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~~_ Summary and Conclusions

Chapter 3 deta1ls the results of 1nterv1ews conducted wnth 18
pubhc 1nd1v1duals in busmess, po11t1cs, and. academa, aH of whom
" were exper1enced and 1nterested about Japan The 1nterv1ews conf1rmed
sax~poss1b1e soc1a1 studles top1cs to be 1nc1uded in a study of Japan . E
in. British Co1umb1a h1gh “school soc1a1 studmes courses Cu}ture, 4 -
iHistory, Geography, Economy, Japanese Languagef and Japanese/Canad1an
iRelatjons. The subJects also 1dent1f1ed a number of other top1cs for
"cons1derat1on. These suggest1ons were grouped 1nto a seventh category

L flabelled Other
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Support for the 1nc1us1on of Japanese stud1es 1n Br1t1sh Cofumb1a“u

: high . schoo]s was unan1mous amongst the 18 1nterv1ewed subJects

n,ﬂCons1stency of op1naons regard1ng the spec1f1c top1cs was not - as
‘defin1t1ve but a Spearman rho ana]ys1s of rank- order data on the s1x

B »possib!e top1cs revealed a pos1t1ve agreement between the opinions of |

e,

- ,w-,ac\demcs and bus1nessperson§ (“4"5 = 87, p( 05 an agreement between

- ‘busines‘Spe\sons and poht1c1ans of‘ r (4) 79, g( 1, and a strong
N pos1tive | relationsh1p between ﬁhe op1n1ons of academtcs l;and" Q
po]itdcians, r (4) = 95, »p_( O'I h ! C | | |
_‘ | The 1nterviewed~s’b3ects ranked culture and h1story as the most
- 1mportant | top1cs w1th economy, ’ geography,»r, language, ~’[and
-b Japanese/Canadtan—relat1ons fol]owlng 1n descend1ng order of value |
,;Beyond support for 1nd1vidual top1c§, subJects clear1y 1nd1cated that L

_ none of these topics should be taught 1n 1solat1on but rather as

o jnterrelated to each other. A study of Japanese h1 story, geography, and



'economy wasvseen as- a means of 111um1nat1ng the . culture of modern-day
TeJapap. S1m11ar4y,i1t was felt that Japanese Tanguage training should be o
_used to help students understand the m1nd frame of the Japanese people |
The: subJects also 1dent1f1edea number of - other topics such as a study
of Ch1na and a,study/of other nat1ons-of Pacific-Asia as 1mportant toa ‘T
-'Tfsoc1a1 studies course on. Japan. . g o T.vl; o \x
The strength and enthus1asm of the subJects responsesisupportedf |
a move towards greater Japanese stud1es 6bntent 1n Br1t1sh Columbia*-
'V,hlgh schoo]s The 1nterv1ew results led to an examtnatTon of the o
present Bthash CoTumb1a SOC1a1 studies h1gh schooT curritu]um and‘
.beyond that to an anaTys1s of the textbooks presentTy in use in social';
§stud1es courses | | | 3 |
_f‘_ Chapter 4 presented a deta11ed anaTy515 gf the curr1cu1um for; o
. each Grade 8 through 12 The extent of actuaT and poss1b1e Japanese
;nvcontent at each grade TeveT ‘was dlscussed Beyond th1s,_ textbooks .
. mandated for use and those ava11ab1e as’ suppTemental resources were
v; careful]y exam1ned and categor1zed accord1ng tok the | cr1ter1a |
';estab11shed in the Methods sect1on The rema1nder of th1s chapter will
L‘gprov1de a generaT summary of the analys1s for each’ grade and subsequent‘
_'conclus1ons 1n terms of what a student at each TeveT can expect t0~
TearnabOU”apa" | L -
| _:Grade 8 | | o N
| | The Br1ttsh Columb1a curr1culum gu1de for Grade 8 sociaT studies

:conta1ns d1rect 4 reference ‘tor ;the ; anc1ent h1story of. Japan' SR

i».‘SpeC1f1caTTy, 13. 3% of alTotted time 1s devoted to the major heading of
'hthe M1ddle Ages in Ind1a, Ch1na, and Japan. Guiding questions 1n the
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: ‘_sc0pe and sequence ohart assist teachers rn cover1ng - Japanese h1story
Beyond th1s direct reference, a total of 45% of the curr1cu1wn “has

portions wh1ch perm1t or infer reference to Japan. An' example of this

aTTotment 1s the 15% of t1me perm1tted for current events and the

';rexpTorat1on of the currtculum in greater depth" Geographx 15 a]so
;covered 1nd1rect1y through f1ve spec1f1c statements which encourage the

| study of the relation of geegraphy to the present state of a nat1on

In summary, _the Grade 8 curr1cu]um prov1des a s1gn1f1cant‘

-,concentrat1on on Japanese h1story, an 1nd1rec

| f,and lat1tude to expand Japanese content However,t eyond'the h1stor1ca1

focus in Grade 8, further Japanese content would requ1re a h1gh degree*, .

. of teacher 1nterest and mot1vat1on o ///;-

The prescr1bed texts for Grade 8 soc1al stud1es vary from

- -

h1story text Patterns of C1v111zat1on, Volume. 1, prov1des a m1n1maT)?

’f~1ntroduct1on to the h1story,‘culture, and geography of Japsn and 151-?

| 'W supplemented to the - same. degree lby the accompany1ng author1zed

. teacher s gu1de. 'The Hosford Study Atlas® concentrates a ~section on‘

“"China and is adaptable to Japan whereas the pure geography text, Geo]ab;_

. _fol, is not app11cab1e.

The texts, The Canad1an Oxford Schoo] Atlas - 5th Ed1t1on,'»"”

~‘Br1t1sh Columbia, Ge_graph1c, Essent1a]s - B C. Ed1t1on, Map Sk1lls "

‘1"% %fTUSing; the Canad1an Oxford School At]as i Sth Ed1t1on. B C , and
B - Ge graphic Essent1a]s, Teacher s Manual wh1ch are appl1cab]e to Grades,d

:zand 9 and as far as Grade ]l 1n the case of The Canadlan Oxford Q

hool.- Aths - 5th Ed1tion, Br1tlsh Columbn, prowde some valuable,."

?,/jtatistical data on Japanese geography, _economy and Japanese/Canad1and

geograph1c component 3

1m1n1ma11y acceptabTe to adaptable to not appl1cab1e The prescr1bed -



: requ1rement spec1f1ed in the curr1cu1um gu1de e

reTat1ons as weTT as data on other nat1ons of Asxa. They . w1TT assist a

~rteacher w1lT1ng to empha51ze Japan in fulfml]ing the geography

Ve

A student 1n Grade 8 is mandated by the curriculum to study the :

m1dd1e ages of Japan and the subsequent geography and cu]ture of the g»'

k'country. The prescr1bed texts in Grade 8 w1TT prov1de a cursory study

of these top1cs Beyond th1s bas1c coverage the student is dependent -

vupon a knowTedgeabTe and mot1vated teacher to expand Japanese content. o

f:’For that teacher, the: curr1cu1um guwde prov1des the latitude to spend

- rade E1ght prov1des a T1st of suppTementaT texts for greater depth of

more t1me on Japan and the Soc1a1 Stud1es Annotatetk B1b11ography -

£

_coverage. - .. ?“"_.' "— T T ‘

v%”"x

The suppTemental texts appT1cabTe to Japan are true to the 1ntent

jgfof\gthe curr1cu1um gu1de and- prescr1bed texts. These supplemental

/

fn;per1od be1ng d1scusseq

b‘-::wh1ch educate the teacher and those wh1ch educate the student The bestf

7aiauthor1zed texts 1n Grade 8 are categorized as one Minimallyq -

; resburces tend to empha51ze h1stor1ca1 data wh1ch by necessity 1nc1udes

cursory d1scuss1on of Japanese geography and culture for the t1me

L T

A d1st1nct1on shoqu be made however, between thosevresources_-,y

+7

suppTementaT texts, such as Edwin 0 Re1schauer S The Japanese, are :

dsu1ted to the teacher At best, a teacher coqu onTy use extracts from
:‘these h1gher-1eve] : resources ~ The student ﬁsvupplementaT texts
, :concentrate on Japanese hTstory and show great var1at1on in quaTity
| In summary, of the f1ve texts presently prescr1bed for use 1n o
:’Grade 8 soc1a1 stud1es, one is categor1zed as M1n1mally Acceptable, oney

as Recomenged one as Unacceptab]e and two as Adaptable. The four B



| "fAcceptable, one Adaptable and two NotﬁAppl1cable The Japaﬁese Language~;_

=

'”is the only top1c 1dent1f1ed as valuable for study by the 1nterv1ewed S

subjects which was not covered by at. least one: of the prescr1hed or

o authorized texts Under the Other tOplC, China, As1a and Canad1an/As1an; o

;relations were covered e

| The ten supplemental books analysed resulted 1n four M1n1mally’f»
Acceptable, three Unacceptable, two H1ghly Recommended and one
Recommended» EVery top1c supported ¢ by the 1nterv1ew subJects .was
covered by the texts History was d1scussed 1n “every supplemental textu.
b'analysed but Japanese/Canad1an relat1ons by only one.‘The rema1n1ng;

toplcs were covered to vary1ng degrees Under the Other top1c, ;ﬁ;' ’

Ea

: ,1‘Internat1onal Influence, As1a, Ch1na and Korea were all d1scussed byf, -

'one or more books ’

In conclus1on, Grade 8 soc1al stud1es teachers emphas1z1ng Japan‘g

B 5V_1n the1r courses 1nclude reference to the anc1ent h1story of Japan The‘:

prescribed hlstory text for Grade 8 prov1des the necessary data The

A‘currlculum guide for Grade 8 allows for greater concentrat1on on Japans |
' throughout ‘the soc1al stud1es course; however, resources become a, f‘;
. problem. The teacher has to engage 1n extens1ve research and curr1culum“r

'f;develbpment to 1nclude speC1f1c Japanese content beyond the mandated,

‘history component « ."

Consequently. a Grade 8 student, in the 1n1t1al h1gh school year,f- ;j~=~
":enJoys an 1ntroduct1on to Japan Th1s occurs through a study of early '
fiJapanese history w1th a correspond1ng exam1nat1on of Japanese geOgraphyff

- and culture. However, the depth of that study and the coverage of otherl

ythe availabllity of supplemental resources.”‘ d

. ‘.‘ . .

e

‘71”;relevant topics on Japan depends on the mot1vat1on of the teacher agd L
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Any serious move to 1mprove Japanese content at the Grade 8: level :
requ1res greater depth than ava11ab]e in the prescribed texts. A,
cursory exam1nat1on of thousands -of years of Japanese histony and no.
’ .effort to relate that h1story to contemporary Japan does not provide”
young Br1t1sh Columb1ans w1th a sol1d and meaningful knowledge base for
1nteract1ng w1th Japanese crt1zens Further, the dependency on teacher f
f1n1t1at1ve requ1res the prov1s1on of exten51ve resources for socia]
?stud1es educators beyond a. 11st of supp]emental resources A ser1es of
in- depth recommendat1ons to correct these conclus1ons is provided in

the f1na1 chapter of th1s study R ; B =

rGrade 9

The Grade 9 Br1t1sh Columb1a curr1cu1um gu1de for soc1a1 studies”

does not spec1f1ca11y mandate a study of Japan Japanese h1story 1sjv o

,,{/»

~only referred to as per1phera1 to European h1story, as’ 1n the study of N
~the _1mpact, of the European 1ndustr1a1 revo]ut1on ~and Europeanp

“_ 1mper1a11sm upon Japan and other natfons of - As1a In studyingf

-

‘modern -day 1ndustr1a11zat1on, Japan is one of a cho1ce of f1ve nations
:suggested for a case study of a contemporary 1ndustr1al state As.Jn'

 Grade 8 the cho1ce of - Japan “would requ1re Can. 1nterested- and'_~-

'knowledgeable teacher\ *

-

In Grade 8, an h1stor1ca1 study of anc1ent Japan 1s required by

"the curr1cu1um gu1de However,‘1n Grade 9 Japan ¢ou1d be comp]etely"

om1tted vnthm the broad parameters of . the Grade 9 curr1culum. Th‘e., -

mot:vated Grade 9 soc1a1 stud1es teacher with an interest 1n Japan_;,,"'-‘

~ could ut111ze time for extens1on work (15%) to 1nc1ude Japan but this;;

- is str1ct1y a teacher 's option. The Grade 9 curricutum gu1de does notff~. B
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foiéfw through With the precedent for Japanese history studies set Jn’

-

- the Grade 8 curricu}um sc0pe ‘and sequence chart. : - .
é: contente"The |

: The prescribed texts 1n Grade 9 vary 1n Japanes

. text Exploration Canada and accompanying teacher s resource handbook:' "

. are devoted to the 55% of the curricuium on earleranadian history and'u

are thus not applicab]e The European history text Patterns of

C‘V‘Ifzat10n. Volume II. is the companion book to the Grade 8 text Thei"

Japanese content in the Grade 9 volume 1s more’ iimited in sc0pe, andkfi
restricted to one era of. Japanese history, the Me131 ﬁtra, w1th a A
cursory Took at the corresponding culture and economy of the day. The |
text is Minimally Acceptabie but om1551ons and generaiizations come
. close to mtsleading students The authorized teacher s guides for the
two prescribed texts paralle] the student texts 1n both coverage and
L categdrization.;h gki_t‘;v' ‘ ff.k, - ) | .A | |
J‘,s,.~ o Supplementai texts for Japanese studies kin Grade 9"sociaif
| s;pdies, as 1isted’in an annotative bibliography, are very 1imited Irre
fact, only one. resource book was readily available for extending‘
Japanese content but this text was categorized as only Minimaily'
Acceptable - X S 7L “ R : e ‘“f%\‘ |
In concluSion, there is no direct reference to Japan in the Grade |

9 social studies curriculum guide A fuil 55% of the course 1s devoted'

to a study of Canadian history and Japan does not quaiify as a separate 1jv'l

ﬂh*;fe topic of study in “the remainder of the course un]ess seieeted by a.

-~

teacher from a choice of five 1ndustria11zed nations.zCorrespondingly,j
the prescribed and suppiemental texts are sparse in Japanese content |

- Most. notably, the precedent set for Japanese studies in Grade 8 is not;;h

v‘;i continued 0 any apprec1able» degree in Grade 9 A socaai stud1e5’01"
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- Japan 15 om1tted If Japan- is not chosen as' the

e Grade lO

f»teacher w1sh1ng to- emphaswze Japanese history could only do $0O as a
v}'comparat1ve study 1nvolv1ng European developments or- as a study of one
"era of Japanese h1story, the Me1J1 Restorat1on In the flrst case, no,‘r

| fresource is avallable, and 1n the second case coverage 1s weak The
- study’ of Japan as -an example of an 1ndustr1alized nat1on would aga1n~‘

;requ1re extens1ve teacher initiative and research
Forfafstudent enter1ng Grade 9, the h1stortcal progression from |

,the Tokugawa Era to the Me131 Restorat1on 1s covered but beyond thls. o

#

‘to be -studied, reference to Japan throughout the yeyr could be covered :

in v1rtually one lesson.,Cont1nu1ty w1th depth and use'ul resourcesAare.

Tacking 1n Grade 9. SN R //‘?’,A |

The Grade 10 soc1al stud1es curr1culum gu1de devotes one half of
the year to a cont1nuat1on of the study of Canad1an h1story HoWever,j
the second‘half centers on. Canada 'S contemporary economlc act1vities\”'

"w1th a d1rect empha51s (lO%) placed on Canada and the Pac1f1c regidh |
Vp'w1th1n th1s framework,_a study of Br1t1sh Columb1a s assoc1atlon wlth
f~fPac1f1c A51a is mandated Theﬁbstress on Pac1f1c As1a _underlies’
V:tlreference to the culture, geography, and h1story of Japan and Japanese--'
7Canad1an relat1ons. It must be noted that the curr1culum gu1de refers

ﬁ ~i'nly t the Pacific region but Japan is accepted as a major player ln:l

the re 1on : ”j"’ | ifﬁ’, fl T xw~ a ,f'f' R

e[curr1culum gu1de to study Pac1f1c Asia. Thls includes an examination of'f:lvr

.(-‘

"féJapan and- a close ;ook at the economic relationshlp between BrltlShyW;,;;e7

’ayColumb1a and the Asia-Pacific region. _‘”"

'ndustr1allzed nation/"a‘

A student in Grade 10 social stud1es ls7‘mandated';by -tﬁe'

L RO




The préscr1bed text fdh Grade 10, Our Land: Bu1ld1ng the west _7‘m;;:"

contains\reference to six of the seven toplcs recognrzed by ‘the experts*g'v

who were 1nterv1ewed woth respect to the1r pr1or1t1es for Japanese;

stud1es.'w1tb the exception of Japanese Canad1an relat1ons, ‘coverage.

) tends to be cursory and conta1ns m1slead1ng genera11zat1ons‘ However,hh,f'i
:5f; “the coverage does conta1n s1gn1f1cant Japanese content- andrvist“°

"7'“L encouraging as one of the Tiewer texts ava11ab1e. vThe text*'é]lbWsl"i\"

;ff{i' In conclus1on, a student in Grade 10 SOC1a1 stud1es w111 rece1ve

?’

'“strong1y oriented towards Japan. It 1s regrettable,fh?wever, that the

presehted‘1n Grades 8 and-9 is ng

;v',_histordcal d_:
o historleal roots of Japanese econom1c act1v1ty and the h1stor1ca1

| }"Cistudents would better understand the why s and how 'S of doing bus1ness

- w1th Japan. L 'A'<,71 .;"'\A S "[ e
o . R/ TED U P A T ;
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”;”rthen shiftS‘to W1der g]obal 1ssues such as population growth and the=_{1"

'f'ftldiscussion.;The ethnic historyrof Japanese people w1 h1n Canada,ﬁs anf";u\ -

student 1earn1ng about Japan w1thout dependence on teacher 1nterest and ;:
”i},/ 1nstruct1on on Japan w1th1n the context of the As1a-Pac1f1c reg1on. The,u
Grade 10 course, when compared to*Grade 9, is much morefclearly and‘ o

ut1]1zed 1n the'g:

*”f,ssion of econom1c relat1ons with Japan today By rev1ew1ng the :

;o icharacteristics of Japanese bus1ness pract1ces, Br1t1sh Columb1a )

‘"1mpact of technology. where no particu]ar nat1on 1s s1ng]ed ou%!ford

[
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the scope and sequence chart of the Gradev 11 Curriculum guide.-‘l
| fa1rness, the global 1ssues mandated for study could include a Japanese'rfff |
., perSpect1ve but as in. ear11er<grades, the onus of responsibtlity fallstkftv h
’a on the 1n§§iest and’ ab1l1ty of the classroom teacher. o |
The new pres¢r1bed text for the geography component of the Gradef_‘» :
fﬂll colrse does co§1a1n reference to Japan However, because the text a
';”'deals w1th a number or far-reach1ng globa] 1ssues Japanese coveragé 1si"

'“;E': very cursory

In Grade 11 a student 1s not requ1red to study uapan.~He w111

'come in- contact w1th the country thrOugh fami]iar1ty\\w1th thea' -
"fprescrwbed text _but data is f]eet1ng and m1n1ma1 Of greateet concern»]}}; ot
aat the Grade 11 level 1s the fact that the strong economic examination.ii -
,of Japan 1n Grade ]0h1s not pursued 1n Grade 11 even W1th1n the contextl% N
.‘”of the curr1cu1um top1cs‘ As was " the case 1n Japanese history from : ‘/\\u;f
,Grade 8 to Grade 9, an 1n1t1at1ve in Japanese stud1es 1n Grade 10. 1s_ ;ﬂ o
© not Carr1ed’through 1n Grade 11 A h1gh school student entering the;.;f-
ﬂjJast year of publ1c educat1on and haV1ng completed the socia] studies
fyﬁcurr1cu1um waJ] have exper1enced the frustrat1on of sporad1c study of\?";
'77Japan H1s/her study of . Japan w111 have been 1nconsistent _andli :
B consequently the know]edge e1ther confused superf1c1a1 or: both
Grade 12

, o ; ',;t"": '°J'; {*"J'sQV”
kt th1s po1nt 1n t1me, Grade 12 1s d1vided 1nto H1story' andf’ "

'GeOgraphy, subaects wh1ch are based upon curr1éu1um guides which are J ;

L_a N P
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°1now well-dated. These courses are. present]y be1ng rev1sed The h1story

.;course coqu 1nc1ude Japan under several broad headings but post- Nor]d -

war IT Japanese development is consp1cuous by 1ts absence. ‘The_'

geography curriculum s str1ctly a techn1ca1 sc1enttf1c approa,ch't-of%*i
' the study of the earth Case . stud1es are encouraged but this

' presupposes a. great,deal of teacher eXpert1se in Japanese geography.

The geography texts are not app11cable to»J%%;? because of the1r

o Je :
,Japan, and the nat1on is viewed fa1r1y, if not always thoroug;;y, in

the context of twentieth-century world h1story The Grade 12{h1story

f'texts reveal a cons1stent om1ss1on of Japan s resurgence f0110w1ng

'r'she wi]] nat study the recent h1story of Japan s rev1val and

‘Summary . -

gcurriculum guides or in the prescr

, Norld war II,

A student 1n h1s or her f1na1 year of h1gh school has the opt1onr

L of study1ng h1story and/or geograph%;:r ne1ther Those students who

choose Htstory 12 w111 Tearn Japan e h1story 1n a wor]d hlstory

e—emergence onto the world scene A student choos1ng to study

?sGeography 12 W111 concentrate on techn1ca1 gebgraph1c data and gt 1s

‘unﬁikely that Japan would be covered in th1s context«, o

v . L . »

In conc]us1on, a. Br1t1sh Columb1a student enterxng h1gh schooT

LB

\

'culture, economy,' and Japanese-Canad1an relatlons. There ‘iSﬁ‘nof

"J,;conSIStent pattern of study of apan in Br1t1sh Columb1a soc1a\\stud3es

\Q\d texts. The degree of emphas1s on

‘J . ‘/\P .

ot

ude referé%ce to

;context from the earTy to m1d twent1eth century Unfortunately, he or u

~

”?*can expect to learn 1so1ated aspects of Japanese hlstory, geography, :
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Japan wﬂ‘l depend in 1arge part -on the interest moti'vation”"and}f -

expert1se of the c]assroom teacher. The topics recogmzed _by the.‘
~ y
. .r,eseareh subJects: as 1_nteg.ra1 to .a study of Japan,'specifical]y.;

B Japanese' rcu1ture, ; ‘hist(‘)ry,, geography, econonw, 'ian'gu'age,

Japanese Canad1an re]atmns, “and other varied top1cs, are, to varying

degrees, covered in the high school years but the coverage 15 often'

cursory and lackmg the essent1a] e]emen

topxc of Japanese 1anguag=ee does not. wa rant d1scuss1on tosg ny-

appremable degree in any- of the texts Many f the»toptcs 1dent1f1ed -

dur1ng the 1nte‘rv1ews and labeﬂedi“Other

of mterrelatwnsmp. I_,h,ef-

do app;gr' haphazard]y

LW

throughout the soc1a1 stud1es courses and_ texts Ho ever, 1n essence, “¢ 'k

the courses of study are/not true to the 1ntent vof - the subJectsJ

”' t

- obJectwes Students are unhke]y to graduate from Grade 12 w1th a’

thorough understandmg of Japanese hlstory, geography, cu]ture,“

economy. Nor wﬂ] they have a bas1c understandmg of the Japanese_ ,',

language or .fts or1g1n, ‘the fundamentals ,of Japanege Canadian?f‘
- relations, or know]edge of assoc1ated other top1cs Perhapst most

1mportant1y, students wﬂl not ga1n the abﬂ*lty to use such knowledge,.,.,'«r:»

to foster greater contact between Canada and Japan._ To change th1s
»t%::‘mn, the 1ast chapter of th1s study w1H offer a ser1es of
reco

endat1ons des1gned to 1mprove ‘the study of Japan 1n Br1t1sh

P

Co]umb1a soc1a1 stud1es classrooms L



