b

ﬁ1nd1v;dua]s exper1enced and 1nterested about Japan (Table 1). The1r

'ccomments establ1shed the cr1ter1a for the subsequent ana]ys1s of soc1al;h

.............
,,,,,,,,,,,

Chapter 3

R’sults and D1scu5510n of SubJect Interv1ews

¢ >
4

The f1nd1ngs'of the f1rst part of the study are summar1zed be]ow.

'These data were the resu]t of the 1nterv1ews conducted w1th pub]1cr

3

'stud1es textbooks and curr1cu1um gu1des

'e‘*‘a o ‘ w

'\SubJect Fharaéter1st1cs

' The ‘importance of 1nvolvement w1th Japan to the respondents ,

X I

) has had only spocadic and ceremon1a1 contact whereas others 1n bus1nessf\
- and academ1cs make the1r 11v1ng from Japaﬁese contact on a da11y bas1sr

“The maJor1ty of respondents 1nteract with Japan and/or the Japaneseg‘

x'¢proPessiona1 and/or personal 11ves on the average of at ‘eaSt once a

. :NEEk o ’ S N / R e - o '  .

o i11ves showed substant1at d1vergence One suQJect in the pol1t1ca1 f1e1d?vj»»

’ people on a regu]ar and frequent basws..-Japan 1mpacts on the1r.fr7~ |

Formal background know!edge about Japanﬁpefore contact w1th the

e country and 1ts peop]e was- 11tt1e or none for every subgect Only three R

';‘d subjects had the benefxt of academ1c courses re]at1ng 1x> Japan andf E

Iétheir initial contact w1th the country through persona] study wh1ch1‘

of study Many subJects endeavored to 1earn about Japan at the po1nt ofjl‘

. ”varied 1n depth from cursory to thorough. It should be recogntzed that;

”T;_these were of a sol1tary nature,eand not part of a concentrated coursef o

; the three Japanese nationa]s are except1qns to the above categor1es forvr‘

/4obvious reasons. 7;.f_."
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Curr1culum D1rect1on ,'fg

4

| \Endorsement for Japanese stud1es 1n Br1t1sh Columb1a schoo}s wasn
. strong froux a11 but one subJect The one except1on did not oppose'

L Japanese stud1es but cou]d only endorse 1t as part of a- wor]d studies;

'?concept and not as a separate un1t of study Every subgect has or 15‘; |

41; ew1ll1ng to share h1s or her expert1se on Japan by speak1ng to groups ofi,r

. studehts or 1nterested 1nd1v1duals

Cons1stency of op1n1ons about spec1f1c t0p1cs was more d1ff1cu1twg'

'ta d1scern For example, ten SUbJeCtS expressed op1n1ons on learning“

;”'the Japanese language One person, rated as’ "not extens1ve“'and "weak

11ntens1ty" w1th1n the po]1t1ca1 optegory, felt the language was t00~_‘

: i
- d1ff1cu1t to learn. However, a Japgnese po]1t1c1an strongly endorsed

et

'”-;Japanese 1anguageffratning,;1nd1cat1ng that the Japanese are 1earn1ngf . Lo

Moo A

' Engllsh and that we should 1earn Japanesel1n order to conducttbus1ness. K

o ‘-‘
e 1fngu1st1cs-tra12;ng po1nt of view. The1r common op1n10n was that the

'V‘tsﬂpr°°e55 of - en9a91ﬁ& in Japanese 1anguage tra1n1ng would fac111tate ajff,

E1ght subJecgf from bus1ness and academ1a supported 1anguage fromh‘\3

7?'va1uabTe understandhng of the m1nd frame of the Japanese people and_7"

~ V w
b would 1nd1cate to the Japanese a w1t11ngness and comm1tment to 1nteract

ser1ous]ya B '&Q'u‘ ‘~“e-“f\, Lo "”'_ | ”\7"§,"’€”

5 . RS \

Every sub,]ect expressed the op1n1on that a study Of' Japanese"“

htstory mﬁst be part bf a secondary school curr1cu1um on Japan There7 o

e was equai consensus that Japanese h1story cannot be taught as an

v5'1solated chronolog1ca1 account of events Every subJect 1nd1cated the

' need to know about Japanese h1story because of 1tss3mpact on- the normS‘ g

: f.ﬂand attitudes of the Japanese people today More arttculate subJectst

‘e.}deflned the h1story study as requ1r1ng a thematjc or contributory focusf'fv*:

vkx

T~
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to he]p Canadlan youth understand the h1stor1ca1 »roots for why the
Japanese act and ‘think the way they do i | - | |
Two subJects emphaswzed the need to sh1ft from a EurOpean-: i
'tcentered approach in our secondary school h1story courses to one thaty
>"1nc1udes an As1an component Four subJects po:nted out how much more_
-faware Japanese youth aﬁe of their -own h1stor1ca1 roots than Canad1an

Q‘

- youth are of theirs.

Many of ‘the subJects expressed op1n1ons about the need todlearn :::> -
}spec1f1c Japanese cultural tra1ts Those tra1ts that were ment1oned‘5yd"‘ﬂ -
':two or more subJects 1ncluded the ro?e of women “in Japanese soc1ety,
,re11g1on, the 1mportance of the fam11y, aesthet1cs, Japanese pat1ence,5‘ﬁ
‘oiand educat1on S | 7 | ‘ ‘;
ln, Every subJect was qu1ck to‘recogn1ze and careful to eXp1a1n that
the culture of Japan is 1nseparab1eufrom and 1nterdependent w1th a]11;_+.
the other top1cs on Japan’ The consensus was that a study of Japan must:i‘:
P approach cu]ture from a mu1t1—v or 1nterd1sc1p11nary approach For'
examp]e, h1story was commonly ment1oned as “a bas1s for~understand1ngr .
"present -day culture : L : .
o Four subJects stressed how d1fferent Japanese cu}ture 1s from;t:'
“’ours but the representat1ve of the Japaneseacgoyernment w1shed toiké
'jemphas1ze the s1m11ar1t1es between Japanese and Canad1an culture..A'
d'*@icultural study of Japan was cons1dered 1mportant for many reasonsa It ,
h'wa//7considered necessary to avo1d offend1ng and‘ embarrass1ng thea_f
5~faapanese and thus los1ng bus1ness. A careful study of Japanese cu]ture,f
| twould e11m1nate misconcept1ons l1ke the Shogun _syndrome and feara<‘

‘f\\tﬁrough 1gnorance. ‘Three subJects 1nd1cated that a study of Japanesev;i

u}ture would engender sens1t1v1ty and hum1laty towards the Japanesefvlﬁqhd'“9

» - 1 c e . . + ) S . 3



'g'to a- percept1on of an arrogant att1tude on the parL of Canad1ans and'

' ,on sound know]edge. It was emphas1zed that the 1ndustr1a1 age allows

B fl‘ B ’ S

.‘ N . . TN . R

and thus foster more mean1ngfu1 1nteract1on. Seven °ubJects mentioned,

'thatsé ﬁcareful study of - Japanese culture wou]d he]p to e11minate a}'

,racxst att1tude from Canad1ans due to ignorance and from Japanese “due -

~ -

Vaccompan1ed_by a reluctance to 1earn about Japan
/‘4 E1ght subJects commented on the study of VJapanese Canadiag,;<ﬁf:,a
gfelat1ons An 1nterdgsc1p11nary approach was emphas1zed Lt'was felte }' |
that we had to learn as mmch ‘as poss1b1e about the Japanese as a'5‘

people, what the1r wants and needs are both Ain Japan and wwth1n Canada,

and “more - about four‘ own economy so as d1scuss re]at1ons,

B 1nte111gent1y ThTS anformat1on w5g' deemed necessary‘ to"assistf; I r“ ‘

L

'—_Canad1ans to negotlate from a pos1t10n of stre\gth and equa11ty based _

'1nstantaneous commun1cat1on but that Canad1ans must be cu]turally - guzr‘

/
equ1pped to ask the r1ght quest1ons -The SUbJeCt represent1ng theJAJg, ; .
~dJapanese government encouraged B. C students to concentrate on Japani” 55‘
B because of the relatlvely close prox1m1ty and 1ntense degree of B.C.- 'afiif“;
',Japan re]at1ons.n; | "f[,d aj' : ::ﬂdf' o r g-l:fh.: -’wfff ‘t\~
" S1x subJects offered op1n1ons spec1f1ca11y related to a study of kg;{d{‘\pg

‘j”the Japanese economy It was feTt that 1n genera] Br1t1sh Chjumb1‘

. . C e " : - LR . S ,/,»»‘
o « = ;

;h“Th1s 1nformat1on w11] 11ke1y help “the anext generat1on %9 more def}'»Wf

f‘\ . A S

successfu]ly conduct trade w1th the Japanese, o . ‘h,;f' e xp;\ o
_ Ten subJects offered op1n1ons on the top1c of Japanese geography
It was fe]t that the geography of Japan (e g., _ltmate, vegetation, L]:»»-*w?

n ’

LN



popuiation, phySiographic \gegions, iocations of c1t1es, ethnic, and»
geographic diver51ty) is a essent1a1 part of'ra generai background B
"> knowledge about Japan within this group, three subJects made reference .

“to the 1mportance of knowing Japan s reiative iocation to the other

nations of Asia. .
AW

Eight of the ten subgects discu551ng geography saw it as a t0p1C
1mportant to an understanding of the culture of Japan and the Japanese
- people They feit that geography shouid be discussed in the context of

_/

' how it 1nfhuedces Japanese architecture and the Japanese pedple s‘sense
Cof space and privacy | R
‘From- a bu51ness perspective geography was seen as’ necessary to an
»understanding of the Japanese economy The - huge domest1c market m,}
Japan, the 1mpact of fishing, and the 1ack of distribution probiems
Vi were c1ted as exampies of where a knowledge of Japgnese geography 1s
criticaJ A"ttq e ».‘ . . B ; -
Under the broad heading of "Other Topics“ two subJects commented
on the need for student exchanges between Canada and Japan ;The-!‘
3 1mportance of the “real life" dimen51og was con51dered more. than Just

¢ = T

77'5;1ﬁ an extra feature ‘of ‘a~ Japanese . studies program' but rather as. an"~:_t _5:
:‘ essential 1ngred1ent. Thz representative of the Japanese government‘ o
noted that of the 30 “twinnings“’ (Spec1a1 friendship arrangements
between particuiar c1t1es and towns in Canada and Japan) haif ‘were in'g -

British Coiumbia, and that th1S program offers an exce]ient opportunityf*'

/_,

7]_' to faciiitate ‘student exchanges. |
; ,f Severai subjects stressed the need to study Japanv as‘,a;
nomparative StUdy with Canada. Students shou]d be taught “the .

similarities and differences between Canada and Japan 1n geography andv~‘r7w




| | /_tY R “'46 S
';bus1ness, for examp]e An advantage of th1s approach for Canad1an"

' ;students is the ga1n1ng of knowledge about thewr own country

Two - subJects felt that any study of Japan shou]d 1nc1ude an5
. o ﬁ . .
T h1stor1ca1 1ook at Chxna It was po1nted out that Japan borrowed 'so -

;hheav1]y from Ch1na that at least a cursory look at th1s country was a_'

“fprerequ1site for Japanese stud1es o R B ".:-'Uj"g .
Two subJects talked about the need to understand JapaneSEz\
:Aattxtudes 1nv bus1ness and }everyday Tife. :Both sungcts sawﬂ~thls"

3‘,understanding emerging from a’cultural'approach to Japanese‘studtes;’

‘pAnalys1s of Rank Order Data
| ‘ At the comp]et1on of the 1nterv1ew, subJects were asked to rank- o
N ordec/a 11st of predeterm1ned soc1a1 stud1es' top1cs These top1cs,:,“'

‘bllanguage,shjstory, culture, econqmy, geography, and Japanese-ganad1an

-

wre]atwns were chosen for the1r cons1stent appearance in textbooks and' :

"curr1cu1um documents on, teach1ng about fore1gn countr1es The 11st was

”»;1ntroduced at the end of the 1nterv1ew 50 as_ not- to 11m1t top1ch
N

\ .

| 'd1scu551on w1th the subJects dur1ng the 1nterv1ew. ,

‘e

A Spearman rho ana1y51s of the rank order data u51ng a two tawled' 1_; o

- Vtab]e for Pearson s correlat1on coeff1c1ent to evalﬁate rho, 1nd1catedt
= ’ s“.

" a pos1t1ve agreement between the op1n1ons of academ1cs and business?;

o

| ',persons&gg (4) = 87 E_<’05 S1m11ar1y, the agreement between the

ce op}n1ons of - bus1nesspersons and pol1t1c1ans approaches a. 1eve1

: pos1t1ve sugn1f1cance, r (4) = .79, E_( 1 An even stronger pos1t1ve
ﬁrelat1onsh1p- was seen between thes, opinions Of‘ academ1cs . and -
. _p011t1c1ans, r (4) 95 2_( 0] :{;j, : . e " - f“ 'fo ‘:Q%itfi

In general the respondents ranked cu]ture and h1story as most"“’

T

.



o 1mportant and substantlally more SO than the other top1cs Economy and\

7 geography were ranked v1rtually the . same w1th language close beh1nd

: Japanese Canad1an relat1ons rece1ved the lowest rank1ng Table 6 shows» .

M ;Q'

the average rat1ng of each ‘topic for each group of subJects Top1c5‘s

were ranked in order of 1mportance in a curr1culum focuss1ng on Japan .

Numbers ranged from l (most 1mportant) through 6 (least 1mportant)

»Discussion

Japan or1ented Ca

*r‘%cadem1a expressed strong and conC1se op1n1ons on’ what s 1mportant for’

ad1an profess1onals in bus1ness, pol1t1cs, and“

Br1t1sh Columb1a secondary school. students to know about Japan. . -

- Although no other study of a s1m1lar nature for the development of;fﬁ;#e’;

Japanese stud1es lnater1al has been 1dent1f1ed the strength of,/the\' L

subJects op1n1ons 1s cons1stent w1th the programs descr1bed, and the

suggest1ons of noted 1nd1v1duals and groups quoted 1n the l1teraturer'

revlew* SubJects unfa1l1ngly remarVeJ on the grow1ng 1mportance of‘“

Japan s world econom1c pos1t1on, support1ng the Royal Comm1ss1on on the“t' :

nr,Econom1c Un1on and Development PrOSpects of Canada s reference to the;

i,next century as the “Century of the Pac1f1c“ (Macdonald et al., l985)

';The emphas1s on culture parallels the educat1onal sect1on of the l985

: 3 L
S

’ QAnnual Report of the As1a Pac1f1c Foundat1on (Bruk 1985) .The;'

Arecommendations by subJects that Japan should be stud1ed throughqut the

*educat1onal system and as a separate un1t supportsqconcern expressed 1nf';7 o

gthe literature rev1ew that the- present Br1t1sh Columb1a h1gh school-d

\

“iisoclal studles currﬂculum gu1des do not suf(1c1ently encourage teach1ng».:

LA

- about. Japan as a d1screfe course

3 e
\ .
.
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,.AVerage Rating$~df Rank-Order Data Ihdicating[Relative Impbéténce;6f &;

Various Topics for a Japanese Studies Curriculum
. : ’ . A B PR

N ‘
N

e '»7 e #,’ Ratings

SN B 3 . S N - : LT

‘Topics » - Academics . Businesspersons Politicians-

.9

i(Lhnguage e - i, o N 4i3  :; | : \ivj : ‘4+6l if
\ ﬂistory . 2. |  ‘“ N 3;3j B
Culture . 1.8 . 23 16

Economy - 41 .3 36

" Geography ' 4.1 2.8 . . 43

7',fJ§p4Cag'§:L —';“ 5.0 S » 498>:.>i§ 53

f{Note;.Jap-Can<RT\§ Japanese-Canadian Relations. -~ -
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The subJects : op1n1ons g1ve clear d1rect1on for curr1culum

development 1n Japanese stud1es. Japanese language tra1n1ng waS»;

’ v1dent1f1ed as 1mportant The words of the Japanese government off1c1al

ffmlldly ch1d1ng Canad1ans for not mak1ng “the same effort to learn SRR
pvaapanese as t:e Japanese are makwng to learn Engl1sh should be. taken?r;*'
;:Jseraously SubJects saw language tra1n1ng as a means of help1ng to
'g,attune students to the m1nd frame of the Japanese people.v'lhe‘
'”recommendat1ons that language tra1n1ng be approached from a l1ngu1st1c5y i_f"
rperspectwe--as a tool ‘to or1ent students to Japanese th1nk1ng--and

that the Japanese‘language be stud1ed for 1ts cultural clues as much asq% -

for- second language fluency, suggest that h1gh school Japanese,language

courses should str1ve for reasonable conversat1onal ab1l1ty wh1le at,
‘ fthe same t1me us1ngv la:;uage learn1ng as a sens1t1z1ng dev1ce for
r'kunderstand1ng Japanese culture. B o t ;*-bm 1§ ,“’ B -

A The rank order data placed a- h1gh pr1or1ty On the study of
| Japanese culture and h1story§ lnterpretat1on of these rat1ngs from the
L alnterv1ews reveals the op1n1on that ne1ther of these t0p1cs should be -
V:ftaught in- 1solat1on The same op1n1on was ev1dent for geography and
“<1economy« Learn1ng and know1ng about the h1story, geography, and economy

| ,of Japan should be seen as a w1ndow for understand1ng culture.;Culture
.“,,fs the' umbrella t0p1C SubJects spent cons1derable t1me expla1n1ng how
ii_lspec1f1c eras and geograph1c features contr1buted to present day

'1culture and how the Japanese econom1c pos1t1on has emerged h1stor1cally

:and geographically The 1mpl1cat1on for curr1culum development is that ,-f'v ’

2 fundamental appreciat1on of Japanese culture is essentlal and*best

: f;understood through a top1cal approach con51st1ng of h1story, geography,-yf,,

| economy, and language all based on the theme of what - each contr1butes’;"'

,/.jg



‘{L 1ead1ng through to a cu1m1nat10n at the secondary 1eve1

':f:‘1s certa1nly a top1c for further 1nvest1gat1on

-1f1nterpreted to mean that the top1c 1s not of value but

50

- to present day Japanese l1fe sty\e and pe.§ona]1ty }Sdhjects;/gggg‘,f
carefu] td\@xpla1n that the teach1ng of any\pf the ‘above: topics in -

1solat1on wou]d be a m1staké, a course on Jap;n should be sequent1al ‘:'

- across many grades There was a strong 1nd1cat1qn that h1gh school 15
_ . L
- too’. 1ate to beg1n ser1ous study of Japan but that it should beg1n 1n

':elementary schoo\ w1th a carefu1ly def1ned and\\coord1nated program o

Cons1derat1on should also$be given to an expan ed course cover1ng,
Japan as but one, albe1t an extreme\y powerfu] one, of the nat1ons of~
h‘ As1a A strong case cou]d be made for a h1gh school course on all of

,ePac1f1c As1a That quest1on was beyond thé scope of  h1s research but-

Af It cannot go w1thout comment that the top1c of J panese Canad1an
;‘ relat1ons rece1ved 11tt1e quantwtat1ve support Th1s ‘should not be'u .
ather: that 1t

«',,t .

is best understood from the perspect1ve of an econom1 analys1s_of’
?Japan S pos1t1on and strength in the wor]d econom1c s ructure The
f1nterdependency of world economies demands this: approach _

. e

‘L1m1tat1ons

is related to the select1on process of the researcher
-:subJects by conven1encet on a reputat1ona1 basws might |

- genera1izab111ty of “the Study. However, thxs approach tof subjectt‘

X .

Shmpling ofiafA~

‘:,selectlon was nece551tated by the nature of the research question.‘lt .

: was not reasonablé to ask unqual1f1ed ind1v1duals for the1r opi iions on -

‘ a~country that_theylfknew nothlng about. As well it should 'e noted 5

2
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that ‘the ample was dxverse within 'categOrfes} bFor'J%xampie;'
businesspersons represented large 1nternat10na1 companmes but . also,_{ﬂ
Sma11 one-person operat1ons : S1m11arly, po]1t1c1ans ranged from
municipa] to 1nternat1ona1  The ‘high degree of corre]at1on between e
groups - of subJects supports strong consensus St111 a. 1arger study~'
g . 1ncluding a strat1f1ed random samp11ng of h1gh school soc1a1 studwes‘:
vteachers for example, m1ght be useful for comparlson w1th the results uf‘
‘ of th1s study | | | | - |
B ; ‘ The obJect1v1ty of . the researcher m1ght also be brought 1nto;
qué§t1on in this. study Did -his 1nterest 1nudapan result in b1as and .
| 1nadvertent h1nts dur1ng the 1nterv1ews? The researcher had no vested‘

R

| 1nterest 1n the resu1ts, h1s JOb ‘was not dependent on support for a ‘"

Japanese stud1es course, for example The strong Japanese or1entat1on"'
of the subaects suggests that the1r op1n1ons wou]d be the same
':, regard]ess of the 1ean1ngs of the researcher but” a rep11cat10n study byp4”

.an 1mpart1a1 researcher m1ght be in order before maJor curr1cu1um{

‘

'f changes were imp]emented.
In summary, the data from th1s research 1nd1cate that pract1s1ng
;.}? profess1onals in Japanese affa1rs clearly recogn1ze the 1mportance of'

Japan to Canada, strongly endorse the need for educatmg the young?

‘;-: about Japan, and have def1n1te op1nions as to the nature of a Japanesefg. K

ufft:l studies course. Curr1cu1um d'velopment should focus on teach1ng aboutT;k h
'gf the culture -of" Japan and the Jaganese peOple through an 1nterre1atedﬁ
= examination of the history, geography, economy,'and 1anguage of th1s

' island natiou. Each of these tOpics should serve to 1llustrate and

. &.r.-

1lluninate the Japanese people today.j,:: -ff‘_’ _'f ,*r_f’rJi ‘E';r, j;f.ﬁ‘ -
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_‘Paéifin-the}nation of Japan.

R

The resu]ts of - the summary prompted an explorat1on of ‘the

"resdurces presently ava11ab1e on Japan and in use “in British Columbia

AN

ASecondary schoo]s.to determ1ne‘how\c1osely they para]]el the opin1ons‘

¢

:of these .. recogn1zed experts dealing with Japan in bus1ness, po]itics,,‘

and academ1cs. Oﬁce that is. done work can begln with respect to the

;task of 1mprov1ng and- deve10p1ng mater1als des1gned to provide the next _n

&.

;*'generat1on of Canad1ans with the" best educat1on for 1nteract1ng with-

Br1t1§h CoTumb1a s trad1ng partner  and ‘ ne1ghbour ) across the

5
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