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CHAPTER 1 

INTRODUCTION 

 

It is a reality that currently the English language has a special status as it plays an important 

role in the world. English is now used widely in different parts of the world and for 

different purposes. English is the “first language [used] by about 700 million  speakers, and 

is a second language for many million more” (Wong, 2010, p. xi).  

 

As English is so widely spoken, it has often referred to as a ‘world language’ or the ‘lingua 

franca’ of the modern world. Although, it is not an official language in most countries, it is 

currently the language most often taught as a foreign language. Increasingly, the use of the 

English language globally has had a large impact on many countries especially in 

education, science, technology, politics and economics. Therefore, English language 

learning and teaching has got a significant attention from most of the non-native speaking 

people in almost every part of the world. The way people look at the English language 

today is much more different from previous time. It can be said that it is one of the 

necessities in one’s life to learn and master the English language as it is considered as the 

‘world language’. 

  

In general, in second language learning teachers, learners, materials and the context of 

learning play important roles. The current study focuses on the learners and their beliefs 

about English language learning. According to scholars as Nyikos & Oxford (1993); and 

Oxford (1992), “learners bring with them to the language classrooms a complex web of 

attitudes, experiences, expectations, beliefs and language strategies”. Thus, the learners’ 
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beliefs and attitudes might have a great influence on their way of thinking about the nature 

of language learning.  

 

The pioneer of doing a systematic research on the nature of language learning beliefs was 

Elian Horwitz from the University of Texas Austin in the 1980s. Horwitz developed a 

model which was called the beliefs about language Learning Inventory (BALLI) and stated, 

“understanding learner beliefs about language learning is essential to understanding learner 

strategies and planning appropriate language instruction” (1999, p.1).  

 

The importance of the English language as an international medium of instruction is clear 

for everyone today. As Bhatia (2001, P.74) states, “English is the most dominant and 

widely used global language for academic as well as professional purposes”. On the other 

hand, it is determined that the beliefs about the context of learning play an important role in 

shaping the beliefs about language learning. Learners from different backgrounds and 

culture may have different attitudes and various ways of thinking and ideas about learning a 

new language. According to Horwitz’s (1999) view these differences reflect the relative 

status of language learning in various countries and states that the social, political and 

economic factors can also influence learners’ beliefs.  

 

Learning English in Iran is different from learning English in Malaysia. In Iran, the English 

language is only introduced to pupils at the age of twelve. While in Malaysia, pupils have 

been learning English from the age of seven. More emphasis is given to learning of English 

in Malaysia because English has been their second most important language, while in Iran, 

English is just another foreign language to learn. Therefore, it can be said that Malaysians 

are highly exposed to the English language compared to Iranians. The Iranian students’ 
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beliefs about learning English probably might differ from the Malaysian students. It could 

be different due to the less exposure to the language, different educational systems, context 

and different medium of instructions.  

 

In a Multilingual society like Malaysia, English has been one of the communication modes 

for its people.  Since the country was colonized by the British, the use of English has been 

given more priority to communicate with one another and in official matters. Malaysians’ 

exposure to the English language learning may have a great impact on forming and 

reshaping their beliefs about language learning as well as their achievements. Unlikely, the 

Iranian students because of their less exposure to the English language in their own 

country, Iran, might believe that a foreign language like English can only be learned 

successfully through communication with the native speakers of the English language. 

Iranian students in Malaysia have to use the English language for not only their educational 

purposes but also in their real life situations. For example, when the Iranians go for 

shopping, buying a ticket, visiting a doctor or even taking a taxi it requires them to speak in 

English. With regards to this case, some of the Iranian students in Malaysia may face 

unexpected problems both inside and outside their educational settings due to their poor 

English language abilities. 

 

So, Iranian students’ expectations and beliefs about learning the English language need to 

be considered in order to improve their language competencies. To this extent, very few 

studies have been done on Iranian students’ beliefs about English language learning in 

Malaysia. 

In the next section, the context of learning English in Iran is described as the current 

research focuses on Iranian postgraduate students’ beliefs about English language learning. 
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1.1 English in Iran  

 

English is one of the foreign languages in Iran and teaching of English in Iran dates back to 

many years ago and it has faced with lots of ups and downs to date. It was in 1940 when 

English books were taught in Iranian schools for the first time. Before the Islamic 

revolution in 1979 – during the Pahlavi Dynasty (1925-1979) – the close politico-economic 

and military relationship with the west specially the United States led to the importance of 

learning, teaching and spreading of the English language throughout the country. By the 

1900s, many private American and British language centers were established with the 

presence of native language teachers in the capital and some other main cities like Shiraz, 

Tabriz and Esfahan to cater for the growing number of Iranians who wanted to master the 

English language. Meanwhile, a large number of students were also being sent to American 

universities for higher education (Riazi, 2005). 

 

After World War II, the English language spread rapidly around the world. Likewise in 

Iran, English found its way from schools to universities. It was necessary for the educated 

populace and army personnel who were sent to the west especially to the United States to 

pursue their studies and gain knowledge and experience, to have a good command of 

English. An Iranian, who can speak fluent English, was considered a knowledgeable person 

among the people in Iran. In other words, the knowledge of English and the ability to speak 

in English gave its speakers a kind of social prestige and honor as well. Furthermore, those 

with a good command of English and to have the ability to speak in English can have an 

additional advantage to enjoy their priorities to get a better job while living in or out of the 

country. 
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After the Islamic Revolution in 1979, there was great change in Iran not only in the 

education system but also in other politico-economic and social relationship with the 

United States. Due to Islamic rules and norms after the Islamic Revolution, Iran’s relation 

with the United States as a supporter of Pahlavi’s Dynasty was cut off. This in turn led not 

only to a great reduction of exposure to and interaction with the English language but also a 

change in the system of education and even the textbooks. The Iranian Ministry of 

Education and Training controlled the entire school system, including the curriculum, 

teacher training and English language centers. As a result, the national curriculum 

committee prepared all the related English textbooks for schools. While the focus was on 

American English before the Islamic revolution, this time the committee placed British 

English as a prescribed model for teaching English in Iran.  

 

All these changes coincided with the period of war between Iran and Iraq which affected 

the people’s view and attitude towards learning English. It means that the people’s beliefs 

about English, the way they looked at the English language and its speakers changed 

rapidly. English lost its special status among the Iranians and the language did not enjoy the 

popularity it used to in the Pahlavi Dynasty for few years. During these years, some of 

those authorized people who had a good command of the English language retired, some 

were dismissed and some even immigrated to different countries and most of the English 

institutes in Iran were closed.  

 

After the war between Iran and Iraq in 1988, again there was a strong need for learning of 

the English language among the Iranians especially those eligible students and engineers 

who wanted to get positions in the society as well as those who wanted to pursue their 

studies abroad. The reason that some Iranians were sent to foreign countries like European 
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and Asian countries was to gain and update their knowledge and experiences because of the 

need of the IT era and also as the universal language of globalization and modernization in 

all fields such and science, technology, medication, politics and economics is English.  

 

1.2 Linguistic profile and language policy in Iran  

 

Iran is a multi-racial and multilingual country with the majority of bilingual people. 

Different races such Kurdish and Turkish live in the west and north-west. The Baluch live 

in the south- east and some Arabs live in the south- west while Gilaki, Mazandarani and 

Turkaman people live in the northern areas. Each one of them has their own language and 

culture which is different from other parts of Iran.  

 

Besides the Persian language as the only official instructional and national language, the 

people of Iran can also speak one or two other languages such as: Kurdish, Turkish, 

Baluchi, Gilaki, Mazandarani, Arabic and some others may even speak in dialects 

according to their geographical location and their race. It is an accepted fact that many 

factors such as political, social, educational and economic are the key points that can affect 

choosing a national language and a foreign language to be taught in a country and society is 

not excluded from this rule. So it can be said that language policy is not a mere matter of 

pure academic choice. (Farhadi et al., 2010). 

Iran has been in favor of its own policy because of not only preserving the national unity 

but also maintaining its identity among the younger generation. On the other hand, while 

other countries such as China, Japan, India and Hong Kong believe in the fact that English 

is an important key to the international commerce, Iran because of the Islamic values ruling 

over the society, is much more conservative in the area of foreign language policy. This 
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could be due to the reason and fear that English maybe a threat for the Persian language and 

Islamic rules and culture. (Khubchandani, 2008, as cited in Farhadi, et al. 2010).  

 

In such a condition Iranians’ beliefs about learning English as a foreign language could be 

different from those who don’t live in Iran. Furthermore, because of the relationship 

between Iran and European countries in the absence of politico-economic, educational and 

international relations with the US during the time, those who were in charge of language 

policy in Iran turned their minds towards other foreign languages such as French, Italian, 

German, and Russian. Despite spending a lot of money and time on preparing the textbooks 

for all these languages to be taught in Iran, insufficient number of instructors and a very 

low desire of learning the languages among the Iranians, English is still the most important 

foreign language in the Iranian education system. Today the English language proficiency 

is an asset for the younger generation who are looking for better job opportunities. The 

number of those who are interested in learning English as their first priority is increasing 

rapidly (Maftoon, 2000). 

 

1.3 Educational System of Iran  

 

The current educational system in Iran has two main cycles of public education and 

university level. In public education in which students start primary level at the age of 7, 

they will study for five years. After that they enter junior high school at the age of 12 and 

study language for three years after which they will study at high school for other 3 more 

years. Finally they will study at pre-university level for another 1 year. In other words, the 

current structure of the 12-year primary to secondary education is arranged as 5-3-3-1. 
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In general, all students start studying English as a foreign language at the first class of 

junior high school in fact at the age of 12. English is taught as one of the subjects 4 times a 

week in junior high school. At high school level (15-17 years), English is taught as a 6 unit 

credit course (1 credit is approximately 80 minutes of classroom contact) and in the one 

year pre-university level, English is taught as a 4-unit credit course (Secretariat of Higher 

Council of Education, 2006).  At university level, students study 4 years to get their BA 

/BS in any field and 2 more years to get their MA/MS/MD and another 3 to 4 more years to 

get their PhD degrees in their chosen fields. Here again the medium of instruction is Persian 

and English is taught as either a requirement subject or a 4-units credit of compulsory ESP 

courses according to the students’ majors. The method of teaching English at the university 

levels is a translation oriented because the aim is just to make students read and understand 

the materials written in English. Taking these issues into account, many Iranian students, 

with such a background of studying English may have poor language skills especially in the 

areas of speaking and listening and a poor knowledge of vocabulary as well. Furthermore, 

there is no opportunity of exposure outside the class to learn the English language and there 

is no interaction with even non-native speakers of the English language. Important as it is, 

the learning of English language as a foreign language in Iran is only restricted to schools 

and English language centers. Therefore it cannot be compared with its status in countries 

like India and Malaysia where English language is the second language.  

 

As given a brief description and picture of linguistic profile, language policy and the status 

of the English language in Iran, the next section will explain more about the current study 

which is conducted in one of Malaysian well- known universities, University of Malaya, 

where the medium of instruction is mostly the English language.  
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1.4 Theoretical Framework  

 

Being involved in the process of language learning, learners have their own sets of 

attitudes, beliefs and their already-got-perception of notions that will affect their behavior 

and performances in language learning (Kern 1995; Horwitz 1988). According to Riley 

(1996), learners’ beliefs about second language acquisition / foreign language learning has 

a vital and incredible role which can influence and determine their motivation, their 

behavior and attitudes towards learning that language. Moreover as (Sakui and Gaies, 1999) 

stated because of the complexity of the nature of belief system and its multiple aspects how 

theoretically beliefs are viewed and explained varies from one person to another.  

 

Bernat and Gvozdenko (2005) pointed out that there are three approaches to beliefs                                                                                                                                                                                                                                                  

about language learning namely the normative approach, the metacognitive approach and 

the contextual approach (More information is given in 2.4). 

 

The current study is based on normative approach which is following Horwitz’s (1987)   

model. Horwitz was the pioneer of doing a systematic research on learners’ belief about 

learning a language. The most distinctive feature of normative approach is the application 

of Likert-scale questionnaires for the collection and analysis of the beliefs about language 

learning. Horwitz, developed the Beliefs About Language Learning Inventory (BALLI) 

based on a likert- scale questionnaire (1985-1987).  The BALLI which will be used in this 

study covers five main areas of language learning as below:  

 

1) Difficulty of Language Learning ( DLL)  

2) Foreign Language Aptitude (FLA) 
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3) The Nature of Language Learning (NLL) 

4) Learning and Communication Strategies (L&CS) 

5) Motivation and Expectation ( ME) 

 

More explanations on BALLI will be given in the methodology chapter (See chapter 3.4). 

Moreover, in order to get more information in details on students’ beliefs about English 

language learning, a semi- structured interview in terms of emailing 10 open-ended 

questions will be done too. In other words, integrating the normative approach with the 

interview will be due to the fact that learners’ beliefs about learning the English language 

cannot be captured thoroughly by referring only to the answers to questionnaire items (See 

chapter 2. 4). 

 

1.5 Significance of the study  

 

The aim of the current study is to discover the beliefs that the Iranian postgraduate students 

hold in learning English as a foreign language. Learners as independent individuals have 

their own way of thinking, beliefs, motivations, interests, aptitudes and their own specific 

learning strategies which may affect and to some extent facilitate their learning process. 

The findings of this study can be considered significant as they can provide some 

information about difficulties faced by students while learning the English language. 

Moreover, the findings may help students to facilitate the learning process by making them 

aware of their own beliefs by changing their beliefs towards choosing a better way in 

learning, using and mastering the English language. Meanwhile, this study could also help 

the teachers and the syllabus designers to have a broader idea of the students’ needs to use 

the language. Besides that, they could also develop more effective teaching strategies and 
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provide sufficient tasks and learning materials to help students to overcome their problems 

in achieving their goal of learning a new language that they can enjoy through the learning 

process.  

 

1.6 Objectives  

 

The current study following the Horwitz’s model (BALLI, 1988) aims to find answers to 

the research questions that are developed based on the following research objectives:  

 

1) To investigate Iranian postgraduate students’ beliefs about English language 

learning.  

2) To determine if there is any change in their beliefs about English language learning 

after attending English classes for a period of one semester. 

3) To study the relationship between gender and their beliefs about English language 

learning. 

 

1.7 Research Questions  

 

Based on the objectives of the study, this research aims to answers to the following research 

questions: 

 

1) What are the beliefs of Iranian postgraduate students about English language 

learning?  

2) Is there any shift in their beliefs about English language learning after a period of 

one semester of instruction? 
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3) What is the relationship between gender and their beliefs about English language 

learning? 

 

In order to answers the research questions above, Horwitz’s model (1988) will be employed 

using a mixed method to gather the data. For the quantitative data, the researcher will use a 

questionnaire which is modified from the Horwitz’s BALLI (1988) and the quantitative 

data will be collected via an interview which employs open-ended questions. More details 

on the methodology used in this study will be presented in chapter 3.  

 

1.8 Limitation of the study  

 

In any research study, there are some limitations that affect the overall result. As far as it is 

concerned, this study aims to find out the beliefs of a group of only 30 Iranian postgraduate 

students about English language learning at University of Malaya (UM). The results are not 

meant to be a broad generalization of all Iranian students throughout all Malaysian 

universities. Moreover, the findings will be limited to only Iranians at UM, because of the 

time and cost restrictions. 

 

1.9 Organization of the study 

 

This dissertation consists of 5 different chapters. The first chapter focuses on the 

preliminary issues such as: the background of the English language learning in Iran, the 

objectives, the research questions of this study, the theoretical framework, the significance 

and the limitations of this study. The second chapter will review the relevant literature on 

the topic. The third chapter will describe on the methodology used to obtain and analyze the 
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data in this study. The forth chapter will present and discuss the findings in detail and 

finally the last chapter, chapter 5 will provide the conclusion and implications of the study 

and how the beliefs about English language learning may be improved by drawing on the 

results obtained in this study.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



14 

 

CHAPTER TWO 

LITERATURE REVIEW 

 

2.0 Introduction   

 

This chapter examines the literature on belief about language learning from the studies it 

was inspired from. First, a brief definition of belief about language learning will be 

presented.  The factors which may influence learners’ beliefs while learning a foreign 

language will come next. It discusses both the early and more recently conducted studies in 

different contexts on the topic of beliefs about language learning too. Some studies that 

investigated the link between beliefs about language learning and gender are also included. 

Next, theoretical underpinnings of learners’ beliefs will be covered in this chapter too. 

Finally, the Horwitz’s model will be explained in details.  

 

2.1 Concept of Belief 

 

As Richardson (1996, p. 103) states beliefs are “psychologically held understandings, 

premises, or propositions about the world that are felt to be true”. Beliefs are used as 

criteria to identify the reality. 

 

Beliefs have been reported to be connected to attitudes (Gardner, 1985). An individual 

attitude is “an evaluative reaction to some referent or attitude object, inferred on the basis 

of the individual’s beliefs or opinion about the referent” (ibid, p. 9). Another characteristic 

related to beliefs, is the individualistic nature of beliefs. That is, they influence the way 
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people do and learn differently based on people’s personal perceptions. This is why Crane 

(1992, p. 150) argues that “perceptions are just beliefs acquired in a certain way”. 

 

The importance of perceptions and their role in one’s action have been highlighted by 

O’Shaughnessy (1992) where the author points out that physical action is the result of 

experiences derived from perceptions. Beliefs lead people’s action; and when it comes to 

learning environment beliefs affect students’ learning process. 

 

According to Chavez (2000), language learning beliefs are “opinions that students hold 

about, for example, learning conditions or the utility of curricular practices, both those that 

they develop themselves as well as those imposed by the teacher, the methodology, and 

pedagogical materials” (p. 145). So, students’ language learning beliefs deserve to be 

investigated more in depth, as they can shed light on the learner’s perceptions and attitudes 

toward learning something new. Moreover, students’ language learning beliefs can assist 

educators in general, and second language instructors in particular, to have a better 

understanding of the consequences that students’ beliefs have on learning a new language. 

 

2.2 Beliefs about Language Learning 

 

Research on second/foreign language acquisition has indicated the impact of learners’ 

beliefs on the acquisition of a second language (Schoenfeld, 1983). The influence of 

learners’ belief on the process of learning and the manifestation of learners’ beliefs in the 

activities related to language learning are shared among experts of the field including 

Horwitz (1987). 
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In Educational psychology, for instance, the role of learner’s beliefs has been considered as 

crucial (Bandura, 1986; Pintrich and DeGroot, 1990). Students believing in their potency to 

achieve their desires under difficult circumstances, show higher level of activeness, and 

resist better in case they fail to achieve their desires at the first attempt. Conversely, 

students who lack sufficient level of self-esteem will put in less energy, and will abandon 

the learning task in case it is challenging.  Strong beliefs extent their roots in the learners’ 

attitude to learning a new language, provide enough impetus, and enhance the learner’s 

activities in the classroom (Bernat and Gvozdenko, 2005). 

 

Language learners develop a network of beliefs consisted of self-efficacy, the use of 

influential learning strategies and an encouraging image of the image of the language to be 

learned which are called bright beliefs, as reported by Victori and Lockhart (1995). Bright 

beliefs will help learners to be more successful in language acquisition. Conversely, 

students with negative beliefs suffer from classroom anxiety, poor performance, and 

misconceptions derived from their negative beliefs, and consequently fail both to develop 

effective learning strategies and to reach an adequate learning autonomy.  

Distinguishing the differences between positive beliefs and the negative beliefs of learners, 

Victori and Lockhart (1995, p. 225) state: 

        … if students develop or maintain misconceptions about their own learning, if  

          they attribute undue importance to factors that are external to their own action, 

          they are not likely to adopt a responsible and active attitude in their approach  

          to learning and may never become autonomous. 

  

The idea that beliefs which learners form regarding learning a foreign/second language, 

would formulate the strategies which the learners employ in learning, has been 

corroborated by research. For instance, Wenden (1987) could show how beliefs maintained 

by the learners would influence the way a) specific strategies of learning are used by the 
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learners, b) learners take part in the classroom, c) learners evaluate the quality of learning 

tasks, and d) learners plan the course of their study. In another study, Horwitz (1987) 

illustrates how preconceived beliefs held by learners would limit the variety of the learning 

strategies available to learners. 

 

The variables which have been addressed in studies conducted on beliefs consist of various 

factors. A group of these factors includes the beliefs which are maintained by the learners 

regarding the activities which can result in the learning of a new language. Some learners, 

for instance, may have the conception that interacting with native speakers is the only way 

leading to learning a new language. On the contrary, some learners may believe that 

learning a new language is only a process of vocabulary memorization and the mastery of 

translation of new terms in the target language.  Such a student most probably adopts the 

strategy of memorizing more and more vocabulary every day, in hope of acquiring the 

competence to communicate fluently in the target language of his/her choice.  

 

The study of special language aptitude as another factor has strengthened the existence of 

the effectiveness of learners’ beliefs on the language learning results. Students, who think 

they lack the special language aptitude which is a must for acquiring a new language, may 

form undesirable attitude (an attitude which does not motivate the learners enough and dose 

not lead the learners to success) toward their success in learning a new language (Reid & 

Hresko, 1981).  

 

Learners may believe that acquisition of a new language can be a short-term task. This 

misconception can results in failure of the learners to fulfill their expectations, and in turn 

would give rise to feelings of inability and reluctance on the part of learners (Peacock, 
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1999; Richards & Lockhart, 1996). Young (1991) considered unrealistic beliefs as 

significant factors which would give rise to anxiety. Moreover, unrealistic beliefs are more 

effective on learning process compared to the learners’ knowledge and other abilities, and, 

consequently they are considered more significant than the learners’ knowledge and 

abilities. 

 

The idea that learners’ beliefs are firmly established, yet they are open to change was 

reported by Kern (1995). On the other hand, Mantle-Bromley (1995) reported that realistic 

beliefs (for example, learners’ belief in the existence of foreign language aptitude), in 

learners can most probably increase the learners’ productivity and activeness respectively 

in the classroom and outside, and would help the learners to show more resistance in face 

of difficulties. 

 

Following Kern (1995), Mantle-Bromley (1995), and Horwitz (1988), Peacock (1998) 

could provide supporting evidences that unrealistic beliefs hinder the process of language 

learning. In a study, Peacock (1998, pp. 152-153) found that “71% of students believed in 

the existence of foreign language aptitude, though only 14% believed they had that 

aptitude”. He summed up that the findings of the BALLI in his study supported some 

experts’ views about beliefs studies such as: Horwitz’s (1988), Kern’s (1995) and Mantle-

Bromley (1995). He suggested that wrong beliefs can make obstacles in the process of 

language learning. 

 

Another study on learning beliefs conducted in Hong Kong by Pierson (1996), showed that 

learning was viewed as a process of transferring the knowledge from teacher’s mind to 

students’ minds. 
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Interdisciplinary studies on learners’ beliefs have also contributed to the field to highlight 

the significance of learners’ beliefs. In this regard, such factors as gender (Bacon & 

Finnemann, 1992; Siebert, 2003), anxiety (Kunt, 1998; Tsai, 2004), nationality (Tumposky, 

1991), and personality traits (Bernat, 2006) are included.   

 

As explained briefly above, research on learners’ beliefs ranges from the investigation of 

individual, affective, and cognitive characteristics of learners such as language aptitude 

(e.g., Schumann, 1998; Kardash & Scholes, 1996; Schoenfeld, 1983) to the learners’ beliefs 

on the context of learning. Among the studies investigating the learners’ beliefs, a few 

studies have been conducted in the English as a Second Language (ESL) context. There has 

also been research conducted on English as a Foreign Language (EFL) context as well as 

studies on another Foreign Language (FL) context. In the following subsection a brief 

review of the studies on learners’ beliefs as distinguishing ESL context from EFL context 

as well as FL context will be provided. 

 

2.2.1 Studies in an ESL Context  

One of the pioneer studies on belief about language learning is that of Horwitz (1987). The 

author is popular mostly for designing Beliefs about Language Learning Inventory 

(BALLI) developed to investigate teachers and students’ ideas about different aspect of 

language learning. The author investigated the beliefs held by 32 ESL university students. 

Horwitz (1987) could reveal that the participants of her study have a variety of beliefs 

regarding learning English as a second language including the belief in the aptitude for 

language learning.  
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Another study on belief conducted in an ESL context was reported by Erlenawati  Sawir 

(2002). She employed a modified BALLI and interviews to study three Indonesian 

participants who were studying in an Australian university. Although Erlenawati Sawir’s 

(2002) showed that the learners held realistic beliefs in most cases, but some unrealistic 

beliefs were observed among the learners as well.  

 

2.2.2 Studies in an EFL Context 

In EFL contexts, studies on beliefs range from the study of high school students to the 

studies of college and university students.  

 

As for beliefs held by high school students about EFL learning, Huang (1997) tested 

Taiwanese learners of English at high school using a modified version of BALLI  and 

interviewing a number of the participants in his study. Huang (1997) could show that 

learners’ previous experiences and background are manifested in students’ beliefs. 

Taiwanese high school students’ beliefs were investigated in another study by Liu (2004) 

employing a modified version of BALLI to elicit the relevant data from 288 students. Liu 

(2004) showed that the high school students in his study had a variety of beliefs regarding 

learning a foreign language including the existence of foreign language aptitude, being 

optimistic about learning English, and being highly motivated in learning tasks.  

 

As regards to college students, they were studied in China by Wang (1996). Using a 

modified version of BALLI and with interviews, the author revealed that there were both 

positive and negative beliefs among the 20 students in his study about learning English. 

The existence of positive beliefs about EFL learning was also reported by  Chen(2004) 
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among Taiwan university students majoring in English language, through the employment 

of a modified version of BALLI and classroom observation.   

 

In a factorial analysis of the results obtained through the administration of BALLI among 

college students in Taiwan, Yang (1999) could find out that the students hold various belief 

categories. The 505 EFL participants believed in foreign language aptitude, self-efficacy, 

value and nature of learning, and formal structural study. In another study, Lebanese 

university students’ beliefs were investigated by Diab (2006) through the administration of 

a modified version of BALLI. The 284 students who were learning French and English in 

three universities in Lebanon  evaluated learning of the English language as both easier and 

more important compared with the French language (Diab, 2006). 

 

BALLI has also been applied to bilingual learners to compare them with monolingual 

learners. Employing a modified BALLI, Hong (2006) sought language learning beliefs held 

by Korean monolingual university students as well as Korean-Chinese bilingual university 

students. Hong (2006) revealed that both monolingual and bilingual university students 

were highly motivated regarding learning the English language, and bilingual students 

believed more in the significance of formal learning, compared to monolingual learners.  

 

The importance of learners’ beliefs about learning has been given due attention from a 

psychological perspective as well. Thomas and Harri-Augstein (1983) mention that the 

investigation of people’s thoughts and feelings can shed light on the beliefs, myths and 

understandings of persons about learning. They add that learners’ beliefs regarding their 

own abilities play a more significant role than popular theories of learning when the 

learners’ learning performances are concerned. In the authors’ viewpoint, personal beliefs 



22 

 

are more important than even psychometric measures such as intelligence and aptitude 

when individual differences in learning are the matter to be investigated (ibid).  

 

The learners’ beliefs are as significant as Kamada (1986) pointed out that the acquisition of 

such target language skills as listening and speaking were subjected to learners’ interest in 

the target language culture. In a study of Chinese EFL learners, two different sets of beliefs, 

namely traditional and contemporary, about language learning and teaching were observed 

by Sakui and Gaies (1999). Among the students believing in traditional methods of 

language teaching and learning, teacher-centered tasks such as lectures were the first 

priorities. However, contemporary students were interested in communication-oriented 

learning tasks. The above observation has been corroborated by Littlewood (2010) and Shi 

(2006) as well. 

 

In another study, Hui-Ju Wu (2008) investigated the beliefs of 155 Non-English Major 

university students about learning English as a foreign language in Taiwan. Hui (2008) 

wanted to find out their beliefs about English language learning and the effect of age, 

gender, college major and types of learning on their beliefs. He used a mixed –method in 

his study in order to collect the data. For the quantitative data he used a modified Chinese 

version of the Horwitz’s BALLI (1988) and the qualitative data were gathered through 5 

open-ended questions related to the BALLI items. For the analysis of the quantitative data 

he used descriptive statistics, t-test  and ANOVA. Content analysis was used to analyze 

the qualitative data. The findings of Hui’s study (2008) revealed that the Taiwanese 

students hold a variety of beliefs about English language learning. It also showed that “age 

and types of learning” did not influence their beliefs. This in turn was in contrast with 

Horwitz (1999) which she claims that age can influence students’ beliefs about language 
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learning. Another finding of Hui’s (2008) study was the effect of “gender“ and “College 

major” on students’ beliefs about English language learning. In addition, the male 

participants of the study hold stronger beliefs about “the nature of learning” comparing to 

females. 

 

2.2.3 Studies in a FL context 

The application of BALLI has not been restricted to ESL and EFL context. It has  been 

applied to investigate the beliefs of other foreign languages learners.  For  instance, 

Horwitz (1988) employed the BALLI to study the students of German, French, and Spanish 

which led her to conclude that there was a general agreement on virtually all of the 

questions in BALLI. 

 

In another study, Nikitina and Furuoka (2006) explored the beliefs held by 107 students of 

Russian language, both beginners and intermediate, in Malaysia. They observed that the 

belief that children are faster language learners compared to adults  was stronger among 

intermediate student participants compared with beginner student participants. The same 

difference was also reported by Nikitina and Furuoka (2007) between the intermediate and 

beginner participants in the belief that some  people are gifted with language learning 

aptitude. The intermediate and beginner participants were also reported to be different in 

terms of their attitude toward the difficulty of the Russian language. The results provided 

by Nikitina and Furuoka (2007) indicated beliefs variation is even observable among 

students of the same  language who are only different in learning level. 

 

Using BALLI to study beliefs among learners of French, German, and Spanish as 

commonly taught languages in the US, and beliefs among learners of Arabic, Chinese, 
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Japanese, and Russia in the same context, Rifkin (2000) observed no similarity between the 

beliefs held among learners of commonly taught languages  and those of less commonly 

taught languages, that is, Arabic, Chinese, Japanese, and Russia. He concluded that 

“researchers and teachers cannot assume that beliefs identified in one group of the students 

learning a certain language are not representative of the beliefs of the students learning 

other languages” (Ibid). 

 

In another study, Mokhtari (2007), investigated 166 university students’ beliefs about 

learning Persian (Farsi) in three different universities in the United States. She collected her 

data through three different instruments which one of them was the Horwitz’s BALLI. The 

results from descriptive analysis of the BALLI revealed that the participants of her study 

believed in the existence of strong beliefs in  motivation, foreign language aptitude, and the 

importance of learning another language in order to know native speakers of that language 

better.  

 

The beliefs that English can be acquired best in an English-speaking environment, knowing 

culture of the target language facilitates the learning of a target language, learning some 

languages are easier compared to other languages, and considering  learning English as a 

difficult task, were reported to be held by Malaysian, Mexican, Arabic, Chinese, and 

Japanese learners of English in the US, as pointed out by Horwitz (1987). The author’s 

results obtained through the administration of BALLI further indicated the participants 

believed that some people are gifted by a foreign language learning aptitude; however, 

around half of the participants were not sure  whether they had a foreign language learning 

aptitude or not (Horwitz, 1987).  
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Adopting a survey questionnaire from Horwitz (1987), Shah, Yusof, Al-Bataineh,  Yusop, 

Haron, Ong, and Ahmad (2007) explored the beliefs held by Malay students in Malaysia. 

The researchers found that their participants did not believe in knowing the English culture 

as a must (Shah et al., 2007). Moreover, they observed that compared to other components 

of English, vocabulary and grammar were of great  importance to Malay students, because 

they believed accurate vocabulary and grammar could improve their credibility (Ibid.). 

While 43 percent of Malay participants considered English as a difficult language, over 50 

percent believed that  learning some languages are easier compared to other languages. 

Shah et al.’s (2007) study indicated that although more than 79 percent of Malay 

participants believed in the existence of language learning aptitude in some people, 26 

percent of them did not believe they had language learning aptitude, compared to the 

majority of them who were not sure about having language learning aptitude. Shah et al. 

(2007) concluded the lack of confidence in language learning potential among learners 

could hinder their learning process.  

   

 

2.3 Approaches to Beliefs about Language Learning 

 

The review of the relevant literature indicates that three approaches to the studies of beliefs 

about language learning have been developed. These approaches have been categorized 

based on the definition they provide for beliefs, the methodology which they follow to 

investigate beliefs about language learning, and the analysis of the relationship between 

beliefs and other variables such as age, gender. The approaches, as Barcelos (2000, 2003) 

classified, are Nominative Approach, Meta-cognitive Approach, and Contextual Approach, 

and are reviewed in the subsequent sections.  
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2.3.1 Normative Approach 

In this approach beliefs are viewed as “Preconceived notions, myths, or misconceptions” 

(Horwitz, 1987a). The most distinctive feature of this approach is the application of Likert-

scale questionnaires for the collection and analysis of the beliefs about language learning. 

Horwitz (1985, 1987) initiated the use of questionnaires for the investigation of beliefs 

about language learning. Since then, a number of studies (e.g., Yang, 1999; Tanaka & Ellis, 

2003; Siebert, 2003; Bernat,  2006; Bernat & Lioyd, 2007) have employed Belief About 

Language Learning  Inventory (BALLI) developed originally by Hortwiz (1985), and 

other types of  Likert-scale questionnaires to explore beliefs about language learning (e.g., 

Cotterall, 1999; Kuntz, 1996; Sakui & Gaies, 1999). The use of Likert-scale questionnaires 

in different contexts in studies about beliefs (e.g., Horwitz, 1988;  Yang, 1992; Kern, 

1995; Mantle-Bromley, 1995; Chawahan & Oliver, 2000; Kim-Yoon, 2000) could validate 

the application of Likert-scale questionnaires for the study of belief due to the similar 

results obtained from different studies such as: a) underestimation of language learning 

problems, b) paying more attention to speaking than other language skills, c) and the 

significance of educators’ awareness  of learners’ beliefs. It should be mentioned that 

Bernat and Gvozdenko (2005), modified this approach to “normative approach”. 

 

2.3.2 Meta-cognitive Approach 

As reported by Wenden (1999), the terms meta-cognitive knowledge and learners  beliefs 

have been used interchangeably. Wenden (1999) adds that the term belief  connotes a 

subjective-based attitude, while meta-cognitive knowledge includes an objective-based 

evaluation.  
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Flavell (1979, 1987) distinguishes among three aspects of meta-cognitive  knowledge as 

person, task, and strategy. The person variables indicate the extend learners are aware of 

the process of learning in human beings. Wenden (2002, p. 46) states that personal 

variables “may facilitate or inhibit the process of learning”. The task variables refer to 

learners’ awareness of the learning tasks and how challenging it might be for the learner. 

And the third aspect of meta-cognitive knowledge, that is strategy variables, is the 

awareness of strategies of learning. This knowledge or awareness can lead the learners to 

choose the appropriate strategy to approach the learning tasks.  

 

Paris and Winograd (1990) offer their aspects of meta-cognitive beliefs, employing the 

term belief instead of knowledge. Their classification of belief aspects overlaps with the 

aspects put forward by Flavell (1979, 1987). The aspect Agency offered by Paris and 

Winograd (1990) is the counterpart of ‘person variables’ introduced by Flavell (1979, 

1987). However, self-efficacy, that is the belief in one’s ability to accomplish a task, is 

given more attention in Agency than in person variables. The second aspect of Paris and 

Winograd’s (1990) classification is Instrumentality. This aspect deals with the learners’ 

awareness of the relationship between the strategies they use to do learning activities and 

the learning outcomes. Paris and Winograd’s (1990) third aspect is Purpose, that is, the 

learners should consider that learning the subject is a remarkable achievement. This aspect 

has been reported (Dornyei & Gsizer, 2002) as crucial, when learning a foreign language is 

concerned.  

 

Although meta-cognitive knowledge and meta-cognitive beliefs have been used 

interchangeably (e.g., Wenden, 1987), Kalaja (1995) argues that recognizing learners’ 

beliefs as meta-cognitive knowledge is a matter of oversimplification. The author points out 
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learners’ beliefs are context-dependent in nature, and are formed  as a result of the impact 

of socio-cultural context in which the learners have been grown up (Ibid). The socio-

cultural view of beliefs about learning assumes an emergent, dynamic, and context-

dependent nature for learners’ beliefs (Barcelos,  2003a). As such, the network of 

learners’ beliefs is woven in the course of learners’  socialization both consciously, as 

consulting other people and taking their advice, and unconsciously, as experiences and 

observations. Distinguishing beliefs from meta-cognitive knowledge, some researchers 

(Flavell, 1979, 1987; Alexander & Dochy, 1995; Wenden, 1999a) considered beliefs as a 

subdivision of metacognitive  knowledge and highlighted the value-related and tenacious 

nature of beliefs. As a further move, meta-cognitive knowledge was considered as a 

subdivision of  metacognition, distinct from its complementary subdivision, that is, meta-

cognitive strategies. The term meta-cognitive strategies were used to refer to general skills 

the learners use to “manage, direct, and regulate their learning” (Wenden, 1999, p. 436). 

 

2.3.3 Contextual Approach  

 

In this approach, beliefs are viewed as a reflection of the context in which they are formed 

(Bernat and Gvozdenko, 2005).  As such, the varieties of beliefs stems from the varieties of 

contexts. The diverse nature of contextual approach has led to diverse methodologies 

through which research has been conducted in this approach.The diversity in methodologies 

includes the use of such various theoretical  framework as Phenomeno-graphical (Benson 

& Lor, 1999; White, 1999), Neo-Vygotskian Socio-cultural (Alanen, 2003), Bakhtinian 

(Dufva, 2003), Dewenyan (Barcelos, 2000) as well as the use of various data collection 

procedures including  case studies, ethnographic classroom observations, informal 

discussions and simulated recalls (Allen, 1996; Barcelos, 2000), dairies (Hosenfeld, 2003), 
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discourse analysis (Kalaja, 2003), and naturalistic interviews (White, 1999).  It follows that 

the contextual approach is contributive to research with qualitative and interpretive 

orientations.    

 

These three approaches in the research of language learners’ beliefs are complimenting 

each other in a way. But it should be mentioned that each approach has its own limitations. 

For example, learners’ ideas reflected by their responses to a questionnaire items cannot be 

considered as the whole beliefs that the learners hold about language learning. As Bernat 

and Gvozdenko (2005), point out this might be due to misunderstanding of the 

questionnaire items. Moreover, learners’ beliefs cannot be completely captured by the 

responses to a set of normative statements (Wilkinson & Schwartz 1989 as cited in Bernat 

and Gvozdenko ,2005 ).  

The current study, which is basically following the normative approach, is using a Likert- 

scale questionnaire. As discussed above, in order to reduce the limitations in normative 

approach, the researcher has integrated meta-cognitive approach through  the use of a 

semi-structured interview (by emailing 10 open-ended questions). Although meta-cognitive 

approach has its own limitations like the subjectivity of interpretations but in researchers’ 

point of view a combination of these approaches will eliminate the limitations and will give 

more clear details of respondents’ beliefs about English language learning.  

 

 

2.4 Factors affecting Beliefs about Language Learning 

 

Learners can be affected by age and motivation in second / foreign language acquisition  
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process. The age of learners is an important factor influencing the process of Second 

Language Acquisition (SLA). Collier (1988) points successful learning is closely related to 

learners’ age. In another study on SLA Lenneberg (1967) states, that there is a certain period in 

SLA. This period is called critical period hypothesis in language acquisition. Lenneberg believes 

that language acquisition is an innate process. This innate process is determined by biological 

factors that limit the critical period for a language acquisition from roughly two years of age to 

puberty. Lenneberg states that after lateralization the brain loses plasticity. The lateralization is a 

process by which the two sides of the brain improve specialized functions. This process of the 

language function is usually completed by puberty. Lenneberg adds that after this period it is often 

difficult to acquire the language, so it is making language acquisition difficult after puberty. The 

studies focused on child- adult language learning differences suggested that younger learners should 

be superior learners (Collier 1988, Fathman 1975) 

 

Motivation is another important factor in SLA. It is a kind of desire for doing something, especially 

for learning. It is often difficult to teach a second language if the learner does not have any interest 

and desire to learn the language. In the 1990s, experts in applied linguistics called for conducting 

many researches on the impact of motivation in SLA (Skehan 1991, Oxford and Shearing 1994, 

Dornyei 1994). The experts found that the new motivational constructs, such as goal-setting, are 

closely related to language learning. Reece and Walker (1997) state that motivation is an important 

factor in SLA and they add that less able students who are highly motivated by their teachers and 

their academic setting might achieve greater success than the more intelligent students who 

are not motivated. It has been suggested that learners can achieve greater success if they are 

highly motivated (Shulman 1986). Motivation facilitates learning and it can be enhanced 

through the creation of a positive affective setting. Crookes and Schmidt (1991) believe that 

motivation is determined by interest, relevance, expectancy and outcome. In motivation 
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literature, the teacher has also an impact on SLA. If a teacher is a successful one in the 

choice of teaching strategies, he/ she will affect directly the success of learners. Cooper and 

McIntyre (1998) emphasize the important role of the teacher in students’ achievement. In 

one study, Gardner and McIntyre (1991) examined the effects of two types of motivation 

namely: integrative and instrumental motivation on the learning of French/ English 

vocabulary. They found that the subjects who were instrumentally and interactively 

motivated learned the vocabulary faster than the subjects who were not motivated. Thus, 

motivated students are more successful in SLA than the students who are not motivated.  

 

The study of the relationship between national origin and belief about language learning 

has found considerable results. For instance, Siebert (2003) in a study of different Asian 

students, including Middle Eastern, Japanese, and Chinese could show a significant 

difference in the students’ ability to learn languages. The author found that 53% of Middle 

Eastern students were gifted with a language learning special ability, while Chinese and 

Japanese students showing language learning special abilities were respectively 10 and 5 

percent. Siebert (2003) explained that the Chinese and Japanese cultural conventions 

underestimate people’s ability, and this could have affected the students’ performance.    

 

Among the studies investigating the relationship between learners’ beliefs and gender is 

that of Meunier (1994). The author found that content-based learning tasks were more 

favored by male students, compared to their female counterparts. This preference of male 

students to content-based learning tasks can reflect their beliefs about language learning 

and tasks.  On the other hand, female students were interested in expressing themselves 

through speaking or writing tasks. The motivation among male learners was basically 
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instrumental, while females’ motivation was stronger and more integrated. Peer feedback 

received more attention among females, compared to male students, and consequently less 

peer cooperation was observed among males. Moreover, the tendencies not to attend a 

foreign language course or postponing attending a foreign language course were more 

prevalent among males (Ibid).  

 

In a study of gender differences, Bacon and Finnemann’s (1992) surveyed 938 university 

students majoring in Spanish in two universities in the United States. Administrating a 109-

item questionnaire developed in a five-point Likert format among male and female 

participants in two groups of equal population, the study showed that female language 

learners were superior to male learners in terms of their motivation and their interest in 

authentic material; moreover, females’ attitudes was more positive-oriented towards target 

language speakers than males’ attitudes. The female Spanish learners used Spanish in their 

social interaction more than male students (Ibid). The existence of more interest in 

authentic material among female learners has also been reported by Reiger (2009).  

 

Looking for gender differences among the international students in the United States, 

Siebert (2003) concluded that male learners evaluated their fellow citizens’ abilities more 

highly. The belief that male learners can learn more quickly compared to female learners 

was also observed by Siebert. The inclination to the mastery of grammar was observed 

among more males than females, and the preference of audio-visual materials to other types 

of learning materials was shared among more male participants in Siebert’s (2003) research 

than female participants. 
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Regarding the relationship between gender and language learning beliefs, Bernat and Lloyd 

(2007) reported that the possibility to view multilingualism as an indication of intelligence 

was higher among females than males; however, male learners were more interested in 

talking with native speakers than female learners were.  

 

As for the studies on the factors which are influential on the learners’ beliefs, Wenden 

(1991) could relate the roots of learners’ beliefs to a few sources including “i) the mother 

culture; ii) the family; iii) classroom/social peers; iv) repetitive experiences; and v) self-

fulfilling prophecies” (pp., 12-13). Moreover, Puchta’s (1999) study showed learners’ 

interpretations of success and their expectations from learning were also influential on their 

beliefs.  

 

 

2.5 The Belief about Language Learning Inventory (BALLI)  

 

The Belief about Language Learning Inventory (BALLI) is an instrument which was 

originally developed by Horwitz in the 1980s to elicit data related to students’ and teachers’ 

beliefs on a variety of issues about language learning. The original instrument consisted of 

34 Likert scale questions classified in five categories. The five categories of BALLI 

addressed a) nature of language learning, b) learning and communication strategies, c) 

difficulties of language learning, d) foreign language aptitude, and e) motivations and 

expectations. Every question is responded by the participants on a 5-point rating scale 

ranging either from strongly agree (1) to strongly disagree (5), or from very difficult (1) to 

very easy (5). Later developments of BALLI led to the publication of three different 

versions of the instrument. The first version assessed the beliefs of English second language 
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learners (Horwitz, 1984, 1987). The second version addressed beliefs of foreign language 

teachers (Horwitz, 1985), and the third version aimed at foreign language learners’ beliefs 

(Horwitz, 1988, 1990). BALLI does not yield a single composite score; however, it 

provides descriptions of discrete student’s conceptions of language learning. 

 

In spite of the popularity that BALLI has gained, since its development by Horwitz (1987), 

it has also been questioned in terms of validity and reliability of the instrument in 

multivariate statistical analysis. Kuntz (1996) stated that “the instrument was based on the 

findings of a brainstorming session hosted by Horwitz, involving 25 language teachers”. 

Horwitz ask the participants to report learners’ beliefs regarding teaching language. This 

led to the formation of a list of possible beliefs obtained from the participants reported, and 

the list of beliefs was further classified under different themes. 

 

Moreover, Kuntz (1996) expressed her concern regarding the dimensional structure of 

beliefs about language learning. With regard to classification of BALLI into five categories, 

the classification has not been empirically verified completely through statistical analysis as 

Horwitz only used descriptive statistics in order to examine the results of the inventory 

Kuntz (1996). On the other hand, in spite of a few criticisms, BALLI is still one of the most 

reliable instruments that serve the objectives of various studies on learners’ beliefs about 

language learning in spite of a few criticisms. Nikitina and Furuoka (2006) mentioned that 

the Horwitz’s BALLI is a suitable instrument for research on beliefs about language 

learning in various socio-linguistic settings regardless of the language being learned. In 

other words, BALLI has enjoyed its popularity in researches on learners’ beliefs about 

language learning so far.  
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2.6 Summary 

 

This chapter has shown many studies have been done on learners’ beliefs about language 

learning using BALLI in relation with other factors due to different purposes. Very few 

studies have been done on Iranian students’ beliefs about English language learning to date. 

So the current study following the Horwitz’s model is initially based on normative 

approach integrated with meta-cognitive approach. This study aims to investigate Iranian 

postgraduate students’ beliefs about English language learning at UM with the hope that the 

findings may shed light on the importance of learners’ beliefs in the process of language 

learning.  

In the next chapter, chapter 3, the methodology used in this study will be explained in 

details. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

 

This chapter illustrates the methodology used in the current study. It presents an overview 

of the design, a description of the participants, the settings, the instrument used, the data 

collection and the data analysis procedures that were employed in the research.  

 

The purpose of this study is to discover the beliefs of Iranian postgraduate students about 

English language learning and to verify if there is any change in their beliefs about English 

language learning subsequent to attending English classes for a period of one semester. 

Besides that, this study is conducted to determine the impact of gender differences on the 

beliefs about English language learning.  

 

3.1 Design of the study  

 

The current study is based on the theoretical framework of Horwitz’s Model (1988). As 

mentioned in chapter one and reviewed in chapter 2, this study uses a mixed-method. The 

quantitative data was collected by using a modified questionnaire of Horwitz’ BALLI 

(1988) in two different periods of time (See appendixes A for a sample of the 

questionnaires). Meanwhile, the qualitative data was gathered through emailing some open-

ended questions to the participants in order to get more information on their beliefs about 

the English language learning. In other words, 10 open-ended questions were used to back 

up the quantitative data. 
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The rationale behind the mixed-method was because the beliefs are related to the way 

individuals think about something. In this case, the learners’ idea about learning the English 

language as it is one of the objectives of this study is important. So, while the participants 

explain their insights and experiences about their language learning process, the open-

ended questions could give more detailed information about their language learning process 

rather than just choosing an option from the questionnaire items. In other words, the 

interview through email using the open-ended questions could help the study to provide 

more comprehensive information on the respondents’ viewpoints. 

 

3.2 Participants 

 

The participants of this study consisted of 30 Iranian postgraduate students (15 males and 

15 females) who were pursuing their studies in various disciplines such as Art, Mechanical 

Engineering, Biotechnology, Bioinformatics, Science, Information Technology, Computer 

Science, Electronics, Political Science, Education, Industrial Electronics, Mathematics and 

Sport. They all were studying either for a master degree or a PhD degree in the University 

of Malaya in Malaysia. The participants’ age ranged between 22 and 44 years old. More 

information about the participants is presented in table 3.1 as below: 

 

Table 3.1 : Participants of the study  

Participant Sex Age Degree Field of Study 

1 Female 24 Master Biotechnology 

2 Female 26 Master Statistics 

3 Female 36 PhD Bioinformatics 

4 Female 24 Master Engineering 

5 Female 27 Master Science 

6 Female 33 Master Science 

7 Female 36 Master Computer Science 

8 Female 35 Master Art 

9 Female 27 Master Art 
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10 Female 28 Master Engineering 

11 Female 27 Master Biotechnology 

12 Female 27 Master Engineering 

13 Female 27 Master Mechanics 

14 Female 36 PhD Mathematics 

15 Female 38 PhD Science 

16 Male 29 PhD Physics 

17 Male 35 PhD Engineering 

18 Male 44 PhD Education 

19 Male 33 PhD Science 

20 Male 29 Master Mechanics 

21 Male 35 PhD Engineering 

22 Male 30 Master Political Science 

23 Male 28 Master Industrial Electronics 

24 Male 26 Master Computer Science 

25 Male 34 PhD Information Technology 

26 Male 23 Master Electrical Engineering 

27 Male 28 PhD Information Technology 

28 Male 28 PhD Computer Engineering 

29 Male 27 Master Mechanics 

30 Male 29 PhD Sport 

 

The English courses in which the participants enrolled were compulsory for all them as 

they did not fulfill the intake requirements of the IELTS score of 6 and above or the 

TOEFL score of 5.5 and above. Attending the English classes is essential for such foreign 

students who are studying in University of Malaya (UM) at any level and disciplines. The 

English courses for international students which are structured by the Institute of Graduate 

Students (IGS) are divided into three levels as below:  

 

1) Module 1  

2) Module 2  

3) Academic writing  

 

The duration of the classes for each level is one semester or 120 hours except for the 

academic writing course which is 80 hours.  First, all of the international students who do 
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not hold an IELTS and TOEFL score as explained above should sit for a placement test. 

Based on their scores, they will be placed in an intensive English course either in module 1 

or module 2. Attending the academic writing classes is compulsory for all of the above 

mentioned students even those whose placement test results are more than 80 out of 100.  

In modules 1 and 2 the students will study the different skills and sub-skills such as 

reading, writing, listening, speaking and grammar according to their levels. In the academic 

writing classes they will learn how to paraphrase, to write proposal and research articles, 

how to critically analyze an article as well as they learn how to avoid plagiarism in writing 

any academic text.  In each of these levels, the students have to attend the classes for four 

days in a week and each day they will have four contact hours of English language.  

 

3.3  Setting of the study  

 

This study was carried out in the University of Malaya in Kuala Lumpur, Malaysia. The 

research was conducted in the academic year of 2010-2011. The quantitative data was 

gathered in University Malaysia in Kuala Lumpur, where the English classes were held.  

 

3.4 Instrumentation  

 

Being a mixed-method study, two types of instruments were used for the purpose of data 

collection. The instrument for the quantitative data was a 34-items modified questionnaire 

(with an alpha cronbach equal to 0.633 which indicates its validity and reliability as the 

alpha cronbach is greater than > 0.05) from the Horwitz’s Beliefs about Language Learning 

Inventory or BALLI (1988).  
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Meanwhile, the quantitative data, as mentioned earlier in this chapter (see 3.1) was 

collected by emailing 10 open-ended questions to the participants. The reason for emailing 

the questions to the participants was because some of them wanted to return to Iran as soon 

as they had completed their English exams. The most important reason for those who 

wanted to go back to Iran was the change in the academic calendar of the University of 

Malaya, as there was a long break before the start of the next academic session. Before the 

year 2010, the first semester of each academic year started in early July but according to the 

new regulations of University of Malaya, the first semester of the academic year starts in 

September. As the intake for the master degree in University of Malaya is one or two times 

per year depending on the fields of the study, some of the Iranian master students in this 

study had to stay in Malaysia for few months; almost three to nine months according to 

their fields without being able to start their studies.  

 

On the other hand, the PhD students were able to start their studies as soon as they could 

get the results of their English exams.  Some of the master students added that, in such a 

situation, they had to spend more money as they believed that if they could go back to their 

home country, Iran, they could budget their lives better. Therefore, because of the changes 

in the academic calendar and in order to prevent any disharmony in gathering the 

qualitative data in this study, it was decided that the participants can answer the open-ended 

questions via email. It should be noted that, although the questions were sent to all of the 

participants, only half of them co-operated and replied to the email. More details on the 

relevant parts of their answers to the open-ended questions will be presented in data 

analysis chapter (See chapter 4.2). Moreover, a sample of both females’ and males’ pre and 

post test data will be presented in Appendix B and a sample of interview data will be seen 

in Appendix C.  
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It should be mentioned that some changes have been made on the items of the BALLI 

based on participants’ language and nationality. For example, in the original BALLI item 

no. 33 states: “Americans are good in learning foreign languages” while here in this study 

as the participants are Iranians item no.33 states: “Iranians are good in learning foreign 

languages”. Other examples of modified items are shown in the table below. 

 

Table 3.2 : Comparisons of questionnaires items 

ITEMS ORIGINAL BALLI MODIFIED 

5 The language I am trying to learn is 

structured in the same way as English. 

The language I am trying to learn is 

structured in the same way as 

Farsi/Persian. 

6 I believe that I will ultimately learn to 

speak this language very well. 

I believe that I will ultimately learn to 

speak the English language very well. 

7 It is important to speak a foreign 

language with an excellent accent. 

It is important to speak English with an 

excellent accent. 

9 You should not say anything in the 

foreign language until you can say it 

correctly. 

You should not say anything in English 

until you can say it correctly. 

16 Learning a foreign language is mostly 

a matter of learning many new 

vocabulary words. 

Learning the English language is mostly 

a matter of learning many new 

vocabulary words. 

18 I feel self-conscious speaking the 

foreign language in front of the other 

people. 

I feel self-conscious speaking the 

English language in front of the other 

people 

20 Learning a foreign language is mostly 

a matter of learning many grammar 

rules. 

: Learning English mostly is a matter of 

learning many grammar rules. 

22 Women are better than men at learning 

foreign languages. 

Women are better than men at learning 

English. 

23 If I speak this language very well, I 

will have many opportunities to use it. 

If I speak the English language very 

well, I will have many opportunities to 

use it. 

24 It is easier to speak than to understand 

a foreign language. 

It is easier to speak than to understand 

the English language. 

25 Learning a foreign language is 

different from learning other school 

subjects. 

Learning the English language is 

different from learning other school 

subjects. 

26 Learning a foreign language is mostly 

a matter of translating from English. 

Learning English is mostly a matter of 

translating from Farsi/Persian. 

27 If I learn to speak this language very 

well it will help me get a good job 

If I learn to speak English very well it 

will help me get a good job. 

28 It is easier to read and write this 

language than to speak and understand 

It is easier to read and write the English 

language than to speak and understand 
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it. it. 

30 Americans think that it is important to 

speak a foreign language. 

Iranians think that it is important to 

speak English. 

31 I would like to learn this language so 

that I can get to know its speakers 

better. 

I would like to learn English so that I 

can get to know its speakers better. 

 

It should be mentioned that Horwitz’s BALLI (1988) mainly focuses on learners’ beliefs 

about foreign language learning and in this study, the English language is considered as a 

foreign language for Iranian students (See chapter 1.1). These two terms are used 

interchangeably in the questionnaire items in the current study. In other words, the changes 

made are merely to substitute foreign language with English language and Americans with 

Iranians. No changes were made in the content of the original BALLI. 

The BALLI was designed and developed by Eliane Horwitz in the 1980s to survey learners’ 

beliefs about language learning. It contains 34 items to assess learners’ beliefs in five major 

categories as explained earlier in chapter 1 (see 1.4). In this study, different categories of 

BALLI are shown in table 3.3 as below. It should be noted that the words category and 

theme are used interchangeably in this study. 

 

Table 3.3 : Categories of Horwitz’s BALLI (1988) 

Different areas of BALLI  Number of items 

1. Difficulty of Language Learning                (DLL)                   5 

2. Foreign Language Aptitude                        (FLA)                   9 

3. The Nature of Language Learning             (NLL)                   7 

4. Learning and Communication Strategies   (L&CS)                   8 

5. Learner Motivation and Expectation          (M&E)                   5 

 

The items were designed in a free–recall protocol of foreign language and ESL teachers of 

different cultural backgrounds and students focus groups and additional beliefs supplied by 

teacher educators from a variety of cultural groups (Horwitz, 1988). The BALLI has been 

used in many studies to date and in different settings such as on foreign language learners 
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in America and in English as a foreign language (EFL) setting such as Korea, Taiwan and 

Turkey (Horwitz, 1999).  

 

Horwitz’s BALLI is a widely used and a reliable instrument that serves the objectives of a 

lot of studies on beliefs about language learning such as (Siew & Wong, 2010; Hui-Ju Wu 

2008; Nikitina & Forouka, 2006; Bernat & Lloyd; 2007). Since, one of the aims of the 

current study is to investigate Iranian Postgraduate students’ beliefs about English language 

learning, the researcher made the decision to use the Horwiz’s BALLI which consisted of 

34 items. The participants were required to rate their answers to each item on a 5 Likert- 

type scale from 1 (strongly agree) to 5 (strongly disagree).  

 

A semi–structured interview containing 10 open-ended questions based on both the 

objectives and the analysis of the quantitative data was carried out in order to obtain 

detailed information on the students’ beliefs about learning the English language. In 

general, the open–ended questions addressed the participants’ beliefs about English 

language learning in five different categories to give more insight to BALLI items. (See 

table 3.3).  The 10 open-ended questions are as below:  

 

1. Do you think practicing and repeating are important in learning English? Why?  

2. Do you think that you have a foreign language aptitude for learning English? Why?  

3. Do you think women are better language learners or men? Why?  

4. What do you think about learning English? Is it easy or difficult? Why do you think 

so?  

5. Do you think translating into Farsi is important in learning English? Why?  

6. Do you think Iranians are good language learners? Why?  
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7. Is it important to know about the foreign language culture in order to speak the 

foreign language? Why?  

8. Do you think it is important to speak English with an excellent accent? Why?  

9. Is it easier for children or adults to learn a foreign language? Why?  

10. Do you think you will ultimately be able to speak English very well? Why?  

 

It should be mentioned that each of the above questions will confirm and give more 

information about the BALLI’s items in different categories. For instance, question number 

1 gives some extra information about BALLI’s item no.17 in ‘Learning and 

Communication Strategies’ category, question number 2 which belongs to the ‘Foreign 

Language Aptitude’ will confirm BALLI’s item no. 15, question number 3 will explain 

more about BALLI’s item no. 22 refer to the ‘ Foreign Language Aptitude’ , question 

number 4 which matches with BALLI’s item no.4 belongs to “Difficulty of Language 

Learning’ category, question number 5 matches with BALLI’s item no. 26 indicates ‘the 

Nature of Language Learning’ category , question number 6 confirms BALLI’s item no. 33 

in ‘Foreign Language Aptitude’ category , question number 7 gives more information about 

BALLI’s item no. 8 in ‘the Nature of Language Learning’ category, question number 8 

which belongs to the ‘Learning and Communication Strategies’ category explains more 

about BALLI’s item no. 7 , question number 9 which confirms BALLI’s item no. 1belongs 

to the ‘ Foreign Language Aptitude’ category and finally question number 10 which 

matches with BALLI’s item no. 6 indicates the ‘ Motivation and Expectation’ category. 

 

The participants’ answers via email are presented in Appendix C and the relevant parts of 

their answers will be discussed in chapter 4.  
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3.5 Data Collection  

 

The data in this study was collected in different phases and periods of time. After getting 

the permission from the authority in charge in the University of Malaya, a brief summary of 

the purpose of the study as well as other necessary information about answering the 

questionnaire items was given to the participants. Then, a pre-test questionnaire was 

distributed at the beginning of the first semester of the English Courses (Module 2) and a 

post–test questionnaire (the same set of questions) was distributed at the end of the same 

English courses. The reason to use a pre-test and post-test procedure was to find out the 

participant’s beliefs about English language learning before being instructed in the English 

intensive courses at UM as well as being involved in a new educational situation as 

mentioned earlier in Chapter 1 .  

  

Horwitz (1988 as cited in Riely 2009) suggests “…language teachers are often viewed as 

“Experts” by their students, their views “could have a strong influence on the students’ own 

beliefs” (P.291). It is obvious that such a belief can be due to the teacher’s explicit 

expression of beliefs or implicitly through his / her methods or choice of activities 

employed in the classroom. But as far as the main aim of this study is to investigate the 

students’ beliefs about English language learning so it does not focus on the teachers and 

how they might affect students’ beliefs in the language learning process. Therefore, by 

distributing the post–test questionnaire the researcher attempts to find out if there is any 

shift in the participants’ beliefs about learning English after being instructed in Module 2 

for one semester which is 120 hours.  
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The answers to the open-ended questions were considered as an aid to confirm participants’ 

beliefs about English language learning as reported in their BALLI’s answer sheet. As 

mentioned earlier conducting the interview was just a means to back up the quantitative 

data in this study. 

 

3.6 Data Analysis 

 

In this study statistics and descriptive analysis were done. Iranian postgraduate students’ 

beliefs about English language learning were measured by rating a set of statements using a 

5–point Likert-rating scale. For the analysis purpose, the responses by the participants were 

numerically coded as one, two, three, four and five. Then, the data was entered into the 

Statistical Package for Social Science (SPSS version 16), a statistical analysis and 

descriptive analysis in percentages regarding to the mean and the frequency on the beliefs 

were computed.  Besides that, in order to identify the effect of gender on the participants’ 

beliefs about English language learning, a paired t-test was done. More information on data 

analysis will be given in chapter 4. The data derived from the interview part (open-ended 

questions) was interpreted to back up the statistic results. 

 

3.7 Summary  

 

This chapter has provided a detailed account of the research methodology, description of 

the samples, instrumentation, data collection and data analysis procedures. The data in the 

research was collected by using a 34- itemed questionnaire based on the Horwitz’s BALLI 

at two different times (at the beginning and end of module 2 of the English course). This 

was done to observe if there is any change in the participants’ belief about learning the 



47 

 

English language. In order to make the findings of this research correct and reliable, the 

researcher conducted an interview via emailing 10 open-ended questions to the participants. 

The following chapter will present the findings from the answers both to the questionnaire 

items and the 10 open-ended questions.  
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CHAPTER 4 

FINDINGS AND DISCUSSION 

 

In this chapter the results of the data analysis are presented.  The data were collected and 

then processed in response to the beliefs posed in chapter 1 of this dissertation.  Two 

fundamental goals drove the collection of the data and the subsequent data analysis.  Those 

goals were to find out the beliefs of Iranian postgraduate students on the English language 

learning, and to determine if there is any change in their beliefs about English language 

learning after attending one semester of English language course.  These objectives were 

accomplished. The findings presented in this chapter demonstrate the potential for merging 

theory and practice.    

 

The data were analyzed using the descriptive statistics. The findings were divided into two 

main sections: The first section presents the results of the BALLI in terms of frequencies 

(percentages) in order to reveal the Iranian postgraduate students’ beliefs about English 

language learning which addresses the first research question (see 1.7). In the second 

section, the mean and standard deviation as well as the t-tests for each category of the 

BALLI was computed in order to find out the effect of the English classes on their beliefs 

after a period of one semester as well as the relationship of gender and students’ beliefs 

about English language learning which address the second and third research questions (see 

1.7) 

 

The questionnaire was distributed at the beginning and at the end of their English language 

course. Respondents were briefed about the study and they had been given the assurance 

that all data will be used for the research purpose only. The respondents were also assured 
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that their identities will be kept confidential. This chapter also demonstrates and discusses 

the results of a semi-structured interview in terms of 10 open-ended questions responded by 

30 Iranian postgraduate students. 

 

4.1 Frequencies of individual items of the BALLI  

 

According to Horwitz (1988) learners’ beliefs about language learning which are identified 

by BALLI should be described separately. A single composite score is not derived from the 

BALLI but individual items yield description of discrete student conception of language 

learning.  The first part of the analysis is the responses of 34 items presented in the form of 

percentage. The analysis consist both the Pre-test and Post-test data of the research. This 

was done to reveal the change of beliefs of the Iranian postgraduate students about English 

language learning in general.  
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Item no. 1: It is easier for children than adults to learn a foreign language. 

 

Table 4.1 : Iranian students’ beliefs about BALLI item 1 

 Q1 

 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Phase 
Pre Test 56.7% 36.7% 6.7% 100% 

Post Test 70.0% 26.7% 3.3% 100% 

 

 

Figure 4.1 : Comparison of Pre-test and Post-test of Item 1 

 

Table 1 show if children learn a foreign language easier than adults. In the pre-test data, 

more than half of the participants (about 56.7% percent) strongly agreed that it is easier for 

children to learn a foreign language compared to adults. Another 36.7% of the participants 

agreed with the statement of children learn easier than an adult. In the meantime, the Post –

test data shows that the majority of the respondents (96.7 % percent) strongly agreed to the 

same statement. From the analysis, it can be said that the participants of this study think 

that learning a foreign language for children is easier compared to adults because age 

affects learning. According to the Critical Period Hypotheses, children acquire language 

faster before the age of 12 years old. In other words, learning a foreign language before 

puberty is much easier.  
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Item no.2: Some people are born with a special ability which helps them learn a 

foreign Language. 

 

Table 4.2 : Iranian students’ beliefs about BALLI item 2 

 

Q2 

Total Strongly 

Agree 
Agree 

Neither 

Agree or 

Disagree 

Disagree 
Strongly 

Disagree 

Phase 
Pretest 6.7% 50.0% 23.3% 13.3% 6.7% 100.0% 

Posttest 16.7% 43.3% 10.0% 26.7% 3.3% 100.0% 

 

 

 

Figure 4.2 : Comparison of Pre-test and Post-test of Item 2 

 

Table 2 shows the results of item 2 which indicates some people are born with a special 

ability which helps them learn a foreign language. The pre-test analysis of data shows that 

more than half (56.7% percent) of the respondents agreed that some people are born with 

special ability which helps them learn a foreign language. Meanwhile, in the post–test data, 

the percentage increased about 3.3% which is almost 60% percent agreed with the 

statement that some people are born with special ability which helps them learn a foreign 

language. Although there are some disagreements with the statement which says some 
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people are born with a special ability which helps them learn a foreign language, it can be 

said that more than half of the Iranian students in this study agreed that an innate ability of 

language learning exists in learner’s mind.  

 

Item no. 3: Some languages are easier to learn than others. 

 

Table 4.3 : Iranian students’ beliefs about BALLI item 3 

 Q3  

Strongly 

Agree 
Agree 

Neither 

Agree or 

Disagree 

Disagree Total 

Phase 
Pretest 50.0% 43.3% 6.7%  100.0% 

Posttest 40.0% 46.7% 3.3% 10.0% 100.0% 

 

 

 

Figure 4.3 : Comparison of Pre-test and Post-test of Item 3 

 

Table 3 presents the distribution of the respondents on their perception with regard to the 

some languages is easier to learn than other languages. The results for item 3; some 

languages are easier to learn than others show a high percentage of agreement in Pre-test 

data, which is 93.3% percent. Less than 10% neither agreed nor disagreed with the same 

belief which means that none of the students disagreed with this statement. However, the 
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Post- test results proved to be noticeable as 10% percent disagreed with the same idea. 

Although the number is small, this shows that after one semester of exposure to English 

language classes, there was a slight change in the belief among the students about English 

language learning. 

 

Item no.4: The language I am trying to learn is difficult. 

 

Table 4.4 : Iranian students’ beliefs about BALLI  item 4 

 Q4 

Total Strongly 

Agree 
Agree 

Neither 

Agree or 

Disagree 

Disagree 
Strongly 

Disagree 

Phase 
Pretest 13.3% 20.0% 26.7% 26.7% 13.3% 100.0% 

Posttest 3.3% 30.0% 10.0% 56.7%  100.0% 

 

 

 

Figure 4.4 : Comparison of Pre-test and Post-test of Item 4 

 

From table 4.4, it can be seen that in Pre-test data 26.7 % percent of the respondents 

disagreed and another 13.3% percent of them strongly disagreed with the statement that the 

language they learn was difficult. It seems that the language that they were trying to learn 
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was not difficult for them. The same amount of percent (26.7%) of the participants neither 

agreed nor disagreed with the statement in Pre-test. It can be said that they did not have a 

clear idea of the language they were trying to learn.  20% percent of them agreed and 

13.3% percent strongly agreed that it was difficult to learn the language that they were 

learning. In Post-test analysis of data, just like In Pre-test data, the same amount of percent 

in general (33.3 % percent) either agreed or strongly agreed with the statement, while more 

than half of the participants (56.7% percent) showed their disagreement in this case. In fact 

it can be said that the increase of disagreement with the difficulty of the English language 

for them had been changed due to some factors such as positive effect of teaching method, 

the setting of learning, the syllabus, the interaction with other students inside the classes 

and the more amount of exposure to the English language even outside the classes, or even 

the role of the instructors on their beliefs about the language learning in this case.  
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Item no.5: The language I am trying to learn is structured in the same way as Farsi or 

Persian. 

 

Table 4.5 : Iranian students’ beliefs about BALLI item 5 

 Q5 

Total 
Strongly 

Disagree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 0% 10.0% 13.3% 53.5% 23.3% 100.0% 

Posttest 6.7% 16.7% 6.7% 43.3% 26.7% 100.0% 

 

 

 

Figure 4.5 : Comparison of Pre-test and Post-test of Item 5 

 

Table 5 signifies the responds for statement no. 5, which is the language that the 

respondents are learning is structured in the same way as Farsi or Persian. The analysis of 

both Pre-test (76.3% percent in total) and Post-test data   (almost 70% percent in total) 

show that the majority of the participants in this study either disagreed or strongly 

disagreed with the statement. This shows that the Iranian postgraduate students in this study 

were aware of structural differences between English and Farsi languages.  
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Item no.6: I believe that I will ultimately learn to speak the English language very 

well. 

 

Table 4.6 : Iranian students’ beliefs about BALLI item 6 

 Q6 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 36.7% 26.7% 23.3% 13.3% 0% 100.0% 

Posttest 26.7% 50.0% 13.3% 6.7% 3.3% 100.0% 

 

 

 

Figure 4.6 : Comparison of Pre-test and Post-test of Item 6 

 

Pre-test analysis of the statement ‘I will ultimately learn to speak the English language very 

well’ has been considered in “Motivation and Expectation” category. It shows more than 

half of the Iranian postgraduate students in this study believed that they will ultimately 

learn to speak English very well. This was shown through students’ 26.7% percent of 

agreement and 36.7% percent of their strongly agreement with the testimonial, which is 

about 63.4% percent in total. Post-test analysis shows even higher percentages of their 

agreement (50% percent) and their strongly agreement (26.7% percent) with the same idea. 
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It can be concluded that the Iranian students in this study hold positive attitude towards 

learning and using the English language. They were more motivated to learn and speak 

English after attending the classes. Moreover, they had higher expectations of themselves to 

be good English speakers ultimately.   

 

Item no.7: It is important to speak English with an excellent accent. 

 

Table 4.7 : Iranian students’ beliefs about BALLI item 7 

 Q7 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 36.7% 33.3% 10.0% 16.7% 3.3% 100.0% 

Posttest 20.0% 43.3% 6.7% 30.0%  100.0% 

 

 

Figure 4.7 : Comparison of Pre-test and Post-test of Item 7 

 

In Pre –test data, 36.7% percent of the respondents strongly agreed and another 33.3% 

percent of them agreed that it is important to speak English with an excellent accent. That is 

to say more than half of the students in this study paid attention to the importance of 

speaking English with an outstanding pronunciation. In addition to this, in Post–test more 
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than half of the respondents also supported their beliefs where 20% percent strongly agreed 

and 43.3% percent of them agreed with the same idea.  It can be said that the students in 

this study think that having a good accent may affect the communication with other people. 

In almost all academic settings, having a good accent plays an important role in conveying 

meaning and the communication process.  

 

Item no. 8: It is necessary to know the foreign culture in order to speak the foreign 

language. 

 

Table 4.8 : Iranian students’ beliefs about BALLI item 8 

 Q8 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 6.7% 43.3% 23.3% 20.0% 6.7% 100.0% 

Posttest 3.3% 50.0% 16.7% 23.3% 6.7% 100.0% 

 

 

Figure 4.8 : Comparison of Pre-test and Post-test of Item 8 
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The analysis of Pre-test data indicates that 50% percent of the students in this study either 

agreed or strongly agreed that it was necessary to know the foreign culture in order to speak 

the foreign language. In Post-test data there is a slight increase of agreement in terms of 

percentage. More than half of the students (53.3% percent) showed that they agreed with 

the idea. Despite of the fact that both Pre-test and Post –test data show some disagreements 

with this idea, it can be said that Iranian students in this study believed that there is a 

relationship between language and culture. In fact the participants believed that language 

and culture are not apart from each other and language is integrated with culture. In other 

words, in order to learn a foreign language, knowing the foreign culture is important as 

language is not separated from culture.  
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Item no. 9: You should not say anything in English until you can say it correctly. 

 

Table 4.9 : Iranian students’ beliefs about BALLI item 9 

 Q9 

Total 
Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 20.0% 10.0% 46.7% 23.3% 100.0% 

Posttest 10.0% 10.0% 50.0% 30.0% 100.0% 

 

 

Figure 4.9 : Comparison of Pre-test and Post-test of Item 9 

 

Pre-test analysis of data shows 46.7% percent of disagreement and 23.3% percent of the 

participants strongly disagreement with the statement which says “You should not say 

anything in English until you can say it correctly”. In Post-test data, students’ disagreement 

and strongly disagreement scores with the same idea are about 80 % percent. In fact the 

majority of the students in this study were aware of the fact that they can learn English 

better from their mistakes. The more we speak and when mistakes are corrected, the more 

we learn. It could be said that in the process of learning a language, it is important to know 

about the language strategies and how to learn from mistakes. More practice and 
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conversations and practice between friends avoid repeating mistakes. Anyone can become a 

good language learner by learning to speak, by making mistakes and learning from them. 

 

 

Item no. 10: It is easier for someone who already speaks a foreign language to learn 

another one. 

 

Table 4.10 : Iranian students’ beliefs about BALLI item 10 

 Q10 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 13.3% 56.7% 20.0% 6.7% 3.3% 100.0% 

Posttest 20.0% 63.3% 10.0% 6.7%  100.0% 

 

 

 

Figure 4.10 : Comparison of Pre-test and Post-test of Item 10 

 

In Pre-test data, 56.7% percent of the participants in this study agreed and another 13.3% 

percent of them strongly agreed that it is easier for someone who already speaks a foreign 

language to learn another one. Almost 10% percent of the same students showed neither 
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disagreement nor strongly disagreement with the same statement in Pre-test. In Post-test 

analysis, as it is clear from the table above, in general the majority of the students in this 

study agreed (63.3% percent) and strongly agreed (20.0% percent) with the idea that it is 

easier for someone who already speaks a foreign language to learn another new language. It 

can be concluded that the majority of the students in this study believed that once one is 

aware of his or her foreign language aptitude or talent in language learning process, it could 

be easier for him /her to be involved in learning of other languages too.  

 

Item no.11: It is better to learn a foreign language in the foreign country. 

 

Table 4.11 : Iranian students’ beliefs about BALLI item 11  

 Q11 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 53.3% 33.3% 6.7% 3.3% 3.3% 100.0% 

Posttest 36.7% 50.0% 3.3% 10.0%  100.0% 

 

 

 

Figure 4.11 : Comparison of Pre-test and Post-test of Item 11 
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In both pre-test and post-test analysis, more than 80% percent of the participants in this 

study agreed and strongly agreed that it is better to learn a foreign language in the foreign 

country. The majority of the participants of this study believed that it would be better to 

learn a foreign language in the foreign country. This should be related to many factors such 

as having more interaction with the foreign language speakers, knowing more about its 

people, and foreign language culture directly by being situated in the foreign country. It 

could be said that such factors can make the foreign language learning process easier.  

 

Item no.12: If I heard someone speaking English, I would go up to them so that I 

could practice speaking English. 

 

Table 4.12 : Iranian students’ beliefs about  BALLI item 12 

 Q12 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree 

Phase 
Pretest 36.7% 53.3% 3.3% 6.7% 100.0% 

Posttest 26.7% 46.7% 20.0% 6.7% 100.0% 

 

 

Figure 4.12 : Comparison of Pre-test and Post-test of Item 12 
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Pre-test analysis of data shows almost majority of Iranian students in this study, more than 

half (53.3% percent) agreed and another 36.7% percent of them strongly agreed that if 

anyone speaks in English, they would go up to them to practice speaking in English. In Post 

–test, the percentage of either agreement or strong agreement with this idea decreased 

almost 10% percent each. That is to say 46.7% percent of them agreed and 26.7% percent 

strongly agreed with the statement. The amount of disagreement in both pre and post test 

data was less than 10% percent. In general more than two-third of the participants in this 

study would like to communicate with those who speak English to improve their speaking 

in English. In other words, it can be said that they were highly motivated to practice the 

language more and use their knowledge of English by getting a chance to speak with 

English speakers. 
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Item no.13: It is okay to guess if you don’t know a word in the foreign language. 

 

Table 4.13 : Iranian students’ beliefs about BALLI  item 13 

 Q13 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree 

Phase 
Pretest 23.3% 73.3% 3.3%  100.0% 

Posttest 26.7% 60.0% 10.0% 3.3% 100.0% 

 

 

Figure 4.13 : Comparison of Pre-test and Post-test of Item 13 

 

Apparently from the table above, both Pre- test and Post–test analysis of data shows that the 

majority of the participants ( more than *5% percent ) in this study either agreed or strongly 

agreed that it is okay to guess the meaning of a new word if they do not know its meaning 

in the foreign language. Although the Post-test data shows a slight amount of disagreement 

with the above idea, majority of students in this study can use different language strategies 

such as guessing the meaning of a new word while being involved in the learning process.  
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Item no.14: If someone spent one hour a day learning English, would it take him/her 

1-2 years to become fluent. 

 

Table 4.14 : Iranian students’ beliefs about BALLI item 14 

  Q14 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 10.0% 46.7% 33.3% 6.7% 3.3% 100.0% 

Posttest 10.0% 36.7% 23.3% 23.3% 6.7% 100.0% 

 

 

 

Figure 4.14 : Comparison of Pre-test and Post-test of Item 14 

 

In Pre- test data, more than half of the participants (46.7% percent) agreed and 10% percent 

of them strongly agreed with the statement that indicates if someone spend one hour a day 

learning English, it would take 1-2 years to master the language. That is to say they thought 

by spending one hour a day learning English, it would take 1-2 years for someone to 

become fluent . However, when they were involved in the English classes their ideas 

changed. In Post-test data, the same amount of 10% percent showed their strongly 

agreement but 36.7% percent of them agreed with the statement. This could be due to being 
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aware of their actual level of English knowledge and individual differences that can affect 

language learning process. It may take 1-2 years for someone to master the English 

language while it may take 3-4 years or ever more for another person to be fluent in 

English. In other words the issue of difficulty of language varies from one person to 

another. 

 

Item no.15: I have a foreign language aptitude. 

 

Table 4.15 : Iranian students’ beliefs about BALLI item 15 

  Q15 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 6.7% 43.3% 33.3% 10.0% 6.7% 100.0% 

Posttest 10.0% 53.3% 30.0% 6.7%  100.0% 

 

 

 

Figure 4.15 : Comparison of Pre-test and Post-test of Item 15 

 

In Pre-test data almost half of the participants (50% percent) either agreed or strongly 

agreed that they had a foreign language aptitude while in Post-test data more than half of 
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them (63.3% percent) either agreed or strongly agreed with the above mentioned statement. 

Almost 10% percent increase of agreement with the same idea shows that after attending 

and being instructed in English classes and being involved in interactions with others as 

well, they showed more confidence about their abilities and talent while learning a 

language.  

 

Moreover, in Pre-test data, 16.7 % percent of the participants disagreed that they have 

foreign language aptitude. While Post-test analysis shows less than 10% percent of them 

disagreed with the same idea, it could be said that after being involved in the language 

learning process the Iranian students in this study realized that they have the ability to 

acquire the English language better.  
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Item no. 16: Learning a foreign language is mostly a matter of learning many new 

vocabulary words. 

 

Table 4.16 : Iranian students’ beliefs about BALLI item 16 

  Q16 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 36.7% 53.3% 3.3% 3.3% 3.3% 100.0% 

Posttest 16.7% 63.3% 10.0% 10.0%  100.0% 

 

 

 

Figure 4.16 : Comparison of Pre-test and Post-test of Item 16 

 

The majority of participants 53.3% percent agreed and another 36.7%percent of them 

strongly agreed that learning a foreign language is mostly a matter of learning many new 

vocabulary words. In Post-test data, almost 80% percent of them showed either their 

agreement or strongly agreement with the same statement. In spite of the fact that learning a 

foreign language is not limited to merely learning lots of new vocabulary words, the 

participants in this study believed that having a good knowledge of new vocabulary words 

is important to learn a foreign language. 
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Item no.17: It is important to repeat and practice often. 

 

Table 4.17 : Iranian students’ beliefs about BALLI  item 17 

 Q17 

Total Strongly 

Agree 

Agree Disagree 

Phase 
Pretest 56.7% 43.3%  100.0% 

Posttest 56.7% 40.0% 3.3% 100.0% 

 

 

Figure 4.17 : Comparison of Pre-test and Post-test of Item 17 

  

As it is noticeable from table 4.17, Pre-test analysis of data shows that all of the participants 

either agreed or strongly agreed with the importance of practice and repetition in language 

learning process. Although Post-test data shows a slight amount of disagreement (3.3% 

percent) with the same idea, it is noticeable that majority of Iranian students in this study 

believe that it is important to repeat and practice the English language often. This shows 

that they were aware of that more repetition and practice will lead to a better learning or 

practice makes perfection. This belief in turn would have a positive effect on better 

communication with others in English too. In other words, they believe that if they repeat 

and practice English more, they will learn and communicate in English better.   
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Item no.18:  I feel self-conscious speaking the English language in front of the other 

people. 

 

Table 4.18 : Iranian students’ beliefs about BALLI item 18 

 Q18 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree 

Phase 
Pretest 20.0% 53.3% 13.3% 13.3% 100.0% 

Posttest 23.3% 46.7% 20.0% 10.0% 100.0% 

 

 

 

Figure 4.18 : Comparison of Pre-test and Post-test of Item 18 

 

In Pre-test data 53.3% percent of participants agreed and another 20 % percent of them 

strongly agreed that they feel self-conscious speaking the English language in front of other 

people. In Post-test data, it can be seen there is a little decrease in their agreement (46.7% 

percent) and a little increase in their strongly agreement (23.3% percent) with the same 

statement. In spite of the little change of beliefs in the Post-test data, almost two-third of the 

participants in this study agreed with having a feeling of self-consciousness in speaking the 

English in front of others.  
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Item no. 19: If you are allowed to make mistakes in the beginning, it will be hard to 

get rid of them later on. 

 

Table 4.19 : Iranian students’ beliefs about BALLI item 19 

 Q19 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 20.0% 56.7% 6.7% 13.3% 3.3% 100.0% 

Posttest 3.3% 60.0% 13.3% 20.0% 3.3% 100.0% 

 

 

Figure 4.19 : Comparison of Pre-test and Post-test of Item 19 

 

Pre-test analysis of data shows 20% percent of participants strongly agreed and 56.7% 

percent of them agreed that if they are allowed to make mistakes in the beginning, it will be 

hard to get rid of them later on. However, in Post-test data, only 3.3% percent strongly 

agreed and 60% percent agreed with the same belief. As the analysis of both Pre-test and 

Post test data shows, more than half of the participants in this study were aware of 

communication approaches and they paid attention to their mistakes from the beginning. 

That is to say, more than half of them not only focused on communicating the meaning but 

also they believed in grammatical accuracy.   
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Item no. 20: Learning English mostly is a matter of learning many grammar rules. 

 

Table 4.20 : Iranian students’ beliefs about BALLI item 20 

 Q20 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 10.0% 56.7% 6.7% 23.3% 3.3% 100.0% 

Posttest 6.7% 63.3% 3.3% 23.3% 3.3% 100.0% 

 

 

 

Figure 4.20 : Comparison of Pre-test and Post-test of Item 20 

 

The analysis of Pre-test data shows 10% percent of participants strongly agreed and another 

56.7% percent of them agreed that learning English mostly is a matter of learning many 

grammar rules. In Post-test analysis only less than 10% percent strongly agreed and 63.3% 

percent agreed with the same statement. In total, almost two-third of the participants 

showed their agreement with focusing on learning many grammar rules and no other 

aspects of English language. In other words they gave more importance to grammatical 

rules. IN both Pre-test and Post-test data the same number of participants showed their 

either disagreement or strongly disagreement with the same idea. That is to say they did not 



74 

 

think that learning the English language is mostly a matter of learning many grammatical 

rules. It can be concluded that they were aware of learning other aspects of English too. 

 

 

Item no. 21: It is important to practice English in the language laboratory. 

 

Table 4.21 : Iranian students’ beliefs about BALLI item 21 

 Q21 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 10.0% 26.7% 30.0% 30.0% 3.3% 100.0% 

Posttest 3.3% 46.7% 20.0% 30.0%  100.0% 

 

 

Figure 4.21 : Comparison of Pre-test and Post-test of Item 21 

 

Pre-test analysis of data shows 10% percent of participants strongly agreed and 26.7 % 

percent of them agreed that it is important to practice English in the language laboratory. In 

Post-test analysis, the percentage of agreement with the same statement has been almost 

doubled (46.7%). It could be concluded that the participants in this study may believe in 

traditional learning strategies. Moreover, as they are from different disciplines 
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(mathematics, biotechnology, Information Technology and Computer science) they may 

not be aware of new language teaching approaches and methods. They believe in the 

importance of practicing English in language laboratory. Maybe they think they could learn 

English in the language laboratory better. 

 

Item no. 22: Women are better than men at learning English. 

 

Table 4.22: Iranian students’ beliefs about BALLI  item 22 

 Q22 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 13.3% 20.0% 10.0% 36.7% 20.0% 100.0% 

Posttest 20.0% 33.3% 30.0% 6.7% 10.0% 100.0% 

 

 

 

Figure 4.22 : Comparison of Pre-test and Post-test of Item 22 

 

In Pre-test data, 36.7% percent of participants disagreed and 20 % percent of them strongly 

disagreed with the idea that women are better than men in learning foreign languages. 

Interestingly, at Post-test data, less than 10% percent of them strongly disagreed and only 
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10% percent of the participants disagreed with the same ideas. It could be said that they did 

not believe that women are more gifted language learners than men or women have more 

abilities and talent in learning a language than men. Meanwhile, in Post -test data, almost 

more than half of the participants either agreed or strongly agreed that women are better 

language learners than men. Another interesting point is in Pre-test data only 10 % percent 

of them were neutral in this case but Post-test data shows 30.33% percent of them neither 

agreed nor disagreed with the same idea. In fact it could be concluded that around 30% 

percent of Iranian students in this study were unsure about which gender is a better 

language learner.  
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Item no.23: If I speak English well, I will have many opportunities to use it. 

 

Table 4.23 : Iranian students’ beliefs about BALLI item 23 

 Q23 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree 

Phase 
Pretest 60.0% 36.7%  3.3% 100.0% 

Posttest 53.3% 40.0% 3.3% 3.3% 100.0% 

 

 

 

Figure 4.23 : Comparison of Pre-test and Post-test of Item 23 

 

In table 4.23, both Pre-test and Post –test analysis of data show that a large number of 

participants in this study showed an intense agreement (60% percent in Pre-test & 53.3% 

percent in Post-test) with the idea that if they speak English well, they will have many 

opportunities to use the language. Another 36.7% percent of them in Pre-test and 40 % 

percent in Post-test showed their agreement with the same belief. In fact these high 

percentages of agreement show that Iranian students in this study, had a high integrative 

motivation to learn English very well and they hold a positive belief about and attitudes 

towards English language learning.  
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Item no. 24: It is easier to speak than to understand the English language. 

 

Table 4.24 : Iranian students’ beliefs about BALLI item 24 

 Q24 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 10.0% 16.7% 16.7% 40.0% 16.7% 100.0% 

Posttest 6.7% 16.7% 20.0% 50.0% 6.7% 100.0% 

 

 

 
Figure 4.24 : Comparison of Pre-test and Post-test of Item 24 

 

Pre-test analysis of data shows 40% percent of participants disagreed and another 16.7% 

percent of them strongly disagreed with the idea that it is easier to speak than to understand 

the English language. Meanwhile Post-test analysis reveals 50% percent of disagreement 

and 6.7% percent of strongly disagreement with the same statement. This shows that in 

both Pre and Post-test data Iranian students believed that understanding of English was 

easier than speaking in English. In other words, in Post-test data they confirmed their 

beliefs about the difficulty of speaking English. This could be due to many reasons such as 

very little interaction with English speakers and learning English with traditional teaching 
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methods in Iran. Moreover, not being so motivated to speak in English may also is another 

reason of such beliefs.  

 

 

Item no. 25: Learning the English language is different from learning other school 

subjects. 

 

Table 4.25 : Iranian students’ beliefs about BALLI  item 25 

 Q25 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 20.0% 30.0% 23.3% 13.3% 13.3% 100.0% 

Posttest 10.0% 53.3% 10.0% 23.3% 3.3% 100.0% 

 

 

Figure 4.25 : Comparison of Pre-test and Post-test of Item 25 

 

Table 4.25 shows the results for the statement; learning the English language is different 

from learning other school subjects. Pre- test analysis of data shows 30% percent of 

students agreed and another 20% percent of them strongly agreed with this statement. In 

Post-test data a noticeable agreement was seen consistent with 53.3% percent and also there 
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was 10% percent of strongly agreement with the same idea. In both Pre-test and Post –test 

data, the same number of students in this study (26.6% percent in total) showed either their 

disagreement or strongly disagreement with the same idea. In fact they believed learning 

English is just like other subjects. 

 

 

Item no. 26:  Learning English is mostly a matter of translating from Farsi/Persian. 

 

Table 4.26 : Iranian students’ beliefs about BALLI item 26 

 Q26 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest  30.0% 13.3% 43.3% 13.3% 100.0% 

Posttest 3.3% 40.0% 16.7% 30.0% 10.0% 100.0% 

 

 

Figure 4.26 : Comparison of Pre-test and Post-test of Item 26 

 

Pre-test analysis of data shows 43.3% percent of Iranian students in this study disagreed 

and another 13.3% of them strongly disagreed that learning English is mostly a matter of 

translating from Farsi/Persian. This can indicate that in Pre-test data, the participants did 
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not think learning English is mostly a matter of translation from Farsi. In Post-test data 40% 

percent of participants agreed with the same idea and a few of them consistent with 3.3% 

percent strongly agreed with the above mentioned statement. Meanwhile, in Post-test data, 

the tendency of disagreement with the same idea decreased. This can show that almost 44% 

percent of Iranian students’ concern is supporting the belief that Learning English is mostly 

a matter of translating from Farsi.  

 

 

Item no.27: If I learn to speak English very well it will help me get a good job. 

 

Table 4.27 : Iranian students’ beliefs about BALLI item 27 

 Q27 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 46.7% 40.0% 6.7% 3.3% 3.3% 100.0% 

Posttest 46.7% 33.3% 6.7% 13.3%  100.0% 

 

 

Figure 4.27 : Comparison of Pre-test and Post-test of Item 27 
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Based on table 4.27 and Figure 4.27, a total of 86.7% percent of the students agreed and 

46.7% percent of them strongly agreed with the idea that learning to speak English will 

help them get a good job.  Post-test data also shows a large amount of strongly agreement 

(46.7 % percent ) and 33.3% percent of agreement with learning to speak English will help 

them get a good job. This can indicate that Iranian students in this study were highly 

motivated to learn English very well and they hold a positive attitude towards getting a 

good job by being able to speak English well. In other words, these high percentages of 

agreement represent the instrumental motivation of participants in this study as the majority 

of Iranian students in this study associated language skills with better job opportunities.    
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Item no. 28: It is easier to read and write the English language than to speak and 

understand it. 

 

Table 4.28 : Iranian students’ beliefs about BALLI item 28 

 Q28 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

 
Pretest  30.0% 16.7% 30.0% 23.3% 100.0% 

Posttest 6.7% 50.0% 16.7% 23.3% 3.3% 100.0% 

                                             

 

 

Figure 4.28 : Comparison of Pre-test and Post-test of Item 28 

 

Based on table 4.28 and figure 4.28, in Pre-test data 30% percent of participants agreed that 

it is easier to read and write the English language than to speak and understand it. At the 

same time another 30% percent of them showed their disagreement and 23.3% percent of 

them strongly disagreed with the same idea. However, in Post-test data, the amount of 

agreement increased by 20% percent and 6.7 % percent of the students in this study 

strongly agreed with the difficulty of speaking English. That is to say half of Iranian 
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students (50 % percent) believed that, “it is easier to read and write the English language 

than to speak and understand it”. Moreover, in Post-test data, the amount of disagreement 

with the same idea decreased. A reasonable number of students surveyed in this study, 

believed that the difficulty of speaking and understanding English is more than reading and 

writing in this language. It can be concluded that they believed speaking in English was 

very difficult for them.  

 

 

Item no. 29: People who are good at math and science are not good at learning a 

foreign Language. 

 

Table 4.29 : Iranian students’ beliefs about BALLI item 29 

 Q29 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 3.3% 10.0% 43.3% 30.0% 13.3% 100.0% 

Posttest 3.3% 36.7% 16.7% 26.7% 16.7% 100.0% 

 

 

 

Figure 4.29 : Comparison of Pre-test and Post-test of Item 29 
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Table 4.29 shows in Per-test data 43.3% percent of participants neither agreed nor 

disagreed that people who are good at math and science are not good at learning a foreign 

language.  At the same time 30% percent of the participants showed their disagreement and 

another 13.3% percent of them strongly disagreed with those who are good at math and 

science are not good at learning a foreign language. It can be seen that less than half of the 

participants (43.3% percent) did not support this belief in the Pre-test data. While, in Post-

test data there was a noticeable change in the amount of their neutral answers on the 

statement which decreased to 16.7% percent. Meanwhile, there was around 26% percent of 

increase on their agreement with the same idea, this means an increase of tendency among 

the participants towards the belief that indicates those who are good at math and science are 

not good at learning a foreign language. It can be concluded that 40% percent of the Iranian 

students in this study supported this belief by showing their agreement in the Post- data as 

well.  
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Item no. 30: Iranians thinks it is important to speak English. 

 

Table 4.30 : Iranian students’ beliefs about BALLI  item 30 

 Q30 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 23.3% 56.7% 13.3% 6.7%  100.0% 

Posttest 16.7% 60.0% 6.7% 10.0% 6.7% 100.0% 

 

 

 

Figure 4.30 : Comparison of Pre-test and Post-test of Item 30 

 

Table 4.30 and figure 4.30 show that in both Pre-test and Post-test data, the majority of 

participants believed that, “Iranians think it is important to speak English”. A total of 80% 

percent (56.7% of participants agreed and 23.3% strongly agreed) believed that speaking 

English is essential. 

There was a slight fall in the Post- test scores where 16.7% percent of the students strongly 

agreed with the same idea compared to pre-test which shows 23.3%  percent of agreement 

in this case. Post-test analysis shows 60% percent of agreement and 16.7% percent of 

strongly agreement with the same belief. This belief could be due to many factors such as if 
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they can speak English well they could get a good job or they could be more successful in 

pursuing their studies. It can be concluded that Iranian students in this study hold a positive 

instrumental motivation towards learning English and being able to speak English well. 

 

 

Item no. 31: I would like to learn English so that I can get to know its speakers better. 

 

Table 4.31 : Iranian students’ beliefs about  BALLI item 31 

 Q31 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 16.7% 66.7% 10.0% 3.3% 3.3% 100.0% 

Posttest 13.3% 66.7% 13.3% 6.7%  100.0% 

 

 

Figure 4.31 : Comparison of Pre-test and Post-test of Item 31 

 

As it is noticeable from the table above, both Pre and Post- test analysis of data show 

66.7% percent of participants in this study agreed that they would like to learn English to 

get to know the speaker of English better. This represents more than half of the participants 

thought by learning English they could know its speakers more. Interestingly, in both Pre-
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test and Post-test data, less than 10% percent of Iranian students in this study showed their 

either disagreement or strongly disagreement with the same statement. This desire to know 

the English speaking people may indicate Iranian students’ integrative motivation in 

learning English. It could be because of their expectation of being accepted by the English 

speaking communities. 
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Item no. 32: People who speak more than one language well are very intelligent. 

 

Table 4.32 : Iranian students’ beliefs about BALLI item 32 

 Q32 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 10.0% 50.0% 20.0% 13.3% 6.7% 100.0% 

Posttest 10.0% 66.7% 6.7% 16.7%  100.0% 

 

 

 

Figure 4.32 : Comparison of Pre-test and Post-test of Item 32 

 

Pre -test analysis of data shows 50% percent of participants agreed and another 10% 

percent of them strongly agreed with the idea, “Those who can speak more than one 

language are very intelligent”.  This belief was supported by 10% percent of strongly 

agreement and 66.7% percent agreement in Post test data. This may represent that Iranian 

students in this study believe those who can speak more than one language might be gifted 

language learners or talented people.  
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Item no. 33: Iranians are good in learning foreign language. 

 

Table 4.33 : Iranian students’ beliefs about BALLI item 33 

 Q33 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree Strongly 

Disagree 

Phase 
Pretest 13.3% 43.3% 23.3% 13.3% 6.7% 100.0% 

Posttest 6.7% 56.7% 26.7% 3.3% 6.7% 100.0% 

 

 

 

Figure 4.33 : Comparison of Pre-test and Post-test of Item 33 

 

Pre-test data shows 43.3% percent of students agreed and 13.3% percent strongly agreed 

that Iranians are good in learning foreign languages. Participants in this study believed that 

Iranian can acquire other languages well. Their idea was supported by showing 56.7% 

percent of agreement and 6.7% percent of strongly agreement with the same idea in Post-

test data.  Meanwhile in Pre-test data, less than 20% either strongly disagreed or disagreed 

with the same belief. While in Post-test data less than 10% of them showed their 

disagreement in this case. It can be concluded that Iranian students in this study considered 

themselves or other Iranians as good and successful foreign language learners.  
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Item no. 34: Everyone can learn to speak the English language. 

 

Table 4.34 : Iranian students’ beliefs about BALLI  item 34 

 Q34 

Total 
Strongly 

Agree 

Agree Neither 

Agree or 

Disagree 

Disagree 

Pretest 30.0% 53.3% 10.0% 6.7% 100.0% 

Posttest 26.7% 60.0% 3.3% 10.0% 100.0% 

 

 

 

Figure 4.34 : Comparison of Pre-test and Post-test of Item 34 

 

A large number of Iranian students in this study believed that everyone can learn to speak 

the English language. This was shown as 30% percent of them strongly agreed and another 

53.3% of them agreed with the same idea in Pre-test data. They approved their beliefs in 

this case by showing 26.7% percent of intense agreement and 60% percent of agreement in 

Post-test data. This can represent Iranian students in this study believed that everyone has 

the ability or aptitude to learn and speak the English language.  
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4.2 Iranians’ general beliefs about English language learning 

 

In this part the beliefs about English language learning hold by Iranian postgraduate 

students are presented in relation to different categories of the BALLI. In this section DLL 

represents “Difficulty of Language Learning” category, FLA shows “Foreign Language 

Aptitude” category, NLL refers to “the Nature of Language Learning” category, L &CS 

refers to “Learning and Communication Strategies” category and finally M&E reflects 

“Motivation and Expectation” category (See Table 3.3). Moreover it must be taken into 

account that in the analysis, Agree means the combination of the results of “strongly agree 

and agree” and Disagree means the combination of the result of “strongly disagree and 

disagree”. Furthermore, the relevant parts of the descriptive analysis of the 10 open-ended 

questions which are supporting the findings of the BALLI will be presented in this section 

too. 

 

Table 4.35 : Most accepted beliefs in BALLI in both Pre-test and Post-test data      

Item Theme Statement Pre-test 

(percentage) 

Post-test                            

(percentage) 

17 L&CS It is important to repeat and practice often.  100 96.7% 

23 M& E If I speak English very well, I will have 

many opportunities to use it.  

96.7% 93.3% 

13 L&CS It is okay to guess if you don’t know a word 

in the foreign language.  

96.6% 86.7% 

1 FLA It is easier for children than adults to learn a 

foreign language.  

93.4% 86.7% 

3 DLL Some languages are easier to learn than the 

others.  

93.3% 86.7% 

16 NLL Learning a foreign language is mostly a 

matter of learning many new vocabulary 

words.  

90% 80% 

12 L&CS If I heard someone speaking English, I 

would go up to them so that I could practice 

speaking English.  

90% 73.4% 

27 M&E If I learn to speak English very well, it will 

help me to get a good job.  

86.7% 80% 

11 NLL It is better to learn a foreign language in a 86.6% 86.6% 
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foreign country.  

31 M&E I would like to learn English so that I can get 

to know its speakers better.  

83.4% 80% 

34 FLA Everyone can learn to speak the English 

language. 

83.3% 86.7% 

30 M&E Iranians think it is important to speak 

English.  

80% 76.7% 

19 L&CS If you are allowed to make mistakes in the 

beginning, it will be hard to get rid of them 

later on.  

76.7% 63.3% 

5 NLL The language I am trying to learn is 

structured in the same way as Farsi. 

76.7%  * 70% * 

7 L&CS It is important to speak English with an 

excellent accent.  

70%  63.3 % 

10 FLA It is easier for someone who already speaks 

a foreign language to learn another.  

70% 83.3% 

9 L&CS You should not say anything in English until 

you can say it correctly.  

70%  * 80%  * 

20 NLL Learning English is mostly a matter of 

learning many grammar rules.  

66.7 % 70% 

6 M&E I believe that I will ultimately learn to speak 

the English language very well. 

63.4% 76.7% 

32 FLA People who speak more than one language 

well are very intelligent.  

60% 76.7% 

22 FLA Women are better than men at learning 

English.  

56.7% * 16.7% * 

2 FLA Some people are born with a special ability 

which helps them learn a foreign language.  

56.7% 60% 

14 DLL If someone spent one hour a day learning 

English, it would take him/her 1-2 years to 

become fluent.  

56.7% 46.7% 

24 DLL It is easier to speak than to understand 

English.  

56.7% 66.7% 

33 FLA Iranians are good in learning foreign 

languages.  

56.6% 63.4% 

26 NLL Learning English is mostly a matter of 

translating from Farsi. 

56.6% * 40% * 

8 NLL It is necessary to know the foreign culture in 

order to speak the foreign language.  

50% 53.3% 

25 NLL Learning the English Language is different 

from learning other school subjects.  

50% 63.3% 

29 FLA People who are good at math or science are 

not good at learning a foreign language.  

43.3% * 43.3% * 
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Table 4.35 visibly shows that Iranian students in this study hold a variety of beliefs about 

English language learning. These beliefs reflect different themes of the BALLI. In this table 

those percentages which are marked with a star (*) represent the disagreed responses from 

students. Moreover, it should be noticed that not all items are included in this table as the 

focus of this part is on the most held beliefs about English language learning by Iranian 

postgraduate students in this study. 

 

4.2.1 Respondents’ beliefs in “Learning and Communication Strategies” category    

In “Learning and Communication Strategies” theme (items: 17-13-12-19-7 & 9) in table 

4.35), which are considered to be the most directly related to learners’ actual language 

practices, all respondents in this study believed that “It is important to repeat and practice 

often”. This belief was confirmed in the Post- test data as 96.7% percent of the students 

agreed that it is important to repeat and practice the English language often. Moreover, the 

result of interview revealed that most of the  participants agreed that practicing and 

repeating are important factors in learning the English language. As they believed by 

practice and repetition they can learn better and they would be able to remember the 

language easier. Some relevant extracts of the participants’ ideas in this case are as bellows: 

 

Participant 9: (By repeating words will be curved in our minds. The more you practice and 

repeat, the longer you can remember them). 

 

Participant 8: (The importance lies in the fact that practice and repetition of thought stuff 

enables long term memorization of the correct patterns hence it won’t be  forgotten). 

 



95 

 

Participant 3: (… practice makes perfection. Dedicating some hours to reviewing,  repeating 

and practicing what has been taught could help consolidating the language rules and 

vocabularies in the mind of the learner).  

 

Participant 4: (…when you practice you will be quite aware of your weaknesses and you 

will work on them. Also the more you repeat the more your mind will confirm the English 

patterns of language). 

 

A study carried out by Horwitz in (1988) showed that a great majority of  respondents 

agreed that guessing a new word in foreign language is permissible. The findings of this 

study were in line with Horwitz’s study (1988), this was shown through a large number of 

agreement in both Pre-test data (96.6% percent ) and also in Post-test data (86.7% percent). 

Majority of Iranian students (90% in Pre-test) also showed their willingness to participate 

in communicative activities by endorsing with going up to and practicing English with 

someone who can speak English.   

 

Although there was a change in their beliefs on this issue but many of them support their 

beliefs in Post-test data as well. Meanwhile, many of Iranian students (ranging from 76.7 % 

in Pre-test data to 63.3% in Post-test data) believed it will be difficult to get rid of mistakes 

later on, if they are allowed to make mistakes in the  beginning. Moreover, they believed in 

the importance of “speaking English with an excellent accent”. Although, in the interview 

data some of the participants believed that speaking the English language with an excellent 

accent was not very important. As most of them believed that as long as anyone would be 

able to communicate in the English language, lacking of an excellent accent will not be 
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important. In other words, they believed in conveying meaning rather than being able to 

speak English  with an excellent accent.  

 

However, the analysis of the interview reveals that almost half of the participants  also 

believed that having an excellent accent while they are speaking in English is important. 

Some of them believed that having a poor accent may lead to misunderstanding among 

people. This in turn shows that half of the participants supported their beliefs on the 

BALLI. Some relevant samples of their negative and positive ideas in this case are 

respectively as follows: 

 

Participant 4: (No, an excellent accent is not important. English is already spoken in 

different accents and it is nevertheless understandable). 

 

Participant 10: (No, a learner could have his own accent, but using correct English - 

pronunciation, sentence structure and grammar – is important. Foreign accent shows the 

identity of a learner). 

 

Participant 11: (I think yes because poor accent in a language makes shift in meanings and 

mismatches in communications).  

 

Participant 12: (Yes I think so. That - having an excellent accent -makes one’s English 

understandable and effortlessly communicated). 

 



97 

 

 Finally, like Horwitz’s study (1988) a great number of Iranian students in this study at least 

70% percent in both Pre-and Post–test data disagreed with the statement “You should not 

say anything in English until you can say it correctly”.  

 

4.2.2 Respondents’ beliefs in “The Nature of Language Learning” category  

As table 4.35 shows items (16- 11-5- 20- 26-8 & 25) include a range of issues related to the 

nature of language learning process. A large number of students (90% in Pre-test and 80% 

in Post –test) stressed the importance of learning new vocabulary words in language 

learning process. On the other hand, more than half  of the respondents (at least 60 % of 

them) believed in the importance of learning grammatical rules and almost half of them 

believed “Learning English is mostly a matter of translating from Farsi”. The analysis of 

interview shows that more than half of the participants confirmed their beliefs on the 

BALLI item which indicates  learning English is mostly a matter of translating from Farsi. 

Mostly they stated that translating from Farsi only at the beginning levels will help the 

learners to understand the language better and remember it easier. Otherwise, it would lead 

to a bad habit formation. Some relevant parts of students’ ideas in this case are as  below:  

 

Participant 12: (No. I prefer to translate form English to English. This enriches my 

vocabularies and shows me how to use a word in a sentence).      

 

Participant 13: (Initially yes… translating from Farsi will help me in understanding the 

words faster along with the way to use them. However, for perfect  understanding of the 

language, English should be learnt without translation).  
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Participant 9 (Yes it is, but only at the beginning of learning because after a while it would 

become a habit. So it would keep you from thinking in English. It would  makes you think 

in Farsi and when you speak English you are actually translating your own language in 

your mind which is not correct). 

 

Participant 11: (No …because I believe we should think in English, read in English and 

actually write and speak in English).  

 

Participant 4: (Yes I think that translating is important. It will help you to grasp the precise 

meaning).  

 

Table 4.35 also reveals that many of participants agreed with learning a foreign language in 

the foreign country and at least half of them believed in the importance of having cultural 

contacts  in order to speak the foreign language well. This is where; majority of participants 

in the interview confirmed their beliefs on the BALLI about the significant role of being 

familiar with the foreign culture in learning and speaking the foreign language. Some 

believed that learning about the foreign culture would lead to a better understanding of the 

foreign language as language and culture are related to each other. Some relevant examples 

of their ideas are as followings: 

 

Participant 4: (Learning about the foreign culture will make you understand the deeper 

meaning behind sentences. However, it is not too important especially in the beginning). 
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Participant 11: (Being familiar with cross-cultural differences is very important in learning 

new languages. For example: how to greet, excuse, turn-taking rules, shifting topics, how to 

start speech and to end).  

 

Moreover, many of the respondents believed in the structural differences between  Farsi and 

English. They supported their beliefs by showing at least 70% percent of disagreement with 

the idea that the language they were trying to learn was structured in the same way as Farsi. 

Finally, 50% percent to 63.3% percent of the participants agreed that learning English is 

different from learning other school  subjects.  

 

4.2.3 Respondents’ beliefs in “Foreign Language Aptitude” category  

In table 4.35, BALLI items ( 1- 2- 10- 22- 29- 32- 33 & 34 )  are related to a broad range of 

issues such as the existence of innate potential and ability of language learning, gender, age 

and individual differences as well as the characteristics of successful and unsuccessful 

language learners. In this study, many of the  respondents endorsed the concept of special 

abilities in second / foreign language learning which is in line with Peacock’s (1988) 

results. Peacock (1988) found out  that more than half of his participants (71% percent) 

believed in the existence of  foreign language aptitude. His result in this case, is in line 

with the results of Horwitz’s (1987) study too.   

The respondents showed their beliefs as a great majority of them, 93.4 % percent to 86.7% 

percent, agreed that it is easier for children than adults to learn a foreign language. They 

believed in the superiority of children in learning a language. Meanwhile, the results of 

interview analysis confirm the results of the BALLI about  the idea that it would be easier 

for children than adults to learn a foreign language.  Majority of participants in this study 

thought that learning English for children is  much easier than adults because they believed 
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in the freshness of children’s minds. They believed that children’s LAD (Language 

Acquisition Device) is active and they can lean many language rules during CPH (Critical 

Period Hypothesis) for example from age 2 till age 12. In other words, it could be said that 

before puberty children could learn a second or a foreign language better, faster and easier. 

Some  samples of participants’ ideas are as followings:  

 

Participant 9: (I do believe that children are better learners because they have not  been 

exposed to some complicated words and grammars of Persian language yet. Hence, their 

brain has most of its capacity to learn and keep new words in its best way). 

 

Participant 4: (Easier for children of course because their minds are fresh and not  stiff by 

the endless repetition of the native language) .It should be mention that participant 4 has 

used native language instead of mother tongue in this case.  

 

Participant 10: (For children is easier to learn English as a foreign language. Children can 

pick up language without conscious learning unlike adolescents and adults. They have the 

ability to imitate pronunciation and work out the rules for themselves). 

 

Participant 3: (Children, because the children’s minds have less concerns to deal with).  

 

Participant 11: (… because kids can pick up the new input of a foreign language very easily 

and swiftly… they are similar to the unrecorded video tapes so that they can record 

everything from their environment).  

 



101 

 

Furthermore, the results of the interview revealed that more than half of the participants 

believed that they had been successful in learning English and they could communicate 

easily with others in English. Although a few of them indicated that they did not have a 

foreign language aptitude, the findings from the interview analysis were in line with the 

results of the BALLI which indicate half of the participants believed some people are gifted 

language learners and have special ability which helps them learn a foreign language. In 

other words they believed that they had a foreign language aptitude for learning a foreign 

language like English. Some relevant extracts of their positive, unsure and negative ideas 

are as below: 

 

Participant 8: (I think I have a good aptitude in learning any languages as I have been 

successful in it so far. I can communicate and send the message across while talking to 

natives). 

 

Participant 13: (Yes, my aptitude lies in reasoning and understanding the rules of  English 

grammar. I am also keen to learn foreign language culture).  

 

Participant 11: (Yes, the reason for my positive view is my development in language 

learning by my-self program and the presence of my pictorial memory at the tie of learning 

a new language). 

 

Participant 6: (No, I am not so sure).  
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Participant 2: (No, it is so difficult for me to memorize the words and also in comparison 

with my friends, we used the same method and effort for learning  English, but they were 

more successful).  

 

Also, more than two-third of the participants in this study believed that everyone  can learn 

to speak the English language; this is where many of them (ranging from 60% to 70%) 

endorsed that “those who speak more than one language well are very intelligent”. More 

than half of the respondents believed that Iranians are good  language learners. Meanwhile, 

they confirmed their beliefs in the interview, where  most of them believed that Iranians are 

good in learning foreign languages. Some reasons laid behind their beliefs were such as: 

Iranians are able to communicate with foreigners fluently or they are successful in 

communicating with others, they are fast learners and they have good pronunciations. 

However, a few of them reported that Iranians are not good language learners because 

English is not  considered as a serious subject in Iran especially in educational settings. 

They added  they cannot interact even with tourists in Iran. It could be said that the 

participants were aware of less opportunities to use the English language or to interact with 

others in English in Iran. In general the results of interview analysis were in line with the 

results of the BALLI items.  

 

Interestingly, the most noticeable points in this study are the beliefs related to individual 

differences and differential language learning ability (statement no. 22 and statement no.29 

on the BALLI) which were not supported by many of the  respondents. In Pre-test data 

56.7% percent believed that women are not better language learners than men while in 

Post-test the disagreement with this belief sharply decreased  to 16.7% percent. However, 

the results of the interview mostly supported the findings of the BALLI, that is to say in this 
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case almost 33% percent of the participants did not have a clear idea about gender 

differences in English language learning. Some samples of their answers in the interview 

data about “do you think women are better language learners than men? Why?’ are as 

below: 

 

Participant 2: (I have no idea; however my wife is better than me in listening!).   

 

To the researcher’s point of view this shows a contrast indeed. Although participant no.2 is 

aware of his wife’s better performance in listening skill but he mentions that he has no idea 

about which gender is a better language learner. It seems that in spite of studies on gender 

differences in language learning so far, gender differences in language learning might be an 

interesting issue for future investigations.  

 

Participant 9: (I am not sure. The whole issue just depends on how much you practice. I do 

not believe gender has any role in better learning in this case).  

 

It should be mentioned that in this study the number of students who agreed that  women 

are better than men in language learning was the same as the opposite idea in this case. 

Some believed that learning a foreign language dose not relate to gender while some others 

thought that there is no difference between men and women in language learning. They 

show their ideas as followings:  

 

Participant 10: (No, I don’t think so.  Each individual has the capacity or talent of  specific 

skills, so the gender cannot be the matter of being a good learner or not.).  
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Participant 5: (In my opinion there is no difference between women and men in learning as 

everything depends on practicing and how serious we are in learning).  

 

Another interesting point among Iranian students in this study is that, quite a noticeable 

percent of them in Pre-test data showed their disagreement (consistent with 43.3%) to 

statement no.29 which says “People who are good at math or science are not good at 

learning a foreign language”. The same number of respondents held the same belief in Post-

test data too. 

 

4.2.4 Respondents’ beliefs in “Motivation and Expectation” category  

In this study BALLI items (6 – 23- 27- 30 & 31) reflect students’ desires and expectations 

as well as the opportunities which they could associate with learning of the English 

language. A large number of the respondents in this study ranging from 63.7% percent to 

76.7% percent were optimistic about their success and believed that they would ultimately 

learn to speak the English language very well. Moreover, the results of interview analysis 

about this belief reveal that most of Iranian students in this study had a positive attitude and 

motivation to learn English. They believed that they could ultimately speak English very 

well. Even few of them believed that they were speaking in English very well so far. This 

in turn confirms the results of the BALLI in this case. The following extracts are some 

relevant parts of their  beliefs about being ultimately able to speak English well. 

 

Participant 5: (Yes, because I am eager to learn this language –English – and I try to 

improve my English by using CDs, internet, watching movies, reading books and 

communicating with native people as much as I can).  
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Participant 12: (Yes, because I have the desire and passion to be fluent in English  one day).  

 

Participant 13: (Yes, because I am eager to learn the language and I am willing to  work 

hard and practice harder). 

 

Participant 3: (I can end up in being fluent, but I can never be a native speaker. It is because 

my vocal cords speak any other language with a strong effect of my mother tongue accent).   

 

Table 4.35 also shows that a great majority of them ( above 90% percent) were highly 

motivated in learning English and hold a strong belief about they could have many 

opportunities to use the English language. More than 80% percent of participants supported 

their beliefs by endorsing the item “If I learn to speak English very well, it will help me to 

get a good job”. In fact many of them associated language skills with job opportunities. 

Iranian students in this study  proved their integrative motivation in terms of 80% percent 

of agreement with they would like to learn English so that they can get to know its speakers 

better. Finally  many of them believed that it is important for Iranians to speak English.  

 

4.2.5 Respondents’ beliefs in “The Difficulty of Language Learning” category  

In the difficulty of language learning category, the most noticeable results in the above 

table (Table 4.35), were related to the BALLI items (3- 14 & 24). These items are 

associated with the relative difficulty of different language skills, learning  different foreign 

languages as well as the amount of time related to learning a foreign language. In this 

study, majority of Iranian students believed that some languages are easier to learn than 

others. In fact, they believed that the difficulty of language learning depends on the target 
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language. In other words, they believed that the level of difficulty of learning one language 

would be different from another.  

  

More than half of them endorsed that speaking is easier than understanding a foreign 

language. In relation to time requirements for learning English, half of them believed that it 

would take between 1 to 2 years to become fluent in English if they spent one hour a day 

for learning. Meanwhile, the analysis of interview indicates that more than half of the 

participants believed that learning English is easy for them. They mentioned that English is 

a rule governed language with an easy structure. Furthermore, they added that the main 

factors like motivation, practice and effort, interest and passion to learn will make learning 

the English language  much easier. Even one of the participants indicated that because of 

having qualified teachers learning English was very easy for her while some of her friends 

believed that learning English was difficult just because they did not have good or qualified 

teachers.  

 

According to Horwitz (1988) as cited in Riley (2009), “ because language teachers are 

often viewed as ‘experts’ by their students, their views ‘could have a strong influence on 

the students’ own beliefs”(p.291). It could be suggested that teachers’ beliefs, their 

employed methods and activities in their classes may have a great  impact on shaping or 

changing their students’ beliefs about language learning process.  Although some of the 

participants believed that learning English is difficult but the findings of interview confirm 

the results of the BALLI which was  used to collect the quantitative data. Some of relevant 

parts of participants’ ideas about learning English are as below:  

 

Participant 4: (I think English is easy because it is grammatically simple.)  
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Participant 11: (My view about learning English is that it is easy to learn it because I am 

very interested in communication with foreigners in English. Its structure is easy to master 

and one more point, the language skills in English are easy to cover). 

 

Participant 12: (I think it is easy if the learner has the motivation and passion to learn. 

However, there should be a sustainable effort and practice to make it easier).  

 

Participant 13: (Learning English is easy. It is a structured language and is governed by a 

set of grammatical rules. One has to be the master of grammar to learn and communicate in 

English). 

 

Participant 5: (I think learning English is not very easy because for being a good speaker of 

this language , one needs to cover all four skills: reading, writing, listening and speaking 

and each skill needs a lot of effort, practice, study and enthusiasm). 

 

Participant 7: (Obviously English language learning is a tough and time consuming process 

since, it needs practice and repetition and it also takes a long time to master a language).  

 

4.3 Paired t-test results of different themes of the BALLI  

 

One of the most common experimental designs is the "pre-post" design. A study of this 

type often consists of two measurements taken on the same subjects, one before and one 

after the introduction of a treatment or a stimulus. The basic idea is simple. If the treatment 

had no effect, the average difference between the measurements is equal to 0 and the null 
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hypothesis holds. On the other hand, if the treatment did have an effect (intended or 

unintended), the average difference is not 0 and the null hypothesis is rejected. It should be 

taken into account in this study there is no null hypothesis and three research questions 

based on the objectives of the study have been considered for the current research (See 1.7). 

The standard deviation is important as it gives us an indication of the average distance from 

the mean. A low standard deviation would mean that most observations cluster around the 

mean. A high standard deviation would mean that there was a lot of variation in the 

answers. To compare the belief of participants before and after classes the researcher 

computed the mean of scores of all questions in each category on pre-test and post-test 

separately and ran the paired t-test using SPSS 16. 

T-test is another statistical test which used to assess whether there are significant 

differences between two independent groups. This study also tested the differences between 

different gender’s beliefs before and after the English classes using statistical T-test. 

In this part the following abbreviations will refer to the five different categories of the 

Horwitz BALLI as: (See 3.4 and 4.2) 

 

DLL = Difficulty of Language Learning 

FLA = Foreign Language Aptitude  

NLL = The Nature of Language Learning  

L & CS = Learning and Communication Strategies  

ME = Motivation and Expectation 
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Table 4.36  : Paired Samples Statistics for ‘Difficulty of Language Learning’ category  

  Mean N Std. Deviation Std. Error Mean 

 DLL Pre-test  2.7867 30 .53028 .09682 

DLL Post-test      2.7667 30 .55357 .10107 

 

Table 4.37  : Paired Samples Test for ‘Difficulty of Language Learning’ category 

  Paired Differences 

t df Sig. (2-tailed) 

  

Mea

n 

Std. 

Deviation 

Std. Error 

Mean 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

 DLL 

Pre & 

Post 

tests 

.020

00 
.53909 .09842 -.18130 .22130 .203 29 .840 

 

The Mean column in the paired-samples t - test table (table 4.37) displays the average 

difference between mean scores before and after the classes. The Std. Deviation column 

displays the standard deviation of the average of different score. The t- statistic is obtained 

by dividing the mean difference by its standard error. The Sig. (2-tailed) column displays 

the probability of obtaining a t- statistic whose absolute value is equal to or greater than the 

obtained t -statistic. 

 

Figure 4.35 : t-test results for ‘Difficulty of Language Learning’ category 
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The results from this study show that attending English classes for a period of one semester 

did not change the students’ beliefs about the English language learning. As it is observable 

from the table 4.37, the significance value greater than 0.05 (0.84) shows the classes did not 

significantly change Iranian postgraduate students’ beliefs in the “Difficulty of Language 

Learning” category. 

 

 

 

Table 4.38 : Paired Samples Statistics for ‘Foreign Language Aptitude’ category  

  Mean N Std. Deviation Std. Error Mean 

 FLA  Pre-test 2.4519 30 .39681 .07245 

FLA Post-test  2.2630 30 .33203 .06062 

 

 

 Table 4.39 : Paired Samples Test for ‘Foreign Language Aptitude’ category 

  Paired Differences 

t df 

Sig. (2-

tailed) 

  

Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence Interval 

of the Difference 

  Lower Upper 

 FLA Pre & 

Post tests 
.18889 .33922 .06193 .06222 .31556 3.050 29 .005 
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Figure 4.36 : Figure t-test results for ‘Foreign Language Aptitude’ category 

 

The significance value less than 0.05 (0.005) shows the classes significantly changed the 

respondents’ beliefs in “Foreign Language Aptitude” category.  

 

Tables below (table 4.40 and 4.41) will refer to the results of “Nature of Language 

Learning” category. 

Table 4.40 : Paired Samples Statistics for the ‘Nature of language Learning’ category  

  Mean N Std. Deviation Std. Error Mean 

 NLL Pre-test  2.6905 30 .50064 .09140 

NLL  Post-

test  
2.6571 30 .49714 .09077 

 

Table 4.41 : Paired Samples Test for the ‘Nature of language Learning’ category 

  Paired Differences 

t df Sig. (2-tailed) 

  

Mea

n 

Std. 

Devia

tion 

Std. 

Error 

Mean 

95% Confidence Interval 

of the Difference 

  Lower Upper 

 NLL Pre & 

Post tests 

.033

33 

.6955

0 
.12698 -.22637 .29304 

.26

3 
29 .795 
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Figure 4.37 : t-test results for ‘Nature of Language Learning’ category 

 

The significance value greater than 0.05 (0.795) again shows that the classes did not 

significantly change respondents’ beliefs about English language learning in the “Nature of 

Language Learning” category.  

 

Next pair of tables (table 4.42 & 4.43) reveals the results of t-tests in “Learning and 

Communication Strategies” category. 

 

 

Table 4.42 : Paired Samples Statistics for ‘Learning & Communication Strategies’ category  

  Mean N Std. Deviation Std. Error Mean 

 L&CS Pre-test  2.1000 30 .32397 .05915 

L&CS Post-

test   
2.1833 30 .35619 .06503 
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Table 4.43 : Paired Samples Test for ‘Learning & Communication Strategies’ category 

  Paired Differences 

t df Sig. (2-tailed) 

  

Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

 L&CS Pre 

& Post tests 

-

.08333 
.43837 .08004 -.24702 .08036 

-

1.041 
29 .306 

 

 

Figure 4.38 : t-test results for ‘Learning & Communication strategies’ category 

 

As it obvious from the above table (table 4.43) the significance value greater than 0.05 

(0.306) shows the classes did not significantly change respondents’ beliefs in “Learning 

and Communication Strategy” category as well.   

 

Table 4.44 and table 4.45 show the t-test results of “Motivation and Expectation” category 

as below: 
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Table 4.44 : Paired Samples Statistics for ‘Motivation & Expectation’ category  

  Mean N Std. Deviation Std. Error Mean 

 M E Pre-test  1.9000 30 .55523 .10137 

M E Post-test  1.9933 30 .48844 .08918 

 

 

Table 4.45 : Paired Samples Test for ‘Motivation & Expectation’ category 

  Paired Differences 

t df 

Sig. (2-

tailed) 

  

Mean 

Std. 

Deviation 

Std. Error 

Mean 

95% Confidence Interval 

of the Difference 

  Lower Upper 

 ME Pre- 

ME Post 

-

.09333 
.69824 .12748 -.35406 .16739 

-

.732 
29 .470 

 

 

Figure 4.39 : t-test results for ‘Motivation & Expectation’ category 

 

Due to the significance value greater than 0.05 (0.47) it can be said that the English classes 

did not significantly change respondents’ beliefs about language learning in “Motivation 

and Expectation” category as well.  

The results of the t-test as identified by the tables above, answer both the second and the 

third research questions mentioned above clearly. Although the Iranian postgraduate 

students in this study hold a variety of different beliefs about English language learning, 
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there were not many changes in their beliefs after being instructed for one semester. In 

other words there was a slight shift in their beliefs about English language learning among 

five different categories of the BALLI.  

 

This slight change refers to the beliefs indicated by the “Foreign Language Aptitude” 

category held by the male respondents in this study. In all of the other four categories 

(Difficulty of Language Learning, The Nature of Language Learning, Learning and 

Communication Strategies and finally Motivation and Expectation) both genders (males 

and females) hold stable beliefs about English language learning in this study. It could be 

said that gender as a stable variable in second /foreign language learning did not played any 

significant role in beliefs of Iranian postgraduate students about English language learning 

in this study.  

 

Moreover, the English classes did not change the students’ beliefs about learning English 

after a period of one semester of instruction. This might indicate that the respondents in this 

study hold such firm beliefs about learning English that the period of one semester of 

instruction was too short to change or affect their beliefs. 
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4.3.1 Students’ Beliefs Changes in Overall 

Table 4.46 shows the mean and standard deviations of beliefs in each category and overall. 

 

Table 4.46 : Descriptive statistics of students’ beliefs in overall 

 Mean±SD   

 

Category Pretest Posttest n 

Shapiro-

Wilk 

statistics 

DLL 2.79±0.5

3
a 

2.77±0.5

5
a 30 

0.946 

FLA 2.45±0.4

0
a 

2.26±0.3

3
b 30 

0.957 

NLL 2.69±0.5

0
a 

2.66±0.5

0
a 30 

0.943 

L&CS 2.10±0.3

2
a 

2.18±0.3

6
a 30 

0.965 

ME 1.90±0.5

6
a 

1.99±0.4

9
a 30 

0.977 

Total 2.39±0.2

4
a 

2.36±0.2

5
a 30 

0.949 

a,b
 Different letters within each row shows 

significantly different  beliefs  of respondents 

(p< 0.05) 

 

 The paired t-test which was used to compare the beliefs of students before and after 

English classes showed that the classes did not significantly change students’ beliefs in 

overall; t(29)=0.49, p>0.05. 

 

The effect of the classes on students’ beliefs was also investigated by using paired t-test in 

each category, namely DLL, FLA, NLL, L&CS and ME. (See 1.4 and 4.3).  The results 

showed that the classes decrease Iranian postgraduate students’ beliefs in FLA category 
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(t(29)= 3.05, p<0.05) (Figure 4.46) but they did not significantly change students’ beliefs in 

other categories. 

 

It should be mentioned that the normality of differences in data before and after classes for 

all categories and overall was accepted by Shapiro-Wilk test (Table 4.46).   

 

 

Figure 4.40 : Bars with different alphabet notation differ significantly at P<0.05. (Error Bar 

= ±1 SD) 

 

The results of the paired t-tests, answer both the second and the third research questions 

mentioned above clearly (See 1.7). Although the Iranian postgraduate students in this study 

hold a variety of different beliefs about English language learning, there was not a 

significant change in their beliefs after being instructed for  a period of one semester. There 

was a slight shift in their beliefs about English language learning among five different 

categories of the BALLI. This slight change  of beliefs refers to the beliefs indicated by the 

“Foreign Language Aptitude” category held by the male respondents in this study. In all of 

the other four  categories (Difficulty of Language Learning, The Nature of Language 
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Learning, Learning and Communication Strategies and finally Motivation and Expectation) 

both genders (males and females) hold stable beliefs about English language learning in 

this study. It could be said that gender as a stable variable in second /foreign language 

learning did not played any significant role in beliefs of Iranian postgraduate students about 

English language learning in this study. Moreover, the English classes did not change the 

students’ beliefs about learning English after a period of one semester of instruction. This 

might indicate that the respondents in this study hold such firm beliefs about learning 

English that a period of one  semester of instruction was too short for them to change or 

affect their beliefs. 
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4.3.2 Male Students’ Beliefs Changes 

Table 4.47 shows the mean and standard deviations of male students’ beliefs in each 

category and overall. 

 

Table 4.47 : Descriptive statistics for males and Shapiro-Wilk test of normality 

 Mean±SD   

 

Category Pretest Posttest n 

Shapiro-

Wilk 

statistics  

DLL 2.84±0.4

6
a 

2.96±0.5

0
a 15 0.95 

FLA 2.46±0.3

6
a 

2.23±0.3

9
b 15 0.96 

NLL 2.58±0.3

9
a 

2.76±0.5

4
a 15 0.92 

L&CS 2.14±0.4

0
a 

2.15±0.3

6
a 15 0.90 

ME 1.80±0.5

8
a 

2.01±0.5

3
a 15 0.96 

Total 2.37±0.2

4
a 

2.40±0.2

6
a 15 0.91 

a,b
 Different letters within each row shows 

significantly different  beliefs  of respondents 

(p< 0.05) 

 

To determine the effect of the classes on the beliefs of male students paired t-test  was 

performed between the mean of the scores of all questions before and after the English 

classes. The result of the paired t-test showed that the classes did not significantly change 

their beliefs about English language learning, t (14) = -0.4,  p>0.05.  

 

The effect of the classes on belief of the students was also investigated by using paired t-

test in each category, namely DLL, FLA, NLL, L&CS and ME. The results showed that the 
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classes changed postgraduate students’ beliefs in FLA category (t  (14) = 3.661, p<0.05) 

(Figure 4.37) but did not significantly change their beliefs in other categories. 

 

 

Figure 4.41 : Bars with different alphabet notation differ significantly at P<0.05.  (Error 

Bar = ±1 SD) 

 

It should be mention that the normality of differences in data before and after classes for all 

categories and overall was accepted by Shapiro-Wilk test (Table 4.47).   
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4.3.3 Female Students’ Beliefs Changes 

Table 4.48 shows the mean and standard deviations of female students’ beliefs in  each 

category and overall. 

 

 Table 4.48 : Descriptive statistics for females and Shapiro-Wilk test of normality  

 Mean±SD   

 

Category Pretest Posttest n 

Shapiro-

Wilk 

statistics  

DLL 2.73±0.6

0
a 

2.57±0.5

5
a 15 0.96 

FLA 2.44±0.4

4
a 

2.30±0.2

8
a 15 0.96 

NLL 2.80±0.5

9
a 

2.55±0.4

5
a 15 0.95 

L&CS 2.06±0.2

4
a 

2.21±0.3

6
a 15 0.97 

ME 2.00±0.5

3
a 

1.97±0.4

7
a 15 0.96 

Total 2.40±0.2

5
a 

2.32±0.2

4
a 15 0.95 

a
 Different letters within each row shows significantly 

different (p< 0.05) 

 

To determine the effect of the classes on beliefs of the female students the paired t-test was 

performed between the mean of the scores of all questions before and after classes. The 

result of the t-test showed that the classes did not significantly change their beliefs; t (14) = 

0.953, p>0.05. 

 

The effect of the classes on beliefs of the female students in each category, namely DLL, 

FLA, NLL, L&CS and ME was also investigated. The results showed that the classes did 

not significantly change their beliefs in all categories. 

 



122 

 

It should be noted that the normality of differences data before and after classes for all 

categories was accepted by Shapiro-Wilk test (Table 4.48).  

 

 

4.4 Summary  

 

The findings provided insights to the beliefs about English language learning held by 

Iranian postgraduate students at UM. The results showed that Iranian students in this study 

hold a variety of beliefs about English language learning reflected by five different 

categories of the BALLI. The results of t-test indicate that there was not so much difference 

in their beliefs before attending the English classes and after being instructed for a period of 

one semester. In terms of gender, both male and female students in this study hold firm 

beliefs about English language learning and the only significant shift in their beliefs was 

related to the males’ belief in “Foreign Language Aptitude” category. It could be said that 

gender as a stable variable in second /foreign language learning did not played any 

significant role in beliefs of Iranian postgraduate students about English language learning 

in this study. Moreover, the English classes did not change the students’ beliefs about 

learning English after a period of one semester of instruction. This might indicate that the 

respondents in this study hold such firm beliefs about learning English that a period of one 

semester of instruction was too short for them to change or affect their beliefs.  
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CHAPTER 5 

CONCLUSION 

 

5.1 Introduction 

 

This chapter tries to sum up the findings of the current study. It refers to the answers to 

research questions and finally indicates the limitations and implications of the current 

study. 

 

The present study set out to investigate Iranian postgraduate students’ beliefs about English 

language learning at the University of Malaya (UM) in Kuala Lumpur. Moreover, in this 

investigation the aim was to find out whether there was a shift in their beliefs after a period 

of one semester as well as the relationship between gender and beliefs about language 

learning. Data derived from this study was statistically and descriptively analyzed and 

returning to the research questions posed at the beginning of this study, a summary of the 

main findings that address these questions are as followings: 

 

5.1.1 What are the beliefs of Iranian postgraduate students about English language 

learning?  

 

The results of this study showed that Iranian postgraduate students held a variety of beliefs 

about English language learning reflected by the five different categories of the Horwitz’s 

BALLI. Majority of them believed that it is easier for children than adults to learn a foreign 

language. They believed in the superiority of children in learning a language. Moreover, 
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more than half of the respondents believed that Iranians are good language learners. A large 

number of the respondents in this study were optimistic about themselves as language 

learners which can be beneficial to their progress and success in language learning as they 

believed that they would ultimately learn to speak the English language very well. In other 

words, most of Iranian students in this study were highly motivated in learning English and 

hold a strong belief about they could have many opportunities to use the English language. 

They believed that if they learn to speak English very well, it will help them to get a good 

job. In fact many of them associated language skills with job opportunities. Meanwhile, 

they showed their integrative motivation by indicating that they would like to learn English 

so that they can get to know its speakers better. Many of them also believed that it is 

important for Iranians to speak English. Furthermore, they believed that some languages are 

easier to learn than others. In other words, they believed that the difficulty of language 

learning depends on the target language so it would be different from one language to 

another. More than half of them endorsed that speaking is easier than understanding a 

foreign language. In relation to time requirements for learning English, half of them 

believed that it would take between 1 to 2 years to become fluent in English if they spent 

one hour a day for learning. Many of participants agreed with learning a foreign language 

in the foreign country and believed in the importance of having cultural contacts in order to 

speak the foreign language well.   
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5.1.2 Is there any shift in their beliefs about English language learning after a period 

of one semester of instruction? 

 

The findings of the study showed that Iranian postgraduate students held stable beliefs 

about English language learning and there was not much difference between their beliefs 

before and after attending the English classes among the five different categories of BALLI 

except for a slight change in the males’ beliefs in the “Foreign Language Aptitude” 

category. This may indicate that they held such firm beliefs about English language 

learning that in spite of being located in a different educational setting even with English as 

being a medium of instruction there was not a great shift in their beliefs. This might be due 

to that a period of one semester of instruction was too short for them to affect or change 

their beliefs about English language learning or even the instructors, their method of 

teaching and the syllabus did not affect Iranian postgraduate students’ beliefs about English 

language learning.  

 

5.1.3 What is the relationship between gender and their beliefs about English language 

learning? 

 

The findings of the study revealed that in general both male and female students held firm 

beliefs about English language learning. There was only a slight change in beliefs of male 

students in the “Foreign Language Aptitude” category. In all other categories of BALLI 

(Difficulty of Language learning, the Nature of Language Learning, Learning and 

Communication Strategy and Motivation and Expectation) both genders in this study held 

firm beliefs about English language learning. It can be concluded that gender as a stable 
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variant did not play a significant role in the beliefs of Iranian postgraduate students- at 

University of Malaya (UM) - about learning the English language. 

 

5.2 Implications  

 

The results of this study have valuable implications for research on foreign language 

teaching and learning. The findings indicated that Iranian postgraduate students in 

university of Malaya (UM) held a variety of beliefs about English language learning. The 

research explored that the participants in this study were aware of their success and they 

were highly motivated in English language learning. Iranian students believed that they had 

foreign language aptitude and they would ultimately learn to speak English very well. 

Pedagogically, the findings suggest that teachers can design and plan more effective 

syllabuses based on their students’ beliefs, needs and goals in language classrooms. In a 

way that teachers should create a learner- centered atmosphere, more task-oriented with 

more practice and interactions among language learners rather than a traditional teacher- 

centered one. This in turn will lead to create a less threatening setting for learners where 

they can easily and freely talk about their beliefs and needs and eventually find a better way 

to achieve their aims and improve their communication skills in the process of language 

learning. Moreover, in order to meet students’ needs expectations, goals and success 

teachers should be aware of their choices of teaching methods and materials too. In other 

words, teaching methods and materials should be adjusted with students’ beliefs and needs 

in order to achieve the pedagogical aims in the best way.  
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5.3 Recommendation for future research  

 

It is recommended that future research is undertaken in the following areas:  

Firstly, to obtain a more detailed description on Iranian students’ beliefs about English 

language learning, future research should comprise a bigger sample with a wider range of 

disciplines. Secondly, as long as the notion of belief is a self – reported way of thinking 

about something which it seems to be true and it varies from one person to another many 

factors such age, gender, “personality traits”, context, learners’ background and even socio-

economic and political situation and issues can affect shaping and changing learners’ 

beliefs about language learning future research can be carried out to examine to what extent 

and how context affect Iranian students’ beliefs about English language learning and why 

their beliefs  about English language learning may differ from their beliefs in their own 

country , Iran .  

 

5.4 Concluding Remarks 

 

Based on statistic and descriptive analysis, this study showed Iranian postgraduate students 

held a variety of beliefs about English language learning at university of Malaya (UM) in 

Malaysia. The findings from this study answered successfully the three research questions. 

The results can shed light on a better way of teaching and learning the English language as 

the beliefs about language learning held by students are considered vital in the process of 

language learning. 
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Beliefs About language Learning Inventory 

Modified from the Horwitz’s BALLI (1988) 

 
 

Dear respondents, thanks a lot for giving your time and participate in this research.  

Please read each statement and indicate your appropriate answer as: (A) Strongly agree, 

(B) Agree, (C) Neither agree or disagree, (D) Disagree & (E) Strongly 

disagree   in the answer sheet. 

 

Please pay attention that the anonymity of the data will be assured and any information will 

be kept for further investigation. 

 

Questionnaire Items: 

1) It is easier for children than adults to learn a foreign language. 

2) Some people are born with a special ability which helps them learn a foreign 

language. 

3) Some languages are easier to learn than the others. 

4) The language I am trying to learn is difficult. 

5) The language I am trying to learn is structured in the same way as Farsi or Persian. 

6) I believe that I will ultimately learn to speak the English language very well. 

7) It is important to speak English with an excellent accent. 

8) It is necessary to know the foreign culture in order to speak the foreign language. 

9) You should not say anything in English until you can say it correctly. 

10) It is easier for someone who already speaks a foreign language to learn another one. 
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11) It is better to learn a foreign language in the foreign country. 

12) If I heard someone speaking English, I would go up to them so that I could practice 

speaking English. 

13) It is okay to guess if you don’t know a word in the foreign language.  

14) If someone spent one hour a day learning English, how long would it take him/her 

to become fluent? 

a. A =  less than a year  

b. B =  1 - 2 years  

c. C =  3 – 5 years  

d. D  = 5 – 10 years  

e. E =  you can’t learn a language in 1 hour a day 

15) I have a foreign language aptitude. 

16) Learning a foreign language is mostly a matter of learning many new vocabulary 

words. 

17) It is important to repeat and practice often. 

18) I feel self-conscious speaking the English language in front of the other people. 

19) If you are allowed to make mistakes in the beginning, it will be hard to get rid of 

them later on. 

20) Learning English mostly is a matter of learning many grammar rules. 

21) It is important to practice English in the language laboratory. 

22) Women are better than men at learning English. 

23) If I speak English very well, I will have many opportunities to use it. 

24) It is easier to speak than to understand the English language. 

25) Learning the English language is different from learning other school subjects. 

26) Learning English is mostly a matter of translating from Farsi/Persian. 
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27) If I learn to speak English very well it will help me get a good job. 

28) It is easier to read and write the English language than to speak and understand it. 

29) People who are good at math and science are not good at learning a foreign 

language. 

30) Iranians think it is important to speak English. 

31) I would like to learn English so that I can get to know its speakers better. 

32) People who speak more than one language well are very intelligent. 

33) Iranians are good in learning foreign languages. 

34) Everyone can learn to speak the English language. 
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Answer Sheet 

 

 

 

 

 

Note: Please use the following scale to complete the questionnaire and circle the choice which 

you think is the most appropriate answer. 

 

 

 

 

 

                         

 

 

 

           

 

                                                                                         

 

 

Name:                                                                                 English language level:   Module1 / Module2                                                                       

Gender :                                                                              Degree of study:    Master / PhD                                                         

Age:                                                                                     Field of study: 

Nationality:                                                                          Faculty : 

Telephone no. :                                                                     E-mail: 

a Strongly agree 

b Agree 

c Neither agree nor disagree 

d Disagree 

e Strongly disagree 

1  a  b  c d    e 

 2  a  b  c d  e 

 3  a  b  c d  e 

 4  a  b  c d    e 

 5  a  b  c d    e 

 6  a  b  c d    e 

 7  a  b  c d    e 

 8  a  b  c d    e 

 9  a  b  c d    e 

10  a  b  c d    e 

11  a  b  c d    e 

12  a  b  c d    e 

13  a  b  c d    e 

14  a  b  c d    e 

15  a  b  c d    e 

16  a  b  c d    e 

17  a  b  c d    e 

18  a  b  c d  e 

19  a  b  c d  e 

20  a  b  c d  e 

21  a  b  c d  e 

22  a  b  c d  e 

23  a  b  c d  e 

24  a  b  c d  e 

25  a  b  c d  e 

26  a  b  c d  e 

27  a  b  c d  e 

28  a  b  c d  e 

29  a  b  c d  e 

30  a  b  c d  e 

31  a  b  c d  e 

32  a  b  c d  e 

33  a  b  c d  e 

34  a  b  c d  e 
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Appendix B 

 

 

Female’s pre - test data 
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Female’s post-test data 
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Male’s pre –test data 
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Male’s post-test data 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



147 

 

Appendix C 

 

A sample of interview data 
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