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) _,?tunfvers1t1es in the Un1ted States have establ1shed centres ﬁor Japaneser_o | !

 Review of ‘the Literature .

o

The 11terature search for th1s thes1s exam1ned f1ve areas related

°pto curr1cu1um development in Japanese stud1es Mater1als presently'f«

. ava11ab1e for- teach1ng about Japan were’ 1dent1f1ed and the extent of

- e 0&"-

'lr;Japanese stud1es -in, North Amer1ca was determ1ned The 135U9 of

,ethnocentr1sm in. curr1cu1ar mater1als was 1nvest1gated w1th part1cu1ar

role of textbooks and curr1cu1um gu1des has been cruc1a1 in determ1n1ng o

N ;ei

. where - 'teachers are lﬂOSt 11ke1y to get- the1r data for 1earn1ng and';
"i‘teach1ng about Japan The 1mportance of textbooks necess1tated a search,
"for a va11d and re11ab1e system for ana]ys1ng and eva]aat1ng texts R

f?F1na]ly, the quest1on of the degree to wh1ch the percept1ons of -

l

’1nterested pub11c 1nd1v1duals shou]d 1nf1uence curr1cu]um development;} -

‘1n Japanese stud1es was exam1ned "1‘“ji'{b

| The 1ncreas1ng pol1t1ca1, econom1c and sociaT 1nterest 1nLPac1f1C» 3
As1a has befn reflected 1n a growth of curr1¢u1ar mater1als devoted to
1”lJapahMﬁ§ullard (1986) po1nts out that‘"the per1od of the 705 and on~.5
R 1nto 'the 805 has ~seen the development and use of many gdbd socia] o o
- stud1es 1nstruct1ona1 mater1als su1tab1e for teach1ng about Asia, atTd,
.vseveral grade Tevels“ (p 374?‘ Bu]lard further notes that aTthoughite'f
ﬁ!;Stanford Un1vers1ty of Ca11forn1a has been recogn1zed for some time as;

lta leader 1n the preparatlon of . mater1aJs on Japan, aé least a dbzen e

Qstud1es.‘Moreover many have expressed 1nterest in the strengthening ofgoei”‘

As1an curriculum w1th1n schools. E

' attent1on to 1ts 1mpact on Japanese stud1es\resources Th1s led to an;

'exam1nat1on of the dependency of teachers on curr1cu1ar mater1als The“

et . .
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- Even more s1gn1f1cant perhaps has been the development of

4

Asia Soc1ety of New York Th1s process began durwng the m1d 7&; when

the Soc1ety evaluated textbooks devoted to As1a In the decade s1nce, at

not1ceable change has been reported in the nUmber and qual1ty of texts

on As1a (Bullard l986) In l987 the growth was summar1zed by the

: f curr1CUlar mater1als dealtng w1th Japan through such agencjes as the .{ﬂi';

Counc1l of Ch1ef State School 0ff1cers wh1ch publ1shed a 429 page “

¥

N resource gu1de for teach1ng and learn1ng about Japan. ir ‘."_ai/Z;'-

The deVelopment of matér1als 1n Canada has not proceeded as

-

rap1dly as 1n the Un1ted States but, recent publ1cat1ons are 1nd1cat1ve

i

of a growth 1n Japanese mater1als For example,‘1n the fall of l976 the

Jo1nt Centre on . Modern East As1a at the Un1vers1ty of - Toronto

’": establ1shed -an} Educat1on L1a1son-Programme wh1ch served as a l1nk

un1t on China, followed by a un1t deal1ng w1th Japan 1n l978 By the ;_’

late l9705 the Assoc1at1on for Japanese Cult re 1n Scarborough

Ontar1o had made ava1lable cop1es of local but 'xten51ve curr1culum

B

Hamilton and Ihe Board of Educat1on for the Borough of Etob1coke., ,, :

}lnally, in, l985 T. V Ontario produced a curr1culum gu1de to be used

with the Japan segment of "It s Your world "’a telev1s1on ser1es 1n

JF soc1al and environmental stud1es for Grades 4 to 6

In Brltish Columbla developments have been slower. Tomk1ns (1986)

pointed out that in the area of language trd1n1ng Spaﬁ%sh ‘and German

remained the most popular non-off1clal languages well 1nto the l97OS

‘W‘4

8 -

B

° commun1ty experts on:EaSt‘Asia In May l977 1t produced a- classroom B

: between Metropol1tan Toronto area . schools,,;the un1vers1gy, and .




gvdesp1te Br1t1sh Columb1a s grow1ng trade 11nks with the Pac1f1c wor]d

/however,,by 1986 the B C M1n1stry of Educat1on had recognized the
- '1mportance of As1an language tra1n1ng by pub11sh1ng a Japanese language
o 'curr1cu1um gu1de for Grade 9 and 10 and Beg1nn1ng 11 Japanese Th1s

| fgu1de emphas1zed CUltural as well as 11ngu1st1c educat1on in as much as

I-VA;1t dec]ared that “cu]ture is cons1dered an’ 1ntegra1 part of the

‘1anguage exper1ence and is. either to be 1ntroduced 1n61denta11y in .a ~-~

, 11ngu1st1c sett1ng or set apart as a unit for study" (p 5).

i

In soc1a1 stud1es the 1ncreased emphas1s on As1a, detailed 1n the

°;_Brtt1sh Columb1a Soc1al Stud1es Curr1cu1um Gu1de - Grades Jcll. 1985.~; .f

e gt 10

e

has - resu]ted “in the\7product1on of speC1f1c Japanese units -~ and A"

4 ~pub11cat1ons tJapan - A Un1t of Study (Crawford, 1985) has been wtdely

"dastr1buted through the Consu]ate Genera] of Japan 1n Vancouver Most

" '»recently, Pac1f1c Educat1on Press of the Un1vers1ty of Br1t1sh Co1umb1a

‘tfhas pub]1shed a text Japan Nearby (1987) wh1ch presents the lﬂOSt

: 'recent 2 data on. Japan 1nc1ud1ng a sect1on on Canad1ans 1n Japan and

\_‘-"
‘jJapanese in Canada

In October ]987 the M1n1stry of Educat1on for the prov1nce of S
%rfBr1t1sh Co]umb1a announced a 12-m1111on do]]ar 1n1t1at1ve to encourage f
‘,f@and develop educat1on on the Pac1f1c R1m. As part of the plan the core

f»fftsoc1al stud1es curr1cu1um (Grades 4- 11) w111 be upgraded to place a

"greater stress on the Pac1f1c R1m. As exp‘lamed by the Ministry of

aV;[Educatlon D1scuss1on Paper (1987), teacher and student materials will

“r;:fbe prodbced and teacher 1nserv1ce w111 be provided

| Desp1tex the 1ncrease 1n the productlon and publication of

SN

'*:,curr1cu1ar mater1als on- Japan, research on Japanese studies 1n schools '

g,

'7~57'and textbooks dealrng wvth Japan has been limited The most extensive :;k;ff
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L substantia]ly by province.,,.:

o and often-quoted study has been the Japan/Un1ted States Textbook Study S

Project (%98]) Th1s 1nvest1gat1on prov1ded a. comprehens1ve overview of -
the treatment of each country 1n the textbooks of the other. ReSults :

fndicated that there are d1st1nct differences in the textbooks but‘that

‘jt the treatment of each other s country is genera]ly accurate, and that

N the texts vary 1n vocabulary, substance, and accuracy. It was s

- N recommended that both countries pay more. attent1on to scholarsh1p in -

' the prepazat1on of texts “In add1t1on, spec1f1c 1nterest groups 11ke

the Asia. Society of New Y0rk have conducted systemat1c eva]uat1ons of

':. materwals In 1976 they exam1ned 300 textbooks for As1an content ‘and ;jl,;"

qua11ty As ment1oned ear11er, Bul]ard (1986) reports that the resu]ts
'indicated three ma1n approaches t° the StUd.Y Of As1a in textbooks ,
western centered progress centered and As1a centered (p 368) s

Beyond these w1de—reach1ng stud1es,,narrower 1nvest1gat1ons have

'Y'occurred such as . Peterson s 1985 survey of the current pract1ce of

teach1ng about East As1a 1n North Dakota secondary schools He found

that Japan and China were the most common nat1ons stud1ed and that 'f; h s
textbooks were the dom1nant med1um ut111zed In Canada research has T
fbeen even more 11m1ted Only one study?has emerged that of Thomas -
11985) who conducted a study %g 1dent1fy the extent of Japanese stud1es—\ |

1n ‘the Canadian soc1a1 stud1es curriculum. He conc1uded ‘that the ;fvd'”

R v
treatment of Japan 1n the Canad1an soc1a1 stud1es curr1cu1um var1es T

T
g kN

Beyond these examples, the indexes reveal a paucfty of research
in Japanese,stud1es. However, the quest1ons for research ex1st Bullard
(1986) expressed conCern about. the accuracy of 1mpress1on of As1an

studies units or frameworks. She asked,'“what are the frameworks that fiﬁgf’flf}

T e : . R SR
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"'1recur 1n our textbooks? In what respects do. they contribute to clarity,

i

o
Vo
LY
Sy
e

and understand1ng and 1n é%pt respects do they perpetuate myths and:~5

‘fl_d1stort rea11ty7 what mod1f1cat10ns do we need in’ such/frameworks7“ ;‘h

1,Tch11dren on quest1ons re]ated to world cuiture Accepting that the’

-;Ll_ f1nd1ngs 1nd1bated— a poss1b1e weakness 1n the, arsa, the report_(-r
L P e

(g\\?ﬁ?) In Br1t1sh Columb1a, similar concerns are echoed from a wider]:'

e —

,perspecttve. The Brtt1sh Co]umbxa Soc1al Stud1es Assesment - Studentw

L :
.éstudents showed the lowest 1eve1 of performance ab111ty of all school

Lfsuggested that curr1cular rev1slons in the wor]d culture domain be

\educat1on (p. 82). "'_‘ | ,'13 B . " :
_ The documented eu1dence above 1nd1cates that the preparat1on andi‘ o
t.pipresentat1on of mater1a1§'3;\33330 and al] of As1a is 1ncreas1ng, andv;ff,:
. as'a resu]t quest1ons are be1ng ralsed'about the qua11ty and value of '
? ithese mater1als However, because the f1e1d 1s relat1ve1y new, serious ]
h:research has not been extens1ve1y undertaken More serious stud1es wi]l

'undoubted]y fo]]ow. Th1s paper can contr1bute new data to the emerging

':}_“Jf1e1d | mi o 5_, . B {x\h o ,5 IR )

x .- Y -

To do th1s 1t waS'f1rst necessarw\to 1dent1fy specifid areas of

;'concern in As1an and Japanese mater1als presentiy ava11ab]e One of the

.

curr1cu1um 1s that 1t 1s often fragmen d and lacking historical

“f*9:Curr1culum Gu1de (1985) where historical Japan ‘tSQ specifically

7‘tment1oned in Grade 8 but not 1n Grade 9. The Japan/U S Textbook Stud&

. PR

'Ach1evement and V1ews in Socral Stud1es (3977), found that Grade 12_f»”

:accompan1ed by 1nvest1gat1on of other' aspects of 1ntercu1tura1«~‘

: cr1t1c1sms leve11ed by Bu]lard (1986). regatding Asian content 1n,'~ .

'A'cont1nu1ty Th1s was eV1dent in-the Br1t1sh Columbia Social Studies '4:~

!““pProaect echoed th1s concern 1n<1ts f1na] report stating that, most;g;:rﬁt
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U S h1story textbo&ks put too much emphas1s on some spec1f1c per1od of
Japanese history, neglect1ng the cont1nu1ty of Japanese h1story such as
~the modermzatwn process of Japan and Japantase anc1ent culture">
""(p 547) Th1's fragmented and sparse nature of Japanese stud1es as | |
BuHard (1986) po1nted out Jeads to an 1nadequate understandmg of
Japanese culture by students in the Umted States.' SRR

.
AN

Thomas ,study (1985) reflected a s1mﬂar problem in Canad1an SN
schools. Desp1te the gradual - 1ncrease and ava11ab1hty of ematemals,-‘ .

' Thomas .fgund that the treatment of Japan varied substant1aHy from\

| prw%?nce— to provmce and in one, provmce the study ‘of Japan 1s not
requ1red at aH ‘He noted that ‘the econom1c factors“*underly1ng Japan s;
growth are important for students to study but notes that, “they need':'
to be cons*rdered more deeply at the appr0pr1ate places in the soc1a1"fﬂ‘r'_<

stud1es currlculum of the var1ous Canaghan prov1nces~'j: .5 ‘;H‘i‘.sj . o

conclusmn from aH the sor1a1 stud1es gu1dehnes ana]ysed from the o

provinc1al m1n1str1es of educat1on in Canada was that "the study of - ‘k ,
Japan tends to be generaHy understated 1n our prov1 nc1 a;l soc1a1 SR '

stud'ies curr1culums“ (p. 5- 6) L , 3
This fragmentatwn and sparseness of \ -Japdn‘ese ‘studies in. = -

L4

secondary curr1cu1um has been due 1n part to the ethnocentr1sm of;,‘".

v

so;ia] stud'les curr1cula in North Amer;ca. Cortes and Flemmg (1986)
noted that the. 1979 Rev1s1on of theﬂ NCS}S (Natwnal Councﬂ for the
Soc1/a1 Stud'ies) SociaT Studies Curr1cu1um aHuded to \thw problem 1n,‘i

dec/{aring that “the real 'social' world var1es greatly among people and'} L

-~

,' places. yet classroom expemences often create a. m1slead1ng 1mpression"‘
-
“-.,-~of cultural uniformity. Many students come to v1ew the wory‘ld w1th

knowledge drawn almost entirely from western and m1ddle-class S

. | traditions" (p. : ‘,‘




k‘*-The:ggntrenched nature of ethnocentrlsm in - currlcula and -

-'curr1culum mater1al 1n the Unlted States has been conflrmed by - many

' stud1es In the ‘mid- 705 the As1a Soc1ety of New York study referred

. = to earl1er evaluated three hundred textbooks for Asian content

‘F1ng1ngs showed that most employed a western-cen}ered approach (7%

. : - . t C - T i

‘l:;’the study of As1a (p 303) Karen R Mock (l983) 1n a- 51mlar stu»;as{ ,Q;jig;j, 5

‘Canada, po1nted out that "the content of the curr1culum in many cases
f,1s v1rtually domJnated by the maaorwty culture, usually represented by
. \ .

‘g,the teacher and several ch1ldren in the class“ (p 89)

Ethnocentr1sm in textbook publ1sh1ng has always been 1dentlfled

e

"‘as ‘a problem in soc1al stud1es educat1on In a l%ﬁ&_jrt{cle Kline'5¥

Ay
,_,stated that

the contents of textbooks are grounded 1n a “"‘tefff*f-,ﬁ
' Anglo-S xon ‘Protestant: tradition because -of . the == ™~_

. -major role . England assumed in  the Euraopean.” - ,*ﬁeﬁi;;‘

gg'settlement of America...Much of the - controversy
- today is a struggle between those who wish to -

-preserve .that - 1nfluencg ‘and those who w1sh to j‘f'v S -

pursue. a broader course “(p. 231).

_.jaEthnocentrlsm 1s.part1cularly ev1dent in the frameworks where1n Aslan*‘»
| :£"stud1es are pursued Bullard (l986) reported that,'"the Astan portiohsb

e gf current soc1al stud1es textbooks tend to' be” western- centered in;f:i;_ r;;
J“; the1r approach to pol1t1cs and economlcs"' lp, 370) To be Fair’ft,t,,i*

f:fdapanese curr1cula also are character1zed by ethnocehtr1sm 1n tenms of-« :

teach1ng national h1story (Becker, l983), although af

'f;lesser degree 1n mater1als relat1ng to world h1story _nd geography._

On the Canad1an scene, Tomklns book A Codﬁon Countenance.réi /

Estab1l1ty and Change 1n the Canadlan Curriculum (1386),f thoroughly /o

in the U*S,, to a T

examined' Canadian curriculum Change and development ouer the lasf<.z,"'°é -
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«American surVey of 13 000 K -12 teachers found that they usedt

’,recurrent from Confederat1on at the expense of other cu]tures It wasf

f.

S not unt11 the 19705 vthat mult1cu]tura11sm became ) s1gn1f1c ntf,
curr1cplum 1n1t1at1ve By the 19805 the prob]em had at least be nd'

7 recogn1zed As Tomk1ns p01ntseout, a 1979 80 survey by the Counc11 of'

M1n1sters SOUth to w1den the perspect1ve of soc1a1 stud1es to anc]ude

other cultural perspect1ves and set the ‘tone for what should be in

soc1a1 studies curr1cu1a in Canada It descr1bed the |naJor ggal as’

be1ng "to prov1de students w1th the- know]edge, sk1lls, va]ues and

thought processes wh1ch w111 enable them to part1c1pate effect1vely and

o

respons1b1y in the ever chang1ng env1ronment of their commun1ty,‘the1r :

°

E::gtry and the1r world?‘(p 399) As a result Tomk1ns reported that -

-

o every province attempted to el1m1nate b1as from textbooks and to -

prov1de mater1als appropr1ate to 1mm1grant and other m1nor1ty groups

The problem/of ethnocentr1sm 1n curr1cu1ar mater1a]s underscores;V»

r—\/\

the 1mportance of textbooks 1n curr1cu1ar dec1s1on mak1;z. In 1978,“

Eash and Rasher wrete /i\n/f

-

t1me commitment for students since 80 percent of a- student s classroom

hours are spend‘ engag1ng mater1als“ ’(p; 4)}5 In the same . year an

’“Jinstructional materials, print and__pnpr1nt dur1ng 90 95% of the1r I

A3

vinstructionaI time (Educataona] Products Informat1on Exchange, 19%8)

‘percentage of t1me that students :nteract w1th tmater1als” probab]y -

'l;*fg'materia]s--generally beigge longer (p };v?'

\U;,It should atso ‘be noted that as students progress through schoo] hh o

"]increases. Ball (1981) po1nuﬁ out that as students reach h1gh school:, |

€ '

' o 'V_ L RS 15

noted that concern about Canad1an 1dent1ty in: the curr1cu1um has been"

"1nstruct1ona1 mater1als represent a maJor..'

.
2N

- & N
| homework assignments—-which typ1cal4y 1nvolve study of curr1cu1um RS
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Not on]y are students heav11y engaged w1th texts, teachers 9ften

structure thedr Tnstruct1on accord1ng to the textual framework

AN
7 .

.:.

(Masewalas &nd Cox, 1966 warm1ng and Baber, 1980) Moreover, teacherS‘r

/ *

tend tofrely on prestructured and organlzed mater1als from texts as -

_sources of 1nformat10n and- the main source 15 the prescribed textbook

(Kejly,‘1971 Pa1mer,*t966 Tomk1ns,a1965) Tomkins (1986) surveyéﬁ?

teachers use of texts and other’ curr1cu1ar mater1als as soc1511z1ng

them (p. 330). Hodgetts (]968) reported that 90% of the c]asses he

observed in- a study unquest1onab1y fo]lowed the textbook and that

;I: rec1tat1on of the textbook was the preferred teach1ng mode An/art1cle

‘by Luke,‘ DeCaste]],/ and Luke (1983)f substant1ated these f1nd1ngs

“F1na11y,,Dav1d OISOH (1983),stated that "texts are not only‘}aken as .
/

| . TS
true but a]sb/as hav1ng author1ty" (ps. 130) o .car '_ R

£

’agents and noted that teachers have tended to adhere "slav1sh1y"‘to

o

The dependency on texts and other prepared curr1cular mater1als~

Id1s clearly ev1dent 1n stud1es ae]ated to teach1ng about Japan and As1a

“For example, a 1985 survey deta1l1ng the current pract1ce of teach1ng

f*~hr'about East As1a in North Dakota schools found that the textbook was the

';?;dom1nant med1um ut1llzed (Peterson, 1985) . Bu11ard (1986)- noted that

£ 3

w1th ‘the ~ emerg1ng 1nterest 1n teach1ng about As1a, teachers or

/

"}ecurr1culum deve]opers often undertake curr1cu]ar/respons1b1l1t1es for

which they are off1c1a11y l1censed but/ 1nsuff1c1entty prepared

/

'f; Consequent]y, “for teach1ng and 1earn1ng,about Asta:\the textbook and

'75re1ated mater1als assume decws1ve 1mportance, 1ndeeda they function as

@

fthe pr1mar source and key determ1n1ng factor of what 1s actually
¥

taught" (p 367) As menttoned before, the Japan/U S textbook study

#
&

L
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progect emphas1zed the 1mportance offtextbooks 1n classrooms 1n both

<.

Japan and the United States In referr1ng d1rect1y to the 1mpact of,g?,{t f"”
texts on learn1ng about Japan, Becyer (1983) conc]uded that |

- - Recent events in Japah and the U S eerta1n]y“_ Cal
S © support  the contention- that social studies ST
o " textbooks play an 1mpoktant role in both country's

“®ducational systems ./ Textbooks - are 1mportant 4 .
-because they 1arge1y determine gnhat children  in SR
school will be taught about “their own and other = .-

~ couhtries as well 55 about the world. Although

..+ television may we]l/be the preferred curriculum of -

S children. in Japan and the United . States,. the
o ‘textbook remains the single-most 1mportant source -

-~ of information -in fost. classrooms. Furthermore,
~ children .are expected to learn much of what  the

textbook presents; thus, it must be considered the

. primary source of] 1nformat1on for most students.-A - -
o " recent survey in the U.S. indicates that 90 percent - - -
3 . of - high. school, teachers use the textbook as the o
Qpr1nc1p;e source of 1nformat1pn for the1r course
p 563 : :

The above survey revea]ed a strong European ethnocentr1c s]ant to «

curr1cu1ar mater1a1s and the use of the textbook &s. the pr1maryg§
teach1ng 1nstrument in. sot1a1 studtes educat1on The stud1es quoted; | ~»!t'7’;

: \make 1t clear’ that/teachers depend on textbooks and other curr1cu1ar{!'

ﬁmateri :s'to such a degree thatlﬁn evaluat1on of these mater1als‘is

=

crucial to an. understand1ng of Japanese stud1es. Th1s evaluat1onv

‘f'reguures an understand1ng of the techn1ques used to evaluate texts and ;
. other curr1cular matertals A va11d and re]wable method of textbookr?t&"’f
{kevaluat1on for Japanese content is an 1mportant step 1n the processlht»lh'
| - that-has as 1ts goal the promot1on of effect1ve teach1ng about Japan
f, In thisxprocess of eva]uatlon, both Pratt (1980) and Ga]l t/gg}é; :

thave suggested that a. cruc1a1 step in assess1ng need 1s the ' mulation’

o of desired characterist1cs to serve ~asg‘cr1ter1 in evaluat\ngi‘ T f“7§
- ;:lmater1als.r Pratt espec1a11y redommends apprqggh{ﬂ; a w1de range °f:ff":;

.TLg;outsiQE 1ndiv1duals who have spec1a1 knowﬂedge on. the top1c as one step:a L



. ,Cr1ter1a"17 recommended as 2 f1rst step, in se1ection and eva]uat1on:_;,, T

S _analys1s to develop an approach to the select1on of resources for'

';1n the deve]opment and evaluatnpn process of curricular materials (p f« '

',78X; The Educat1ona1 Products Informat1on Exchange (EPIE) Institutef‘

, Y‘ESOUPCES

??carefuT attent1on for thns study

'7*jfof matertals, 1"a systemat1c statement of cr1ter1a, co-operatively
-;‘deve]opedﬁ 'p; ]0) The EPIE s a/consort1um formed for thb purpose of.‘

V?re§ean€h1ng and prepar1ng 1nstruments for sélect1ng materials for ‘

)

,?curr cula A s1m11ar proaect developed in Canada, The Canad1an Exchangeh;if
"fffor Instruct1ona1 Mater1a15 Ana]ys1s (1987) prov1ded a format forjf'

v'dé cr1b1ng the relat1onsh1p between eurr1cu]um des1gn and materials-

Y

N
} The Canad1an Exchange for Instruct1on91 Materials Ana]ys1s prov1des for

?fl descr1pt1ve 1nformat1on about the curr1cu1um des1gn' of 1earn1ngf,"”

Y ::", o

A

: the need for a systemat1c framework of textbook anauys1s rema1ned7f =

\

"prauc1ty f;' pub11shed work Aqn[. formal c]ass1f1catlon schemes |

-~

-Z(jConsequent1y, h1s work has been va]uab]e in summarlz1ng and assessing '
| ”the most pre alent methods of evaluat1on of currtcular mater1al
"”}¥T1llotson ana]ysed 23 approaches to assesang learn1ng materta]s and D

pthen class1f1ed these approaches 1nto f1ve categor1es check11sts,s-

/

f;we1ghted | rat1ng scales, - nnotat1ve .quest1onna1re§,;‘ Comb1nation;‘m‘

/ &

thnstruments, and aesthet1c responses p.” 16) . BecaUSe he used .h1s.‘

i'?elementary soc1a1 stud1es 1n Br1t1sh Columb1a, h1s work deserves

= % . . . . R . e -
> Dy o . - . s . * . ] . ]3

Report No. 54 1973 further supported the 1n1t1a1 step of estab]ishingi'f

Thls format 1s used by the M1n1stry of Educat1on 1n Br1t1sh Columb1a :

Although descr1ptnve formats and eva]uat1ve cr1ter1awere useful

However, as T1110tson (1982) po1nted out there cont1nued to ex1st a;
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| T1llotson s check] st,method required a s1mp1e checkmark response~ "R
or "yes/no" answec to a set of questzons about the textbook It has
proved s1mp1e to use but may be 1nsuff1c1ent1y 1nc1s1ve part1cu1ar1y o
- for ‘content ana]ys1s Another method that F11lotson descr1bed was the
we1ghted rat1ng scale type of 1nstrument bas1ca11y a mod1f1ed
check11st method in wh1ch a 1etter, number or symbo] was ysed to denote
the level or - qua11ty of a part1cu1ar top1c accorghng to a speC1f1ed;,
cr1ter1a Aok1, w1111ams, :nd W1lson (1977) prov1ded th1s examp1e of

e the we1ghted rat1ng sca1e type of 1nstrument for the. use (ﬂ’ soc1a1 )

5'1 o stud1es teachers in British. Columb1a ‘to %se 1n exam1n1ng prescr1bed S

BTN textbooks .:‘f‘ ’ ?‘;f o " i TR s ,x¢'~

»

‘V“’F1ts w1th course out11ne

Has appropr1ate read1ng level

Y Q;‘,fCodei \(1)?Poor | (2) Unsat1sfactory ‘3’<56t15factory.' ._;* };L; ;.”“

S

- (4ijoOd (5). Exrellent o
SRR - (Assessment, 1977, Vol. 3, part 2, Table 2-44, p. 55) . ..

PE

-

o#, A . : ; ' ;;

T111otson po1nted out however, that one of the maJor d1s- -71"

"é 77f§jadvantages of the we1ghted type of 1nstrument was the 1ack of prov1s1on ‘
| 1{for comments about the mater1a1 (p. 21) Annotat1ve analys1s supposedly f .'
.}overcame th1s ¢1ff3culty. In th1s approach the eva]uator used h1s own ;f;7

£ :fwords to exp1a1n in deta11 how the mater1als under exam1nat1on met the ‘-
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”‘,cr1ter1a establlshed 1nf'the 1n1t1a1 stage of ‘the process CThe T

- annotat1ve type had the advantage of a]lowlng the evaluator in-depthi,f7

;,analys1s and careful explanat1on of ratwona]e By prov1d1ng an 1n1t1a1 _§,g~“’

‘J

"set of common cr1ter1a some degree of obaect1v1ty was maintained

| However, there are-dasadvantages to annotat1ve eva]uation :The.v

‘7;,_1engthy report common w1th the annotat1ve style, requ1red considerable‘",' o

;'comm1tment of t1me ‘ Moreover, eva]uators 1nev1tably responded to - N ,‘

A'suggested cr1ter1a from the1r own perspect1ve Therefore "obJect1v1ty"t

. was comprom1sed Th1s 1s a prob]em 1n v1rtua11y al] types . of eva]uatlon

- schemes However, 1n the annotat1ve _system the\pr1ter1a quest1ons or

&

‘statements are typxcally open ended and not as spec1f1c as in otherf o

' ;'types and thus the obaect1v1ty prob]em is greater

F1naJ]y, T111otson descr1bed the comb1nat1on type of evaluat1on;.

%

"ﬂ‘wh1ch comb1nes elements of the check11st, rat1ng scale, and annotat1ve_f

""yschemes For example, an eva]uator cou]d assess the stated cr1ter1a on

N 4
B a f1ve-po1nt scale but then in add1t1on, wr1te annotatwve comments As

7":T1110tson conc]uded

“The ‘major strength of the comb1nat1on 1nstruments
,results from the use of up to three types of
- ‘analyses on- one ' textbook, thus allowi for the
4. - speed and. obJect1v1ty of checklist : ing-
© .- gcales, but also retaining some of the 1n-dept%
B comments of annotat1ve responses “(p 27) *

'i'gf~The d1sadvantage 1s that rat1ng scales and annotat1ons are different

‘ types of measurement and £bu1d cause confus1on for the analyst
;{fpart1cu1ar1y when app11ed to d1verse subJect areas N |

'; h The assessment techn1ques dnscussed above prov1de data on general
,sevaluat1ve frameworks._However, it 1s necessary to 1dentify specific
,7ana1y51s cr1ter1a for the framework One technique for 1dent1fying such

"fsrcr1ter1a 1s through the use of- outs1de 1nd1viduals knowledgeable on the o
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“',’top1c under evaluat1on. The degree to wh1ch 1nterested “publ1cs" should
o _have an 1mpact on curr1culum is a cr1t1cal quest1on Tomk1ns book

mentloned earl1er, A Common Countenance (l986) prov1ded background on .

' th1s quest1on by serv1ng as an excellent resource on the hwstory of
“r'Canad1an currlculum development ‘In the late l9505 'and early 196&;

lTomk1ns noted a. sh1ft in currnculum development from careful analys1s

%

r‘rand rat1onal methods to an era of s1gn1f1cant student teacher and
‘iiparent 1nvolvement 1n pol1cy-mak1ng through well- organ1zed 1nterest

: groups The extent to wh1ch educat1on became everybody S bus1ness was

:;least they represented a ra1s1ng of publ1c consc1ousness about

'tzeducat1on and what should and should not be taught Frlesen and,

]

. “n-departmental staff* and outs1de experts Lo 31f : \;I:;‘p}?

The. 1mpact of publ1c awareness and 1nvolvement i's perhaps best_ o

‘,.‘.

““ﬁnto the classroom as total curr1culum packages. The Canad1an Cancert~‘_"g"

A

N 7”'2}‘

: ev1deht through the prol1ferat1on of royal comm1ss1ons on Canad1an .

,fcomm1ss1ons prov1ded a d1rect lunk for publ1c groups and 1nd1v1duals to ;

o TCanad1an educat1on 1n the l97OS They argued that curr1culum:7 N
i‘;development was an act1v1ty that should 1nvolve teachers, prov1nc1al L
'fep1tom1zed by -the prol1ferat1on of texts and other curr1culum mater1als‘.7 '
‘*f,genc1es have produced the1r own mater1als wh1ch have been Jett1soned"v

" _Foundatlon, the Canad1an Forestry Assoc1at1on and Br1t1sh Columb1a_ ft

‘TJ;Hydro have all produced large quant1t1es of mater1als. Government;\

?

‘educat1on There were f1ve comm1ss1ons “in 1959 -60 alone These s jg S

-1nfluence cura1culum development Tomk1ns concluded that at the veryv* o

'ntHoldaway (1973 analysed the1r percept1on of the curr1culum debate 1n,5fbj'

ﬂ'f;produced and d1str1buted by outs1de groups ubl1c and ecorporategia t~-*ls
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of Canada and the CBC have all been tnvolved ‘1n- producinga and_‘

hfd1str1but1ng curr1culum mater:als Tomkxns reports that ln l980 thell‘_~vL

lDeputy M1n1ster of Educat1on in Br1t1sh Columb1a speculated that otherf
~ mln1str1es and outstde agenc1es were collect1vely spend1ng more-. moneyi‘

on curr1culum development than was his own (p 412).

In l979 Werner' s, Curr1culum Canada,; (1979) Whichgfinclnded ,a« ,;. o

Astatus report-on'curr1culum research and, developmentvlhﬁtanada at that,

o the commun1ty in its schools and 1n the decws1ons on what 1s to be -

i,taught and to whom, result1ng in the development of school programs‘=(
) &

| sen§1t1ve to the need of - the spec1flc educat1onal env1ronment l f
# s

r‘af;Saskatchewan, Johnson reported that the M1n1ster of Educat1on had a- lay:'

:‘adv1sory comm1ttee focu51ng on broad curr1culum 1ssues and
o ¢ :
“.,representat1ves S1tt1ng on, some program development commnttees.

time. Bonneau, wr1t1ng about Man1toba, noted a greater 1nvolvement of e

ffFurther,.Department Steer1ng Comm1ttees 1ncluded repreSentat1on from " -

fgr the bus1ness and labour sectors and cultural and patr1ot1c groups Forl -

<

«gAlberta, Krawchenko, Parad1s, Sommerfeld and van Manen recogn1zed afgf": -

g;strong pol1t1cal factor 1n curr1culum development and stated that
| ","P0pular demand. 1n1t1ates new curr1culum p. ”7) The more recent,f*

r:‘ffAssessment of Soc1al Stud1es 1n Man1toba, l983-84 deta1led theﬁ*'“

:l*hestabl1shment of a Jo1nt Comm1ttee on Evaluatlon wh1ch l1sts as a term .

:iOf reference “prov1d1ng for the cons1derat1on of publ1c, 1nst1tut10nal

k“fand organ1zat1onal concerns and prov1d1ng for the reflect1on ofnthese

K

;’recommended patterns and procedures" (p. 16). .

The ‘most thorough effort to 1nclude publ1c 1nput 1nto curriculumﬂi'pf

development occurred 1n Britlsh Celumb1a in 1977. At that t1me the:"

| "h ﬂ#, M1n1stry -of Educat1on for Br1t1sh Columb1a“§ponsored an assessment of(Vf'

. .‘
'.74‘”‘ .

ST
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3»‘¥_b;C;‘ soc1a1T stud1es to d1scern the v1ewpo1nts of publ1c groups

- concern1ng \t e nature of soc1al stud1es The 1ntroduct1on ‘clearly )

o pub11c expre

Q'programs" (p )

,ﬂ‘concern1ng soc1a1 stud1es ourr1cu1um“ (p 1@1) i_h'f' '_~k'“;

B Br1tish Co]umb1a in the 19805, attractlve, well organtzed and often’A

[

acknow]edgeslthat the report presupposes,that there is- a place for

sion of op1n1on in schooj programs The pub11c 1n th1s’:

| .
report represented four d1st1nct groups of which ‘the genera] pub11c‘_;t‘

A /
const1tuted one. “The report po1nted out that "“V1eWpo1nts become

;‘evaluat1ve 1nformat1on that can ass1st those 1nvolved T1n mak1ng

decas1ons concern1ng the direction and nature df soc1a1 stud1es"'

Y

Tow

The concﬂus1ons of this. thorough assessment supported a ro]e for

——t

;.public 1nyp1vement but recogn?zed the reTat1ve1y new: 1mpact of pub11c -

suggest1ons It conc]uded that '"there was genera1 agreement that

'ﬂ teachers, studects, and parents should be Jo1nt1y 1nvolved 1n dec1s1ons e

s !
ol
1

,\ - , -
' The quest1on of the va]ue and obaect1v1ty eof th1s pub11c :

'?1nvolvement sw1ngs from strong support to condemnat1on Tomk1ns po1nted .

tout that in a per1od of budget restra1nt such as has been the case 1n—'

3

‘”ffree packages have become more popu]ar But Tomk1ns concluded that a

‘clear need exists to document the extent and 1mpact of such mater1als

46(9.{413) The 1977 Br1t1sh Columb1a soc1al stud1es assessment cmut1oned

S el

,l/‘ . O ) S . P . : [ . SN Y

'S

S PRI 3
. ;The apparent “interest by all pub11cs in acknow—' |
" ledging the. notion of" point of view in social - \

- studies. programs emphas1zes the need for further |
o conceptual and ‘empirical research regard1ng ‘the f\
- .publics' various views, and how _such views.are best |
- 1ncorporated into- such programs (p 1001 ‘

Hilson reassessed the 1977 Br1t1sh Co]umbla Soc1a1 \Studies*fj

”";i ,ssessment 1n an article 1n 1984 He corroborated the gr{gina];‘~L-.w

3
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conclus1ons by reaffnrm1ng that "there is dalways:,a 'need' tor'
profess1onal and publ1c part1c1pat1on 1n the assessment process t(p;-'

| '3,-2?@-*5 }."'.4*} -

Cont1nued publ1c 1nvolvement in. future curr1culum dec1s1ons was,

Saskatoon 1n October, 1987 Bus1ness leaders and labor spokesmen andzdki"
,commun1ty act1v1sts Jo1ned academ1c representgt1ves 1" dlscuss1ng the';"

'"future of‘egucat1on 1nto the 2lst Century 1n Canad1an post secondary.

1nst1tut1ons =

X !:,i T

R
i

¥

Vo -
Japanese stud1es is. more d1ff1cult to 1dent1fy Th1s 1s because growth ‘

recommended the use of experts on Japan as opposed,to or in conaunct1on‘ l_* N
w1th curr1culum developers in prepar1ng mater1als (p 546) They note/‘
that the emphas1s on the aesthet1cs of»textbook product1on, lav1sh

"f‘ 1llustrat1ons for example, results 1n a fa1lure to consult proper_

\_,s
~,
e

ol

content experts. -

g ;fn th1s f1eld 1s so recent However, the l1m1ted l1teréfure available:
' g1ves 'a clear message _fThq Japan/U S. 'Textbook Study Proaect

‘/suggested by a nat1onal forum of post secondary education held 1n'f_f S

Ev1dence of publ1c 1nvolvement 1n an area as. spec1f1c as Asian or R

Bullard (1986) commended Beers book world H1story, Patterns ofi ’

C1v1ltzat1on, for draw1ng upon area spec1al1sts for each global region A:;i7’y

Bullard recogn1zed th1s approach as mak1ng a substant1al contributioni*o

to school level study of As1a AT, "7'y“ _:;i"' {f'

8

The new Jun1or secondary text referred to . earl1er focusing on".

Japan, Japan Nearby,.(1987), publ1shed by the Faculty of Education ofﬁl“'

the- Un1vers1ty of Br1t1sh Columb1a, was the‘f1rst book in" @ series**

Y

&.

| : developed through 1nternat1onal curriculum development. It was a resultﬁ _

- of cooperat1on between three countrles in?the Pacific le, Canada;lwglg ];;,




’”fAJapan, and Austra11a,_and a proaect offthe Pac1f1c C1rc1e Consort1um'm'

' ”Jfor Education.: Anastas1ou, who wrote the fore ord to the book

Co confirmed that numerous outs1de resource 1nd1v1du&95 ‘ere consulted 1n ,

- the. preparat1on of the text (personaT commun1ca ion, September 24
;h1987) Beyond educat1ona1 expe ts,.

vk

government Teaders were sol1c1ted for the content of the. book r~'

the op1n' ns of buswness and T

The accumulated 1nformat1on from the review of Txteraturefwvs

=:'p“prov1ded direct1on for th1s study on Japanese stud1es curr1cu1um R
‘i,develdpment Textbooks and other curr1cu]ar mater1als on Japan are‘.t' v

- 1ncreas1ng However,"1t 1s noted that th1sf%growth has not been

eraccompamed by research The‘ as1s of estabT1sh1ng Japanese content and pf,‘

.Tﬁéssess1ng qua11ty has not been exhaust1ve1y exam1ned These quest1onsf

;;:' :;e become even more cr1t1cay>when 1t is recogn1zed that a Targe‘ﬁercentage'"'
iofacurricular mater1als are ethnocentr1c. Further, the a]most totalt‘

' dependency | of students “and" ' teachers on textbooks ande otherl"'ilvj'jkr
,prestructured curricu]ar resources suggests that more research 1nto the | -
‘quaTTty and confent of Japanese stud1es mater1als is mandatory‘, '

1 The research focus for th1s study attempts to address the abovem LT

{nconcerns. Br1t1sh Columb1a h1gh s%hool soc1aT stud1es textbooks were.:
- -}”‘analysed to determme Japanese content Recogmzmg the pauc1ty but-,v'
‘{f‘importance of research exam1n1ng the perceptwons of 1nterested pub11cs,ﬁ
1?this study 1ncluded the soT1c1tat1on of op1n1ons from 1nterested andi”"

v'lﬂ‘knowledgeable public 1nd1v1duals The op1n1ons of these peopTe, aTT of |

Japan, served as the . cr1ter1a for textbook'_'.n

f;whmm were fam111ar w._

"1fassessment The system of‘a.alys1s was based on an’ adaptat1on of the;‘

~ canadian_ Exchange for _Instructional Mater1als Analys1s - (1987)

'i,nnotative eva]uatﬁon system ut1l1zed by the Brit1sh Columb1a Munstry."i

.i'\.-»/i . o L

| f;of Education for soc1a1 studies textbooks. L




