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Abstract

Effective reading instruction in the early grades is the key to creating strong, competent
readers. Hence, explicit strategy-instruction can be seen as a powerful student-centred
approach to develop good learners to engage in divergent thinking. This study was
conducted to look into the efficacy of explicit strategy-instruction in reading to develop the
higher-order thinking skills in a year-four primary classroom. The focus of the study was
on higher-order thinking skills such as predicting, inferencing and personal response. The
materials used were from children’s year-four textbooks and literature books supplied by
the Curriculum Development Centre of Malaysia. This was carried out to ensure adherence
to curriculum guidelines as well as for ease and effectiveness of implementation in the
language classroom. Collection of data was through interviews, questionnaires, participant
observation, written responses as well as results of pre and post intervention reading tests.
The Critical Reading Inventory test was administered to measure participants’ critical
reading ability pre and post intervention of explicit strategy-instruction. Reading lessons
were purposely tailored to create opportunities to enable participants to apply strategies
taught. The gains in critical reading ability were assessed based on pre and post reading
tests. Results from interviews, questionnaires, participants’ written responses, reading tests
revealed that participants critical reading ability did improve in a significant way post
intervention of explicit strategy-instruction. To conclude the study is a discussion on the
limitations of the study, implications of the study, implications of the study to teachers and

also implications for future research.



Abstrak

Keberkesanan amalan membaca pada masa awal sekolah merupakan kunci untuk
memperkukuhkan kemahiran membaca. Seterusnya, pengajaran strategi membaca secara
eksplisit adalah satu pendekatan yang bukan hanya berpusat murid tetapi juga dapat
membimbing murid untuk befikir secara divergen. Kajian ini bertujuan untuk mengenal
pasti keberkesanan pengajaran strategi membaca secara eksplisit untuk meningkatkan
pencapaian murid dalam pemahaman Bahasa Inggeris di sebuah kelas tahun empat. Fokus
kajian ialah kemahiran berfikir aras tinggi secara meramal, inferensi dan merespon secara
individu. Penggunaan bahan pengajaran adalah dari buku teks dan buku sastera yang
dibekalkan oleh Pusat Perkembangan Kurikulum Malaysia untuk memastikan keabadian
pada huraian rancangan mengajar dan juga untuk memanfaatkan pelaksanaannya di dalam
bilikdarjah. Analisis data dikumpul melalui temuduga, soal-selidik, pemerhatian dan ujian
inventori bacaan secara kritis pra dan pos intervensi. Latihan pemahaman direka supaya
sampel kajian dapat mengaplikasikan strategi-strategi mambaca yang telah diajar secara
eksplisit. Peningkatan tahap membaca dinilai dari keputusan pos ujian inventori bacaan.
Hasil kajian dari instrumen menunjukkan satu peningkatan yang signifikan dalam tahap
membaca secara kritis. Kesimpulan diakhiri dengan perbincangan had kajian, implikasi

kepada warga pendidik dan tindakan susulan untuk masa depan.
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