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THE IMPACT OF PARENTAL SOCIOECONOMIC STATUS
AND PARENTAL INVOLVEMENT ON YOUNG CHILDREN’S
MUSIC LESSON

ABSTRACT
The parents’ socioeconomic status has a direct link to the parents’ choice of
involvement and their children’s engagement in activities related to musical
learning (Margiotta, 2011). However, insufficient evidence exists regarding the
relationship between parental socioeconomic status and the choice of parental
involvement, children’s engagement in musical learning activities. The
purpose of this study sought to investigate the impact of parental
socioeconomic status on parental involvement in their children’s private
instrumental learning and their children’s engagement in activities that are
associated to music learning. It also study the value of parental involvement in
their children’s music learning from parents’ perspective. 80 parents with their
children (5 to 12 years old) enrolled in one-to-one instrumental music classes
throughout the Klang Valley region were participated in this study. The main
tools for data collection were questionnaire for parents. The quantitative data
from the questionnaires was analyzed using descriptive statistics. The results
suggest that the socioeconomic status of the parents does make a positive
impact in their involvement, their children’s engagement in music learning
activities and also their perspective towards the value of parental involvement.
Parents with higher socioeconomic status have higher involvement in their

children’s music education and have positive thinking on the value of parental



involvement. Besides, children from upper class family engage more in music
learning activities. As this study suggests that the parental socioeconomic
status have a significant impact on their involvement, perspective and the
children’s engagement, instrumental teachers should pay more attention on the
children background in order to provide appropriate guidance and support
based on the needs of each students and their parents. A more regular
communication and interaction between teacher, student and parents about
challenges they encounter, their expectations and progression contribute to the

growth of the children’s music learning.

Keywords: Socioeconomic status, Parental involvement, Children’s

engagement



IMPAK STATUS SOSIOEKONOMI IBU BAPA DAN
PENGLIBATAN IBU BAPA DALAM PELAJARAN MUZIK
ANAK-ANAK MUDA

ABSTRAK
Status sosioekonomi ibu bapa mempunyai hubungan langsung dengan pilihan
penglibatan ibu bapa dan penglibatan anak-anak mereka dalam aktiviti
berkaitan dengan pembelajaran muzik (Margiotta, 2011). Walau
bagaimanapun, terdapat bukti yang tidak mencukupi tentang hubungan antara
status sosioeckonomi ibu bapa dan pilihan penglibatan ibu bapa, penglibatan
kanak-kanak dalam aktiviti pembelajaran muzik. Tujuan kajian ini adalah
untuk mengkaji kesan sosioekonomi ibu bapa terhadap penglibatan ibu bapa
dalam pembelajaran instrumental peribadi anak-anak mereka dan penglibatan
anak-anak mereka dalam aktiviti-aktiviti yang berkaitan dengan pembelajaran
muzik. Ia juga mengkaji nilai penglibatan ibu bapa dalam pembelajaran muzik
anak-anak mereka dari perspektif ibu bapa. 80 ibu bapa dengan anak-anak
mereka (5 hingga 12 tahun) mendaftar dalam kelas muzik instrumental yang
secara individual di sekitar Lembah Klang telah mengambil bahagian dalam
kajian ini. Alat utama untuk pengumpulan data adalah soal selidik untuk ibu
bapa. Data kuantitatif dari soal selidik dianalisis menggunakan statistik
deskriptif. Keputusan menunjukkan bahawa status sosioekonomi ibu bapa
memberi kesan positif dalam penglibatan mereka, penglibatan anak-anak
mereka dalam aktiviti pembelajaran muzik dan juga perspektif mereka

terhadap nilai penglibatan ibu bapa. Ibu bapa yang mempunyai status



sosioekonomi yang lebih tinggi mempunyai penglibatan yang lebih tinggi
dalam pendidikan muzik anak-anak mereka dan mempunyai pemikiran positif
tentang nilai penglibatan ibu bapa. Selain itu, kanak-kanak dari keluarga kelas
atas terlibat lebih banyak dalam aktiviti pembelajaran muzik. Oleh kerana
kajian ini menunjukkan status sosioekonomi ibu bapa mempunyai kesan yang
signifikan terhadap penglibatan mereka, perspektif dan penglibatan kanak-
kanak, guru instrumental perlu memberi lebih perhatian kepada latar belakang
kanak-kanak untuk memberi sokongan yang sesuai berdasarkan keperluan
setiap pelajar. Komunikasi dan interaksi yang lebih kerap antara guru, pelajar
dan ibu bapa tentang cabaran yang mereka menghadapi, jangkaan dan
perkembangan mereka menyumbang kepada pertumbuhan pembelajaran muzik

kanak-kanak.

Kata Kunci: Status sosioekonomi, Penglibatan ibu bapa, Penglibatan kanak-

kanak
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CHAPTER 1
INTRODUCTION
“Parents’ socioeconomic status, educational, cultural background, occupation
and attitudes, beliefs related to their children determine the type of
involvement they will have in the musical development of their children”.
(Margiotta, 2011, p.16)

Parental involvement according to Miksic (2015) can be broadly
defined as the ways in which parents support their children’s education in word
and deed. Parents can be involved in the school setting or at home.

For over the decades, documenting robust parents’ socioeconomic
status (SES) and parental involvement in children’s education. Research shows
that there is a constructive outcome of parental involvement towards their
children’s cognitive development (Zdzinsk, 1992; Jeynes, 2003; Macmillan,
2004; McPherson, 2009). Furthermore, the study of parental involvement has
shown positive impact on children’s academic achievement (Fan, 2001; Park
& Bauer, 2002; Driessen, Smit, & Sleegers, 2005; Jeynes, 2007; Nokali, 2010;
Castro, et al., 2015). Apart from cognitive development and academic
achievement, parental support or involvement also enhance children’s ability
to read and therefore strengthen their literacy skills (Hawes, 2005; Milly, 2010;
Carroll, 2013; Martorana, 2015). Mathematics achievement were also proved

to be related with parental involvement (McDonnall et al, 2010; Kung & Lee,

2016; Monson, 2010).



Other than that, Parent Engagement Concepts (2009) adapted from
National Parent Teacher Association and Cooper (2010) shows that there is a
link between parental involvement and children’s social skills because home is
the first school for every children. Also, as parents are one of the main factors
in nurturing children’s interests and hobbies, children’s activities after school
are often associated with parental engagement (Ho, 2011). Hence, parents play
a significant role in supporting their children in their lifelong journey.

Meanwhile, with all the literatures pointing out the importance and
effects of parental involvement, the research of the related topics is then
expanded towards the correlations of parents’ background and the development
of the children. For example, the context of parents’ background and their
involvement (Bakker, 2007); family economic status and parental involvement
(Wang, Deng, & Yang, 2016); parents’ socioeconomic background and
children’s development (Tomul & Savasci, 2012).

Furthermore, to view the parental engagement with the children’s
development from a different dimension, parents’ socioeconomic status (SES)
should be considered. Studies shows that parents’ background are linked with
the children’s intelligence (Erkan & Ozturk, 2013); well-being (Bradley &
Corwyn 2002, Hoff et al. 2002, Oakes & Rossi 2003); memory, language and
academic achievement (Farah, 2010).

To put parents’ involvement and their socioeconomic status in

measuring the impact towards children’s music education, researchers often



focus on the outcome of musical achievement. Yet, the correlations of
socioeconomic status and the involvement of parents in children’s music
education is yet to be found.

This research intends to study the parents’ socioeconomic status by
using the three different groups of households (T40, M40, B20) as declare by
Malaysia government. Based on the report by the Department of Statistic
Malaysia, the mean household income for T40 is RM 16,088, while the mean
household income for M40 and B20 are RM6502 and RM 2848 (Report of
Household Income and Basic Amenities Survey 2016, 2017). According to the
online news portal, Malaysiakini, ‘the middle 40 percent households (M40) is
defined as household income of between RM3860 to RM 8319’ (Malaysiakini,

2015).

Till date, there is no official research or survey has been carried out to
investigate (a) the role of parental socioeconomic status on their choice of
involvement and (b) their children’s engagement in activities that are related to
musical learning and (c) to determine the value of parental involvement in their
children’s music learning from parents’ perspective in Malaysia. Only limited
studies have been completed to evaluate the effect of demographic factors and
parental socioeconomic status factors on parental involvement. This lack of
studies on this matter leads to an undecisive conclusion. The purpose of this
research is to determine whether parental socioeconomic status can alter the

choice of parents’ involvement, children engagement on activities associated



with musical learning and to investigate the value of parent involvement
during their children learning process on the viewpoint of parents. The
hypothesis of this study is parental socioeconomic status alter the choice of
parental involvement and their children’s engagement in musical learning
activities. Lastly, the null hypothesis of this study is parental socioeconomic
status does not alter the choice of parental involvement and their children’s

engagement in musical learning activities.

1.1. Problem Statement

At the present time, the impact of parental socioeconomic status and
parental involvement on young children’s music lesson in Malaysia remain
unidentified as there is only limited studies being conducted to determine this
matter.

At the present time, there is no conclusion has been made regarding the
correlation of socioeconomic status on parental involvement and children’s
engagement in activities that are associated to music learning in Malaysia due
to absent of studies. The socioeconomic status of the parents has a direct link
to the parent’s involvement in their child music learning process and it also
affects children’s involvement in musical related activities (Margiotta, 2011).
According to the literatures, socioeconomic status has great impact on
children’s development (Tomul & Savasci, 2012), intelligence (Erkan &
Ozturk, 2013), academic achievement (Brito et al, 2017; Pearce et al., 2016),

health status (Bradley & Corwyn 2002, Hoff et al, 2002, Oakes & Rossi 2003),



lifestyle and behavior (Ackerman, Brown, & Izzard, 2004). Thus, this research
hypothesized that parents’ involvement in children’s private instrumental
learning would alter by the socioeconomic status of the parents. In addition, as
parents’ involvement plays an important role in student’s music learning
process, therefore, it is crucial to study whether socioeconomic status has an
effect on their children’s music learning. Based on “Parental support in the
development of young musicians” by Mimia Margiotta (2011), the
involvement of parents makes a difference on their children’s music learning
progression and by clarifying the correlations of socioeconomic status on
parents’ involvement, a child would able to develop positive improvement or
changes on their music learning process. Thus, music students are able to

enhance their musicality and excel in their music learning process.

1.2. Research Objectives

The aim of this study is to examine the relationship between parental
socioeconomic status and (a) the parents’ choice of involvement and (b) their
children’s engagement in activities that are related to musical learning and (c)
to determine the value of the involvement of parents in their children’s music

learning from parents’ perspective.



1.3. Research Questions

1. Does the parents’ socioeconomic status have an effect on their choice
of involvement in their children’s private instrumental music learning?

2. What is the correlation of parents’ socioeconomic status and the
children’s engagement in activities that are associated with music
learning?

3. What is the perspective of parents on the value of parental involvement

in their children’s music learning?

1.4. Definition of Terms

For the purpose of clarity, the following operational definition of terms was
used for this study.

Socioeconomic Status - According to Oakes (2003), "the term
Socioeconomic status revolves around the issue of quantifying social
inequality”. In the current study, Socioeconomic status is operational defined
as “the income of the parents based on the three household income groups
(T40, M40, and B20) by the Department of Statistic Malaysia, the educational
level of the parents and the profession of the parents”.

Parental involvement - Christenson et al. (1992) stated how parents
play a role in their children’s education, in both home-related and school-
related. In this study, parental involvement is parental intervention in their
children’s education in order to be able to obtain information about their

children’s academic growth, participation, when they define parental



involvement. Involvement of the parents in terms of their involvement in their
children’s music learning, employing multiple choice questions (attendance at
lessons, supervision of home practice, communication with teacher, hiring a
personal tutor, providing musical environment at home and, accompany to
activities related to musical learning)

Engagement — In education, student engagement refers to the degree of
attention, curiosity, interest, optimism, and passion that students show when
they are learning or being taught, which extends to the level of motivation they
have to learn and progress in their education (Williford et al., 2013). For this
research, the engagement of children in music related activities such as
attending classical concert, music camp, workshop, self-directed learning such
as watching video, participate in competition.

Music lesson — Music education for young children is an educational
program introducing children in a playful manner to singing, speech, music,
motion and organology (Strait, O'Connell, Parbery-Clark & Kraus, 2013). For
the purpose of this study, music lesson is defined as one-to-one instrumental

music class.

1.5. Significance of the study

The findings of this research will benefit the society by providing a
better understanding that parents of different socioeconomic status will have
different degree of parental involvement that associate with their children’s

development in music learning. By understanding the characteristics of


https://en.wikipedia.org/wiki/Singing
https://en.wikipedia.org/wiki/Speech_communication
https://en.wikipedia.org/wiki/Music
https://en.wikipedia.org/wiki/Organology

parental involvement, school, policymaker, or parents can find out the more
effective approaches to train the students better. Also, this research will study
the perspective of parents on the value of parental involvement in their
children’s music learning. This would expectedly heighten the awareness on
how parents’ socioeconomic status affects their involvement in their children’s
private instrumental music learning. For researcher, this research will uncover
the educational process on the degree of parent involvement in their children

music learning in Malaysia.

1.6. Assumptions

For the purpose of this study, the following assumptions was made:
1. The participants in this study will response the questionnaire in

honest manner.

1.7. Limitations

1. Only 80 participants were included in the sample size of this study.
Although the number of participants in this study was sufficient to get a
significant result through statistical analysis, the pool of participant was not
enough to perform statistical analyses required to construct validity in order to
gain greater confidence and statistically validate the results.

2. The study sample is limited to parents with their children (5 to 12
years old) enrolled in one-to-one instrumental music classes throughout the

Klang Valley region, Malaysia only and cannot be represent other population.



3. Study was limited only to the parental socioeconomic factors only.

4. Involvement of other factors such as ethnicity and school related
factor would not affect the choice of parental involvement and their child’s
engagement in activities related to musical learning.

5. The parental socioeconomic status was based on education status,
income status, and occupation status of the parents in a general perspective.

6. Some parents could have limited competency in English and hence
this could lead to misunderstanding of the questions and could not answer the

questionnaire in precise manner.

1.8. Theoretical Framework

Based on the National Center for Education Statistics (2012), the three
major components of a student socioeconomic status measure are family
income, parental educational attainment, and parental occupational status.
Previous researches have been done to study on children’s school education
and the results suggested that parental socioeconomic status do play a role in
their involvement in children’s education (Kung, 2016; Desimone, 1999).
Studies demonstrated that parents with lower socioeconomic status tend to
have lower participation rate in their children’s education as compare to those
parents with high socioeconomic status (Kung, 2016; Topping & Lindsay,
2007). There are numerous concepts have been proposed to explain how

parents’ socioeconomic status may influence their choice of involvement and



on their children’s engagement in activities that are associated to music
learning. These factors include the work schedules, the availability of the
resources, transportation, the psychosocial standard of the family and the
parents’ experiences (Magwa & Mugari, 2017; Jafarov, 2015; Hornby &
Lafaele, 2011; Pena, 2000; Astone & Mclanahan, 1991). All these theories that
may contribute to the impact of parental socioeconomic status on choice of
parental involvement and their children’s engagement to musical learning

activities are shown in Figure 1.

10



Parental Socioeconomic

Status
Work Availability Transportation Psychosocial Parents’
schedules of resources standard of experiences
the family
A4

Choice of parental involvement and
children’s engagement in activities
that are associated to music learning

Figure 1.1 Factors that may influences the Choice of parental involvement and
children’s engagement in activities that are associated to music learning

In order to recognize the association between these factors and the
choice of parental involvement and children’s engagement in activities that are
associated to music learning, the influences made behind each factor must be
well acknowledged. Firstly, the work schedules of the parents play a crucial
role in their choice of involvement and their children’s engagement in
activities that are associated to music learning such as they could not attend
their children’s music lessons (Jafarov, 2015). Parents with busy work

schedules may tend to pay less attention on the daily activities of their

11




children. Parents with lower socioeconomic status will have a busier and
nonflexible work schedules which will become an obstacle to their
involvement and this will also affect the children’s engagement in musical
learning activities as there is lack of accompany of the parents, hence most of
the time the children can only be at home (Jafarov, 2015).

Next, the availability of the resources such as money, musical
instrument and richer musical home environment can also influence parental
involvement and children’s engagements in musical learning (Magwa &
Mugari, 2017; Desimone, 1999). Parents’ socioeconomic status seems to be a
significant factor in regard to whether or not children study music outside of
school due to the costly instrumental programs and a good quality musical
instrument. Furthermore, high socioeconomic status parents can afford a better
musical home environment for their children hence they can get a higher
chance and superior exposure to various musical activities.

In addition, the availability of transportation for the parents and
children will alter their choice of involvement and the children’s engagement
in musical learning activities (Jafarov, 2015). Lower socioeconomic families
often have transportation issues as they could not afford to own a car and they
often rely on public transportation. If the family suffers with transportation
issues, this means that there is less chances for a child to engage more in the
musical learning activities. For examples, children do not have the proper

transport to attend any additional instrumental programs, musical concert and
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workshops. Besides, this can also affect the choice of parental involvement as
the parents can only stay at home to accompany their children and provide
parental support in home practice.

Moving forward, the psychosocial standard of the family could alter the
involvement of the parent and engagement of the children in activities that are
related to musical learning (Astone & McLanahan, 1991). In lower
socioeconomic status family, they are more likely to have lower psychosocial
standard and they are more likely to live under stress due to living in
underprivileged neighborhoods. They work all day long to earn money for
standard living and the discrimination among the lower socioeconomic status
family by the society further increases their stress and pressure which cause
them to pay less or even lose attention on other things such as in music
learning or by taking part in instrumental learning programs.

Lastly, the choice of parental involvement and children’s engagement
in musical learning activities are depends on the parents’ experiences (Magwa
& Mugari, 2017; Javarov, 2015; Pena, 2000). One possible explanation is that
lower socioeconomic status families more likely to have inadequate education
experience, thus this may affect the parents’ choice of involvement as it leads
the parents to have more difficult experiences with school as they may not feel
competent to communicate with teachers or school authorities. For instance,
parents with higher level of education have a tendency to let their children to

participate in other course or curriculum besides academic and will actively
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supervise their children’s school work. Moreover, study show that parents who
graduated from college degrees were more likely to promote and support music
learning in elementary school as compared with parents without college
degrees. Besides parents’ education level, parents’ previous experiences on
musical training could be an important factor that alters their current choice of
involvement and approach to their child’s engagement in musical learning
activities (Hornby & lafaele, 2011). Parents with higher socioeconomic status
tend to have more experiences on musical training during their younger days.
They often provide support throughout their children’s instrumental music
learning process in terms of musically minded support, exposes their children
to more musical concerts and activities related to musical learning and they
could also provide valuable guidance for their children in order for them to

achieve their goals and become a successful musician.

1.9. Organization of Study

This research consists of five chapters, which are introduction, literature
review, methodology, results, and conclusion. The first chapter introduces the
idea of the context of this study to the reader to have a better understanding of
what this research is about.

The second chapter examines the secondary sources according to the

keywords based on the title of this research. The main topics are
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socioeconomic status and parental involvement. All the information offers the
researcher as well as the readers a deeper understanding on this study.

Chapter 3 describes the study methodology and procedures for the
collection and treatment of data in this study with the intention to examine
whether parents’ socioeconomic status make a difference in their choice of
involvement in their children’s private instrumental learning, their children’s
engagement in activities that are associated to music learning and to determine
the perception of the parents regarding the value of their involvement in their
children’s music learning. The results collected will be analyzed in Chapter 4.

Last but not least, the relationship between the results of the study and
the theoretical framework, literature, research questions, tools, and statistical
analysis will be reviewed in Chapter 5. Additionally, implications and

recommendation for future research are also included in Chapter 5.

1.10. Summary

Many researches have been done to study the relationship between
parental socioeconomic status and student achievement in their academics and
many concepts and principles regarding parental involvement have been
reported. However, the relationship between these factors are still lack of
accuracy and precision and the impacts of parental socioeconomic status on
parental involvement and their children’s engagement in musical learning’s

activities have not been clearly understood and well established. There is great

15



variation in the results proposed by the existing studies and conflicts among
the theories. Less studies have been conducted to investigate the relationship
between parental socioeconomic status and the engagement of child in
activities associated with musical learning. Hence, the impact of parental
socioeconomic status on their choice of involvement and their children’s
engagement in musical learning activities are yet to be discovered.

Through this study, hopefully it can provide the reader with the most

current research about the societal trend in this era.
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CHAPTER 2

LITERATURE REVIEW

2.1. Socioeconomic Status

According to Oakes (2003), author of Measuring Socioeconomic Status
from Behavioral and Social Science research, socioeconomic status shows
one’s ability to obtain the goods, healthcare, wealth, education, social circle
and leisure time. Liking for arts and cultural can be determined (Bourdieu,
1985), also mood related problems are linked with one’s social status (Adler, et
al., 1994).

Socioeconomic status is often related with the social hierarchy and
stratification of a society. According to Oakes and Rossi (2003), the research
demonstrated that there are various opinions in measuring and defining
socioeconomic status by different scholars. Some scholars come to an
agreement that income, occupation and education level are a good indicator
(Bradley & Corwyn, 2002, Ensminger & Fothergil, 2003).

Furthermore, some scholars use the simple way by measuring the
annual income, whereas other scholars think race and ethnicity should be part
of the study. Nevertheless, race and ethnicity should not be part of the
socioeconomic status because high socioeconomic status can be achieved even

without changing their skin color (Oakes & Rossi, 2003). Regardless, some
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believe that health should be considered because the socioeconomic and health
status are interrelated.

In addition, there are few terms that often been uses as the synonym of
socioeconomic status like social class, socioeconomic position and caste.
Oakes and Rossi agree that social class and socioeconomic position are fair to
be use as the synonym of socioeconomic status. Despite the fact that the aspect
of social class is lack of multidimensional and the grading scale is rough,
Snibbe and Markus (2005) use wealth and personal education level as the
indicators to measure social status. Whilst, Coleman (1990) emphasized the
use of financial, human and social capital to determine socioeconomic status.

Moreover, it is hard to define socioeconomic status in 21% century as
the society was evolving from pre-modern, modern to post-industrial era, the
indicator of socioeconomic status changes along with the change of structure
of a society. Physical strength and intelligence may have been the measure for
socioeconomic status in the previous time, followed by including wealth,
occupation, income and education level as the indicator. In short, “the
definition of socioeconomic status revolves around the issue of quantifying
social inequality” (Oakes, 2003, p. 8).

Socioeconomic status is a complicated study that cannot be measured
directly because it is a latent variable that needs to be relevant to its culture, era

and geographical location. Moreover, due to the fact that every society have
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different social stratification and mobility. Hence, the measurement of
socioeconomic status varies among each study (Oakes, 2003).

Under the influence of socioeconomic status, long history of the
research of human development in the academic world has been embarked
since the last 6 decades. For example, the study of social class of different
races in children rearing by Davis and Havighurst (1946) and the different
patterns in child rearing by Sears et al (1957) has lay a foundation in the
sociology researches. Moreover, the increased financial inequality in the late
20" century in the United States had raised the interest to discover the causal
relationship of the parents’ social and economic status on their children’s
development.

Till now, a varities of common theory or statement has been established
by various researchers. Socioeconomic status of the parents made a huge
impacts on the different parenting styles that the children will encounter. Based
on Hoffman (2003) and Hoff (2003), harsher and more authoritarian parenting
style often present in the lower socioeconomic status instead of middle
socioeconomic status parents. Lower socioeconomic status parents also more
tends to endow physical punishment on their children and they frequently
discard the opportunity for the children to clarify their behaviour. As a
consequences of this type of parenting practice, the competency on the social
and emotional development of the children and adolescents has declined

significantly.
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Additionally, due to the inferior education level among the lower
socioeconomic status parents compare to middle socioeconomic status parents,
they are not able to communicate or engage with their children by employing a
diversity of different vocabularies during their daily living which will
weakened the cognitive stimulation of the children. In a nutshell, the
socialization practice, health and well-being of the children are greatly
depended on the socioeconomic status of the family based on the current
studies available. However, there is always two sides of a coin, controversy on
this causal relationship do occurs among the different research (Steinberg,
2001).

Next, the investigators have a deeper understanding on socioeconomic
status exclusively and hence study the human development by analysing the
different indicators such as income, education and occupational status
independently. Each of these factors demonstrates a different stability level
across time. However, although income, education and occupational status are
independent, personal, social and economic resources play an important role in
the health and well-being of both parents and children (Bradley & Corwyn
2002, Hoff et al. 2002, Oakes & Rossi 2003).

Based on another study by Coleman (1990), it proposes that material or
financial capital (economic resources), human capital (knowledge and skills),
and social capital (connections to the status and power of individuals in one’s

social network) should be incorporated in socioeconomic status. It means that
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the progression of children development is momentously under the
repercussion of every single aspect of socioeconomic status. Hence, income,
education and occupational status should be measure discretely and an
appropriate analytic method should be use in order to identify the inimitable
association between each measurement on the human development (Conger &
Donnelan, 2007, p. 178).

Furthermore, research reveals that social status has a great impact on
human life, people who are socioeconomically disadvantaged will experience
the unwelcome consequences in life (Conger & Conger, 2002). The above
statement illustrates the theory of social causation that proposes social,
emotional, cognitive and physical functioning are affected by social status. At
the same time, Mayer (1997) came out with social selection theory that
suggests health and well-being of a children are affected by their parents’ traits
and dispositions. Conversely, Conger and Donnelan (2007) expressed their
theoretical perspective by saying that social causation and social selection are
both important in studying socioeconomic status and human development

because it involves multifaceted situation.

2.1.1 Socioeconomic Status with Educational Issues

The impact of the parents’ socioeconomic status on their child
education has long been studied. Research shows that students from financially

disadvantage family tends to develop learning behavior. Morgan (2009)
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performed a study to evaluate the impact of socioeconomc status, parenting
and the learning related problems on a large group of children whose are the
only child in a family. Result shows that child from a lower income family
displayed twice higher learning related problems than child from richer family
and the reason attribute to the problem is mainly due to lower maternal
education. Apart from this, Tomul and Savasci (2012) also use maternal
education as one of the variables to carry out his study on how socioeconomic
bacgkround affect the education attainment of the 7™ grade students in Burdur,
Turkey. The result shows that being able to attend private lesson is the most
important factor in achieving better performance, which is corresponded to the
family income (Tomul & Savasci, 2012). With the use of maternal education
as one of the variables to measure the impact of socioeconomic status, it raises
the question of how different level of maternal education could result in
different type of parental involvement in their children’s music learning?

Brito, Piccolo, and Noble (2017) found that children from higher
socioeconomic status perform better than children from disadvantage
background in terms of cognitive performance and language skills. This is
similar to a finding by Pearce et al (2016), students from more disadvantage
group were twice more likely to get lowest mark in mathematics and have bad
literacy score. Moreover, the literacy skills of the rich students show an
average of 5 years ahead of those poorer students when they enter high school

(Reardon, 2013) .
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As stated by National Center of Education Statistic (2014), students
from underrepresented background, of age 16-24 are more likely to dropout
from school (11.6%) as compared with the students from wealthier family
(2.8%). This is true across multiple studies. U.S. Census Bureau (2014)
confirmed that the highest income quartile can finish their undergraduate
studies at the age of 24 and this is eight times higher than the lowest quartile
group.

Despite the strong studies of education and socioeconomic status, there
is an increasing research trend to explore the interrelationship between
socioeconomic status, health and academic outcomes. Based on a mediational
longitutinal study that involved 8000 students from 9" grade, students and
parents of higher SES have lower chances to experience health problem,
thereby helping them to excel in school (Barr, 2015).

On the other hand, finacially disadvantaged students have lower
success rate in education (McLaughlin, 2016), and have difficult time in
achieving educational success in science and mathematics disciplines
(Doerschuk, 2016). This could be due to the fact that low-income family have
insufficient resources to support their children in education. Learning material
such as books and computer are crucial resources for the youth to develop their
literacy under healthy home environment, however the poor families are not

able to afford them (Bradley, 2001 & Orr, 2003).
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Buckingham (2013) states that reading skills such as ‘phonological
awareness, vocabulary, and oral language’ were less likely to be developed by
impoverished child. Additionally, home environment, parental distress as well
as the number of books owned by the child is highly associated with the
reading competency (Bergen, 2016 & Aikens, 2008).

Last but not least, a study in Dalian city, China came out with a
surprising result to break the conventional research result and sugget that child
from richer families tend to do less well than child from poorer families.
According to Sung, Kim, Wagaman, & Fong (2017) in their longitudital study
between year 1999 and year 2013, children from poorer families perform better
than their wealthier classmates because richer parents spent less time to tutor
and motivate their kids to get higher achivement in academic. The above
literature shows the importance of parental involvement regardless their

socioeocnomic background.

2.1.2 Socioeconomic Status and School Environment

School is the place where everyone gets equal education despite the
difference in their social status. Researcher believes that learning rate is more
affected by school environment rather than by family background (Aikens,
2008). The socioeconomic status of a school and the library resources is being
studied by Pribesh (2011), where the researcher points out that library

resources is less provided to the school where they have higher population of
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poorer students as compared with the school that have majority of middle class
students. In addition, student who attended a better quality of a classroom have
higher chances to attend college, get higher paid, have financial plan for
retirement and is more likely to live in better neighbourhood when they grew
up (Chetty, 2011).

Summary: Parents and environment are the main factor attribute to the
education attainment of a child. Therefore, it raised a question of how different
parents of different socioeconomic background take part and assist in the

process of their children’s music instrumental learning journey.

2.1.3 Other existing research of Socioeconomic Status

Based on a recent research of socioeconomic status and empathy, people of
lower socioeconomic status tends to get higher score in empathy test; are able
to judge and obtain the emotion of other people; and can make a more accurate
emotion result by looking at images with different expression (Micheal,

Stephane, & Dacher, 2010).

2.1.4 Kuppuswamy’s Socioeconomic Status Scale

Kuppuswamy’s Socioeconomic Status Scale is a scale designated to measure
socioeconomic status and is extensively used in urban population. This scale
has 3 scoring systems which is based on the education of the head of the

family, occupation of the head of the family and the total family income per
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month. The Kuppuswamy’s scale has been tested for validity and reliability.
This scale has withstood the test of time and is widely used in studies

regarding socioeconomic status (Sharma, 2017; Kuppuswamy, 1981).

2.2. Parental involvement

During the late 20" century, Epstein (1995) categorized the dimension
of parental involvement as below:

1. Are parents meeting their basic obligation to provide for the safety

and health of their children?

2. Is the school meeting its basic obligation to communicate with

families about school programs and the individual progress of their

children?

3. Do parents involve themselves in school activities?

4. Do parents assist in learning activities at home?

5. Do parents involve themselves in decision making at school?

6. Do parents have opportunities for collaboration and exchanges with

community organizations to increase family and student access to

community resources and service? (Parental involvement, 2004, p. 84)

In the last few decades, parental involvement or parental engagement
has been proved to bring many positive impacts towards their children on their
academic attainment (Esther, 1996; Harris & Goodall, 2007; Hill & Tyson,

2009; Jeynes, 2005; Porumbu, 2013), on their attitudes (George & Kaplan,
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1998) and on their behavior (Harris & Goodall, Do parents know they matter?,
2008). Yet, the definition of parental involvement changed over time
(Reininger, 2017).

Lareau (2000) states that being able to cooperate with school such as
attending school events and parent-teacher meeting was considered as parental
involvement. Today, family activities, actions at home and parents’ perspective
has been taken into consideration in the concept of parental involvement (Ward,
2006). Furthermore, researcher further expanded the concept of parental
involvement by measuring parents’ expectations and the quality of the
communication between the parent and their children (Jeynes W. , 2010).

In year 2004, the United States federal government defined parental
involvement for the Elementary and Secondary Education Act (ESEA), which
later reauthorized by No Child Left Behind Act (NCLB Act).

“Parental involvement as the participation of parents in
regular, two-way, and meaningful communication
involving student academic learning and other school
activities, including ensuring (1) that parents play an
integral role in assisting their children’s learning; (2)
that parents are encouraged to be actively involved in
their children’s education at school; (3) that parents are
full partners in their children’s education and are

included, as appropriate, in decision-making and on
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advisory committees to assist in the education of their
children; and (4) that other activities are carried out,
such as those described in section 1118 of the ESEA
(Parental Involvement, 2004, pg. 3).

On the other hand, ‘The Impact of Parent Engagement on Learner
Success’ (2010) mentioned that they adapted ‘parent engagement’ rather
than ‘parent involvement’ in their publication because the word,
‘engagement’ indicate a wider participation of parents in spending time at
home with their children. In addition, they listed out six types of parent
engagement, which including parenting; communicating; volunteering;
learning at home; decision-making; collaborating with community.

Despite the positive impact of parent engagement toward academic
achievement, parent involvement is a big factor in shaping their children’s
character. Various studies show that the children’s character of self-regulation,
empathy and persistence are strongly influenced by parents (Henderson et all,
2002 & Desforges et all, 2007).

According to some studies, the early involvement of parents in their
children’s education will help them to achieve good academic result and also
aid in developing their cognitive functions (Taggart, 2004 & Usher et all,

2012).
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2.3. Parental involvement in Music Education

According to Harris (2008), “music lessons are typically private, one-
on-one activities that occur for 30 minutes to an hour, once a week or two” (p.
2). However, there is no specific explanation of the parental involvement in the
music education context. Therefore, researcher found the similar research of
parental support in music learning to support this study.

In Parental Support in the Development of Young Musician, scholar
studied the attendance to lessons; supervision of practice; enjoyment of
lessons’ attendance and practice’s supervision; povision of feedback to
teachers on practice sessions; recording of lessons and practice sessions;
emotional engagement during lessons; and level of interest during lessons to
discover the level of parental support in the development of their children’s
music education (Margiotta, 2011, p. 23). In addition, researchers studied the
attendence of lessons (Davidson, 1996; MacMillan, 2004) and supervision of
home practice (Davidson, 1996; Zdzinski, 1992) as the aspect of parental

involvement.

2.4. Summary

There is still much to learn about the impact of parental socioeconomic
status on their choice of involvement in their children’s private instrumental
music learning and their children’s engagement in activities that are associated
to music learning. Generally, the review of literatures demonstrated that there

is positive linkage between parental socioeconomic status and their children’s
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academic performance and positive linkage between parental socioeconomic
status and parental involvement. Parental socioeconomic status and parental
involvement are both have direct positive impact on the student academic
result achievement; however, these modes may be more effective in specific
populations. The precise theories for this relationship is still not known and
conflicts occurs even though a few theories have been proposed by the
researchers. Hence, it is crucial to modify and follow the recommendation
suggested in the literatures review in order to get a more accurate and validate
results. To this date, no research has investigated the impact of parental
socioeconomic status on (a) their choice of involvement in their children’s
private instrumental learning, (b) their children’s engagement in activities that
are associated to music learning and (c) to determine the perception of the
parents on the value of their involvement in their children’s music learning

process.
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CHAPTER 3
METHODOLOGY

3.1 Introduction

In this chapter, the methods and procedures employed in this study to
determine (a) the role of parental socioeconomic status on their choice of
involvement and (b) their children’s engagement in activities that are related to
music learning and (c) to determine the value of parental involvement in their
children’s music learning from parents’ perspective are discussed. Quantitative
approach has been wused to investigate how parents from different
socioeconomic status are involved in their children’s music learning and to
examine the parents’ perspective toward the value of parental involvement
with questionnaires. The setting, population and sample, data collection
procedure, recruitment and informed consent, research instruments and

treatment of data of this study will be thoroughly discussed.

3.2 Setting

The process of study participants’ recruitment and data collection took
place in multiple places in the Klang Valley area, Malaysia, including various
music institutions, music centre and international school in this area. In order
to enable process of recruitment and data collection from study participants
proceed smoothly, parents with their children (between 5 and 12 years old)

enrolled in one-to-one instrumental music classes were recruited throughout
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the Klang Valley region and were invited to join this study. All participants
required to complete all the questions in the questionnaire.

Invitation letter to the survey was sent to the music teachers that were
working in the music centre, music institutions and international school in the
Klang Valley area. The invitation letter consists of a short description of the
research and the survey, study information sheet and the consent form. The
purpose of the research, which is to determine how parents’ socioeconomic
status influences their involvement, their children’s engagement in musical
learning activities, and the parent’s perspective on the importance of their
involvement to the learning process of the children, was provided to parents
before they agreed to participate. The participants were informed of the status
of the researcher as a Master study in Performing Arts at University Malaya.
The music teachers were contacted and the link to the questionnaire was sent
through email asking the teachers to forward the questionnaire to their
students’ parents who met the criteria of this research.

In this study, the questionnaires have been sent out to music teacher
who are currently teaching in music institutions, music centre and international
school in the Klang Valley area. All participants were completing the
questionnaires through online (Google Form). The questionnaire was used to
measure the relationship between parental socioeconomic statuses, parental
involvement and children’s engagement in musical learning’s activities that

will displayed as a total score.
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The survey was tested in March 2018 with the help of two parents and
one teacher who gave recommendations for improvement and clarification of
the survey. Some minor changes were made based on these suggestions. Data

collection of the survey was conducted between March 15" to 315 May 2018.

3.3 Population and Sample

To limit the influence of the variables in this study, target population of
this study is parents with their children enrolled in one-to-one instrumental
music classes were recruited throughout the Klang Valley region, of age
between 5 and 12 years old who actively enrolled into a one-to-one music
lessons are allowed to participate in this study.

An analysis program known as G*power 3.1 was employed to calculate
the suitable sample size used in this study. The program was designed for
statistic study, and it is commonly used in social science research (Faul &
Erdfelder, 2007).

Based on the effect size and alpha error, the calculated sample size for
this study is 80. A total of 80 parents with their children enrolled in one-to-one
instrumental music classes were recruited throughout the Klang Valley region
were participated in this study. Additionally, a total of 20% additional
participants were recruited to participate in this study to encounter the

withdrawal or drop out of participants.

33



For participation in this study, only parents who have their children
between 5 and 12 years old) actively enrolled into a one-to-one music lessons
are allowed to participate in this study.

Besides, identical type and level of encouragement were provided by
the researcher via email to the participants to ensure that they answer each
question in the questionnaires in an honest manner and promote maximal effort
throughout process. All information regarding the research objectives and
detailed explanation about the benefits and risks involved with this
investigation are provided to the participants and consent was obtained before

the participants proceed to complete the questionnaires.
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Figure 3.1 Sample size calculation using G*power 3.1

3.4 Data Collection Procedures

The questionnaire was constructed based on the literature reviews
which provide the best outcome. The questionnaire consisted of 17 questions
and was divided into five sections: (a) parental demographic information, (b)

parental socioeconomic status, (c) parental involvement, (d) children’s

35



engagement in activities related to music learning, and (e) parents’ perspective
toward the value of parental involvement. Each question was composed by the
researcher after reviewing the related literature. All participants will complete
the questionnaire in any location that they are available.

First, researcher liaised with music teachers who currently teaching in
various music institutions, music centre and international school via online
web pages and email. Then, the invitation letter to the survey was sent to the
teachers, music centre, institution and international schools, asking them to
forward the survey to their students’ parents who fulfilled the criteria of the
study. The invitation letter consists of a copy of study information sheet and
consent form.

Parents will obtained a copy of study information sheet before they
agreed to participate in this study and the participants were informed that the
questionnaire consists of 6 pages of multiple choice, likert, and short answer
questions. The questionnaire would take approximately 10 minutes to complete
and the participants could reject to answer any questions and no coercion
involved in the recruitment process. However, since the survey was
anonymous, they were also advised that they could not withdraw once the
survey had been submitted. After presenting the consent form in the invitation
e-mail, the link to the survey was provided. Parents who agreed to participate
in this study can follow the link provided in the email and complete the

questionnaire using Google Form. However, parents who do not have any

36



email address, hard copy will be given. The primary parent who involve
mostly in their children’s instrumental learning was advised to complete the
questionnaire and parents who currently had more than one child enrolled in
instrumental music lessons had to choose the children with whom they were
the most involved, as these messages was mentioned in the opening of the
survey. Since the invitation letter was sent by either teachers or institutions and
the researcher did not ask how many parents were reached, the response rate of
the survey could not be collected. As an incentive for the participants,
participants were offered to participate in a draw upon completion of the
survey but this was optional; one of the participants would be selected to win a

RM100 metronome as as an appreciation gift.

All documents will be enclosed in a file for the purpose of
confidentiality. The researcher will then collect the data from the teacher and
also from the Google Form immediately for each subject after their
completion. The treatment of the data collected will be discussed later. The

summary of the data collection procedures is displayed in figure 3.2.

37



Recruitment of
participants

Invitation letter send out to
music centre/institution

Send out questionnaire through
email/ hardcopy if requested

Teacher forward the
questionnaire or hardcopy to
parent who fulfilled the
criteria

I Data collected and recorded I

Figure 3.2 Data Collection Procedure

3.5 Recruitment and Informed Consent

This study involved questionnaires concerning parental involvement
and their child engagement in musical learning activities, no any physical or
psychological risks or discomforts will be experience by the study participants.
Although the community or society may be beneficial and obtain some broad
value from the study results in term of enhancing understanding of the parental
socioeconomic status on their children’s musical learning process, there was no

direct benefit to study participants.
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All participants who took part in this study can withdraw from the
study at any time as they join this research voluntarily. Additionally, any
subject could refuse to participant if one wished to and no trick or deception
was employed to coerce any participation and in its methodology. They were
assured in advanced that refuse participation in this study or withdrawing from
the study would not intimidate in any way. Information sheets were given to all
the participants to explain the objectives of the study.

A set of Study Information Sheet which is attached to the invitation
email is sent out to all participants. Also, Written Consent Form will be given
upon their decision to participate in this study. Additionally, all participants
were welcomed to ask and discuss any questions regarding this study through
email.

Participation in the study and data obtained remains anonymous. The
data collected in the questionnaires were being file into a folder and exported
to a pendrive which is solely for the research proposes. In order to protect and
maintain the confidentiality of the participants, only researcher was able to

access to the pendrive.

3.6 Research Instruments

Study Information Sheet, Consent Form, and one questionnaire were
used in this study. In order to explain the objectives, procedures, and materials

of the study, Study Information Sheet were employed.
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It is compulsory to sign The Written Consent Form by the participants
who agreed to take part in the study. By completing the Google Form, all
participants were automatically assumed to accept all the terms and conditions
that are stated in the form about this study.

The questionnaire consisted of 17 questions and was divided into five
sections: (a) parental demographic information, (b) parental socioeconomic
status, (c) parental involvement, (d) children’s engagement in activities related
to musical learning, and (e) parents’ perspective toward the value of parental
involvement. Each question was compose by the researcher after reviewing the
related literature. The questionnaire is provided in Appendix A.

The first part of the questionnaires was a modified scale from an India
socioeconomic scale, Kuppuswamy’s Socioeconomic Scale to collect
information regarding the parent demographic information (relationship with
the child, number of children, musical training) and parental socioeconomic
status (highest education degree completed, family annual income). The
income group was modified accordingly to the mean income group in
Malaysia by the Department of Statistic (2016). The modification of the scale
is needed as the income group in India is not applicable to Malaysia and the
inflation rate is to be taken into consideration. The researcher use statistic to
reform the scale to suit Malaysia standard by referring to the T20, M40, and
B40 group. In order to minimize the adjustment, mean income group were

adapted to break down the three main income groups into six detailed groups.
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After getting the interval, researcher make reference with the original India
score to form the six income groups as shown in questionnaire.

It queried parents about their involvement in their children’s music
learning, employing multiple choice questions (attendance at lessons,
supervision of home practice, communication with teacher, hiring a personal
tutor, providing musical environment at home and accompany to activities
related to musical learning). The third part of the questionnaires concerned
about the children’s engagement in musical learning activities (attend classical
concert, music camp, workshop, self-directed learning such as watching video,
participate in competition). In the last part of the questionnaire, multiple
answers question gauged parents’ perspective toward the value of parental
involvement in child music learning. At the end of the survey, parents were
invite to sign up for a draw to stand a chance to win a RM100 metronome.

The questionnaire was set up using Google Form, online survey
development cloud-based software which is free of charge. It allows
customizable surveys, and also a suit of paid back-end programs that comprise
of data analysis, sample selection, bias elimination, and data representation
tools.

SPSS and Microsoft Excel were utilized for statistical analysis.
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3.7 Pilot test

For the purpose to prove the reliability of the questionnaire, pilot study
was carried out to test the instrument. Researcher collected a small scale of
result from seventeen parents (N=17), and with the result of this pilot study,
researcher make amendment by discarding some of the unnecessary questions
or reevaluate the ambiguous question to increase its effectiveness in getting
reliable result. The reason for conducting a pilot study are to develop a more
effective tool, reassess the questionnaire, as well as trying out the analysis
software in advance to discover the problems that researcher might
encountered (Shuttleworth, 2010).

3.8 Reliability Test of the Instrument

With the data collected in the pilot study, it was then measured by
Cronbach’s Alpha to determine its reliability or internal consistency.
According to Nunnally (1978, p. 245), a basic research should have a
reliability of minimum 0.70 or better. Hence, the result of 0.726 shows the

reliability of this instrument.

Table 3.1: Cronbach’s Alpha Reliability Statistics

Cronbach’s Alpha N of Items (Questions)
0.726 15
3.9 Validity

In order to make sure the instrument’s accuracy, face validity and content

validity were accessed. Face validity was assessed by showing the
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questionnaire to individuals who do not have formal training. The survey was
tested in March 2018 with the help of two parents and one teacher who gave
recommendations for improvement and clarification of the survey. Some minor
changes were made based on their suggestions. According to Litwin (1995),
content validity reviewed how appropriate the instrument is and it is measured
by individuals who have certain knowledge of the subject matter. The
assessment of content validity was done by two actuarial consultants by giving
suggestion to reevaluate the family income per month in the survey form in

order to fit into the setting in Malaysia.

3.10 Treatment of Data

Data from the questionnaire was analysed using descriptive statistics.
Means, medians, and modes were used to describe the parents’ demographic
information, sosioeconomic status and their involvement. For the analysis of
the quantitative data, percentiles were employed to calculate the percentage
from answers to questions about parents’ demographic information,
socioeconomic status and their involvement.

In addition, a book name Research Method, The Basics, was used for
reference (Walliman, 2011) and SPSS and Microsoft Excel were used as
statistical analysis computer program to act as an assistance in the process of

data analysis.
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In order to investigate the relationship between parents’ socioeconomic

status and their involvement, as it was the variables intended to be analyzed.

Parental socioeconomic status factors were examined against the involvement

factors collected through the survey.

Analyzed demographic factors include:

1. Annual family income

2. Parents’ highest degree obtained

The parental involvement was categorized as follows:

1.

2.

Attendance at lessons with children

Supervision of home practice session

Communication with the music teacher about the children’s music
learning

Endowing a musical environment for the children

Aaccompaniment to activities related to musical learning: playing
music at home with the children, performing music with the children in
a group, attending concerts or music camp with the children
Employment of a personal music tutor: encouraging the children to
learn another instrument

Checking the lesson diary or comment given by the music teacher

The children’s engagement in music learning activities was categorized as

follows:
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1. Attend classical concert or pop concert

2. Attend/involvement in music camp

3. Participation in music workshop

4. Self-directed learning such as watching video
5. Participation in school or other competitions
6. Participation in performance

7. Learning another musical instrument

Each socioeconomic status factors were compared to the involvement
factors and the children’s engagement, and chi-square (y 2) test was used to
verify if parents’ involvement and children’s engagement in musical learning
activities were significantly differed according to their socioeconomic status
factors. The confidence intervals of 95% was used to examined the reliability
of the thrust trials and the p-value of < 0.05 was set as the statistical
significance. A significance level of .05 was used for interpretation of all data
analysis (p < .05). A pendrive was used to save all the data collected from this

study for detailed statistical analysis.

3.11 Summary

In conclusion, this study is a survey research with a sample size of 80
participants done to investigate whether parents’ socioeconomic status make a

difference in their choice of involvement in their children’s private

45



instrumental learning and on their children’s engagement in activities that are
associated to music learning and to determine the value of parental
involvement in their children’s music learning from parents’ perspective. All
the necessary data was collected by using a set of questionnaires and it served
as the tools to achieve the purpose of this research. Descriptive statistics were
employed to analyze the data collected from the participants. The study results

will be discussed and analyze in Chapter IV.
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CHAPTER 4 RESULT

4.1 Introduction

This chapter present the findings from the questionnaires. The data is analysed
using descriptive statistic on the (a) parental demographic information, (b)
parental socioeconomic status, (¢) parental involvement, (d) children’s
engagement in activities related to music learning, and (e) parents’ perspective
toward the value of parental involvement. This chapter concludes the summary
of the findings.
4.2 Parental Demographic Information

As mentioned in the questionnaire, parent who involved more in their
children’s music education is welcome to participate in the study. Out of the 80
participants, 79% of the respondents who took part in this research are
mothers. The number of mothers reported in this research are 63; father
reported to be 12; 5 respondents are reported as other guardian. Figure 4.1
shows the relationship to the child in percentage. In asking for the number of
child the respondent have, 13 respondents reported to have only one child; 41
reported to have 2 children; 12 reported to have 3 children; 11 reported to have
4 children and 3 reported to have more than 5 children (see Figure 4.2). On the
other hand, 31 number of participants reported have music training before and

49 reported they never have music training.
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Table 4.1: Relationship to the child

Relationship Participants
Mother 63

Father 12
Guardian 5

Total number of participants 80

Figure 4.1 Relationship to the Child

Table 4.2: Number of Children

Number of Children Parents
1 13

2 41

3 12

4 11

5 3
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Figure 4.2 Number of Children

Table 4.3: Parents’ Music Training

Music Training Parents
Yes 31
No 49

Figure 4.3 Parents’ Music Training
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4.3 Parental Socioeconomic Status

The parental socioeconomic status is measured with three aspects, which are
the education level, occupation, and family income. Majority of the
respondents hold a Bachelor’s degree, 41.25% or Postgraduate/ professional
degree, 31.25%. Moreover, 7.5% of the respondents get higher secondary
education; 17.5% obtained high school certificate; 1.25% obtained middle
school certificate and 1.25% reported to have less than middle school
certificate. On the other hand, parent was asked to select their occupation
based on seven groups. Semi-professional such as high school teachers, college
lecturers, junior administrators is the largest group in the collected data, which
make up of 31.25%. Professional such as doctors, architectures, engineers were
reported 30.0%; arithmetic skills job were reported 23.75%; unskilled worker
1.25%; and unemployed 12.5%. In addition, 36.25% of them (n=29) is
reported having family income of more than RM 16000 a month, and 22.5%
having RM8300 to RM16000 a month. 11.25% having RM6500-8300 income;
13.75% having RM 3800-6500; 6.25% having RM 2800-3800 income per

month; and 10% having less than RM 2800 income.
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Table 4.4: Parents’ Education Level

Educational level

Number of participants (%)

Postgraduate or professional degree
Bachelor’s degree

Higher certificates certificate

High school certificate

Middle school certificate

Literate/ less than Middle school certificate
Iliterate

25 (31.25%)
33 (41.25%)
6 (7.5%)
14 (17.5%)
1(1.25%)
1 (1.25%)
0 (0%)

Table 4.5: Parents’ Profession

Occupation

Number of participants (%)

Professional

Semi Professional
Arithmetic skill job
Skilled worker

Semi-skilled worker
Unskilled worker

Unemployed

24 (30.0%)
25 (31.25%)
19 (23.75%)
1 (1.25%)
0 (0%)
1(1.25%)
10 (12.5%)

Table 4.6: Total Household Income Per Month

Family income

Number of participants (%)

16001 and above

8301 — 16000
6501 — 8300

3801 — 6500
2801 - 3800
Below - 2800

29 (36.25%)

18 (22.5%)

9 (11.25%)

11 (13.75%)

5 (6.25%)
8 (10%)
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Table 4.7: Number of Participants in Socioeconomic Status group

Socioeconomic status Number of participants (%)
Upper class 24 (30%)
Upper middle class 32 (40%)
Lower middle class 14 (17.5%)
Upper lower class 10 (12.5%)

Figure 4.4 Socioeconomic Status
Based on the Kuppuswamy Socioeconomic Scale, the 80 parents are divided
into few categories based on their educational level, occupation and total
household income per month. 24 participants are categorised as upper class; 32
participants as upper middle class; 14 participants as lower middle class; and

10 participants as upper lower class.
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4.4 Research Question One

Does the parents’ socioeconomic status have an effect on their choice of
involvement in their children’s private instrumental music learning?

Parental Involvement in Music Learning

Most of the parents reported that they have high parental involvement
in their children’s music learning activities as 46 out of 80 parents are
categorized under the high parental involvement category. However, out of the
46 from high parental involvement category, 38 parents are from upper class
and upper middle class based on their socioeconomic status. There are 25
parents grouped under intermediate parental involvement and fewer parents
(n=9) have much lesser involvement in their children’s music learning
activities. (See Appendice A)

According to the Kuppuswamy Socioeconomic Scale, the
socioeconomic status was categorized into 4 categories which is the upper
class, upper-middle class, lower-middle class and the upper-lower class in term
of the monthly income from all sources, education level of the head of the
family and occupation of the head of the family. A total score of 29 can be
yielded, family who obtain a score of 26-29 will be classified as upper class,
16-25 will be classified as upper-middle class followed by 11-15 which will
have grouped under lower-middle class and 5-10 will be grouped under upper-
lower class (See Table 4.8). For the involvement of the parents, it is divided

into 3 groups, the high involvement group, intermediate involvement group
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and the low involvement group. A total score of 31 can be yielded, parents
who obtain a score of 21-31 will grouped under the high involvement group,
11-20 will be classified as intermediate involvement group followed by those
who have less than 10 scores will be grouped under low involvement category.

(See Table 4.9)

Table 4.8: Score range for Socioeconomic Status Class

Socioeconomic Status (Class) Score
Upper 26 -29
Upper middle 16 - 25
Lower middle 11-15
Upper lower 5-10

Table 4.9: Score Range for the Involvement Group

Involvement Score
Higher involvement 21 -31
Intermediate involvement 11-20
Low involvement <10
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Table 4.10: The Chi-square Statistics of Parental Socioeconomic Status
and their Involvement

Result
High Parental  Intermediate Low Parental =~ Row Totals
Involvement Parental Involvement
Involvement

Upper SES 22 (13.80) 1(7.50)[5.63] 1(2.70)[1.07] 24

[4.87]
Upper 16 (18.40) 12 (10.00) 4 (3.60) [0.04] 32
middle SES  [0.31] [0.40]
Lower 5(8.05)[1.16] 8(4.38)[3.00] 1(1.58)[0.21] 14

middle SES

Upper lower 3 (5.75)[1.32] 4 (3.12)[0.24] 3 (1.12)[3.12] 10
SES

Column 46 25 9 80
Totals

Chi-square statistic =21.39
p-value = 0.0016
p-value < 0.05

Table 4.10 correlates data about parents’ socioeconomic status and
their involvement in their children’s instrumental learning. The parents’
socioeconomic status shows a significant difference in the parents’
involvement level in their children’s instrumental learning (p = 0.0016). The
parents from the upper class tend to have more involvement in their children’s

learning as compared to the parents from the lower upper class.

4.5 Research Question Two

What is the correlation of parents’ socioeconomic status and the children’s

engagement in activities that are associated with music learning?
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Children’s Engagement in Music Learning

Based on the results, the engagement of the children in activities related to the
music learning is higher if they are from a family with high socioeconomic
status. The children engaged in more musical related activities in upper class
and upper middle-class family as compared to the lower middle class and
upper lower-class family. A total of 45 out of 80 parents claimed that their
children has high engagement in musical associated activities and 38 of them
are upper and upper middle-class family. Only 1 parent that are from upper
class claimed that their children has low engagement in musical related

activities. (See Appendice B)

Parents who obtain a score of 3 for their children’s engagement will be
classified as the high engagement category whereas parents who get a score of
2 and 1 will be classified as moderate engagement and low engagement group

respectively. (See Table 4.11)

Table 4.11: Score for Parental Engagement

Engagement Score
High 3
Moderate 2
Low 1

The parents’ socioeconomic status shows a significant difference in the in their
children’s engagement in activities that are related to music learning with the

p-value of 0.00033 and the chi-square statistic is 25.10. Based on the results,
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the children from the upper class family tend to have more opportunities to
participate in more musical learning activities as compared to the parents from
the lower upper class, most probably due to their availability of resources such
as money. The table below show the chi-square statistics for socioeconomic
status and the children’s engagement in musical learning activities.

Table 4.12: The Chi-square Statistics for Socioeconomic Status and the
Children’s Engagement in Musical Learning Activities

Result
High Moderate Low Row Totals
Engagement Engagement Engagement
Upper SES 22 (13.50) 1(4.50)[2.72] 1(6.00)[4.17] 24
[5.35]
Upper 16 (18.00) 7 (6.00) [0.17] 9 (8.00)[0.12] 32
middle SES  [0.22]
Lower 5(7.88)[1.05] 2(2.62)[0.15] 7(3.50)[3.50] 14

middle SES

Upper lower 2 (5.62) [2.34] 5 (1.88)[5.21] 3(2.50)[0.10] 10
SES

Column 45 15 20 80
Totals

Chi-square statistic = 25.10
p-value = 0.00033
p-value < 0.05

Majority of the parents has positive perspective on parental involvement on
their children’s musical learning activities as 44 out of 80 of the parents think
that parental involvement does play a crucial role in their children’s learning
process. However, there are some parents who have neutral and negative
perspective regarding the importance of parental involvement towards their

children’s learning which make up of 29 parents and 7 parents respectively.
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Out of the 44 parents who have positive perspective, 40 parents are from upper
class and upper middle class while only 1 parent is from lower middle class

and 3 parents are from upper lower class.

4.6 Research Question Three

What is the perspective of parents on the value of parental involvement in their

children’s music learning?

Parental Socioeconomic Status and their Perspective

A total score of 25 can be yielded, parents who obtain a score of 20-25 are
consider to have positive perspective towards parental involvement, those who
score 11-19 are consider to be neutral on the value of parental involvement
while parents who get 5-10 will be deliberate as having negative thinking onto

the involvement of parents in their children’s music education.

Table 4.13: Score Range for Parental Perspective

Perspective Score
Positive 20-25
Neutral 11-19
Negative 5-10

Based on the results, the parents’ socioeconomic status shows a significant
difference in the parents’ perspective towards the importance of parental
involvement in their children’s instrumental learning with the p-value equal to

0.00014 which is far less than 0.05. The parents from the upper class have a
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propensity to have a positive perspective as compared to the parents from the
upper lower class. The chi-square statistic is 27.13 and the results is tabulated
in Table 4.14.

Table 4.14: The Chi-square Statistic of Parental Socioeconomic Status and
their Perspective

Result
Positive Neutral Negative Row Totals
Perspective Perspective
Upper SES 18 (13.20) 3 (8.70) 3(2.10)[0.39] 24
[1.75] [3.73]
Upper 22 (17.60) 9 (11.60) 1(2.80)[1.16] 32
middle SES  [1.10] [0.58]
Lower 1(7.70) [5.83] 12 (5.08) 1(1.23)[0.04] 14
middle SES [9.45]
Upper lower 3 (5.50) [1.14] 5 (3.62) 2(0.88)[1.45] 10
SES [0.52]
Column 44 29 7 80

Totals

Chi-square statistic = 27.13
p-value = 0.00014
p-value < 0.05

In a nutshell, parental socioeconomic status has a significant impact on the
parental involvement, the engagement of children in music related learning
activities and also the parents’ perspective on the value of parental
involvement. According to the data, the relationship between each of these are

closely bind together and there are correlated to each other.
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CHAPTER 5 DISCUSSION

5.1 Summary of the Results

Based on the results obtained in this study, socioeconomic status of the
parents does affect the involvement of the parents, the engagement of the
children in music learning activities and also the parents’ perspective toward
their involvement. Parental socioeconomic status has positive impact on the
parental involvement. Results show that parents with high socioeconomic
status have higher involvement in their children’s music education. Besides,
the engagement of the children in music learning activities does influence by
the socioeconomic status of their parents. Children from the upper-class family
have more opportunities to attend other music related activities instead of
music lesson only as compared with the children from the lower-class family.
Lastly, the parents with high socioeconomic status do present with positive
viewpoint regarding the value of parental involvement as they think that the
involvement of the parents in their children’s education do play a significant

role as a support and also contribute to their achievement.

5.1 Discussion of Findings of the Study

5.1.1 Research Question One: Parents’ Socioeconomic Status and their
Involvement

In this study, there is significant difference in parental involvement
observed between parents from upper class group and parents from the lower-

class group. Thus, this study was able to answer that parents’ socioeconomic
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status has an impact on parental involvement in children’s instrumental
learning. The results of this study are in accordance with findings of studies
mentioned in the literature review that higher socioeconomic status parents
involve in their children’s music education significantly more than parents
with lower socioeconomic status (Kung, 2016; Topping & Lindsay, 2007).
This is most probably due to the work schedules of the parents as parents from
upper class group have more free time to involve in their children’s music
learning activities whereas parents with low socioeconomic status need to
spend more time at work. Parents with lower incomes often work long hours
such that they have less time to get involved in their children’s work (Jafarov,
2015). Besides, the psychosocial standard of the family could also play a role
in this significant result as the stress and living pressure experiences by the
parents and thus they pay less or even lose attention on their children’s
education. Furthermore, the parents’ experience also contributes to their
involvement level as if they have music training before, they could provide
guidance and support to their children. According to previous study, it
demonstrated that parents from upper class have a propensity to have music
training previously when they were young (Magwa & Mugari, 2017). With
low levels of literacy parents were said to lack the knowledge and skills needed
to help their children with school work. Moreover, parents with low self-
efficacy are more likely to avoid contact with schools as they may be less

involved because they do not feel self-confident to contact school staff (Astone
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& McLanahan, 1991). Additionally, beside all the factors that was mention
earlier, availability of resources such as money also does play a role in their
involvement. This is because schools can also pose serious handicaps to
parental involvement in children’s education (Margiotta, 2011; Lareau, 2000).
Parents from the upper class intend to send their children to international
school which would have a better quality of education. For instance,
international school will organise parents meeting day every semester and
teachers will respect and value the parents’ opinion and try to improve
themselves to meet the requirement and parents’ expectation. By constantly
improving, parents are more likely to be involved when they feel that they are
welcomed by the teacher and that their views are of value. If parents have low
education they have challenges in assisting their children with school work
(Gonzalez, Borders, Hines, Villalba & Henderson, 2013). Such parents even
when they attend some school activities they are hesitant to take part in
decision making because they feel they have nothing valuable to offer. Parents
who are well educated communicate high academic aspirations for their
children (Jeynes W., 2010). Lastly, parents who belong to high socio-
economic backgrounds are more involved in their children’s work because
they can provide learning materials as compared to parents from low economic
status as they have the availability of resources (MacMillan, 2004). Hence, all
these factors do influence the involvement of parents in their children’s music

education.
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5.1.2 Research Question Two: Parents’ Socioeconomic Status and their
Child’s Engagement

Based on the results in this study, parental socioeconomic status
influences the engagement of children in music related activities significantly.
Indeed, the cost of instrumental music lessons is relatively expensive
compared to other types of education, not every children has the same
opportunity to learn a musical instrument. Hence, parents with lower
socioeconomic status cannot afford to send their children to attend musical
concert and workshops which are considered expensive. Moreover, they could
not able to provide their children with a good music environment at home for
them to practice (Javarov, 2015). Next, transportation is also a significant
factor that contributes to the results in this study. The children could not able
to attend other music related activities such as concert, workshop and
additional instrumental programs if their parents do not have a car and they
have to rely on public transports. This factor is a very big challenge face by the
parents and children from lower class group because they could not afford to
own a car. Additionally, parents’ experiences also make a different in the
children’s engagement level in music related activities (Carroll, 2013; Mistry,
2009). This is because parents with music background will join or participate
in more music event like concert and they are more likely to bring their

children along since the parents themselves are interested in such activities.
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5.1.3 Research Question Three: Parents’ Socioeconomic Status and
their Perspective on Parental Involvement

The parents’ perspective on parental involvement will also be different
between parents with high socioeconomic status and parents with low
socioeconomic status. Based on the results, parents from the upper class have
more positive perspective towards the importance of parental involvement as
compared to parents from the lower class. One of the explanations is the
psychosocial standard of the family (Tomul, 2013). Psychosocial standard of
the family could influence the thinking and perspective of the parents
regarding their children’s education. According to a study, family from the
lower class has lower psychosocial standard compared to the family from the
upper class (Magwa & Mugari, 2017). The parents pay more attention on their
children’s education and they monitor their progress accordingly to make sure
their child is up to the standard. But in lower socioeconomic status family, the
parents pay more attention to their work as they need to earn a living, hence
they will put more time and effort on their work instead on their children’s
music learning (Tomul & Savasci, 2012). In additionally, another possible
explanation for the results obtained in this study is the education level and
experience of the parents (Topping & Lindsay, 2007). Parents with higher
education level realised the importance of their involvement as a support to
their children but parents with lower education level seem to train their
children be more independent and they are unlikely to involve due to their

busy work schedules (Pena, 2000). They are not conscious about the strength
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of parental involvement enables children to achieve in both academic and other
curriculum activities. Based on a study by Holcomb-McCoy, parental
involvement is a powerful predicator of academic grades and aspirations for
the future of the children (Holcomb-McCoy, 2010). These factors contribute
and differentiate their way of thinking and their perspective on the importance
of parental involvement between parents with high socioeconomic status and

parents with low socioeconomic status.

5.2 Conclusion

The socioeconomic status of the parents plays an important role in
various different aspect of life such as their standard of living, lifestyle, the
decision they make and the way of thinking. Parental involvement is also a
multifarious behaviors, attitudes and activities that the parents commit to their
child to involve in their education or other curriculum activities both within
school setting and in the home. Previous studies in music education divulged
that parental involvement especially in the music learning of younger students
can help them to have better musical achievement and would also influence
their musical aptitudes. However, there is insufficient study have been done to
investigate the impact of parental socioeconomic status on the involvement of
parents, their children’s engagement and their perspective towards parental

involvement in the context of one-on-one music learning.
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The main aim of this study was to determine the impact of parental
socioeconomic status on their involvement in their children’s one-on-one
instrumental music learning. Besides, the study also investigates the influence
of parental socioeconomic status on their children’s engagement in music
related activities and the parents’ perspective towards the importance of
parental involvement. Based on the analysis of the 80 questionnaires obtained
from 80 parents who have children in one-on-one instrumental lessons, the
finding suggests that parents with higher socioeconomic status in term of
monthly income, occupation status and education level, they tend to higher
involvement level in their children’s music learning activities, children’s
engagement and also make a difference in how they think and their perspective
towards the value of parental involvement. For instance, the higher the
educations level of parents and the economic status, the higher the level of
parental involvement and children’s engagement in music related activities.

In conclusion, this study clearly suggests that parents’ socioeconomic
status influence their level of involvement, the level of their children’s
engagement in music associated activities, and their perspective regarding
parental involvement. For teachers who are practicing, these findings could be
able to help the teacher to provide guidance for the parents and also tailor or
plan a suitable teaching method for student individually based on their needs.
For examples, teachers may pay more attention to the students from lower

class as they lack of support from their parents. A more regular communication
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and interaction between teacher, student and parents about challenges they
encounter, their expectations and progression could contribute to the growth of
the children’s music learning significantly. The home, child and school form a

trio that creates a special climate that is desirable for effective education.

5.3 Implications of the study

The findings of this study suggest that the socioeconomic status of the
parents in term of education, occupation and annual income, make a significant
difference in their level of involvement in their children’s music education,
their children’s engagement in music learning activities, and the parents’
perspective towards the importance of parental involvement in the music
education of their children. As this study provides the evidence that the
parents’ socioeconomic status influences their involvement, perspective and
their children’s engagement, instrumental teachers should be more aware of
this factor to offer appropriate guidance tailored to the needs of each student
and his or her parents (Margiotta, 2011; Desforges & Abouchar, 2007).

Additionally, previous studies demonstrated that the involvement of
parents especially in younger children’s music learning not only contributes to
the children’s success in acquiring musical skills but also could impact on their
musical aptitudes (Mcpherson, 2009). According to the results, children from
lower socioeconomic status are lack of parental support both mentally and

physically as they could not able to engage in various music related activity.
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Hence, teacher should be aware of this situation and the family background of
the students through regular communication about their difficulties and
expectations, so that teachers could pay extra attention, encouragement and
support to the students in needs (Creech, 2003). Besides, the music centre,
music institution and the various music organizations can also plan more
affordable activities such as community music programs for children so that
they could able to participant and engage themselves in music learning
activities despite of their socioeconomic status (Cooper, 2010). Furthermore,
music centre or music institutions can organize parents meeting session with
the teacher to increase their awareness about the importance of parental
involvement towards their children’s music education and to provide support
for their children (Creech, 2003). By implementing all these, these could play a
crucial role in the development of the children’s music learning and these
would greatly aid them to be better collaborators for their children’s music
learning as well as to create a more enjoyable and productive learning

environment tailored to the needs of their children.

5.4 Recommendations for Future Research

A number recommendation for future research were considered and discussed.
Firstly, small sample size was utilized in this study. More robust studies with
larger sample size should be perform in the future in order to gain greater

confidence toward the outcomes of the studies. Besides, further research can be
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conducted to investigate other factors, not only socioeconomic status, that may
have an influence on the parental involvement in their child musical learning
process. This is because it is difficult to isolate only one factor and there are
multiple factors that could affect on the involvement of parents. Third, similar
study can be carry out to determine whether the differences in ethnicity and

culture as these factors may make a difference in the outcomes of the study.
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