the students H&cturers and subject lecturers’

perceptions of the difficulties faced by the studen the four language skills.
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4.2.2 Perceptions of Difficulties in Listening

In this part, the respondents were required tocatdi the level of difficulties that
the students face when performing various listesimg skills. The identified listening sub-
skills include understanding and following lectwanstruction, understanding the content
of the lectures, understanding the meaning of nvaords used by lecturers and etc. The
respondents were asked to rate on a four-poindt)Likert scale as “a lot of difficulty”,

“some difficulty”, “little difficulty” and “no difficulty”.

4.2.2.1 Students’ perceptions of their difficultiesn listening sub-skills

Table 4.2.4: Students’ perceived difficulties whistening to English (N=93)

item | Listening sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %

a Understanding and 2 2.2 23| 24.7 30| 32.3 38| 40.9
following lecturers’
instruction

b Understanding the 3 3.2 15| 16.1 44| 47.3 31| 33.3
content of the lectures

c Understanding the 3 3.2 23| 24.7 45| 48.4 22| 23.7

meaning of many
words used by lecturer

[2)

d Understanding the 6 6.5 44| 47.3 30| 32.3 13| 14.0
lecturers when they
speak fast in English

e Getting the important 4 4.3 27| 29.0 40| 43.0 22| 23.7
points of lectures

f Taking brief and clear 4 4.3 28| 30.1 30| 32.3 31| 33.3
lecture notes

g Understanding 5 5.4 24| 25.8 30| 32.3 34| 36.6
questions asked by
lecturers

h Following a classroom 8 8.6 12| 12.9 31| 33.3 42| 45.2
discussion
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As shown in table 4.2.4, most of the students peedethat they did not have
serious problems in most of the listening sub-skifor instance, when they were asked if
they had difficulty in understanding and followitegcturers’ instruction, 40.9% of them
stated that they did not have difficulty at all,3% of them had little difficulty, 24.7% had
some difficulty and only 2.2% had a lot of diffityl Furthermore, when reflecting on
difficulty in understanding the content of the lees, almost half of them (47.3%) had only
little difficulty. In looking at the students’ alty of understanding the meanings of the
words used by their lecturers, 48.4% of the stuglstdted that they had little difficulty,
24.7% of them faced some difficulty and this isselly followed by 23.7% who had no
difficulty. There were only 3 students (3.2%) hatbwof difficulty in this skill. Besides
that, 44 students (47.3%) indicated that they hamiesdifficulty in understanding the
lecturers when they speak fast in English. Alsos®@ents had little difficulty, 22 had no

difficulty and 6 had a lot of difficulty.

As for the next listening sub-skill — “getting tlmportant points of lectures” 40
students indicated that they had little difficul®#, had some difficulty, 22 had no difficulty
and 4 had a lot of difficulty. With regard to thieilay in taking brief and clear lecture notes
while listening, most of them had little difficulty32.3%) and no difficulty (33.3%).
Besides that, most of the students perceived thgessas having no difficulty (36.6%) and
little difficulty (32.3%) in understanding quest®msked by their lecturers. Similar to the
responses for item a, b, f and g, the majorityhefgtudents had either no difficulty (45.2%)
or little difficulty (33.3%) to follow a classroomiscussion which is conducted in English
medium. They were only 12 and 8 students who erteoeth some difficulty and a lot of

difficulty respectively in this sub-skill.
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The findings indicate, generally, no serious diffiees in listening were perceived
by the students. Having to understand the lectusrsn they speak fast in English was
identified as the major difficulty (having a lot difficulty and some difficulty) by the
students (53.8%). This is followed by difficulty faking lecture notes (34.4%) and getting

the important points of lectures (33.3%).

4.2.2.2 ESL Lecturers’ Perceptions of the Studentdifficulties in Listening Sub-skills

Table 4.2.5: English language lecturers’ percegtiomvards the difficulties encountered by
the students when listening to English (N=10)

item | Listening sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %

a Understanding and - - 7| 70.0 3| 30.0 - -
following lecturers’
instruction

b Understanding the - - 10| 100.0 - - - -
content of the lectures

c Understanding the 5| 50.0 5| 50.0 - - - -

meaning of many
words used by lecturer

[2)

d Understanding the 7| 70.0 3| 30.0 - - - -
lecturers when they
speak fast in English

e Getting the important 5| 50.0 5| 50.0 - - - -
points of lectures

f Taking brief and clear 5| 50.0 5| 50.0 - - - -
lecture notes

g Understanding - - 10| 100.0 - - - -
questions asked by
lecturers

h Following a classroom 8| 80.0 1| 10.0 1| 10.0 - -
discussion

According to table 4.2.5, seven lecturers statatlttie students had some difficulty
in understanding and following lecturers’ instroctiand three felt that the students had

little difficulty in this sub-skill. As for the abty of understanding the content of the
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lectures and the questions asked by lecturersthallESL lecturers perceived that the
students had some difficulty. Besides that, theeeewan equal number of them indicated
that the students had a lot of difficulty and sadiféculty in understanding the meaning of
words used by lecturers. The same responses wareblained when they were asked to
rate the students’ ability in getting the importgqatints of lectures and taking brief and
clear lecture notes during lectures. With regarth&ability in understanding the lecturers
when they speak fast in English, most of the lexi(7) perceived that the students had a
lot of difficulty. When asked about the studentdiiliy in following a classroom

discussion, almost all of the ESL lecturers (8)estdhat they had a lot of difficulty.

This analysis shows that, as perceived by the E8tuters, the sub-skills which the
students experienced the most difficulty in (oot&df difficulty) are following a classroom
discussion which is conducted in the English med{@6%) and in understanding lecturers
who speak fast in English (70%). For the first peof, it is perceived that the students
struggled to understand the content of the disonssDne ESL lecturer wrote in the
questionnaire that,It'is hard to have classroom discussion with stisl@specially when
the issue discussed are beyond their existing ledyé while another also wrote thatt”
is hard to get them to respond in classroom didousas they always look blur...in fact

they are not clear of what is going’on
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4.2.2.3 Subject Lecturers’ Perceptions of the Studés’ Difficulties in Listening Sub-

skills

Table 4.2.6: Subject lecturers’ perceptions tow#nesdifficulties faced by the students
when listening to English (N=8)

item | Listening sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %
a Understanding and - - 1] 125 6 75 1| 125
following lecturers’
instruction
b Understanding the - - 2| 25.0 4| 50.0 2| 25.0
content of the lectures
c Understanding the - - 2| 25.0 4| 50.0 2| 25.0

meaning of many
words used by lecturer

[72)

d Understanding the - - 3| 375 5| 62.5 - -
lecturers when they
speak fast in English

e Getting the important - - 3| 375 5| 62.5 - -
points of lectures

f Taking brief and clear - - 41 50.0 4| 50.0 - -
lecture notes

g Understanding - - 41 50.0 4| 50.0 - -
questions asked by
lecturers

h Following a classroom - - 41 50.0 4| 50.0 - -
discussion

75% of the subject lecturers stated that the stsdérad little difficulty in
understanding and following lecturers’ instructiohhis is followed by another two
lecturers who respectively felt that their studemsre having some difficulty and no
difficulty in this sub-skill. For the ability of wterstanding the content of the lectures, four
lecturers perceived that the students had litttiecdity; two perceived that they had some
difficulty and another two perceived that they meddifficulty. The same responses were

also obtained in evaluating students’ ability oflarstanding the meaning of words used by
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lecturers. On the other hand, five lecturers stalbead the students had little difficulty in

understanding the lecturers when they speak fasiniglish and getting the important

points of lectures. Moreover, an equal number eflétturers respectively perceived that
the students had little difficulty and some diffiguin taking brief and clear lecture notes,
understanding questions asked by lecturers andwinly a classroom discussion. This
finding is contradictory to what the ESL lecturdiad perceived about the students’
difficulties in various listening sub-skills. Geadly, all the subject lecturers felt that their

students did not face serious problems in modt@fistening sub-skills.

4.2.3 Perceptions of Difficulties in Speaking

This part investigates the difficulties encountetsdthe students in performing
various speaking or communicative tasks such asgusbrrect pronunciation, speaking
fluently, speaking confidently, getting ideas taeak, using the right words and sentence
patterns, giving presentation in class and etc.réspondents were asked to rate on a four-
point (1- 4) Likert scale as “a lot of difficulty®some difficulty”, “little difficulty” and “no

difficulty” and all the responses are shown in fibiéowing sections.

4.2.3.1 Students’ Perceptions of Their Difficultie$n Speaking Sub-skills

Table 4.2.7 clearly illustrates that the studengsceived themselves as having
difficulty in using correct pronunciation when sgewy. For this, 41 students stated that
they had some difficulty and 13 had a lot of diffty. With reference to the ability of
speaking fluently, most of them had little diffityl(46.2%) and this is followed by

students who possessed some difficulty (38.7 %lotaof difficulty (11.8%) and no
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difficulty (3.2%). Besides that, for speaking calgntly, 35 students rated themselves as
having little difficulty and 33 had some difficulin this sub-skill. For the remaining 25
students, 15 of them had a lot of difficulty and H&d no difficulty at all. Item d seeks
students’ feedback on their ability in getting ide speak and communicate. Their
responses were: had some difficulty (40 studehts],little difficulty (33 students), had no
difficulty (11 students) and had a lot of difficulf9 students). Furthermore, almost half of
the students (48.4 %) stated that they had sonfieutiy in using the right words and

sentence patterns while speaking.

Table 4.2.7: Students’ perceived difficulties wispeaking and communicating in English
(N=93)

item | Speaking sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %

a Using correct 13| 14.0 41| 44.1 30| 32.3 9 9.7
pronunciation

b Speaking fluently 11 11.8 36| 38.7 43| 46.2 3 3.2

c Speaking confidently 15 16.1 33| 355 35| 37.6 10| 10.8

d Getting ideas to speak 9 9.7 40| 43.0 33| 35.5 11| 11.8

e Using the right words 6 6.5 45| 484 36| 38.7 6 6.5

and sentence patterns

—

Giving presentation in 13| 14.0 34| 36.6 36| 38.7 10| 10.8

class

g Asking and answering 7 7.5 35| 37.6 37| 39.8 14| 15.1
questions

h Participating in small 5 5.4 17| 18.3 38| 40.9 33| 355

group discussions

i Participating in largs 4 4.3 30| 32.3 36| 38.7 23| 24.7
group discussion

i Speaking with friends 8 8.6 28| 30.1 31| 33.3 26| 28.0
in English outside the
classroom

Regarding the ability of giving presentation insda36 students responded that

they had little difficulty, 34 had some difficult§3 had a lot of difficulty and the remaining

81



10 had no difficulty. For asking and answering goes, 37 students felt that they had
little difficulty, 35 had some difficulty, 14 hacbrdifficulty and 7 had a lot difficulty. When
asking about the difficulty faced while participagiin small group discussions, 40.9% of
the students (38) indicated that they had littiéiadilty. For the rest of the students, 33
responded with no difficulty, 17 with some diffityland 5 had a lot of difficulty.
Similarly, for participating in large group discumss, more than a quarter of them had little
difficulty (38.7%). Lastly, for the ability of spkag with friends in English outside the
classroom, 31 students indicated that they hdd Hiifficulty, 28 had some difficulty, 26

had no difficulty and 8 had a lot of difficulty.

The above analysis reveals that the studentsdiditeulties (either a lot or some)
in almost all the speaking sub-skills. At the tdptlee list is the ability to use correct
pronunciation (58.1%). This is followed by diffi¢ylin using suitable words and sentences
(54.9%), getting ideas to speak (52.7%), speakorgidently (51.6%), speaking fluently
(49.5%) and giving presentation in class (49.5%)isTinding lends support to those
presented by Evans and Green (2007), whose subgasted that they find it difficult to
speak accurately, communicate ideas fluently aresgmt information orally. On this
matter, Evans and Green advocate that student€laf@went in fluency and accuracy is
probably impeded by the fact that subject lectuptase greater emphasis on content rather

than other criterion.

4.2.3.2 ESL Lecturers’ Perceptions of the Student®Difficulties in Speaking Sub-skills

Based on the data shown in table 4.2.8, in genallahe ESL lecturers responded

that the students had difficulties in all the spegkasks. There were four and six lecturers
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who respectively felt that the students had a faifficulty and some difficulty in using
correct pronunciation when speaking and gettingasd® speak. Not only that, all the
lecturers also stated that the students had a fladifbculty to speak fluently and
confidently. Besides that, all of them also peredithat the students possessed some
difficulty when asking and answering questions padicipating in small group discussion.
With reference to the ability of speaking grammultic correct English, seven lecturers
perceived that the students had a lot of difficalhd three perceived that the students had
some difficulty. As for using the right words andngence patterns while speaking and
communicating, eight lecturers felt that the studdrad some difficulty and two felt that
they had a lot of difficulty. When evaluating tseidents’ ability of giving presentation in
class, there were six and four lecturers who rdspdy rated the students as having a lot
of difficulty and some difficulty. Furthermore, aqual number of them stated that the
students had a lot of difficulty and some diffiqulvhen participating in large group
discussion. Finally, when the lecturers were askedeir students had any difficulty in
communicating with friends in English outside th&ssroom, eight of them stated that they

had a lot of difficulty and two stated that theydlsme difficulty.

The results show a significant contradictory opinbetween the students and ESL
lecturers with regard to students’ speaking abilhile some students rated themselves as
facing only a little or no difficulty, all the ESlecturers commented that their students, in
fact, had either a lot of difficulty or some diffity in all the speaking sub-skills. In their
view, the students faced the most problems in spgatonfidently and fluently where
100% of them stated that the students had ‘a lalifi€ulty’. Following these tasks were

such as speaking with friends in English outside tlassroom (80%), speaking
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grammatically correct English (70%), using corrgebnunciation (60%) and giving

presentation in class (60%).

Table 4.2.8: ESL lecturers’ perceptions towardsdifigculties faced by the students while
speaking and communicating in English (N=10)

item | Speaking sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %
a Using correct 6| 60.0 4| 40.0 - - - -
pronunciation
b Speaking fluently 10 100.0 - - - - - -
c Speaking confidently 10100.0 - - - - - -
d Getting ideas to speak 440.0 6| 60.0 - - - -
e Speaking 7| 70.0 3| 30.0 - - - -
grammatically correct
English
f Using the right words 2| 20.0 8| 80.0 - - - -

and sentence patterns

g Giving presentation in 6| 60.0 41 40.0 - - - -

class

h Asking and answering - - 10| 100.0 - - - -
questions

i Participating in small - - 10| 100.0 - - - -

group discussions

i Participating in largs 5| 50.0 5| 50.0 - - - -
group discussion

k Speaking with friends 8| 80.0 2| 20.0 - - - -
in English outside the
classroom

The ESL lecturers also gave some comments on thaitensuch asthe students
are too shy to speak in front of the classhey are lack of confidence to present ... dare
not to project their voick “they are unable to construct proper sentences andys use
back the same wor{s*they will never speak English with friends and wrst is they
continue speak Malay to me although | only use Bhgkith therhand one lecturer even
wrote that When | ask them to speak in English, they alwaydyrene by saying ‘tak

pandai’ (not capable of). The comments demonstrate thaidég having problem to speak
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grammatically correct English, the students are alst confident in using the language to
communicate. Additionally, five of them also comnezh on the students’ poor
pronunciation such aghey pronounce English words just like their mottergues and
“some of the students cannot pronounce or diffeantertain sounds like [th], [e] and

[ae]”.

Similar responses are also found between the staiderd ESL lecturers. Both
perceived that students’ major difficulty were peaking fluently and confidently, giving
presentation in class, speaking with friends inlEhgoutside the classroom and speaking
grammatically correct English. As for the last tweaknesses (speaking with friends in
English outside the classroom and speaking gramailgticorrect English), it is evident
that there is a need to help the students to owerdhe anxiety of using English in daily
communication and the elements of grammar, somehasvio be stressed so that students’

grammatical mistakes in speaking could be minimised

4.2.3.3 Subject Lecturers’ Perceptions of the Stuaés’ Difficulties in Speaking Sub-

skills

As noted in table 4.2.9, the students were perdelwe five and three subject
lecturers correspondingly as having some difficudtyd little difficulty in using correct
pronunciation when speaking. Besides that, an eguaber of the subject lecturers stated
that the students had either a lot of difficulty ssme difficulty in speaking fluently,
confidently and speaking grammatically correct ksiglOn the other hand, five lecturers
felt that their students had a lot of difficulty igetting ideas to speak and while

communicating with their friends in English outsidé the classroom. With regard to
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giving presentation in class, five perceived theg students had little difficulty and three
perceived them as having no difficulty. Moreovehen the lecturers were asked about the
students’ ability to ask and answer questions, fated them as having little difficulty, two
rated them as having no difficulty and one rateehthas having a lot of difficulty. For
participating in small group discussions, four bém stated that the students possessed
little difficulty, two perceived them as having serdifficulty and another two perceived
them as having no difficulty. Conversely, for pagating in large group discussion, four
lecturers felt that their students had no diffiguidind the remaining felt that the students

had no difficulty.

Table 4.2.9: Subject lecturers’ perceptions towadhds difficulties faced by the students
while speaking and communicating in English (N=10)

item | Speaking sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %

a Using correct - - 5| 625 3| 375 - -
pronunciation

b Speaking fluently 4 50.0 4| 50.0 - - - -

c Speaking confidently 4 50.0 41 50.0 - - - -

d Getting ideas to speak 562.5 3| 375 - - - -

e Speaking 41 50.0 41 50.0 - - - -
grammatically correct
English

f Using the right words - - - - 4| 50.0 41 50.0
and sentence patterns

g Giving presentation in - - - - 5| 62.5 3| 375
class

h Asking and answering 1| 125 1| 125 4| 50.0 2| 25.0
questions

i Participating in small - - 2| 25.0 4| 50.0 2| 25.0
group discussions

i Participating in largs - - - - 4| 50.0 41 50.0
group discussion

k Speaking with friends 5| 625 3| 375 - - - -
in English outside the
classroom
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It is observed that the subject lecturers, ESlulers and the students’ responses
were incredibly matched. All the subject lecturaiso found that the students had difficulty
(either a lot or some) in speaking fluently andfatently, getting ideas to speak, speaking
grammatically correct English and speaking witlerids in English outside the classroom.
One lecturer stated thatht good ones are ok and not so bad, but the weak will
always use English with Malayhile the other lecturer wrote thathfey can’t present and
talk smoothly if they don't refer to papér8esides the above, one lecturer realized that
although the students were able to give a presenthtt they were unable to organize and
deliver their ideas or points clearly. He wrotatfHThe way the students present are so
not organized... they love to jump from one poirdriother without linkage...sometimes |
also can’t get what they mearDverall, the above findings are borne out bydaor (2009)
who speculates that the most persistent problermueered by the students (in most of the
surveys conducted) is the lack of ability to exprédsemselves adequately in the spoken
language. Moreover, participation in academic dismn has also been noted by him as an
area of major difficulty especially in comprehemsaf spoken English (e.g. when speakers
speak too fast and use difficult vocabulary), tihesping need to formulate a contribution
quickly (e.g. cannot think of what to say), andhitisy to formulate an idea in English. In
conclusion, the students need be given more oppitiesl to practise group discussion in

order to acquire good oratory skills.

4.2.4 Perceptions of Difficulties in Reading

This part examines the difficulties encounteredtly students when reading in
English such as understanding the difficult wonddaxtbooks, journals, magazines, etc,

identifying main points, identifying supporting dds and etc. In this part of the
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guestionnaires, the respondents were asked t@masefour-point (1- 4) Likert scale as “a

lot of difficulty”, “some difficulty”, “little diff iculty” and “no difficulty”.

4.2.4.1 Students’ Perceptions of Their Difficultiesn Reading Sub-skills

Reading is of the most important skills in learnirgglish language. Thus, it is vital
to examine learners’ reading proficiency. Basedalme 4.2.10, it is noted that more than
half of the students had no difficulty (8.6%) aittld difficulty (47.3%) in understanding
difficult words in textbooks, journals, magaziness. Other than that, when finding out
about the students’ ability in understanding thaeteot of textbooks, journals, magazines,
etc, nearly half of the students (49.5%) stated they had only little difficulty. This is
followed by students who had no difficulty (23.7%pme difficulty (23.7%) and a lot of

difficulty (3.2%).

Table 4.2.10: Students’ perceived difficulties weading in English (N=93)

item | Reading sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %
a Understanding the 4 4.3 37| 39.8 44| 47.3 8 8.6

difficult words in
textbooks, journals,
magazines, etc

b Understanding the 3 3.2 22| 23.7 46| 49.5 22| 23.7
content of textbooks,
journals, magazines, efc

c Identifying main points 4 4.3 29| 31.2 40| 43.0 20| 215
d Identifying supporting 4 4.3 29| 31.2 44| 47.3 16| 17.2
details

e Reading quickly to get 7 7.5 31| 33.3 34| 36.6 21| 22.6
the general meaning of
reading texts

f Reading to find specifid 6 6.5 31| 33.3 38| 40.9 18| 19.4
information

g Taking brief and clear 4 4.3 25| 26.9 47| 50.5 17| 18.3
notes while reading
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Identifying main points (item d) is another imgort sub-skill in reading. For this,
60 students stated they had little difficulty armaddifficulty and the remaining 33 had some
difficulty and a lot of difficulty. Regarding theifficulty faced in identifying supporting
details, 44 indicated that they had little diffigyl 29 had some difficulty, 16 had no
difficulty and 4 had a lot of difficulty. Besidedt, in evaluating their ability of reading
quickly to get the general meaning of reading te3#sof them rated themselves as having
little difficulty, 31 having some difficulty, 21 Weng no difficulty and 7 having a lot of
difficulty. Moreover, when asking about the difflguencountered in identifying specific
information, 38 of them had little difficulty, 31ad some difficulty, 18 had no difficulty
and 6 had a lot of difficulty. Lastly, more thanlfhaf the students (47 or 50.5%) had only

little difficulty in taking brief and clear noteshie reading.

Generally, it is observed that greater numbertwdents expressed some degree of
ease in most of the reading sub-skills as compaoedistening and speaking skills.
Nevertheless, the students do face difficultieso als certain sub-skills such as to
understand difficult words in reading texts, regdquickly to get the general meaning of
reading texts, identifying main points and suppaytiletails. The problem of understanding
difficult words, which was claimed difficult by mbsf the students (44.1%), could be the
main factor that directly or indirectly causes thenface difficulties in other sub-skills as
Coady and Huckin (1997) believe that vocabularyuastion is the central and the most
primary component in language learning. This figdis largely corroborated by those
reported in Evans and Green (2007) who found thatr tstudents had problem in
attempting to understand difficult words as wehus, it could be inferred that there lexical
competence has an impact on reading ability. Jo(d897) states that students often

express a need to expand their vocabulary.
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4.2.4.2 ESL Lecturers’ Perceptions of the Student®ifficulties in Reading Sub-skills

As shown in table 4.2.11, an equal number of thé& ESturers stated that the
students had some difficulty and little difficulty understanding the difficult words in
textbooks, journals, magazines, etc. For the gbihf understanding the content of
textbooks, journals, magazines, etc, the majofityhe ESL lecturers (8) perceived that the
students had a lot of difficulty. Similarly, all dhem gave the same response when they
were asked to rate the students’ ability in idgmd main points, identifying supporting
details and reading quickly to get the general nmgpof reading texts. All of them rated
the students as having some difficulties in th@seling sub-skills. For the remaining two
sub-skills - reading to find specific informatiomcdataking brief and clear notes while
reading, the ESL lecturers also gave the similapaases where nine of them perceived
that the students had some difficulty and only peeeived them as having little difficulty.

Table 4.2.11: ESL lecturers’ perceptions towarasdifficulties faced by the students when
reading in English (N=10)

item | Reading sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %
a Understanding the - - 5| 50.0 5| 50.0 - -

difficult words in
textbooks, journals,
magazines, etc

b Understanding the 8| 80.0 2| 20.0 - - - -
content of textbooks,
journals, magazines, efc

c Identifying main points - - 10| 100.0 - - - -

d Identifying supporting - - 10| 100.0 - - - -
details

e skimming to get the - - 10| 100.0 - - - -
general meaning of
reading texts

f scanning for specific - - 9] 90.0 1| 10.0 - -
information

g Taking brief and clear - - 9| 90.0 1| 10.0 - -

notes while reading
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The above analysis shows that both ESL lectunedsstudents were of the similar
opinion. The ESL lecturers also found that the stisl had difficulty (a lot and some) in
sub-skills like understanding the content of tewxlts) identifying main points and
supporting details and skimming to get the gener@ning of reading texts. Of all these,
having to understand the content of reading maselike textbooks and journals was
identified as the students’ most serious probleraret80% of the lecturers stated that they
had a lot of difficulty. One lecturer commentedtive questionnaire thathe students will
normally take a long time to finish reading justegmage long tekt Besides that, one
lecturer wrote thatwithout an English-Malay dictionary, | don't thirtkey can survive
while another also wrote thatthey feel bored whenever | ask them to do reading

comprehension exercisél'hus, there is a need to strengthen studenasling sub-skills.

4.2.4.3 Subject Lecturers’ Perceptions of the Stuass’ Difficulties in Reading Sub-

skills

Table 4.2.12: Subject lecturers’ perceptions towdhe difficulties faced by the students
when reading in English (N=8)

item | Reading sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %
a Understanding the - - 7| 875 1| 125 - -

difficult words in
textbooks, journals,
magazines, etc

b Understanding the - - 2| 25.0 6| 75.0 - -
content of textbooks,
journals, magazines, efc

75.0 25.0 - -

N

Identifying main points - -

o0
w| o

Taking brief and clear - - 37.5 5| 62.5 - -

notes while reading
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As shown in table 4.2.12, a high percentage of ghbject lecturers (87.5%)
perceived that the students had some difficultyuinderstanding the difficult words in
textbooks, journals, magazines, etc. There is oneylecturer who felt that the students had
only little difficulty. Regarding the ability of werstanding the content of textbooks,
journals, magazines, etc, there were six and tvetulers respectively stated that the
students had little difficulty and some difficult$esides that, six of them indicated that the
students had some difficulty in identifying mainiqts and two felt that they had little
difficulty. Finally, five subject lecturers perceig that the students had little difficulty in
taking brief and clear notes while reading and ihi®llowed by three others who felt that

the students had some difficulty.

4.2.5 Perceptions of Difficulties in Witing

This part investigates the difficulties encountebgdthe students when writing in
English such as using correct spelling, using @brpnctuation, using suitable words,
using varieties of words, writing grammatically naxt sentences, and etc. The
respondents were asked to rate on a four-pointt)1likert scale as “a lot of difficulty”,

“some difficulty”, “little difficulty” and “no difficulty”.

4.2.5.1 Students’ Perceptions of Their Difficultiesn Writing Sub-skills

Based on the data shown in table 4.2.13, 46 staddf8t5%) stated that they had
little difficulty in using correct spelling when wing in English. For the others, 32 had
some difficulty, 11 had no difficulty and 4 hada 6f difficulty. As for the ability of using

correct punctuation in writing, 44.1% of the studenesponded that they faced little
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difficulty, 43.0% faced some difficulty, 7.5% had wifficulty and 5.4% faced a lot of
difficulty. With reference to using suitable woratswriting, almost half of them (49.5 %)
claimed that they had only little difficulty. Begdl that, when the students were asked to
rate their ability in using varieties of words Hetr writing, the responses collected are 42
students had some difficulty, 40 had little diffig 6 had no difficulty and 5 had a lot of
difficulty. Furthermore, when asking if they couldite grammatically correct sentences,
41 of them indicated that they faced some diffiguB8 had little difficulty, 13 had a lot of

difficulty and only one student had no problemlat a

Table 4.2.13: Students’ perceived difficulties whaiiting in English (N=93)

item | writing sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %

a Using correct spelling A 4.3 32| 344 46| 49.5 11| 11.8

b Using correct 5 5.4 40| 43.0 41| 441 7 7.5
punctuation

c Using suitable words 6 6.5 30| 32.3 46| 49.5 11| 11.8

d Using varieties of 5 5.4 42| 45.2 40| 43.0 6 6.5
words

e Writing grammatically 13| 14.0 41| 44.1 38| 40.9 1 1.1
correct sentences

f Using a variety of 8 8.6 42| 45.2 35| 37.6 8 8.6
sentence patterns

g Linking sentences ina 2 2.2 31| 33.3 43| 46.2 17| 18.3

paragraph
h Getting ideas to write 6 6.5 32| 344 39| 41.9 16| 17.2
[ Organizing points/ 5 5.4 36| 38.7 35| 37.6 17| 18.3
information when
writing
i Writing introductions 4 4.3 24| 25.8 45| 48.4 20| 215
k Writing body sections 6 6.5 37| 39.8 37| 39.8 13| 14.0
I Writing conclusion 5 5.4 32| 344 40| 43.0 16| 17.2

m Rewriting other’s ideas 7 7.5 27| 29.0 43| 46.2 16| 17.2
using your own words
(citation)

n Using suitable format 7 7.5 28| 30.1 41| 441 17| 18.3
in writing e.qg. letters
and reports

o] Writing bibliography / 7 7.5 38| 40.9 36| 38.7 12| 12.9
references
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With regard to the ability of using a variety ofngence patterns, 45.2% of the
students rated themselves as having some difeésylB87.6% having little difficulty, 8.6%
having no difficulty and another 8.6% having a tdtdifficulty. A part from that, 43
students indicated that they had little difficuiitylinking sentences in a paragraph. For the
remaining, 31 had little difficulty, 17 had no ddfilty and only 2 had a lot of difficulty.
For the sub-skill — getting ideas to write (item),589 students had little difficulty, 32 had
some difficulty, 16 had no difficulty and 6 hada bf difficulty. Regarding the ability of
organizing points/ information in writing, 36 of @m responded that they had some

difficulty, 35 had litter difficulty, 17 had no ditulty and 5 had a lot of difficulty.

It is noted that almost half of the students (#8.4possessed little difficulty in
writing introduction. As for writing the body sectis, there were an equal number of
students (37) rated themselves as having someudtffiand little difficulty respectively.
Other than that, for writing conclusion, 40 studemientioned that they had little difficulty,
32 had some difficulty, 16 had no difficulty andh&d a lot of difficulty. As for citation, 43
students stated that they had little difficulty, B&d some difficulty, 16 had no difficulty
and 7 had a lot of difficulty. Moreover, 41 stude@4.1%) responded that they had little
difficulty in using suitable format in writing e.¢etters and reports. On the same issue also,
28 rated themselves as having some difficulty, ith wo difficulty and 7 had a lot of
difficulty. Finally, most of the students perceividtemselves as having some difficulty

(40.9%) and little difficulty (38.7 %) in writingibliography/references.

It is apparent that the students, as perceivetthdéapselves, encountered difficulties
in all the writing sub-skills. Among the major dd@ities (either a lot or some) include

writing grammatically correct sentences (58.1%)ingisa variety of sentence patterns
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(53.8%) and words (50.6%), using correct punctumat{d8.4%), writing bibliography

(48.4%), writing body section (46.3%), organizingims (44.1%) and getting ideas to
write (40.9%). The scenario is also witnessed by and Suzana (2004) in a survey of
examining tertiary students’ attitude towards wgtwhere the results showed that 75% of

the respondents had problems writing English essagiggenerating ideas for writing.

Of all the above, students ranked writing gramnadificcorrect sentences as the
most difficult sub-skill. As 58.1% of the studermffirmed this, it clearly shows that most
of them were unable to write without any grammatioéstakes. The findings, similar to
those in Evans and Green (2007), suggest that tindersts perceive themselves as
experiencing greater difficulty with the languagsher than the content or structure of
academic texts. It is important to note that altffiomost general writing skills are covered
in the present curriculum, the students’ respopsssibly reveal that they have not gained
sufficient confidence in mastering all the writisgills and some specific skills may have
been overlooked especially the mechanism in wrisinch as the use of correct punctuation

and writing bibliography.

4.2.5.2 ESL Lecturers’ Perceptions of the Student®ifficulties in Writing Sub-skills

In table 4.2.14, five ESL lecturers perceived tihair students had some difficulty
in using correct spelling when writing in Englishdafor the other five lecturers, their
students had little difficulty. As for the abilif using correct punctuation in writing, all of
them stated that the students had some difficBlegides that, six of them responded that
the students had a lot of difficulty in using sbiawords when writing and four felt that

the students had some difficulty. The same resgowssee also obtained for the students’
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ability in using a variety of sentence patterns gatling ideas to write. With regard to the
ability of using a variety of words in writing, aequal number of them respectively
perceived that the students had a lot of difficaltyl some difficulty. Moreover, when they
were asked if the students were able to write gratimadly correct sentences, seven stated

that the students had a lot of difficulty and thielethat they had some difficulty.

Table 4.2.14: ESL lecturers’ perceptions towardsdifficulties faced by the students when
writing in English (N=10)

item | writing sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %

a Using correct spelling - - 5| 50.0 5| 50.0 - -

b Using correct - - 10| 100.0 - - - -
punctuation

c Using suitable words 6 60.0 4| 40.0 - - - -

d Using varieties of 5| 50.0 5| 50.0 - - - -
words

e Writing grammatically 7| 70.0 3| 30.0 - - - -
correct sentences

f Using a variety of 6| 60.0 4| 40.0 - - - -
sentence patterns

g Linking sentences inja 9| 90.0 1| 10.0 - - - -

paragraph
h Getting ideas to write 6 60.0 4| 40.0 - - - -
[ Organizing points/ - - 10| 100.0 - - - -
information when
writing
i Writing introductions - - 10| 100.0 - - - -
k Writing body sections - - 10| 100.0 - - - -
I Writing conclusion 6 60.0 4| 40.0 - - - -
m Citation 8| 80.0 - - 2| 20.0 - -
n Using suitable format - - 8| 80.0 2| 20.0 - -
in writing e.qg. letters
and reports
0] Writing bibliography / - - 6| 60.0 4| 40.0 - -

references
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Apart from that, almost all the ESL lecturers (@rqeived that the students had a
lot of difficulty in linking sentences in a paragta In addition, all ESL lecturers also rated
the students as having some difficulties in orgagizpoints or information, writing
introductions and writing body sections of essahermeas for writing conclusion, six of
them perceived that their students had a lot dicdity and four stated that the students
had some difficulty. With reference to citationmaist all the lecturers (8) indicated that the
students had a lot of difficulty. Additionally, ttees were eight and two lecturers who
respectively felt that the students had some diffycand little difficulty in using the
suitable formats when writing letters and repoktsstly, six lecturers reported that the
students had some difficulty in writing bibliograpbr references and another four felt that

the students only faced a little difficulty.

The above analysis shows that both ESL lecturedstha students were of the
similar opinion where the students encounteredcdities in all the writing sub-skills. In
the ESL lecturers’ evaluation, the students fatednost problem (had a lot of difficulty)
in linking sentences in a paragraph (90%), cita(i®®%o), writing grammatically correct
sentences (70%), getting ideas to write (609)ng suitable words (60%), using a variety
of sentence patterns (60%), writing conclusior’4p@nd using varieties of words (50%).
Besides the above responses, the ESL lecturerpedsaled additional comments in the
questionnaires about the students’ writing proficke One of them stated thathé
students have serious problem in planning for wgti.there is no flow in their writirig
Another lecturer also added tHét is hard for the weak students to think of ideawrite
and elaborate points Besides that, one lecturer wrote th#teé' students always use direct

translation from Malay or Chinese language in cosipg’ while another one mentioned
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that “they use the same function words throughout... theywery weak in using tenses,

subject-verb agreement and preposition

4.2.5.3 Subject Lecturers’ Perceptions of the Stuaés’ Difficulties in Writing Sub-

skills

As noted in table 4.2.15, an equal number of thxest lecturers (4) perceived that
the students had either some difficulty or littl#fidulty in using correct spelling and
getting ideas to write. Besides that, six and tecturers correspondingly stated that the
students had little difficulty and some difficuliy using suitable words and linking
sentences in a paragraph. About the studentstyaliilusing a variety of words in writing,
five subject lecturers indicated that the studdaid little difficulty and three felt that they
had some difficulty. Other than that, when they evasked if the students were able to
write grammatically correct sentences, six of theenceived that the student had some
difficulty and two perceived that the students Haide difficulty. As for citation, six
lecturers rated the students as having some diffieend another two rated them as having
a lot of difficulty. Lastly, six and two lecturersspectively perceived that the students had

little and no difficulty in writing bibliography/ferences.

Contradictory to what the students and ESL lectuhad perceived, all the subject
lecturers perceived that the students did not #alme of difficulties in most of the writing
sub-skills except for citation. A plausible readsrthat they only require the students to
achieve sufficient level of communicative competenc only focus on the subject matter
or content and not so much on the writing skillsstyle of writing. This is affirmed by

Weir (1988, cited in Jordan, 1997) where the subjators are more concerned with
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content than with mechanical accuracy features tlagid criteria of assessing written work

are on the relevance and adequacy of the subjeterdp the clarity of message and the

arrangement and development of written work. On sheme matter, Jordan (1997:48)

criticises that “the subject tutors are often lisgjoally unaware and cannot always

distinguish a poorly conceived idea from an ideat tis expressed through inadequate

English”. Thus, all these reasons contribute toptheeptions of both subject lecturers and

student and ESL lecturers when assessing studssilisy of writing in English.

Table 4.2.15: Subject lecturers’ perceptions towahe difficulties faced by the students
when writing in English (N=8)

item | writing sub-skills A lot of Some Little No difficulty
difficulty difficulty difficulty
No. % No. % No. % No. %
a Using correct spelling - 4| 50.0 4| 50.0 - -
b Using suitable words - 2| 25.0 6| 75.0 - -
c Using varieties of - 3| 375 5| 62.5 - -
words
d Writing grammatically - 6| 75.0 2| 25.0 - -
correct sentences
e Linking sentences in - 2| 25.0 6| 75.0 - -
paragraph
f Getting ideas to write - 41 50.0 4| 50.0 - -
g Reproducing other’s 2| 25.0 6| 75.0 - - - -
ideas using own words
or citation
h Writing bibliography/ - - - 6| 75.0 2| 25.0
references
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4.3 English Language Needs

Research Question 2: What perceptions do the stsideSL lecturers and subject lecturers
have regarding the importance of various listenspgaking, reading and writing tasks?
This part of the questionnaire is designed to obiaformation on the types of English
language tasks under the four macro skills thatréspondents perceive as important in

helping the students to learn at tertiary level.

4.3.1 Perceptions of the Importance of Listening Sls

This section presents the outcomes of the analyséise listening tasks that the
students, ESL lecturers and subject lecturers per@s important to the students in their
learning. The listening tasks include listening amtlerstanding lectures, listening and
understanding discussions, listening to and folfmwiinstructions, listening and
understanding social conversation, listening andetstanding presentations and listening
to take down notes. The respondents were asketddhe importance of various listening
tasks on a four-point (1- 4) Likert scale as “vemyportant”, “important”, “not very

important” and “not important”.

4.3.1.1 Students’ Perceptions of the Importance dfistening Tasks

According to table 4.3.1, all the students rankedething and understanding
lectures as being the most important task — vepomant (79.6%) and important (20.4%).
Besides that, 66.7% of them perceived that lisgeamd understanding discussion was very

important and 31% also perceiving it as importdtrthermore, almost all the students
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(97.8%) stated that listening to and following rmstions was very important and
important. Only two students ranked this task asveoy important to them. For listening
and understanding social conversation, most ofstbdents (49.5%) indicated that it was
important. Besides that, for listening and undexditag presentation, 53.8% of them
perceiving it as being very important, 40.9% perncg it as important and 5.4%
perceiving it as not very important. For the laskt— listening and taking down notes, 83
students felt that it was very important and imanott Generally, most of the students
(around 90%) ranked all the listening tasks asyveportant’ and ‘important’. Based on
the findings, the need to understand lectures %9 & well as to understand discussions

(66.7%) were ranked the most or very importanisky the students.

Table 4.3.1: Students’ perceptions with regardbéamportance of listening tasks (N=93)

item | Listening tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Listening and 74| 79.6 19| 204 - - - -
understanding lectures
b Listening and 62| 66.7 31| 33.3 - - - -
understanding
discussions
c Listening to and 56| 60.2 35| 37.6 2| 2.2 - -
following instructions
d Listening and 44| 47.3 46| 495 2| 2.2 1 1.1
understanding social
conversation
e Listening and 50| 53.8 38| 40.9 5| 5.4 - -
understanding
presentations
f Listening and taking 47| 50.5 36| 38.7 10| 10.8 - -
down notes
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4.3.1.2 ESL Lecturers’ Perceptions of the Importane of Listening Tasks

Table 4.3.2: ESL lecturers’ perceptions with regatal the importance of listening tasks
(N=10)

item | Listening tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Listening and 7| 70.0 3| 30.0 - - - -
understanding lectures
b Listening and 6| 60.0 41 40.0 - - - -
understanding
discussions
c Listening to and 7| 70.0 3| 30.0 - - - -
following instructions
d Listening and 10| 100.0 - - - - - -
understanding social
conversation
e Listening and 7| 70.0 3| 30.0 - - - -
understanding
presentations
f Listening and taking 5| 50.0 5| 50.0 - - - -
down notes

As shown in table 4.3.2, all the ESL lecturers ehhkll the listening tasks as being
either very important or important to the studenfar the tasks - listening and
understanding lectures, listening to and followimgstructions and listening and
understanding presentations, seven lecturers pecténat these tasks were very important
and three perceived them as being important tetilgents. In addition, six of them stated
that listening and understanding discussions wag wmeportant and four felt that it was
important in helping the students to learn at aeytievel. Moreover, all the ESL lecturers
ranked listening and understanding social conviersads a very important task for the
students. With regard to this, one ESL lecturatest that the students have to deal with
different people such as lecturers, peers and effidrom different departments to solve
different kind of academic and non-academic madtteBamilarly, another lecturer also
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wrote that Tn learning, the students have to engage in varicosversations with
individuals of different background especially int@ining informatiofi. Finally, an equal
number of them (5) ranked listening and note-talkiadpeing very important and important
respectively. In brief, the above analysis shovea thoth ESL lecturers and the students’

opinion are almost the same.

4.3.1.3 Subject Lecturers’ Perceptions of the Impdance of Listening Tasks

Table 4.3.3: Subject lecturers’ perceptions witlpares to the importance of listening tasks
(N=10)

item | Listening tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Listening and 41 50.0 4| 50.0 - - - -
understanding lectures
b Listening and 5| 625 3| 375 - - - -
understanding
discussions
c Listening to and 41 50.0 41 50.0 - - - -
following instructions
d Listening and 3| 375 5| 625 - - - -

understanding social
conversation

e Listening and 5| 625 3| 375 - - - -
understanding
presentations

f Listening and taking 5| 625 3| 375 - - - -
down notes

According to the above table, all the subject lesty like the ESL lecturers, ranked
all the listening tasks as either very importaniroportant to the students. Four of them
ranked listening and understanding lectures andwioig instructions as very important
and important listening tasks for the studentseetgely. Furthermore, five of them also

perceived that listening and understanding disoussi listening and understanding
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presentations and listening and taking down nagegeay important. In addition, the three
other subject lecturers also felt that these tas&simportant to the students. Lastly, five
and three subject lecturers respectively percethadl listening and understanding social
conversation was an important and very importask.t®verall, the ESL lecturers and
subject lecturers seemed to indicate support ferd¢tative importance of all the listening
tasks. To conclude, it is interesting yet not sigipg to note that almost all the respondents
unanimously ranked all the listening tasks as ‘vienportant’ and ‘important’. This is
closely matched with their perceptions with regerdhe students’ listening ability (refer
4221, 4222 & 4.2.2.3) where they perceivedt tthe students had problems in
understanding the lecturers when they speak fa&niglish, taking lecture notes while
listening, getting important points of lectures dotlowing a classroom discussion. This

implies that the students need to be given moretipeaof the listening tasks.

4.3.2 Perceptions of the Importance of Speaking Sld

This part presents the outcome of the analysesh@fspeaking tasks that the
students, ESL lecturers and subject lecturers per@s important to the students in their
learning. The speaking component is made up ofstagich as presenting written
assignments, participating in discussion, commuimgawith other students inside and
outside of the classroom, communicating with lestsiinside and outside of the classroom,
communicating with people in different social sttaa and making suggestions. The
respondents were asked to rate the importancermiugaspeaking tasks on a four-point (1-

4) Likert scale as “very important”, “importanth6t very important” and “not important”.
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4.3.2.1 Students’ Perceptions of the Importance &peaking Tasks

It is noted in table 4.3.4 that almost half of #$tedents (49.5%) perceived that
presenting written assignments was an importakt #%0% of them also perceiving it as
being very important. As for participation in dission, 52.7% of them perceived it as very
important and 47.3% perceived it as important. @esithat, when the students were asked
about the importance of communicating with otherdents inside and outside of the
classroom, their responses were - very importa®uBf8), important (48.4%) and not very
important (11.8%). On the other hand, for commuimgawith lecturers inside and outside
of the classroom, 58.1% of the students indicabed it was very important, 52.7% stated
that it was important and 5.4% perceiving it as wety important. Other than that, for
communicating with people in different social sttan, 49 students felt that this was an
important task. In addition to that, 30 studentstfeat it was very important, 12 felt that it
was not very important and 2 felt that it was maportant. Finally, most of the students

(49.5%) perceived that making suggestion was amitapt task in their study.

Based on the findings, more than 80% of the stwdentked all the speaking tasks
as very important and important. The responseivolg the degree of importance, are
participating in discussion (100%), communicatinghvwecturers inside and outside of the
classroom (94.7%), presenting written assignmedfs506), making suggestions (89.3%),
communicating with other students inside and oetsid the classroom (88.2%) and
communicating with people in different social sttaa (85%). There were only a small

number of them who felt that those tasks were y@oy important’ or ‘not important’.
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Table 4.3.4: Students’ perceptions with regardbiéamportance of speaking tasks (N=93)

item | Speaking tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Presenting written 40| 43.0 46| 49.5 71 7.5 - -
assignments
b Participating in 49| 52.7 44| 47.3 - - - -
discussion
c Communicating with 37| 39.8 45| 484 11| 11.8 - -

other students inside
and outside of the
classroom

d Communicating with 54| 58.1 34| 36.6 5| 5.4 - -
lecturers inside and
outside of the
classroom

e Communicating with 30| 32.3 49| 52.7 12| 12.9 2 2.2
people in different
social situation

w

f Making suggestions 7 39.8 46| 49.5 10| 10.8 - -

4.3.2.2 ESL Lecturers’ Perceptions of the Importane of Speaking Tasks

Table 4.3.5 reveals that the ESL lecturers’ respsms the importance of various
speaking tasks are quite similar. Six lecturertedtéhat presenting written assignment was
an important task and another four even felt thistwas a very speaking important task for
the students. On the other hand, there were sixf@ndlecturers respectively perceived
that participating in discussion was very important important respectively. The same
responses were also obtained for making suggestBesdes that, almost all of them (9)
perceived that communicating with other studenssdm and outside of the classroom and
communicating with people in different social sttoa were very important to the
students’ learning. For communicating with lectararside and outside of the classroom,
six lecturers ranked it as very important, threeeal it as important and only one ranked it
as not very important. Generally, the ESL lectungesv all the speaking tasks as very
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important and important particularly in the needcoimmunicating with other students
inside and outside of the classroom (90%) and comizating with people in different

social situation (90%).

Table 4.3.5: ESL lecturers’ perceptions with regata the importance of speaking tasks
(N=10)

item | Speaking tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Presenting written 41 40.0 6| 60.0 - - - -
assignments
b Participating in 6| 60.0 41 40.0 - - - -
discussion
c Communicating with 9| 90.0 1| 10.0 - - - -

other students inside
and outside of the
classroom

d Communicating with 6| 60.0 3| 30.0 1| 10.0 - -
lecturers inside and
outside of the
classroom

e Communicating with 9| 90.0 1| 10.0 - - - -
people in different
social situation

f Making suggestions 6 60.0 4| 40.0 - - - -

4.3.2.3 Subject Lecturers’ Perceptions of the Impdance of Speaking Tasks

As presented in table 4.3.6, all the subject lerirresponses towards the
importance of various speaking tasks were quitallgr Four of them felt that presenting
written assignments was very important to the sitgleThe remaining four lecturers also
perceived it as being important. For participatingdiscussion and making suggestions,
five subject lecturers ranked these tasks as irapbrand three ranked them as very

important. Furthermore, most of the lecturers &ponded that communicating with other
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students and lecturers inside and outside of tlesobom were very important. The
remaining two lecturers also indicated that thesetasks were important. Apart from that,
all the lecturers stated that communicating witbgde in different social situation was very
important. The findings reveal the matching opiniitween the subject and ESL lecturers
with regard to the students’ need in speaking. ther subject lecturers as well, all the
speaking tasks were regarded as either very imtastamportant especially in the need to
communicate with people in different social sitaat(100%). In addition to that, a lecturer
from the Faculty of Industrial Management pointed thhe importance of negotiation skills
where she wrote thathfe students need to be taught the methods ofiagggtin different
corporate sectofrs

Table 4.3.6: Subject lecturers’ perceptions withares to the importance of speaking tasks
(N=8)

item | Speaking tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Presenting written 41 50.0 4| 50.0 - - - -
assignments
b Participating in 3| 375 5| 625 - - - -
discussion
c Communicating with 6| 75.0 2| 25.0 - - - -

other students inside
and outside of the
classroom

d Communicating with 6| 75.0 2| 25.0 - - - -
lecturers inside and
outside of the
classroom

e Communicating with 8| 100.0 - - - - - -
people in different
social situation

f Making suggestions 3 37.5 5| 625 - - - -
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4.3.3 Perceptions of the Importance of Reading Skl

This part presents the outcomes of the analysethefreading tasks that the
students, ESL lecturers and subject lecturers padeas important to the students in their
learning. The reading tasks are reading coursedyaekding and understanding technical
material, reading and making notes, etc. All resieots were asked to rate the importance

of various reading tasks as “very important”, “imgamt”, “not very important” or “not

important”.

4.3.3.1 Students’ Perceptions of the Importance é&teading Tasks

According to table 4.3.7, there were an equal numbstudents (42) who ranked
reading course-book as very important and importask respectively. Only 9 students
ranked this task as not very important. Besideg #ieost all the students (93.6%) also
perceived that reading and understanding techmicaterial was equally important.
Similarly, for the task — reading and making notés, students perceived it as being very
important (39.8%) and important (46.2%). Moreowenen the students were asked about
how important was reading newspaper articles iir $tady, their responses were — very
important (36.6%), important (57.0%), not very impot (5.4%) and not important

(1.11%).

Reading lecture handouts is another common acadeskc For this, almost all the
students ranked it as either very important or irtggg (97.9%). There were only 2

students who stated that it was not very importBasides that, slightly more than half of
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the students (52.7%) perceived that reading astiole the internet was important to them
in their study. In addition to this, 23 studentsked it as being very important, 20 ranked it
as being not very important and only 1 ranked ihasimportant. Lastly, when they were
asked to rate the importance of understanding vidatga such as tables, charts and

diagrams, 84 students (90.3%) perceived that itweag important and important.

Table 4.3.7: Students’ perceptions with regardfi¢amportance of reading tasks (N=93)

item | Reading tasks Very Important Not very Not
important important important
No. % No. % No. % No. %

a Reading course books 4245.2 42| 45.2 9| 97 - -

b Reading and 37| 39.8 50| 53.8 6| 6.4 - -

understanding technical
material e.g. journal
and magazines

c Reading and making 45| 484 43| 46.2 5| 5.4 - -
your own notes

d Reading newspaper 34| 36.6 53| 57.0 5| 5.4 1 1.1
articles

e Reading lecture 46| 495 45| 484 2| 2.2 - -
handouts

f Reading articles on the 23| 24.7 49| 52.7 20| 215 1 1.1
internet

g Understanding visual 35| 37.6 49| 52.7 9| 97 - -
data (tables, charts,
diagrams)

Similar to the responses gained pertaining to aamdl oral needs, an impressively
high number of students also viewed the identifiealling tasks as being ‘very important’
and ‘important’. Of all the responses, reading ueethandouts (97.9%), reading and
making own notes (94.6%), reading newspaper asti¢83.6%) and reading technical
materials such as journal (93.6%) were high onigh@f important reading tasks. It is also
interestingly to note that there is an obvious @titting opinion among the students with

regard to the importance of reading articles oninkernet. Although the result reveals that
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23 students (24.7%) ranked this task as very impgrthere were 21 students (22.6%) who

ranked it as not very important and not importdralia

4.3.3.2 ESL Lecturers’ Perceptions of the Importane of Reading Tasks

Table 4.3.8: ESL lecturers’ perceptions with regata the importance of reading tasks
(N=10)

item | Reading tasks Very Important Not very Not
important important important
No. % No. % No. % No. %

a Reading course books 770.0 3| 30.0 - - - -

b Reading and 7| 70.0 3| 30.0 - - - -

understanding technical
material e.g. journal
and magazines

c Reading and making 6| 60.0 41 40.0 - - - -
own notes

d Reading newspaper 41 40.0 6| 60.0 - - - -
articles

e Reading lecture 7| 70.0 3| 30.0 - - - -
handouts

f Reading articles on the 4| 40.0 5| 50.0 1| 10.0 - -
internet

g Understanding visual 41 40.0 5| 50.0 1| 10.0 - -
data (tables, charts,
diagrams)

As shown in table 4.3.8, seven ESL lecturers ramkading course books, reading
and understanding technical material (e.g. jouaradl magazines) and reading lecture
handouts as being very important tasks for theestisd At the same time, three other
lecturers also ranked these three reading task®@stant. Apart from that, reading and
making own notes was perceived being very imporéack important task by all of them.
When asking about the importance of reading newapanpicles to the students, six ESL
lecturers stated that it was important and foutestéhat it was very important. For the last

two reading tasks - reading articles on the inteamsl understanding visual data (tables,
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charts & diagrams), the responses given by theilext were the same. For this, five rated
the two tasks as important; four felt that they eveery important and one indicated that
the tasks were not very important. In short, adogrdo the perspectives of the ESL
lecturers, all the reading skills were considerétiee ‘very important’ or ‘important’

except for one lecturer who perceived reading lagion the internet and understanding

visual data being ‘not very important’.

4.3.3.3 Subject Lecturers’ Perceptions of the Impdance of Reading Tasks

Table 4.3.9: Subject lecturers’ perceptions witares to the importance of reading tasks
(N=8)

item | Reading tasks Very Important Not very Not
important important important
No. % No. % No. % No. %

a Reading course books 675.0 2| 25.0 - - - -

b Reading and 8| 100.0 - - - - - -

understanding technical
material e.g. journal
and magazines

c Reading and making 4| 50.0 41 50.0 - - - -
your own notes

d Reading newspaper 3| 375 5| 625 - - - -
articles

e Reading lecture 5| 625 3| 375 - - - -
handouts

f Reading articles on the 3| 37.5 5| 625 - - - -
internet

g Understanding visual 5| 625 3| 375 - - - -
data (tables, charts,
diagrams)

As presented in table 4.3.9, most of the subjexttiters (6) perceived that reading
course books was a very important reading taskheostudents and this is followed by
another two lecturers who felt that it was impottaiso. Besides that, to all of them,

reading and understanding technical material eogrnpl and magazines was very
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important as well. Moreover, an equal number ofldwturers (4) stated that reading and
making own notes was either very important or inguar to the students. In addition,
reading newspaper articles and reading articleth@mnternet were also perceived as being
important and very important tasks. Finally, fivecturers stated that reading lecture
handouts and understanding visual data were vepgpritant, and three lecturers felt that
the tasks were important too. Overall, the suldgciurers placed the greatest emphasis on
the task - reading and understanding technical naatghere 100% of them rated it being

very important to the students.

4.3.4 Perceptions of the Importance of Writing Skik

This part presents the outcomes of the analysethefwriting tasks that the
students, ESL lecturers and subject lecturers padeas important to the students in their
learning. The writing tasks includaking lecture notes, writing daily journals, wigi proposals,
writing formal letters, etcThe respondents were asked to rate the importahearmus

writing tasks as “very important”, “important”, “b@ery important” and “not important”.

4.3.4.1 Students’ Perceptions of the Importance &/riting Tasks

As illustrated in the table 4.3.10, taking lectaages, to the students, was the most
important writing task with 61.3% of them rankedag being very important and 35.5%
ranked it as being important. For the second wgitask which is writing daily journals, it
was viewed important by 42 students and very ingmirby 19 students. However, 32
students stated that it was either not very immoreést not important at all. As for writing

proposals, 47 students (50.5%) felt that it wasngmortant writing task. This is followed
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by those who felt that the task was very impor{@880), not very important (18.3%) and
not important (3.2%). Writing formal letters, oretlother hand, was perceived as being

very important and important by 78 students (83.9%)

Table 4.3.10: Students’ perceptions with regardbeéamportance of writing tasks (N=93)

item | Writing tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Taking lecture notes 57 61.3 33| 35.5 3| 3.2 - -
b Writing daily journals 19 204 42| 45.2 28| 30.1 4 4.3
c Writing proposals 26 28.0 47| 50.5 17| 18.3 3 3.2
d Writing formal letters 32 34.4 46| 495 11| 11.8 4 4.3
e Projects 50 53.8 39| 41.9 4| 4.3 - -
f Reports 48 51.6 36| 38.7 9| 97 - -
g Summary writing 42 452 45| 48.4 6| 6.5 - -
h Presenting visual data 33| 355 48| 51.6 12| 12.9 - -
(tables, charts,
diagrams)

Project-writing was on the second highest rankliofh@ writing tasks which was
recognized as being very important by 50 studés8800). For the remaining students, 39
of them ranked it as being important and 4 ranked being not very important. Similarly,
for report-writing, the students’ responses wereery important (51.6%), important
(38.7%) and not very important (9.7%). Besides,teammary-writing was perceived as
being important, very important and not very impaott by 45, 42 and 6 students
respectively. The data also shows that many stad&tt6%) viewed presenting visual data
as an important task in their study. This is fokalwby students who felt that it was very

important (35.5%) and not very important (12.9%).

Overall, it is important to note that the studemtsinly had the same perceptions

when judging the importance of various writing &skhere most of the tasks were ranked
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‘very important’ and ‘important’. Topping the lisf the perceived important writing tasks
is taking lecture notes (96.8%). This is followey froject-writing (95.7%), summary-
writing (93.6%) and report-writing (90.3%). Accongj to the results, writing daily journals
and writing proposals were given the least emphaBiss was probably due to the

perception that these tasks were not relevanteio tourse of study.

4.3.4.2 ESL Lecturers’ Perceptions of the Importane of Writing Tasks

Table 4.3.11: ESL lecturers’ perceptions with relgao the importance of writing tasks
(N=10)

item | Writing tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Taking lecture notes 4 40.0 6| 60.0 - - - -
b Writing daily journals 4 40.0 6| 60.0 - - - -
c Writing proposals 4 40.0 6| 60.0 - - - -
d Writing formal letters 4 40.0 6| 60.0 - - - -
e Projects 6 60.0 41 40.0 - - - -
f Reports 6 60.0 41 40.0 - - - -
g Summary writing 4 40.0 6| 60.0 - - - -
h Presenting visual data 41 40.0 6| 60.0 - - - -
(tables, charts,
diagrams)

Based on the data collected, all the ESL lecturanked all the tasks as either very
important or important. As shown in table 4.3.14r the tasks - taking lecture notes,
writing daily journals, writing proposals, writinfprmal letters, writing summary and
presenting visual data (tables, charts & diagrasig)pf them ranked these tasks as being
important and four ranked them as being very ingurtBesides that, as for project and
report-writing, six lecturers perceived that thése writing tasks were very important to

the students and four lecturers felt that they vie@ortant as well. Unlike some students’
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responses, the ESL lecturers considered all théngriasks as ‘very important’ and

‘important’.

4.3.4.3 Subject Lecturers’ Perceptions of the Impdance of Writing Tasks

Table 4.3.12: Subject lecturers’ perceptions wabhards to the importance of writing tasks
(N=8)

item | Writing tasks Very Important Not very Not
important important important
No. % No. % No. % No. %
a Taking lecture notes 4 50.0 4| 50.0 - - - -
b Writing daily journals 1 - - - 6| 75.0 2| 25.0
C Writing proposals 5 62.5 3| 375 - - - -
d Writing formal letters 4 50.0 41 50.0 - - - -
e Projects 6 75.0 2| 25.0 - - - -
f Reports 8 100.0 - - - - - -
g Summary writing 1 - 3| 375 5| 62.5 - -
h Presenting visual data - - 3| 375 5| 62.5 - -
(tables, charts,
diagrams)

As shown in table 4.3.12, four subject lecturersc@@ed that taking lecture notes
and writing formal letters were very important ke tstudents. The other four lecturers also
felt that these two tasks were important. As foiting daily journals, six lecturers stated
that it was not very important and two lecturersretelt that it was not important at all. On
the other hand, for proposal-writing, there wereefiand three lecturers respectively
perceived that it was a very important and impdrarting task. Besides that, in the view
of most of the subject lecturers (6), project-wgtiwas considered very important to the
students. Similarly, all the lecturers also fouhdttreport-writing was equally important.
Lastly, five lecturers stated that summary-writengd presenting visual data were not very

important. However, the remaining three indicatbdt tthe tasks were important. In

116



contrast with the ESL lecturers’ opinions, it issebved that writing daily journals was
deemed as the least important writing skill by subject lecturers where all of them
considered it as ‘not very important’ and ‘not imgamt’. The same responses were also
obtained from the students. Besides that, the sultgeturers also did not place much

emphasis on summary-writing and presenting visatd.d

4.4 Learning Needs

Research Question 3: What are the students andl&Slrers’ perceptions towards the

design and the use of instructional materials 6t Bnd PE2?

This part of the questionnaires is designed toiobtdormation on the students’ learning

needs. All respondents were asked to state thewoms about the design of instructional

materials, teaching aids, assessment techniquasirilg modes and classrooms activities

for Proficiency English 1 and Proficiency Englislc@urses.

4.4.1 Instructional Materials Production and Adaptation

This part seeks the respondents’ opinions on tphestyf instructional materials to
be used in the two language courses and how therialatshould be produced or designed.
The responses were measured on a four-point (1H&rtLscale as “strongly agree”,

“agree”, “disagree” and “strongly disagree”.
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4.4.1.1 Students’ Perceptions towards the Design aistructional Materials for PE1

and PE2

Based on the data shown in table 4.4.1, 52 studBbt8%) agreed and 36 students
(38.7%) strongly agreed that the instructional mal for the English language courses
should be related to their programmes. Howevergtheere only 5 students who disagreed
with the idea. Similarly, when asking if the matési should be related to their daily
experience, almost all of them responded with ‘egi®3.8 %) and ‘strongly agree’
(39.8%). Furthermore, more than half of the stuslé62.4%) agreed that the teaching and
learning materials should be related to the cunientes. This is followed by students who
strongly agreed (33.3 %) and disagreed (4.3%).d@sdihat, there were 53 and 25 students
who respectively agreed and strongly agreed tlinttructional materials should be taken
from sources like magazines, journals or websitdsstudents disagreed and one student
strongly disagreed with this. With reference to modg instructional materials to suit the
students’ level of proficiency, almost all of theadents had the same opinion where 90
students (96.8%) agreed and strongly agreed Madteover, when asking if the materials
used should be related to Malaysian context antireyl60 students agreed, 21 strongly
agreed, 10 disagreed and 2 strongly disagreedlyl &4t (58.1%) students agreed that the
materials should be related to foreign context emitlire. For the remaining, 19 of them

strongly agreed, 18 disagreed and 2 strongly desar

The major findings revealed that almost all thedstus (more than 90%) ‘strongly
agreed’ and ‘agreed’ that the materials used in &ilLPE2 should be modified to suit the
students’ level of proficiency (96.8%), related ttee current issues (95.7%), related to

students’ programmes (94.6%) and related to ststdatly experience in the present and

118



in the future (93.6%). Similar findings were alsaifd in Muhammad Nadzri (2004) where
more than 75% of his student respondents agre¢dnidizrials should be modified to suit
the level of proficiency, related to subjects, yakperience, social activities and current
interest. As for the present study, modifying materto suit the students’ level of

proficiency is also topping the list. Gaudart (2@)3ointed out that ‘there is no way that
materials aimed at the “average” student can bel lseall learners’ and she further
commented that poor materials together with theéility of teachers to adapt the materials
to their own needs will create a situation of feeluThus, it is vital to recognize students’
current level of proficiency before providing angrs of input to them. This is also

reflected in Krashen’s Input Hypothesis (Lightbo&Spada, 2006).

Table 4.4.1: Students’ perceptions pertaining te tlesign of instructional materials
(N=93)

item | The design of teaching  Strongly Agree Disagree Strongly
and learning agree disagree
materials No. % No. % No. % No. %

a Related to students’ 36| 38.7 52| 55.9 5| 54 - -
programmes

b Related to students’ 37| 39.8 50| 53.8 6| 6.5 - -

daily experience in the
present and in the
future

c Related to the current 31| 33.3 58| 62.4 4 4.3 - -
issues

d Taken from magazines, 25| 26.9 53| 57.0 14| 151 1] 1.11
journals or websites

e Modified to suit the 45| 48.4 45| 48.4 3 3.2 - -
students’ level of
proficiency

f Related to Malaysian 21| 22.6 60| 64.5 10| 10.8 2 2.2
context and culture

g Related to foreign 19| 20.4 54| 58.1 18| 194 2| 222
context and culture

These interesting responses suggest that the studemuld expect to learn the
language in a content-based environment whereetiraihg materials should be relevant to
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their course of learning and this reflects thatribed of an ESAP course is higher than an
EGAP course. Also, the findings advocate the ideaS1 lecturers knowing the students’
proficiency level, learning experience and the entiissue in advance before embarking in

designing materials for the students.

4.4.1.2 ESL Lecturers’ Perceptions towards the Degn of Instructional Materials for

PE1 and PE2

As shown in table 4.4.2, eight ESL lecturers sthpragreed that the teaching and
learning materials used for PE1 and PE2 shoulela¢ed to the students’ programmes and
the current issues. Another two lecturers also eayite this. Apart from that, an equal
number of them strongly agreed (5) and agreedh@)the instructional materials used for
PE1 and PE2 had to be related to the students/ daperience and it should be modified
to suit the students’ level of proficiency. Regaglthe sources for designing instructional
materials, nine lecturers agreed and one lecttr@ngly agreed with the use of realia from
magazines, journals or websites. Besides thabf allem also agreed that materials used in
the class should be related to the Malaysian comted culture. On the other hand, when
asking if the materials should be related to threifm context and culture as well, different

responses were obtained. For this, six lecturawsealgand four disagreed to it.

Similar to the students’ response, all the ESLuexs also ‘strongly agreed’ and
‘agreed’ that the instructional materials usedA&1 and PE2 should be designed based on
the criteria above especially in preparing materidlat are related to the students’
programmes. The same finding was also found in Y@006) where the majority of her

lecturer respondents also agreed that the mateisald in language class should be related
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to programme content as she believed that studemitd be able to connect the materials

used in language class to what they learn in stigated classes.

Table 4.4.2: ESL lecturers’ perceptions pertairtmghe design of instructional materials
(N=10)

item | The design of teaching  Strongly Agree Disagree Strongly
and learning agree disagree
materials No. % No. % No. % No. %

a Related to students’ 8| 80.0 2| 20.0 - - - -
programmes

b Related to students’ 5| 50.0 5| 50.0 - - - -

daily experience in the
present and in the
future

c Related to the current 8| 80.0 2| 20.0 - - - -
issues

d Taken from magazines, 1| 10.0 9| 90.0 - - - -
journals or websites

e Modified to suit the 5| 50.0 5| 50.0 - - - -
students’ level of
proficiency

f Related to Malaysian - - 10| 100.0 - - - -
context and culture

g Related to foreign - - 6| 60.0 4| 40.0 - -

context and culture

4.4.2 Teaching Aids

This part seeks the respondents’ opinions on thestyf teaching aids that should
be used in PE1 and PE2 courses. The responsesngaseired on a four-point (1-4) Likert

scale as “strongly agree”, “agree”, “disagree” éstdongly disagree”.
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4.4.2.1 Students’ Perceptions towards the Use of dehing Aids for PE1 and PE2

The use of textbook or exercise book in the claased on table 4.4.3, was agreed
by 53 students (57.0%). Another 28 students alsmgly agreed to use textbook and this
is followed by 7 students who disagreed and 5 gtyodisagreed with the idea. For the use
of radio and cassettes, more than two-third ofdtuglents (78.5%) agreed and strongly
agreed. Besides that, the use of TV, CD and CDeplayas agreed and strongly agreed by
56 and 29 students respectively. Using computelts iglevant courseware in teaching was
in favoured by most of the students where 43 afnts&rongly agreed and 42 agreed that it
should be used in class. Moreover, the use of Heowet slides was also agreed by the
majority of the students (54.8%). For the use offQhhost of them (59.1%) also agreed to
it. Lastly, when the students were asked aboutifigeof newspapers and magazines, many
of them responded positively with 60 students afjraed 23 students strongly agreed.
However, there were also students who disagree@n(@)strongly disagreed (1) with it.
The results show that the two most highlighted heer aids to be used in the English
courses, in the perspectives of the students, e@rguter with relevant courseware, TV,
CD and CD player. This could suggest that there need to embark in computer-assisted
language learning (CALL) programme as it is notdwwied presently in the university.
Besides the above mentioned teaching aids, 2 ssdaggested the use of journal articles

in language class.
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Table 4.4.3: Students’ perceptions pertaining &types of teaching aids that should be
used in PE1 and PE2 (N=93)

item | Teaching aids Strongly Agree Disagree Strongly
agree disagree
No. % No. % No. % No. %
a Textbook/ exercise 28| 30.1 53| 57.0 7| 75 5 5.4
books
b Radio & cassettes 19 20.4 54| 58.1 17| 18.3 3 3.2
C TV, CD, CD player 29 31.2 56| 60.2 8| 8.6
d Computers (relevant 43| 46.2 42| 45.2 8| 8.6 - -
CD and software)
e PowerPoint Slides 33 35.5 51| 54.8 7| 75 2 2.2
f OHP 20| 215 55| 59.1 16| 17.2 2 2.2
g Newspaper and 23| 24.7 60| 64.5 9 9.7 1 1.1
magazine

4.4.2.2 ESL Lecturers’ Perceptions towards the Usef Teaching Aids for PE1 and

PE2

Table 4.4.4: ESL lecturers’ perceptions pertairtmghe types of teaching aids that should
be used in Pel and PE2 (N=10)

item | Teaching aids Strongly Agree Disagree Strongly
agree disagree
No. % No. % No. % No. %
a Textbook/ exercise 5| 50.0 5| 50.0 - - - -
books
b Radio & cassettes 5 50.0 5| 50.0 - - - -
c TV, CD, CD player 5 50.0 5| 50.0 - - - -
d Computers (relevant 3| 30.0 6| 60.0 1| 10.0 - -
CD and software)
e PowerPoint Slides 1 10.0 2| 20.0 7| 70.0 - -
f OHP 3| 30.0 6| 60.0 1| 10.0 - -
g Newspaper and 5| 50.0 5| 50.0 - - - -
magazine

As presented in the above table, all the ESL lectueither strongly agreed or
agreed to the use of textbooks or exercise bo@kbo & cassettes, TV, CD, CD player,
newspapers and magazines when teaching the twesesouwith regard to the use of
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computer (with relevant courseware) and OHP inhig&g six lecturers agreed, three
strongly agreed and one disagreed. Finally, sexetrers disagreed with the idea of using
PowerPoint slides in teaching the language couidesre were only two lecturers agreed
and one strongly agreed to use this as teachindraghort, unlike the students, the use of

PowerPoint slides was not in favoured by many Esiurers.

4.4.3 Assessment

This part seeks the students and ESL lecturersiams on the types of assessments

that should be conducted in PE1 and PE2 classesteBponses were measured on a four-

point (1-4) Likert scale as “strongly agree”, “agte"disagree” and “strongly disagree”.

4.4.3.1 Students’ Perceptions towards the Types dissessment That Should Be

Conducted in PE1 and PE2

Table 4.4.5: Students’ perceptions pertaining te types of evaluation activities that
should be conducted in PE1 and PE2 classes (N=93)

item | Evaluation activities Strongly Agree Disagree Strongly
agree disagree
No. % No. % No. % No. %
a Classroom test/ short 40| 43.0 52| 55.9 1] 11 - -
quizzes
b Project work 37| 39.8 40| 43.0 14| 15.1 2 2.2
(individual)
C Project work (pair) 38 40.9 50| 53.8 3| 3.2 2 2.2
d Project work (group) 4y 50.5 35| 37.6 8| 8.6 3 3.2
e Individual presentation 24 25.8 50| 53.8 19| 20.4 - -
f Group presentation 42 45.2 44| 47.3 5| 5.4 2 2.2
g Listening test 3% 37.6 49| 52.7 9| 97 - -
h Oral test 35 37.6 51| 54.8 7| 75 - -
[ Final examination 53 57.0 36| 38.7 3| 3.2 1 1.1
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In general, almost all the students were agree®¢por strongly agreed (43%) to
have classroom test or short quizzes. There was @re student who disagreed with it.
With reference to doing project work individualgytotal of 40 students agreed, 37 strongly
agreed, 14 disagreed and 2 strongly disagreed.oAsiding project work in pair, 88
students (94.7%) agreed and strongly agreed. Wdhdozadoing project work in group,
there were 47 students (50.5%) strongly agreed abdagreed (37.6%). Thus, in

comparison with individual and group work, moredsnts preferred to do work in pairs.

With regard to individual presentation, 53.8% oé #tudents agreed to it. This is
followed by those who strongly agreed (25.8%) aisaglreed (20.4%). In addition to that,
there were 44 and 42 students who respectivelyedgaad strongly agreed to have group
presentation as assessment. Besides that, a fotl etudents agreed and 35 strongly
agreed to have listening test in the language classl test is another type of important
assessment in English language classes. For teenprstudy, there were only 7 students
disagreed to it. Lastly, there was a surprisingdanumber of students (89) strongly agreed
and agreed that final examination should be cordbidr PE1 and PE2. There were only 4
students disagreed and strongly disagreed. Thelasiffinding was also found in
Muhammad (2004) where the majority of his subjeatso agreed to have final
examination. It is apparent that, generally, thelents prefer to have classroom test or
short quizzes (98.9%), final examination (95.7%&jrgd-project work (94.7%), group
presentation (92.5%), oral test (92.4%) and listgrtest (90.3%) as assessments in the

English language courses.
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4.4.3.2 ESL lecturers’ Perceptions towards the Tymgeof Assessment That Should Be

Conducted in PE1 and PE2

With regard to theypes of assessmeattivities that should be conducted in PE1
and PE2 courses, almost all the ESL lecturers g@/same responses. For instance, while
eight of them strongly agreed to conduct classréests or short quizzes, project work (in
pair) and group presentation in the language ckssther two also agreed to it. Not only
that, there were nine and one lecturer respectisebngly agreed and agreed that project
work (individual & group), individual presentatiotistening test, oral test and final

examination should be carried out to evaluate tihdents.

Table 4.4.6: ESL lecturers’ perceptions pertairtimghe types of evaluation activities that
should be conducted in PE1 and PE2 classes (N=10)

item | Evaluation activities Strongly Agree Disagree Strongly
agree disagree
No. % No. % No. % No. %
a Classroom test/ short 8| 80.0 2| 20.0 - - - -
quizzes
b Project work 9| 90.0 1| 10.0 - - - -
(individual)
c Project work (pair) 8 80.0 2| 20.0 - - - -
d Project work (group) ) 90.0 1| 10.0 - - - -
e Individual presentation 9 90.0 1| 10.0 - - - -
f Group presentation 8 80.0 2| 20.0 - - - -
g Listening test 9 90.0 1| 10.0 - - - -
h Oral test 9 90.0 1| 10.0 - - - -
[ Final examination 9 90.0 1| 10.0 - - - -
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4.4.4 Modes of Conducting Activities

This part requires the students and ESL lectucedetide on the modes which are
suitable for the students to do their academicsta¥ke common modes used consist of

individual-basis, pair-basis and group-basis.

4.4.4.1 Students’ Perceptions towards the Modes Dbing Academic Tasks

Table 4.4.7: Students’ perceptions pertaining ® riitodes used for conducting academic
activities (N=93)

item | Modes of conducting Strongly Agree Disagree Strongly

activities agree disagree

No. % No. % No. % No. %
a Individually 28| 30.1 45| 48.4 17| 18.3 3 3.2
b In pairs 21 22.6 62| 66.7 7| 75 3 3.2
c In small group (3-4) 38 40.9 46| 49.5 71 7.5 2 2.2
d In large groups (> 4) 2P 23.7 34| 36.6 26| 28.0 11| 11.8
e As a whole class 11 11.8 29| 31.2 32| 344 21| 22.6

According to table 4.4.7, more than half of thedstus agreed (48.4%) and strongly
agreed (30.1%) to carry out learning activitiesividbally. However, there were also 17
students who disagreed and 3 strongly disagredu this. Besides that, the idea of doing
tasks in pairs also received positive response frenstudents with 62 students agreed and
21 students strongly agreed to it. Furthermorefoasaving 3 to 4 students in a group,
90.4% of them agreed and 40.9% strongly agreedy @students did not like the idea. In
contrast, there were fewer students agreed (36a8fb)strongly agreed (23.7%) to work in
a large group which consists of more than 4 memb®hen the students were asked about
carrying out academic tasks on a whole class-basise than half of the students (57%)
were either disagreed or strongly disagreed. Tcclode, most of the students prefer
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(strongly agree or agree) to carry out academikstas pairs and in small groups (3-4
persons). The results also clearly demonstratethigastudents against the idea of carrying

out activity as a whole class basis.

4.4.4.2 ESL Lecturers’ Perceptions towards the Modeof Doing Academic Tasks

As shown in table 4.4.8, the ESL lecturers eitheyrgly agreed (6) or agreed (4)
that the students should carry their academic temkgidually, in pairs or in small groups
(3-4 students). In addition, all of them disagreed strongly disagreed with the idea of
students carrying academic activities in a largeugrwhich consists of more than four
students. As for doing task on a whole-class ba&sght lecturers strongly disagreed and
two lecturers disagreed with it. In comparison witlte students’ responses, the ESL
lecturers also preferred their students to do tasttiwidually, in pairs or in small groups
(3-4 persons). Not only that, the lecturers algected the idea of asking students to do

activities as a whole class basis.

Table 4.4.8: ESL lecturers’ perceptions pertaintogthe modes used for conducting
academic activities (N=10)

item | Modes of conducting Strongly Agree Disagree Strongly
activities agree disagree
No. % No. % No. % No. %
a Individually 6| 60.0 4| 40.0 - - - -
b In pairs 6| 60.0 41 40.0 - - - -
c In small group (3-4) 6 60.0 4| 40.0 - - - -
d In large groups (> 4) - - - - 7| 70.0 3| 30.0
e As a whole class - - - - 2| 20.0 8| 80.0
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4.4.5 Types of Activities

This part requires the respondents to decide otyfies of academic activities that
should be carried out in PE1 and PE2 courses. &sgonses were measured on a four-

point (1-4) Likert scale as “strongly agree”, “agfte‘disagree” and “strongly disagree”.

4.4.5.1 Students’ Perceptions towards the Types éicademic Activities for PE1 and

PE2

As presented in table 4.4.9, most of the studé&#t6¢0) preferred to have lectures
in language class with 46 and 42 students strorggyectively agreed and agreed to it. In
addition to that, many students would love to hpwklic speaking to be included as part of
the learning activities. For this, 48 students adrand 35 strongly agreed. Debate was
another interesting activity which was favourednigny students where 47 students agreed
and 25 strongly agreed to have it as learning i&gtiss for singing, the responses were —
strongly agreed (40.9%), disagreed (29.0%), stsormfireed (20.4%) and strongly
disagreed (9.7%). Furthermore, 94.6% of the stwdsrgponded positively that grammar
exercise should be included in the language cless.this, 51 students agreed and 37
strongly agreed. However, 4 students disagreed aticbngly disagreed. Besides that, even
more students agreed (50) and strongly agreed t(4®ave reading comprehension as

learning activity.
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Table 4.4.9: Students’ perceptions pertaining &ttipes of activities that should be carried
out in PE1 and PE2 classes (N=93)

item | Types of activities Strongly Agree Disagree Strongly
agree disagree
No. % No. % No. % No. %
a Lectures 46 49.5 42| 45.1 3| 3.2 2 2.2
b Public speaking 35 37.6 48| 51.6 9| 97 1 1.1
c Debate 25 26.9 47| 50.5 20| 21.5 1 1.1
d Singing 19/ 204 38| 40.9 27| 29.0 9 9.7
e Grammar exercise 37 39.8 51| 54.8 4 4.3 1 1.1
f Reading 40| 43.0 50| 53.8 2| 2.2 1 1.1
comprehension
g Drama / role play 29 31.2 44| 47.3 17| 18.3 3 3.2
h Audio visual activities 33| 355 51| 54.8 71 7.5 2 2.2
(e.g. listening to
cassettes and watching
videos)
i Written assignments 35 37.6 49| 52.7 8| 8.6 1 1.1
j Mini projects 32| 34.4 47| 50.5 12| 12.9 2 2.2
k Language games 39 41.9 45| 484 8 8.6 1 1.1
I Homework 24| 25.8 44| 47.3 20| 21.5 5 5.4

As for drama or role play, a total of 44 studengsead, 29 strongly agreed, 17
disagreed and 3 strongly disagreed. Having audinabiactivities like listening to cassettes
and watching videos is the common language learaatigities. For this, more than half of
the students (54.8%) stated that they agreed arida3&lso strongly agreed. Nonetheless,
there were also 9 expressed with disagreement.l&Biynithe majority of the students
(90.3%) either agreed or strongly agreed to hav#enrassignments. Besides that, with
reference to mini projects, 50.5% of the studempeed, 34.4% strongly agreed, 12.9%
disagreed and 2.2% strongly disagreed. Other thaf) tarrying out language games in
class receive 90.3% of agreement from the studémally, as for giving homework, the
majority of the students agreed (44) and strongheed (24) with the idea. However, the
remaining 20 students disagreed and 5 stronglygeea to have homework. In general,

the students’ preferred types of classroom adtiwitinclude reading comprehension
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(96.8%), lectures (94.6%), grammar exercise (94.68agio-visual activities (90.3%),

written assignments (90.3%) language games (90aB%bpublic speaking (89.2%).

4.4.5.2 ESL lecturers’ Perceptions towards the Tyeof Academic Activities for PE1

and PE2

Table 4.4.10: ESL lecturers’ perceptions pertairim¢he types of academic activities that
should be carried out in PE1 and PE2 classes (N=10)

item | Types of activities Strongly Agree Disagree Strongly
agree disagree
No. % No. % No. % No. %
a Lectures 71 70.0 3| 30.0 - - - -
b Public speaking T 70.0 3| 30.0 - - - -
c Debate 10| 100.0 - - - -
d Singing 10| 100.0 - - - -
e Grammar exercise 6 60.0 4| 40.0 - - - -
f Reading 3| 30.0 7| 70.0 - - - -
comprehension
g Drama / role play 7 70.0 3| 30.0 - - - -
h Audio visual activities 7| 70.0 3| 30.0 - - - -
(e.g. listening to
cassettes and watching
videos)
i Written assignments 7 70.0 3| 30.0 - - - -
j Mini projects 7| 70.0 3| 30.0 - - - -
k Language games 2 20.0 2| 20.0 6| 60.0 - -
I Homework 6| 60.0 4| 40.0 - - - -

Regarding the types of activities that should beied out in PE1 and PE2 classes,
seven and three ESL lecturers strongly agreed gnekd respectively to have lectures,
public speaking, drama or role play, audio-visualvéties (e.g. listening to cassettes and
watching videos), written assignments and mini getg. Not only that, all of them also
agreed that debate and singing should be conduct#te class as part of the learning

activities for the students. Besides that, sixUemis strongly agreed to give grammar
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exercises and homework to the students as extraigaactivities. Another four also

agreed to this. As for having reading comprehenamlearning activity in class, seven of
them agreed and three strongly agreed to it. yasitk ESL lecturers disagreed with the
idea of conducting language games in the class.edery there were two lecturers agreed

and strongly agreed to have it as classroom agtivit

There seem to be disagreement in the choice ofiteesi among the ESL lecturers
and between the students and the ESL lecturdssntiticed that the ESL lecturers strongly
agreed and agreed to have all the activities tedmeucted in PE1 and PE2 except for
language games which was surprisingly rejectedd 6f them. This totally contradicted
with students’ preferences where 90.3% of themnglso agreed and agreed to have
language games as learning activity. On this madtéew ESL lecturers provided reasons
in the questionnaires. Among the responses giver,veeg. 1t takes too much of time to
prepare and conduct language games in ¢lask is not suitable for the students as all of
them are adult learnets”| am not good in conducting language games and wiaate for
a big class as what we always get every senieatel “It would be a good idea to teach
beginners...it is not applicable in our situationvas have mixed-ability students in cfass
This shows that the reluctance of the ESL lectutr@rsonduct language games in class is
caused by factors such as in terms of preparatidrcanduct, difficult to control the class,
not suitable for tertiary students and not suitdblethe current teaching situation. These
findings lend support to Gaudart’s (2003:29) rev@wsing games in teaching where she
pointed out that “many teachers are under the isswe that it is only primary
(elementary) school learners who enjoy games apdraptly believe that once a learner

reaches puberty, the learner loses all desire dg phmes”. She also adds that “many
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teachers feel that there is too much work involiredesigning a game and they therefore

prefer to simply use the textbook”.

4.5 Course Evaluation

(Research Question 4: What are the students’ amniegarding the current English
courses - PE1 & PE2?)

In section 5 of the students’ questionnaires, thdents were asked to evaluate both the
English courses — PE1 and PE2. There were threstigng in this section. The first
question asked the students to self-reflect anduata the content of PE1 and PE2 by
stating ‘YES’ or ‘NO’. The second question aske@ ttudents to rate PE1 and PE2
separately based on the preset grades — ‘exceligntd’, ‘moderate’, ‘poor’ and ‘very
poor’. The last question was an open-ended questiooch asked the students to provide

suggestions or recommendations to improve the tagligh courses.

4.5.1 Evaluation of PE1 and PE2

The first item (table 4.5.1) seeks to find out fréime students if the two English
language courses were interesting. For this, 926%e students had answered ‘yes’ and
only 6.5% said ‘no’. Besides that, same responsae wollected from the students in the
next two items where there were 90 students agitesidthe course level and the course
content were good and only 3 students respondéd‘mot. Regarding the students’ input
of knowledge, 88.2% of the students stated that fael learned a lot in the courses and the
remaining of the students did not feel the sameeihe students were asked about the

arrangement of the courses, 84.9% of the studewlisated that the courses were well
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arranged and run smoothly. However, 14 studentsndidagree to this. Other than that,
where learning resources and facilities were corembrthe least positive feedback was
recorded with 73.1% of the students stated thabg sufficient and 26.9 % felt that it was
not sufficient. In addition, most of the studen®sl.6%) realized that the courses have

helped them in their studies.

Table 4.5.1: Students’ self-reflection of PE1 alPP

item Yes No
No. % No. %

a The courses are interesting. 87 935 6 6.5

b The course level is right. 90 96.8 3 3.2

c The course content is good. 90 96.8 3 3.2

d | learned a lot in the courses. 82 88.2 11 11.8

e The courses are well arranged and 79 84.9 14 15.1
running smoothly.

f The resources and facilities to learn the 68 73.1 25 26.9
two courses are enough.

g The courses have helped me in my 88 94.6 5 5.4
studies.

h My listening skills have improved aftel 84 90.3 9 9.7
taking the courses

i My speaking and communication skills 78 83.9 15 16.1
have improved after taking the courses.

i My reading skills have improved after 85 91.4 8 8.6
taking the courses.

k My writing skills have improved after 76 81.7 17 18.3
taking the courses.

I | am motivated to learn in these courses. 80 86.0 13 14.0

m The evaluation techniques (e.g. test, oral 85 91.4 8 8.6
test, final exam, etc) are suitable.

n The tutorials are relevant. 79 84.9 14 15.1

o] Overall, | am satisfied with the quality 86 92.5 7 7.5
of the courses.

The students were also asked to reflect on thgirorement in the four language
skills after the courses. Firstly, as for whetheeirt listening skills had improved after

taking the courses, 90.3% of them stated ‘yes’ @iiébo stated ‘no’. Next, as for speaking
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and communication skills, 83.9% of them stated thay had improved and 16.1% stated
that they did not improve. For reading skills, 83dents stated that they had improved and
8 students did not. In addition, when they wereedskthey had improved in their writing
skills, the number of students who stated ‘yes’ weduced to 76 and there were 17
students stated ‘no’. Moreover, when asking abbetrhotivation level while taking PE1
and PE2, the majority of the students (86.0%) ttedit they were motivated in class and
8.6% were not. Besides that, when asking abousultability of the evaluation techniques
used by their ESL lecturers, 91.4% of them indiddtet it was suitable and 8.6% did not
have the same opinion. Furthermore, when askinigeiftutorials given were relevant, 79
stated ‘yes’ and 14 said ‘no’. In conclusion, 8ad&nts (92.5%) were satisfied with the

quality of the courses and 7 were not satisfied.

From the above data analysis, it can be concluddain impressively high number
of students (with an average of about 80%) hadrgpasitive assurance pertaining to PE1
and PE2. This is confirmed when the majority of shedents (92.5%) testified that they
were satisfied with the quality of the two courseEl®wever, the results also reveal few
aspects which ESL lecturers should take note af.ifsiance, quite a number of students
(26.9%) stated that the resources and facilitieedon the two courses were not enough.
Also, there were students pointed out that thesakmg, communication and writing skills

did not improve after taking the courses.
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4.5.2 Rating of Proficiency English 1

Table 4.5.2: Students’ rating for PE1

Cumulative
Frequency Percent Valid Percent Percent
Valid excellent 24 25.8 25.8 25.8
good 54 58.1 58.1 83.9
moderate 15 16.1 16.1 100.0
Total 93 100.0 100.0

According to table 4.5.1, the majority of the stide(58.1%) rated Proficiency
English 1 as a ‘good’ course. In addition to tl24t.8% of the students graded the course as

‘excellent’ and 16.1% graded the course as ‘modérat

4.5.3 Rating of Proficiency English 2

Table 4.5.3: Students’ rating for PE2

Cumulative
Frequency Percent Valid Percent Percent
Valid excellent 29 31.2 31.2 31.2
good 55 59.1 59.1 90.3
moderate 7 7.5 7.5 97.8
poor 2 2.2 2.2 100.0
Total 93 100.0 100.0

There appears to be no obvious differences in dhiags between PE1 and PE2.
The majority of the students (59.1%) indicated tRE2 was a good language course. In
addition, 31.2% of the students stated that it aasxcellent course, 7.5% stated that it

was just moderate and there were 2 students whth&tlthe course was poor.
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4.6 Students’ Recommendation

At the end of the questionnaire, students were cageprovide suggestions or

recommendations to improve the two English couraftighe feedback obtained was in the

form of open-ended responses. There were only B8est responded in this section.

Despite the small number, they were some pertiseggiestions with regard to improving

the current PE1 and PE2 courses.

Table 4.6.1: Students’ recommendation to imprové &id PE2

Categories/
No. of respondents

subcategory

Example of responses

Teaching aids &
Learning tasks
(27)

Teaching aids

“should use TV and CD player in class

“use computer to learn is more interesting beca
can find information from the internet”

“use different materials, don't use exercise bq
only, it is boring”

use

ok

Classroom
activities

“The lecturer should arrange language games
drama in class

“should give more tutorials and language gaimes
“should have more fun activities...to make the sut
interesting so the students will be more fécus
“should do more interesting activities in class
make the students to have more interest to lear
class

and

nject

to
nin

Language skills (12)

Productive
skills

“lecturer can focus more in teaching the studg
speaking and writing in English

“teach students to use idioms in writing

“Students should be given more exercise
assignment to improve their writing skKill

“can teach the students how to write letter, res
and proposdl

2nts

or

ume

Receptive
skills

“my reading is poor, | want more practice f
reading comprehension because reading texts
MUET are very difficult”

“give the students more excise in listening”
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Learning duration (5) | « “This course should be offered every semester stergi can learr
more’
* “we need a longer time to learn in this course scarelearn moré

Level of language « “the level is high and too difficult, can make litte bit easier for us
input (7) « “I cannot understand many reading téxts
» ‘“lecturers should use simple words when teaching

Classroom size (4) » “the class is too big and it is difficult for lisiag exercise...| really
cannot listen to the tape-recordihg

« “lt is better to conduct the class in a group ofta@®0 students from
the same programme...this will make them feel monéidamt to talk
in Englisi

Generally, many students recommended that moreesiteg classroom activities
such as language games and dramas should be cemdrejuently in class so that they
will be more motivated to learn the language. It of teaching aids, the students’
suggestions were to use TV, CD player and compuitr internet access. Conversely,
they remonstrated against the idea of using exetwi®ks solely in class as it will cause
boredom to the students. Next, with regard to lagguskills, it is interestingly to note that
the students’ need in writing was rather high astrobtheir recommendations were related
to writing skills. This finding corresponds to teeidents’ self-rating of writing skills where
the majority of them perceived that they encountexther ‘a lot of difficulty’ or ‘some

difficulty’ in most of the writing sub-skills (se€2.5.1, 4.2.5.2 & 4.2.5.3).

Furthermore, the level of language used by theutecs and also in the learning
material was claimed to be too high by the studérttss, they felt that it was too difficult
for them to cope with it. Besides that, recommeiodat with reference to the learning
duration were also made by the students. They progied a longer learning period for

PE1 and PE2 and also offer English courses likenR&very semester. Another important
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point that should be given attention is about thealber of student in a class. For this, some

students suggested that it will be more efficientelarn and conduct activity like listening

in a smaller class.

4.7 Summary of Major Finding

The tables below provide a summary of the following

4.7.1 The Major Problems Encountered by the Found&n Students in the Use of

English

Table 4.7.1(a): Summary of the major problems fdnethe students in the use of English

Listening

Speaking

1. Understanding the lecturers when they spg¢
fast in English

Taking brief and clear lecture notes
Getting the important points of lectures
Understanding questions asked by lecture
Understanding the meaning of many word
used by lecturers

arwd

bdk Using correct pronunciation

2. Gagtitteas to speak
3.e&png confidently
rs Speaking fluently
55. Speaking with friends in English outside {
classroom

6. Speaking grammatically correct English

Table 4.7.1(b): Summary of the major problems fdogdoundation students in the use of

English

Reading

Writing

1. Understanding the difficult words in
textbooks, journals, magazines, etc

2. Reading quickly to get the general meanin
of reading texts

3. Reading to find specific information

4. I|dentifying main points

5. ldentifying supporting details

6. Taking brief and clear notes while reading

1. Writing grammatically correct sentences
g2. Using a variety of sentence patterns

3. Usivayieties of words
4. Writing bibliograpli references
5. Getting idea write

Léking sentences in a paragraph

7. Citation
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4.7.2 The Most Important English Learning Tasks Regired by the Students

Table 4.7.2(a): Summary of the most important Efgliearning tasks required by the
students

Listening Speaking

1. Listening and understanding lectures 1. Elpdting in discussion

2. Listening and understanding discussions 2. iBonicating with other students inside
and outside of the classroom

3. Listening to and following instructions 3. i@municating with lecturers inside and
outside of the classroom

4. Listening and understanding social 4. Communicating with people in different

conversation social situation

5. Listening and understanding presentations  M&king suggestions

6. Listening and taking down notes

Table 4.7.2(b): Summary of the most important Esigliearning tasks required by the
students

Reading Writing

1. Reading course books 1. Taking lecture notes
2. Reading and understanding technical mater2al Writing proposals
e.g. journal and magazines

3. Reading and making your own notes 3. Writmgrfal letters
4. Reading lecture handouts 4. Projects
5. Reports

6. Summary writing

4.7.3 The Most Preferred Instructional Material Desgn, Teaching Aids, Assessments,
Learning Modes and Classroom Activities

Table 4.7.3(a): Summary of the most preferred utsibnal material design and teaching
aids

The design of instructional materials Teaching aids

1. Related to students’ programmes 1. TV, CD,pger

2. Related to students’ daily experience in the| 2. Computers (relevant CD and software)
present and in the future
3. Related to the current issues 3. Newspapknagazine
4. Modified to suit the students’ level of
proficiency

5. Related to Malaysian context and culture
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Table 4.7.3(b): Summary of the most preferred assest, modes of conducting activities

and types of activity

Assessment Modes of conducting Types of activities
activities
Classroom test/ short quizzes 1. Individually 1. Lectures
Project work (pair) 2. In pairs 2. Publieaging

Project work (group)
Individual presentation

3. In small group (3-4)

3. Grammar exercise
4. Reading comprsien

5. Audio visual actigtie
6. Written assignments
7. Mini projects
8. Language games

Group presentation
Listening test

Oral test

Final examination

ONoA~MLDE

4.8 Conclusion

All the data obtained from the students, ESL lemtsirand subject lecturers’
questionnaires pertaining to tertiary studentsdacaic English language needs have been
analyzed and presented in this chapter. The findergonstrates that there are similarities
and differences in the perceptions among the respus with regard to the students’
ability and difficulty in the four language skillEnglish language needs and learning
needs. Apart from that, the course evaluation ouéand the students’ recommendations
to improve PE1 and PE2 are also presented heresurheary and conclusion of the study

will be presented in the next chapter.
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