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ABSTRACT

This study was designed to find out the current status of Smi Lankan teacher
librarians’ training and education. A random sample of 108 respondents comprising
teacher librarians, principals, and education officers was selected for this survey.
Questionnaires were sent to these schools by mail. A total of 63 (68.04%) questionnaires
were returned on due date. The data obtained was examined to assess the teacher
librarians’ training programmes and drawbacks of these programmes. Based on the
findings, most of the respondents indicated that they were not satisfied with available
training programmes. It was found that most of the teacher librarians are limited to very
few library activities and focused to classroom teaching. They are not well trained in the
library works. They do not have enough training facilities such as school library
activities, computer based activities, Internet and web based activities, and use of
technological equipments. Most of the drawbacks were identified by the survey. The
requirements of the training of teacher librarians are also revealed by the study, The main
problem faced by the teacher librarians is lack of training opportunities in Island wide.
This resulted in limited knowledge of the profession. Therefore they are limited to
perform only a few activities at their school libraries. It was also noted that most of the
teacher librarians in Sri Lanka are not trained in library science. Although most of them
are interested in doing school library work, they do not get the necessary training. The
school libraries in Sri Lankan schools need much improvement to keep pace with the
current development taking shape in information technology. Based on the findings,

recommendations are proposed to design the training programmes for the teacher

librarians in Sri Lanka.
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CHAPTER ONE

INTRODUCTION
BACKGROUND

The mission of the school library resource center as clearly defined in information
power is “...to ensure the students and staff are effective users of ideas and information,
library media specialists across the country have been working diligently to implement
the programmes” Kuhlthau (1993). On this point, libraries are playing an important role

in schools, not only as a resource centre but also making users aware of its functions.

Most of the school libraries in Sri Lanka are limited to a small area in one part of a
school building or to a small book-cupboard especially in village schools, Nevertheless as
in most developing countries the “Library” or “Media center” or “Library resource
centre” is an important part of the Sri Lankan School structure, The Second General
Education Project survey conducted by the Ministry of Education, Sri Lanka in 1995
identified that only 11 percent of schools, excluding schools in the Northeast province,
possess a permanent school library. Another 19 percent have spaces within the schools,
which contained books in cupboards or on shelves. About 5,719 (70%) schools have no
library facilities and 7,350 schools have no permanent library facilities. Approximately

2,460 schools have some form of library facilities. (Sri Lanka, Ministry of Education

1997)



In Sri Lanka, most of the schools have no separate school library professionals
except for few central schools that have librarians appointed by the Ministry of
Education. Most of these school librarians obtain diplomas in library science. The Sri
[Lankan school system consists of four types of schools, which are ‘National Schools’,
‘1AB schools’, ‘1C schools’ and ‘type 2 and 3 schools’. In schools that do not have
qualified librarians, a teacher, who is appointed by the principal, manages the school
library. Most of the type 2 and 3 schools do not have appointed teachers due to the
shortage of teachers in the schools. Some of the teachers, who are responsible for the
libraries, undergo short training session (not more than a month) conducted by the
National Library Association. Although they are known as “library teacher,” they do not
perform any part of formal library-related duties, except for the lending of books to
students. (Sri Lanka Ministry of Education, 1997) No serious attention has been given to
this problem. A few library teachers are currently attending the diploma courses in
librarianship while the rest are waiting to be trained. However, in 1999 the World Bank
proposed the development of school libraries in Sri Lanka and the Ministry of Education
has taken steps to be more active in this field. Herring (1988) noted until recently, little
attention was paid to the In-service training (INSET) needs of school librarians, however
there is now a growing awareness among the Ministry of Education and the Sri Lanka
National Library Services Board regarding this. Due to the professional isolation of
school libraries and the changing educational and technological developments, there is a |
need for a continuous retraining programme. Brown (1986) argues that school librarians

require help in the management and organization of the school library placing the school



library in local, national and international networks and the applications of new

technology.

The Sri Lankan government has recently appointed graduates to develop the school
libraries in their capacity as library development officers (LDO). However, within a year’
the government policy changed and the designation of LDOs has been changed to school
management assistants (SMA). These officers, however, are still in charge of the school
libraries. At the beginning of their appointment, the SMAs are given a five-day training
course on library management and organization. Some of the provincial authorities have
conducted reading habits development projects for schools with the help of these officers.
The placing of LDOs in so many schools have led to various activities, which include
reading ability development programmes, systematic collection development and new

library buildings for small schools with the help of the community.

Yapa (1998) explains that the awareness of the need of school libraries appears as
early as the 1960s in Sri Lanka. The Ministry of Education, Sri Lanka established the
school libraries in 1960 in central and senior schools. The National Education
Commission, established in 1961, also recommended setting up school libraries.
UNESCO provided the assistance in the form of experts who were able to foster
awareness of the importance of libraries and the value of having trained personnel to
manage those libraries. These UNESCO experts recommended the establishment of
central library organization within the Ministry of Education to facilitate the training of

teacher librarians and provide libraries for teacher training colleges and central schools.



A significant event can be seen in the history of libraries in Sri Lanka. The Sri
Lanka National Library Services Board (SLNLSB) was established in 1970 according to
the Act no. 17, under the Ministry of Education and Higher Education. In 1970, the
Ministry of Education established a code of school librarians in recognition that trained
personnel should be in charge of the school library. The SLNLSB assists the school-
libraries through distribution of books, training of library staff and formulating of

standards. School libraries are graded according to facilities and resources available in

the school.

This study focuses on the development of skills and profession of teacher librarians.
It explains the concept of teacher librarians, describe their role, their importance to the
school, students, and head masters, and the awareness of related community of their
existence. Teacher librarians can also play their part in developing the school curriculum
and helping teachers teach effectively. The lack of training of the teacher librarians is
demonstrated through ineffective library programme and procedures in schools. To avoid
this indolent library environment the Ministry of Education of Sri Lanka plans to launch
training programmes for teacher librarians with the support from the World Bank. This
study therefore proposes recommendations to strengthen the current training programmes

and to modify the training methods of teacher librarians in Sri Lanka.

TEACHER LIBRARIANS IN SRI LANKA

Herring (1988) has clearly outlined the qualifications school librarians should have,

the skills they should acquire during their professional education and the training needs



required after obtaining the necessary qualifications. In some cases, school librarians also
have a teaching qualification. In the United States, Canada and Australia, the norm is for
school librarians to have undergraduate and/or postgraduate qualifications in librarianship
and information studies or in information science and to have studied specialized options
in school librarianship during their professional education. In the United Kingdom, it is’
not normally required for school librarians to have special qualification in school library
orientated options (Herring, 1988). He further explains about one of the main problems in
deciding how school librarians should be educated. He indicated that whatever the
qualifications gained, it is important that those who become school librarians should have
skills in identifying the user needs in the school, in teaching information skills, in

managing the school library and in exploiting new technology within the library and the

school.

The teacher librarian has a dual role in the school. The person needs to be a good
librarian as well as a good teacher. The person must be a good manager in the library.
The term “teacher librarian™, “library teacher” or “resource person in charge” or “library
instructor” is inter-changeably used. Herring (1988), noted that little attention has been
given to the educational qualifications, which school librarians should have. Currently in
Sri Lanka the teacher librarians’ qualifications adhere to specification agreed upon in the
new library development programme and established teacher librarian profession. The
teacher librarian must have dual qualifications as a teacher as well as a librarian. The
arguments for dual qualifications include the actual teaching roles now undertaken by

many school librarians, especially in the areas of information skills and information

Perpustakaan SKKTM



technology. It is argued that a school librarian is now involved in teaching information
skills, in promoting information skills across the curriculum, in selecting materials

relevant to the curriculum; as well as in advising pupils.

Yapa (1998) explains that school librarians in Sri Lanka are not teachers; they do
not have the same status as teachers. Their salaries are lower than those of teachers..
Those who have been recruited by the Ministry of Education and Higher Education are
paid according to their qualifications and experiences. Teachers who look after the library
are not paid extra for their service. Volunteers are paid through the school development
fund. Their working hours are longer than those of teachers, as they often keep the library
open after school hours. School library standards require them to work from 8.00 a.m. to
4,00 p.m. The draft policy formulated by the Sri Lanka National Library Services Board
(SLNLSB) under the direction of Ministry of Education identifies three types of school
librarians: professional librarians, para-professionals, and teacher librarians, The policy
recommended the appointment of professional librarians for all large schools and trained

teacher librarians and para-professionals for other schools according to their

requirements.

In Sri Lanka, there has been no provision for library services in educational reforms
and national developmental plan, Therefore, there is no legislation directly concerned

with school libraries. Some of the affected legislations are as follows:

1. Act No. 5 of 1951 - describes that the government is responsible for giving
library grants to school libraries.

2. ActNo. 17 of 1970 — Sri Lanka National Library Services Board Act.

6



3. Law No. 20 of 1974 — Sri Lanka Library Association (SLLA incorporation)
State Assembly.

4, The public Administration circular No. 47 of 1989 serves as the scheme of
recruitment for government librarians, including school librarians.

5. A draft policy statement on school libraries was formulated in 1997 provided .

by the Ministry of Education. This will be used as guidelines in future library

development activities.

Figure 1.1 presents the organizational structure of schools in Sri Lanka and the

composition of the school library committee is presented in figure 1.2.

The principal

v | .

Deputy Principal Deputy Principal v
(Administrative) (Curriculum Devep.) Teacher
librarian
1‘ !‘ A\
Seg. Head 1 Sec. Head 2 Sec. Head 3
(Primary) (Secondary) (A |Icv¢|)

l |

Subject specialized teachers — subject heads

\4
Other teachers / class teachers

!

;

Students <

Figure 1.1: The organizational Structure of schools in Sri Lanka



In the school structure, the teacher librarian holds position equal to the deputy
principals and is directly responsible to the principal. Teacher librarians carry out
activities pertaining to the library, such as library skills® work, reference services, and
management of library materials as well as curriculum and staff development activities.
According to Figure 1.2, the teacher librarian is the secretary of the school library-

committee. All responsibilities of library are handed over to the teacher librarian with

agreement of the school library committee.

Chairman (principal)

3 sectional Teacher librarian 2 teachers 2
heads (Secretary) Representatives students,

1/ 2 parents as
resource person

Figure 1.2: School Library Committee

Some educational institutions are currently dealing with library education in Sri
Lanka. The SLNLBS, SLLA, conduct diploma and certificate level courses and
University of Kelaniya and University of Colombo conduct diploma, graduate and
postgraduate level LIS programmes. The NILIS (National Institute of Library and
Information Science) has also joined to conduct LIS programmes from the year 2000. All

school librarians are trained by NILIS to give all training requirements for the teacher



librarians’ education. NILIS conducts its educational programmes on the following

aspects; (1) school librarianship, (2) school library management, (3) communication

skills for librarians, (4) organization of resources, (5) collection development, (6)

information services, (7) computer literacy skills for access and retrieve information.

Two universities are conducting diploma, graduate and postgraduate level for LIS

education in Sri Lanka. Table 1.1 describes the library and information science education

programmes at University of Kelaniya, Sri Lanka.

Table 1.1

Library education programmes provide by the University of Kelaniya

PROGRAMME

DURATION

REQUREMENTS

1. MLS

2 years course

1st or 2nd class honours in Special/ (full time)
General Degree in any field.

2. MLS

4 years

Bachelors Degree with Postgraduate (part time)
Degree or Diploma in any field of study

A good working knowledge of English

1 year work experience in a recognised library in
Library and Information Science (part time) or
Bachelors Degree with ASLLA or equivalent

3.M.Soc.Sc/ M, Phil.

2 years

| year /General / Special Degree in LIS or

General / Special Degree and 1 year experience in a
recognized library or

General / Special Degree and Advanced Certificate
of University of Kelaniya or final year exam of
SLLA.

4, SLLA -1

1 year
(First Year)

3 passes in GCE/AL and pass in GCE/OL English
or

6 pass in GCE/OL including mathematics and
English and 3 years work experience in a
recognized library.

Table continues
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Table continued

5.SLLA -1I 1 year | Pass in first year

(Intermediate) sl S . S

6 SLLA - III 1 year (Final) | Pass in second year

7 ASLLA - Tl | SLLA Final and one year as a member of SLLA

8 FSLLA - ASLLA and 5 years of work experience after
ASLLA or equivalent

9. Lib. Technicians | 1 year GCE/OL with passes in Mathematics and

Programme Sinhala/Tamil AND work experience

10. DLIS - Part 1 1 year 3 passes in GCE/AL and a pass in GCE/OL English

(Diploma Part I)

11DLIS - Part 11| 1 year 3 passes ip GCE/AL and a pass in GCE/OL English
and Pass in Part |

(Diploma Part IT)

12.Profassional 1 year Diploma in LIS of DLIS or Equivalent or higher

Advanced Certificate

and 2 years work experience

Table 1.1 = Current available LIS programmes in University of Kelaniya

ROLE OF THE TEACHER LIBRARIAN

The role of the school librarian lies within the framework of a whole school

resources policy. Kinnel (1992) advocated that a teacher librarian should:

1) Collaborate with teachers and other educationists (develop and

evaluate pupils’ learning skills across the curriculum.)

10




iii)

vi)

vii)

viii)

Maximize the effective use of the school's learning resource by the

whole school community.

Provide learning materials in different formats for use by pupils

(individually / small groups) and to offer opportunity for borrowings.

Enhance cross-curricular initiatives.

Organize all relevant learning and teaching materials.

Maintain up-to-date professional awareness of learning resources

available.

Coordinate with outside agencies and information networks and
encourage their use by pupils and staff in order to extend the range of

resource available to the school.

Acquire and disseminate comprehensive information to all staff to
meet professional needs and advice staff on the selection of

appropriate material to achieve their learning objectives.

Provide facilities for the production of learning materials within the

school by staff and pupils.

I
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X) Promote and foster the enjoyment of reading from the earliest age and
encourage the reading habits and enrichment of pupils’ interests and

abilities.

Kinnel (1992) further observed that teacher librarians should have many personal -
qualities. She added that, their personal accountability toward their work directly affects
the development of the school library. The teacher librarian has various roles and these

roles may change accordingly with the working environment. Some of the roles described

are as follows:

1) Information specialist - he or she should adapt easily new patron needs

and New World changes and skills in new information retrieval methods.

i) Teacher role — the teacher librarian is both a librarian as well as a good

teacher. Teaching is not only conducted in classroom, but in libraries as

well.

iii)  Instructional consultant ~Teacher librarians have to instruct students,

teachers and community members on information retrieval methods.

iv)  Consultative role — the teacher librarian must provide information

consultation service whenever it is needed.



V) Creativeness — creative thinking and ability to modernized the library

works is very essential to its’ development.

vi)  Cooperative learning - the cooperative learning skills may be very helpful

to students, to learn how to learn.

Teacher librarian should have the ability to teach literature-based reading, resource-
based learning. He or she should be an instructional designer, curricular helper, and
School media educator, teacher coordinator, reading programmer, evaluator, community

helper and a library administrator.

THE IMPORTANCE OF THE TEACHER LIBRARIANS IN SCHOOLS

The school library is an important component of the teaching-learning process in
schools. The teacher librarian would be able to assist in events related to the school
teaching-learning process. He or she can help the students to learn not only through the
formal classroom learning but also through self-learning, resourced based learning,
learning to learn and lifelong learning skills, This may help students to be more
innovative and analytical in their studies. For the teaching process, attention should be
given to the teachers to enhance their teaching abilities, methodologies and strategies to

develop knowledge of their special subject area and current issues in the world.



In summary, a good school library could help teachers to improve their knowledge
and teaching skills, help principal to improve the school achievement level and help

related community to fulfill their information needs.

1. Motivating Students

An important task of a librarian is to train and motivate the students. In every
school, there are students, who are particularly interested in reading books and who take
pride in helping out in the library. The student librarian can be given more responsibility
and the library can be opened during the school hours under the librarian’s supervision.
Teacher librarian can teach student the various reading methods, reference methods, and
the library use procedures. The students will benefit from this; since they will learn to
value the library and will be interested in‘using libraries after leaving their school. They
will do their assignment better than in the past, with the help of the library. Other related

activities, which are important, are as follows:;

a) Pupil committees,

In many schools student or pupil committees for the library, have proven to be a great
success. At committee meetings, where the librarian is present, matters like discipline and

lost books are discussed, and ways and means of raising money for the library.



b) Personality development programmes.

In the library, the librarian would be able to identify “backward™ children to develop
their personality. Selected students can be appointed as class librarians (male and female)
or assistant class librarians, This also would help the teacher librarian to manage their

library work smoothly. Pupils can study library procedures, librarianship styles and

develop their personality by working as student librarians.

c) Improve referencing skills.

The teacher librarian can teach students how to search for and use various

information sources and services, when they need to get information or further details for

their specific subject.

d)  Reader association,

In every classroom reader associations can be formed, to develop users’ reading
habits. In the school library, students may also train peers to use other libraries in the
community. Students will be able to enhance their reading ability and develop
information searching skills. For these activities the teacher librarian should make
relevant plans and nurture creative attitudes. Teacher librarian can arrange activities to

improve leisure-reading abilities among the students and improve the students’ library

skills on how to use the library.

15



2. Information Literate Teachers

The classroom teaching process is not a simple task. The teacher librarian can help
by teaching teachers. Most of the teachers do not have enough skills to access
information to use in their classroom teaching activities. An information literate teacher
should be able to direct the students to read or refer to books. The teacher could seek.
teacher librarians’ help in obtaining required information in his /her specific teaching
fields. This ability would enhance teachers teaching ability, methodology and strategies

and develop knowledge in their specific subject area.

The subject expert teachers can assist the librarian when they are in the book
selection committee. The teachers should be able to help in the selection of book titles. A
teacher librarian is a resource person and library is a resource centre. A teacher libraran
can help teachers to prepare their teaching aids and tools and store the teaching aids in the
library resource centre. Teachers require many teaching aids to be used in the classrooms.
The librarian can assist in finding and keeping those aids. The library can also be used to

conduct information literacy classes. The teachers can be guided to use the proper

information sources.

3. Principal Support

The principal of the school is, of course, the final authority in all matters pertaining
to the school, and the librarian is directly responsible to him or her. The principal and the
librarian together should decide matters of policy, finance, rules and regulations. The

principal has to pay considerable attention to the library, manage the library processes in

16



a good manner and make plans with the help. of the teacher librarian. Indirectly, the
school library can help to improve the achievement level of the school and create a more

efficient and effective process in the school.

Oberg (1995) explained the principal, in his or her management and administrative.
role in the school, supports the school library programme by ensuring the provision of
adequate budgeting for materials and for clerical help. Further he or she should help in
arranging for the flexible scheduling that allows cooperative planning time. The principal
also ensures that the school library programme is integrated into the planning and

evaluating structures of the school. These quotes provide examples of how principals

enable the school library programme.

Oberg (1995) further explained that in working with teachers, the principal makes
clear that teachers are expected to be inv.olved in the school library programme, both
during the hiring process and on an ongoing basis. The principal also encourages
professional development of teachers in relation to the school library programme by
providing in-service and by providing time for the programme in staff meetings.

Educators of teacher librarians need to consider how they might integrate into their

programmes of instruction more exploration of professional practice in the area of

gaining principal’s support. Teacher librarians appear to have a clear understanding of
what principal’s support entails and of the need to gain this critical support. They appear

to have particularly when they enter into professional practice, less knowledge of the

strategies that they might employ to gain principal’s support and less assertiveness in

using the strategies of which they are aware. Principal support for the school library
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programme involves such things as encouraging its use by teachers and students,

integrating the programme into the curricular work of the school, and providing flexible

scheduling,

4. The Community Support

The school library is not isolated from the community around the school. The
school library can benefit the community. The resource person, parents and the old boys /
girls associations can be of help in this respect. They are the people who can provide
resources for the school library, and choose to be active members of the library. At this
point the community can maintain close relationship with the school and the school can
get help from the community. The library is one of the agents that bind the school and the
community. The school library can assist its community to obtain interested and needed
current information. Cook (1981) explains that besides the service given to the students
and the teachers by the school library, it can be part of the community’s and the nation’s
information network. No school library can be self-sufficient in itself. It is better to link

with other libraries, information centers and other available formal information

organizations.

S. The Education System

The education system requires higher achievement levels of schoolwork. The

education authorities expect schools to increase the out put value of the school. A school



library can be an important component of the educational institution in obtaining high

achievement levels of the students and high quality of teaching of the teachers.

TRAINING PROGRAMMES FOR TEACHER LIBRARIANS

Kinnel (1992) stated that the library and information study courses develop‘
expertise in the management, organization and dissemination of information and in the
effective use of world-wide library and information networks, both in printed and
electronic version. Sullivan (1992) explained a much larger investment in staff training
and development and in organizational development will be necessary to create and

support the value systems and cultures required meeting the challengers of twenty-first

century.

As noted in the earlier parts, in Sri Lanka, the Sri Lanka National Library Services
Board is conducting the library education programmes, established under the Ministry of
Education and Higher Education. The steps are being taken by the SLNLSB to exert

pressure at the provincial council level to increase the cadre of full-time school librarians,

This study surveys the teacher librarians training methods currently available in Sri
Lanka. Teacher librarians’ training programmes are provided by a number of universities,
in the form of graduate, master or PhD courses. These courses consist of different
training methods. Training programmes used for teacher librarians are in-service training
programmes (INSET) on-going programmes, school based programmes, separate work-

shops, feedback meetings, pre-service trainings, the degree courses for professionally
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qualified library personnel, diploma courses, master courses, staff meetings and full-time

courses and part-time certificate courses,

Yapa (1998) explained that at present, 3,420 school librarians are working in 2,460
schools. There are no professional librarians and among those who are presently working
as school librarians, 80 are professionals. The others have received minimal training of
about one week (through workshops conducted by the SLNLSB or National Institute of
Education.). Apart from the 80 full-time school librarians, the rest could be teachers who
look after the library in addition to their normal teaching, clerical staff, or volunteers. In
1994, the Library and Information sector led by a team of national and international
experts conducted a study and recommended the training of 7,000 teachers to become
teacher librarians. They recommended that two teacher training colleges introduce
Library and Information Science courses as specialization courses for teachers who
intend to be teacher librarians. They algo proposed the establishment of a National
Institute of Library and Information Studies (NILIS) to ensure that instruction in library
programmes is conducted at the undergraduate and postgraduates levels, It is hoped that,
when this institution is established, it will play an important role in training teacher
librarians in Sri Lanka. Steps are currently being taken to study the training needs of
school librarians. Thus information gathered will be used to develop training courses. The
competencies required by the teacher librarians have not been specified yet, but they will

be considered when designing training programmes in the near future.
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TRAINING METHODS USED

Herring (1988) expressed the idea that until dual qualification is achieved, there
exist opportunities for school librarians to gain knowledge of educational developments
and the most successful school librarians show a great awareness of current educational,
technological practice and research and the implications of this for the school library. |
This can be done either through personal reading of educational literature or participating
in school in service training programmes, (INSET) organized by the school library
service, or by attending courses organized by the Sri Lanka Library Association or
School Libraries Group and other educational authorities. The training may be for groups
of various sizes. In the training programmes, instructors utilized various kinds of
equipments. Apart from the traditional classroom teaching methods by using the black
board, the trainer can use whiteboards, magnetic boards, overhead projectors, sound
tapes, videotapes, films, slides, charts, models, computer presentation etc., and other
visual aids in and outside the classroom. The choice of the strategy if actively kept by the

teacher can lead to an active training programme.

This study focuses on training programmes for the teacher librarians. Various
programmes, which can be used, are described. The teacher librarians’ role in the school
library requires them to possess knowledge about other subjects and the curriculum.
There are a few methods adopted by training programmes and these include, lecture
method, lecture and discussions, discussions, work-studies, time studies. Some times in
the training programmes, trainers use motion studies, simulations, method studies and

network studies very rarely. Some training programmes consist of case studies. Another
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method is awareness raising activities. Role-playing, practical, study tours, question and
answering, brainstorming, research studies project works and self-study methods also use
for the training programmes. As for universities, they normally use course work and

assignments for their studies.

STATEMENT OF THE PROBLEM

In most schools, school libraries are not functioning effectively, because of the lack
of awareness and training for the teacher librarians. Training programme should motivate
and develop the teacher librarians, to improve good school library environment to
facilitate the students. Although trainings are available for the teacher librarians, most of
the time, trainers use traditional training methods. These traditional methods result in
weak implementation within the school library management. It makes indolent and
ineffective procedures in libraries. Such libraries waste time and resources. If proper
training can be given to those in charge, wastage can be avoided. In order to propose new
training methods and modify existing traditional methods, there must be a study to draw

the authorities’ attention to the above issues.

This study hopes to draw the attention for the need to revise the training
programmes provided to teacher librarians. It may be helpful to make and implement
suitable training methods and also establish a new lease of life in the school library field.
There are newly appointed teacher librarians in Sri Lanka, who have achieved
professional status in schools with their profession. This is a very important and essential

requirement for implementing the training programmes for teacher librarians’ in the near
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future in Sri Lanka. Existing teacher librarians training programmes may not present new
technological innovations or network information retrieval. There is a need to discuss and

propose new training methods.

RESEARCH QUESTIONS

The study aims to ascertain the current situation of teacher librarian training
programmes, to find out problems and make suggestions. The basic questions, which the

study aims to find answers for, are:

1. What are the duties of the teacher librarians in Sri Lanka?

2. What types of training programmes are currently provided for the teacher
librarians in Sri Lanka?

3. Are there any drawbacks in the training programmes of the teacher librarians?

4. 1If so, what are the suggestions to enhance the training programmes for the

teacher librarians in Sri Lanka?

Till date in the Sri Lankan educational sector, there has not been any training
programme developed for the teacher librarian. The Second General Education Project
(GEP-2) established the school teacher librarian scheme. The educational authorities have

made plans to conduct the teacher librarian training in the near future.



OBJECTIVES OF THE STUDY

The objectives of the study are:

1. To identify the background of education and training of teacher librarians in Sri Lanka.
2. To study the current roles of the teacher librarians.

3. To survey and identify the available education and training programmes in Sri Lanka.
4. To identify the problems, weaknesses and strengths of the education and training

programmes.

5. To propose the appropriate training programmes applicable to Sri Lanka.

IMPORTANCE OF THE STUDY

According to information development around the world, the teacher librarian
should have continuous training on new information retrieval; the school library
personnel require up-to-date training from time to time. New training methods must be
introduced to achieve computer-based information searching, exploring, exploiting and
retrieving. This study looks at Sri Lanka’s situation in the training programmes of teacher
librarians. It may help the school authorities implement the necessary training

programmes for the teacher librarians.

These training programmes are based on the teacher librarians’ skills and role
development and standard of school library development in Sri Lanka. Specially, these
programmes should be launched at the beginning of the teacher librarians’ profession.

Some of these programmes are as follows: (1) skill development, (2) personal and
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personality development, (3) collection development of the library. Some other
programmes are to develop the knowledge and skills in library procedures, such as (1)
circulation, (2) cataloging, (3) acquisition, (4) reference services, (5) preservation and
reservation, (6) financial management, (7) resource management, and (8) user education
etc. teacher librarians should improve their technological abilities such as computer
technology, ability to use technical and electronic equipment, and improvement of ability
to use and teach Internet resources. The study plans to survey current improvement of

these programmes.

LIMITATIONS OF THE STUDY

This study is limited in its coverage to the limited amount of resources available.

Information on the training programmes for teacher librarians in Sri Lanka has not been

properly documented.

There are limited numbers of training programmes available for teacher librarians
and the study will only look at teacher training programmes currently available. The

writer’s personal experiences in the principal training programmes in Sri Lanka are also

discussed.

The sample is limited to 50 selected schools within one province in Sri Lanka. The
50 schools represent urban and rural area schools in the two districts Ratnapura and

Kegalle of Sabaragamuwa province. The study is only looking at teacher librarian



training programmes in Sri Lanka limited to those two districts in Sabaragamuwa
province Sri Lanka. Questionnaires are used to collect data from teacher librarians,

school principals and trainers.

DEFINITION OF TERMS

School librarian

School librarian is an experienced teacher who has completed postgraduate studies
in librarianship, and the School Librarianship Specialist Certificate. This staff member

normally works in a large school and would support the staff.

Teacher in charge bf library

In some smaller schools, there is a teacher who was assigned responsibilities in
operation of the Library & Information Center. Most of the time the principal, as a school

requirement, appointed this individual person.

Teacher librarian

The teacher librarian is a resource person in the school. He or she must be an
instructor, teacher, helper, or guide. It may be different according to their role. Apart
from the necessary professional qualifications, requirements would also include good
personal attitudes and qualities of the teacher librarian. They should have the necessary

information skills, creativity and innovational thinking rather than just the paper
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qualifications. These professionals should also have up-to-date knowledge and be

provided with on-going training according to the development of the discipline.

The teacher librarian is required to help in the management and organization of the
school library, in the positioning of the school library within the local, national and
international networks, and the applications of new technology. Most school librarians
are anxious to extend and develop their knowledge of educational issues, information
skills, and information technology. Especially database creation and the use of online
information services, multicultural education, new developments in library / information
management, educational theory and psychology; school organization structures,

including decision-making processes; curriculum planning and teaching methods.

The school library resource center

The school library resource center provides different kind of services to the entire
population in the school and related community. In the early days it was called a library
or media center, but after its incorporation into the school management, it becomes
known as the Library Resource Center. Most of the time it is limited to a small classroom
or a few cupboards of books. It is an organized collection of books and other media,
related equipment and services by a designated person or persons and made available to
pupils, teachers and other staff of the school. Other terms of library resource center,
which are used internationally, include school library media programme, instructional

materials center, school media center, school resource center or simply the school library.
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Training Methods

This phrase describes how the people are trained to develop their skills in any field.
The Webster’s dictionary (1988) explains that, the way of doing anything, including
mode, procedure and process in regularly, orderly, definite procedure or way of teaching.
In short, teaching method is a kind of teaching art. Teachers or trainers have to use
different types of techniques to promote better awareness among the trainees. The
patterns of teaching will create different standards of knowledge. Active participation and

creative ideas may develop according to the methods used for teaching.
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SUMMARY

The study describes the training programmes for teacher librarians in Sri Lanka.
The Second General Education Project (GEP-2) has conducted a survey to identify the
current situation. The survey identified the drawbacks and future requirements within the
school library field. Previously, the Sri Lanka government appointed graduate trainees as
library development officers (LDO) to develop the school libraries. But after one and a
half years, their designation was changed to school management assistants (SMA). Still
the education system doesn’t have full-time teacher librarians in school libraries. Even
though the teacher appointed by the head master manages the library, he or she doesn’t
have sufficient training to work well. Inadequate suitable training programmes in the
current library system and the task of the teacher librarians are the focus of this study.
Some selected training methods and training techniques are identified to support the

study. The necessities for the study, problems and research questions are identified.

In this chapter, Sri Lanka library information science education is also mentioned.
Some education institutions are currently dealing with library education in Sri Lanka.
SLNLBS, SLLA, conducting diploma and certificate level courses and University of
Kelaniya and University of Colombo conducts diploma, graduate and postgraduate level
LIS programmes. The NILIS (National Institute of Library and Information Science) has
also joined in conducting LIS programmes from year 2000. The following chapter

presents the literature review of the study.
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CHAPTER TWO

Review of the literature

INTRODUCTION

The literature review of the teacher librarians’ training and education progamme is
a highly responsible task, because it is not easy to find out previous researches due to
limited literature on studies that have been conducted in last two decades. Many
educational institutions all over the world, undoubtedly have arranged training and

education programmes for teacher librarians. However, very few researches have been

published regarding the subject.

To well furnish the literature for the subject, manual and electronic databases were
examined such as dissertations, journal articles and online databases. Internet searches,
the Educational Research Information Center ERIC indexes, Library and Information
Science Abstracts (LISA Plus) Databases and Dissertation Abstracts On-disc (DAQO)
were examined to extend the literature search. Most of the details were found from
Internet searching. The periodicals also have facilitated to expand the research activity.
Most documents on Malaysian training programmes for teacher librarians are printed in
the Malay Language. Thus it is difficulty to understand and translate it into English.

However this was overcome with the assistance from colleagues who translated the

documents into English.
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Most of the articles and even Internet sources have little relevant information
related to the topic. Therefore, most of the information included in this chapter is related

to the education of librarians, which is very much similar to the training of teacher

librarians.

The teacher librarians’ profession has not been established in Sri Lanka until last
year. This is due to the lack of researchers on teacher librarians training or professional
library education in Sri Lanka. The World Bank survey held in 1995 by the Ministry of
Education and Higher Education helped to determine the future training programmes for
the teacher librarians in Sri Lanka. This report gives detail about the current situation of
school library and future plans on teacher librarians professional developments in Sri
Lanka. The National Institute of Library and Information Science (NILIS) workshop
report on the immersion course in school librarianship (2000) also guided for the
literature review. The web page broadcasted by the University of Kelaniya Sri Lanka,
which conducts training programmes and degree courses for the library and information
science, also assists to feed information for the study. Some journal articles published to
explain to library development other Asian countries were referred too. Although the Sri
Lankan educational articles can be retrieved from the University of Malaya library
information resources, it was difficult to find articles on Sri Lanka library education and
teacher librarians’ professional training and education. This part of the study is limited to
the review of only few articles, due to lack of information.
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The Ministry of Education Malaysia, training colleges and the university’s library
schools conduct trainings for teacher librarians in Malaysia.
In western countries, some times librarians get their training in their working place (on
the job) or related working places. Formal and advance training programmes all over the
world are conducting by the universities and higher education institutes. But the most
serious problem is that these education programmes are very expensive and it may

require librarians to travel to a large and rich city or country.

SKILLS OF TEACHER LIBRARIANS

The skills of the teacher librarians’ are directly related to the library and its’
development. Personal and professional qualities of teacher librarians may enhance the
library culture and its environment. The skills are combined with the competencies and
the role of the profession. Hence, aspects of the teacher librarians’ skills, their

competencies and the qualities of their professional role are also discussed in this chapter.

Brown (1986) described an expanded role for teacher librarians are envisioned that
will necessitate significant revision of teacher librarian training programmes. Educational
technology must be an essential part of the academic training, if the teacher librarians are
to successfully assume their new skills in collaborative consultants and provide the
support required by classroom teachers, Among the new competencies for the position

are: (1) curriculum planning, implementation, and evaluation; (2) analysis of materials in



terms of their ability to achieve instructional objectives; (3) conceptualization and design

of media to achieve objectives; (4) human relations and group dynamics skills; and (5)

the ability to assume the teacher's frame of reference,

Leland (1990) discussed that, 3-year evaluation of the educational impact on
appointment of full-time trained teacher librarians in New Zealand schools. It focuses on
the year 1989 experiences of 38 trained teacher librarians and provides reflections on the
total period of 1987-89. Information was gathered through a combination of school-based
interviewing and mail questionnaires. Collaborative teaching continued to be central to
the teacher librarians’ role, and planning was critical to its success. For the majority, a
strategic management plan remained central to planning for short-term and long-term
goals. School libraries with a teacher librarian had all benefits from having a trained full-
time professional, overseeing the upgrading and development of school available
resources. Comments from heads and principals of schools, noticed the teacher librarians

were very supportive in the school.

Bruce (1996) presented that because of rapid changes in the information profession;
librarians must actively pursue their own professional development, Strategies to enhance
this skill in future librarians, including journal discussion clubs, portfolios, peer review,
action learning, current awareness strategies and learning to approach new technologies

independently are essential. Analyzes strategy implementation, student reactions, and the

impact on lifelong learning is also very important.
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Ford (1998) indicated that the American Library Association (ALA) offers many
opportunities for members to strengthen their skills and maintain competencies in
response to changing work practices, rapid technological developments, and the growing
needs of library users. Although this has long been a key ALA function, technology has
enabled the expansion of such lifelong learning opportunities for library staff and the

communities they serve.

Majid and Ahmad (1998) investigated the competencies required of library and
information professionals in Malaysia for entry-level positions. Data were obtained from
56 academic librarians, 50 public librarians, and 42 special librarians. The results
revealed that effective and intelligent application of information technology was the
foremost priority. Core content for the preparation of professionals was related to
automation, database skills, development of informaion systems and utilities, and
effective application of the new technology. Management was another important area,
with strategic planning, change management, teamwork, communication skills,
interpersonal relations, public relations, marketing, and measurement and evaluation are
heavily emphasized. Conceiving, planning, designing, and administering a range of

information services were also highly relevant activities for new professionals.

Doiron (1999) noticed that technology innovators are recognizing that this concept
needs to be integrated into their goals of having learners use technology in more
meaningful ways. Teacher librarians are very comfortable with the concept of

information literacy and recognize it as a natural progression in our understanding of
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resource-based learning, research and information skills. As consultants or teacher
educators, they are gravitating to this concept as well, since it embraces several areas
such as curriculum development, technology, lifelong learning and the development of

skills related to learning "how to learn",

Barth (1999) examined the concept of professional development for librarians.
Topics included lifelong learning; continuing education to learn new techniques and to
develop special skills; conferences, workshops, institutes and seminars; transfer of

training; adult learning; and an example of an institute for professional development.

Patten (1999) stated that traditionally, teacher librarians have been concerned
mainly with educational programmes, and more recently with the information skills in
curriculum. The expertise of teacher librarians lies in information and its management,
and as a consequence they are able to contribute significantly. Providing an information
to support learning and teaching programmes, in other words, ‘contribute to the
development of the school's information infrastructure’. Teacher librarians are in the
business of literacy, assisting students and teachers to learn how to access, use and
communicate information. The information focus is changing with global networking, so
the role of the teacher librarian is currently undergoing major and rapid change. Patten
(1999) further explains that teacher librarians have skills as follows: (1) teacher librarians
who ‘have knowledge, skills and experience related to developing students as information
literate students’. (2) Those who have been leaders in establishing and providing access

to information networks in schools. (3) Teacher librarians who have knowledge and skills
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related to integrating a variety of information forms and formats into learning; and (4)
who have developed expertise at cooperatively planning and implementing this across the

school.,

Barth (1999) stated that, practical advice to school library media specialists for
developing and improving leadership skills within the school library and beyond. The
book presents ideas on library leadership in nine sections: (1) Rings of influence; (2)
Archetypes of leadership; (3) The quest for personal management; (4) The folklore of the
organization; (5) The magic power of empowerment; (6) Leading the library: (7)
Leadership within the school: The (8) Leadership within the community: (9) Leading

within the profession.

Corrall and Brewerton (1999) discussed that while training plays an important part
in personal development, the latter is a broader process, concerned with motivation,
attitudes and personal qualities, as well as job-related skills. Further more they discussed
seven personal and specialist information skills, such as collection development and
management, identification and evaluation of sources and services. Information retrieval,
knowledge organization, legal and regulatory aspects of information, library
housekeeping and presentation of information were also discussed. In addition to that,
they explain seven information skills and seven business and management skills. The
teacher librarian must have these information skills, which are as follows, computer
hardware and peripherals, database packages, electronic communication systems,

multimedia resources network access, office automation tools and presentation software.
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As business and management skills teacher librarian should know accounting, budgeting
and costing, change management, marketing, public relations and survey methods, people
and personal management, project and programme management, quality assurance and

performance measurement and strategic, tactical and operational planning,

Avolio (2000) explained professional leadership development, it is much related to
the teacher librarians’ professional skills, which they should have to be developed
transformational leadership. He further describes transformational leadership consist of
four key elements, idealized influence, inspirational motivation, intellectual stimulation,
and individualized consideration. The transformational leader is admired, respected, and
trusted. Inspirational motivation refers to the leader's ability to inspire. Such leaders are

optimistic and enthusiastic.

Other than the role describes teacher librarians must have varieties of qualities to
make a good teacher librarian image in the school library media center. In
“Curriculum Development Consultation Document” issued by the Curriculum
Development Council in November 2000, briefly noted that ten roles of teacher
librarians; they are (i) provide easy access to information in a variety of formats and
technologies (ii) develop the library collection according to the school-based curriculum
focus, (iii) promote the use of divers information source as an integrated element in
curriculum (iv) Collaborative teaching and learning, (v) develop a variety of resource-
based programmes in enhancing the independent learning skills, and problem-solving

abilities among the students, (vi) collaborative with teachers to plan, support the process
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of teaching and assess students’ learning, (vii) support to develop strategies in nurturing
diversified reading interest and regular reading habits among students, (viil) facilitate the
development of information literacy within the school community, (ix) keep abreast of
the latest development in curriculum and technological advancement, and (x) cooperate
with teachers, teacher librarians information specialists and parents to build an

information environment for the nourishment of a knowledge-based society.

Asselin (2000) stressed, that pre-service teachers are a greatly overlooked group of
instructional partners. This article describes a project in a teacher education programme.
This supports new teachers' personal and practical knowledge of school library
programmes and the role of the teacher librarian. In the second year of the project,
qualitative analysis was conducted on students' pre- and post- writings about three focal
concepts. Results showed that pre-service teachers expanded their understandings of
information literacy, critical thinking, and resource-based learning to reflect several key

aspects of these concepts consistent with the literature.

Murray (2000) stressed that the most successful situations were those where the
school librarian had consulted closely the special education teachers to the content of
information skills programmes. Aides did not always accompany students to the library.
In some cases this gave the opportunity for the students to exercise some independence,
but in others it was detrimental to the information skills teaching process. If a student
needed one-to-one attention, the school librarian could not effectively assist while dealing

with the class as a whole. If one of the chief roles of the aides was to keep the student on
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desk, or modify materials, it was crucial for them to accompany the students to the
library, It is also ability should develop the teacher librarian, to deal with disable students

to teach the information retrieval.

THE SCHOOL LIBRARY EDUCATION IN SRI LANKA

The school libraries in Sri Lanka have not been properly looked into for many
years. Most of the schools have no considerable library or reading facilities. Recently
educations authorities have cut down the school library classroom period that student use
the library once or twice a week. The importance of the school library was realized in
early 1960, Ministry of Education Sri Lanka. Yapa (1998), mentioned in her article some

circulation issued by the Ministry of Education for the school library administration.

“In 1960 the Department of Iducation sent a circular letter to all
principals of government, central and senior schools regarding the
school library. This was in the form of guide to running a school
library and was incorporated as separate chapter in the document's
manual of instructions. In addition, the National Education
Commission, establish in 1961, also recommended setting up school
libraries. UNESCO played an important role during the 1960s by
providing assistance in the form of experts who were able to foster
awareness of the importance of libraries and the value of having

trained personnel to manage them"”. (Yapa, 1998)
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The teacher librarian can get professional higher education such as degree, diploma
and master education or in-service training to do their work well. Gwen (1990) explained
that until 1986 there was no training for teacher librarians in New Zealand, because there
were no positions for full-time teacher librarians. From 1986, 15-20 schools a year were
selected to receive a supernumerary senior teaching position for a teacher librarian.
Senior teachers then applied for these positions and did the training as a condition of
appointment. The course was a year long, Diploma-level specialist teaching (not
librarianship) qualification. It was part-block and part distance education over a full
academic year. For remain of the time they worked full-time on course-related school-

based assignment work, with the course director peripatetic between schools to provide

school-based support.

The UNESCO recommended that the established central library organization for
providing libraries for teacher training colleges and central schools and on the training of
teacher librarians. However it was not launched continuously, but after involving this
plans the Sri Lanka National Library Services Board (SLNLSB) was established by Act
of parliament No. 17 of 1970 under the Ministry of Education and Higher Education. In
1969, 100 school libraries were established and 200 libiarians were trained. In the early
1970, the Ministry of Education established the cadre of school librarians, but lack of
training for the school librarians (not teacher librarians) was caused slow development of
school libraries in Sri Lanka. These school librarians are working in the school library,

which established by the Ministry of Education, but not related to the teaching

profession.
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The Ministry of Education has been able to develop school libraries through
distribution of books, training of library staff and formulating library standards with the
assistance of SLNLSB. The Sri Lanka Library Association was established in 1974 under
the Law No. 20 of 1974. Both SLNLSB and SLLA involved with formulating standards
for libraries, training librarians through the professional courses, seminars and
workshops. The scheme of recruitment government public librarians and school librarians
was revealed in 1989 by the public administration circular No. 47. The Draft policy

statement on school libraries was formulated in 1997 and the Ministry of Education

approved it.

Wijetunge (1998) said that the first attempt in training in librarianship was made by
the Ceylon Institute of Scientific and Industrial Research (CISIR) in 1957, by conducting
two-week full time courses. But any attempt at a systematic and continuing training in
librarianship was not started until mid 1961. The University of Peradeniya Sri Lanka
started Postgraduate Diploma course in 1961 but discontinued in 1965. University of
Colombo commenced a Diploma course in LIS in 1982, However this too was suspended
by 1988. Wijethunge explained further the University of Kelaniya established the
Department of Library and Information Science (DLIS) in 1973 for Bachelor of Arts
General Degree, which offers Library and Information Science (LIS) as one subject, and
Postgraduate Diploma course commenced in 1974. Bachelor of Arts Special Degree in
LIS, which teach LIS for four years, started in 1979. Sri Lanka Library Association
(SLLA) commenced three professional courses in 1961, 1966 and 1973 respectively.

Same part-time course commenced by University of Kelaniya in 1977. Sri Lanka
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National Library Services Board (SLNLSB) commenced a postal course in LIS in 1983,
with the objective of providing an opportunity for Public and school Librarians from rural

areas to obtain qualifications. But this was suspended in 1997 due to lack of funds.

According to Wijethunge (1998) there are two types of LIS education programmes
in Sri Lanka, academic programmes and professional level programmes. DLIS conducts
two bachelor degree programmes, highest level of professionals or lowest level of
professional librarians’ programmes and intermediate level Para-professional job
programmes. The University of Colombo started the Masters Degree in LIS (MLS) in
1993, and Masters Degree in Social Science (in Library and Information Science) in
1998. There are two types of courses within this Masters Programme — Master Social
Science (information and library science) and Master of Philosophy. National Institute of
Education (NIE) conducts a Bachelor of Education programme for teachers and
Educational Technology and Information Science is one component of this programme,
The SLLA and the DLIS are conducting professional level three tier part time courses.
The programme Part I of DLIS and II have been named as part I Diploma and part 11

Diploma in LIS. Part III is called Professional Advanced Certificate in Library Science

and Documentation.,

“LIS education system of Sri Lanka needs immediate attention of the
professionals, if it is to achieve any sort of standard. We need more full
time staff members, better educational and library facilities, a revised

curriculum, more and more research, publications especially in Sinhala
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and Tamil, better control and accreditation of courses, and students of

high academic standards. — 1IFL.A —~ 1998 "

In addition to the training programmes launched by the Sri Lanka Library
Association, SLNLSB, Universities of Colombo and Kelaniya from 1999, the National
Colleges of Educations (NCE) provide basic library studies for all teacher trainees and
specialized training in librarianship for those who wish to become teacher librarians.
Under the Library Development Project which is funded by the World Bank, will be ask
whether they wish to be re-trained as librarians. These training will be offered by the
National Institute of Library and Information Science (NILIS), which is, established at

the University of Colombo, Sri Lanka. (Second General Education Project — 11, 1997)

The proposal of Second General Education Project — 2 (GEP - 2, 1997) described
that currently, about 3,000 people have received only one or two week’s library training
at a minimum, will need re-fresher course in librarianship and library management. In
addition to that, 250 people in the new libraries in large schools will be required as
librarians qualified with minimum of a Certificate or Diploma in Library Studies. These
training programmes will develop and implement by the newly established National
Institute of Library and Information Science (NILIS) under the World Bank Project.
National Institute of Library Information Science will provide training programmes for
the requirement of public and commercial sector. It will offer courses annually at
Certificate, Degree and Postgraduate level. NILIS training courses will amalgamate with
the University of Colombo, University of Kelaniya, Sri Lanka National Library Services

Board, Sri Lanka Library Association and also with National Colleges of Education. One
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teacher in each of 1,750 school libraries (type B libraries according to the World Bank
Project) will be appointed as a teacher librarian and they will be facilitated by the NILIS.
All these teacher librarians should receive a minimum of three-month course in
librarianship, re-training and upgrading as well as to their personal needs, either through

SLNLSB or NILIS funded by the World Bank project.

IMPORTANCE OF THE TRAINING PROGRAMMES FOR TEACHER

LIBRARIANS

The teacher librarians’ job is not just a job. They must have professional code of
ethics. If they have no appropriate training, they would not be able to do their work
effectively and efficiently. Specific working skills should be gained from their training
programmes. Suitable attitudes, responsibilities and accountability of teacher librarians
make good library environment. Apart from such qualities education is very essential to

be a good librarian,

Smart (1985) explained in her study that nine secondary school libraries in New
Zealand were examined to determine how often and how well students and teachers were
using the library resources available to them. Both teachers and students were surveyed
concerning their use of the library, the library skills they thought to be important, and
their perceptions of the function of the librarian, library assistant, or teacher in the library.
Based on the survey results and personal observations, it is concluded that school

libraries in New Zealand suffer from the fact that many of them are being run by library
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assistants without professional training or teacher librarians whose time is limited by
other obligations. Suggestions for improvement include greater emphasis on in-service

training for both teachers and library assistants.

Gwen (1990) said that tutor training and co-ordination will be ongoing, based on
distance education technologies (initially teleconferencing, but also exploring a wider
range of options). Considerable emphasis will be placed on providing tutors and their
schools with additional resources and opportunities for in-service and professional
development, so that these schools become examples of effective integrated information
teaching and use (not model school libraries). We need to be able to demonstrate the high
level teaching and management skills of the teacher librarians. As part of the school's
executive, on a school-wide basis teacher librarians are used to plan and co-ordinate

effective ‘Action Learning’, resource and reading support.

The school librarian should have to play a dual role in the school, as a teacher and a
teacher librarian. Training should be prepared to develop these job skills to encourage

teacher librarians to perform excellent service throughout the school.

Elaturoti (1993) described that the background of the school libraries in Nigeria
increased recognition of the importance of libraries in education by the government and
resultant to legislation. The majority of teacher librarians in the Nigerian school system
does not have professional qualifications in librarianship, and received their librarianship

training through short in-service courses and workshops. Some universities and colleges
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have begun to introduce programmes to train teacher librarians for Nigerian school
system. The Nigerian School Library Association 1s working towards the
professionalization of the teacher librarian position. The teacher librarians are in schools
to help increase remuneration, improve career prospects, and help school librarians keep
their designated job instead of acting as replacements for subject teachers. The paper
proposed a curriculum for the training of school librarians in the Nigerian school system,
including minimum librarianship qualifications for primary and secondary school
librarians, and proposed courses for study. The librarianship-training programme would
include courses in management and a teaching subject, for the school librarian to have

equal academic status with other teachers and to assist them in collection development

and reference services to users.

The suitable training can prepare professionals to overcome problems that they have
to face. Conway (1996) discussed the problems and difficulties faced by school libraries
in the United Kingdom (UK), specifically England and Wales. These problems are lack
of funding, lack of a central role in the curriculum, the management structure, and
inadequate staffing, In addition, use of the library is not featured much, if at all, in
training programmes for teachers in the UK, and combined with inadequate library
holdings, resulted in under-used libraries. In the UK, there is no standard qualification or
initial training for a teacher librarian. Some teachers are expected to manage the school
library in addition to maintaining a full teaching load. The paper also discusses
significant publications that have stressed the urgency of improving school libraries and

provides suggestions and guidelines for achieving those improvements. The government
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role in the management of schools, school libraries, and implementation of a National
Curriculum is initiated in library training through National Vocational Qualifications and

examples of recent projects and achievements for school libraries in UK.

Probert, (1997) described that since 1990, education in New Zealand has undergone
dramatic changes. New Zealand has never had a tradition of full-time teacher librarians.
There is a diploma course for teacher librarianship, now, but most high school teacher
librarians have only five hours per week to spend in the library. Primary school teachers
usually have no release time from classes. The research shows how New Zealand
teachers and school libraries are facing the challenge and its’ history of education and
provides background on teacher librarian training in New Zealand. School libraries and
trained teacher librarians in New Zealand are destined to play a vitally important and
increasingly central role in the education of all students in years to come. It is unrealistic
to expect classroom teachers to meet all the demands of the new curriculum without
support. An expanded role for teacher librarians is envisioned that will necessitate
significant revision of teacher librarian training programmes. Educational technology
must be an essential part of the academic training if teacher librarians are to successfully
assume their new roles as collaborative consultants and provide the support required by
classroom teachers. Probert, short out that among the new competencies for the position
are: (1) curriculum planning, implementation, and evaluation; (2) analysis of materials in
terms of their ability to achieve instructional objectives; (3) conceptualization and design
of media to achieve objectives; (4) human relations and group dynamics skills; and (5)

the ability to assume the teacher's frame of reference.
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know what the answer is, but we should certainly know how where to find

it”. (Yucht, 2000)

EFFECTS OF THE TRAININGS TO SCHOOL LIBRARY DEVELOPMENT

The different types of training programmes are held for the teacher librarians. From
the short course to Master or PhD degree level education opportunities have being
organized for the teacher librarians. Many competencies are gained from the training
programmes to manage the effective school library. The authorities must consider the
training requirements and also appropriate training programmes for the trainees.
Abdullah (1998) pointed out in her study that more than 75% of the respondents in
selected sample, considered attendances at in-service or short courses essential, more
than 90% library educators responded the education is essential at the postgraduate level.
She suggested that the Ministry of Education might consider providing a systematic and
progressive training programme, leading to a full professional qualification in school

librarianship to teacher librarians.

However, administrators must be very careful if the teachers have not obtained the
suitable training to implement the new concepts, when doing the new planning and
implementation for the schools. Hart (1999) identified that Information literacy, the
development of which is accepted as the central mission of school librarians, is a
necessary requirement for successful participation in the global information society.
South Africa's new curriculum, (Curriculum 2005) explicitly lists information skills as an

important outcome of schooling - and has accordingly introduced the new methods of
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assessment to encourage continuous evaluation in South African school education.
However teachers are struggling to implement the new methods - owing to gaps in their
training, lack of support, and shortages of resources. Hart further explained, since only
tiny minority of South African schools have qualified school librarians (indeed less than a
third have any sort of library), the successful development of information literacy
depends on classroom teachers. The need to investigate their capacity to take

responsibility for information literacy education is thus clear.

Tallman et al. (2000) described that the study on the status of the school library and
its place in the curriculum in thirteen Botswana community junior secondary schools
located in northern and northeastern Botswana. During November of 1999, the study took
place during site visits to the schools that had a teacher library intern receiving training
through the school library certificate programme. Those programmes were held in the
Department of Library and Information Studies at the University of Botswana. The
authors used semi-structured interviews, observations, and journals to provide the data
for the descriptive qualitative study. This paper is a report of the findings and the

recommendations to the department for changes in the school library curriculum.

Very important issue is designing the training programmes to teach teacher
librarians how to help the disable and back-word students in the school library. The
teacher librarian should know how and what methods to use with them to give user
education in information literacy.  Murray (2000) explained staff development

programmes dealing with library service to students with disabilities are scarce. He did
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four-year study to evaluate school library services offered to disabled students in two
Australian states considered staff development needs. The study assessed the availability
of staff development activities for school library staff that would assist them in teaching,
communicating and providing for the information needs of disabled students. Results
showed that there were limited opportunities for school librarians to participate in such
programmes, beyond those offered in individual schools to the teaching staff as a whole.
There is a need for library-specific staff development programmes that cover policy
formulation, collection development and adaptive technology aspects of library services
for disabled students. Professional education courses should also cover this area as an
integrated element of the core curriculum. A model for staff development programmes is

suggested.
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SUMMARY

This chapter presents the literature review of the study. Four main sections of this
chapter have been discussed to drive the literature review, namely introduction, role of
the teacher librarian, the school library education in Sri Lanka, importance of the training
programmes for teacher librarians and effect of the trainings to the school library
development. As a result of the lack of studies on teacher librarians education
programmes, the study discussed related researches too. According to the vision of
researchers, country and working environment teacher librarians’ role described in
deferent ways. Because Sri Lanka has not appointed professional teacher librarians until

2001, there is not any literature regarding the Sri Lanka context.

Sri Lanka teacher librarians (school librarians) history and future planning of
teacher librarians’ education programmes are described, The significant attention has
been given for the future teacher librarians’ education, under the World Bank Second
General Education Project implement by the Ministry of Education, Sri Lanka. Effect and
importance of training programmes also have been revealed under the two sections, to
examine the aims of the study. The new curriculum implementations must encourage the
teacher’s professional development. But some researchers describe in their studies
without having the appropriate training programmes there may be problems, when
implementing the new concepts for the school education. New Zealand, Canada, United
Kingdom and United State experience were discussed to explain the importance of the
training programmes for the teacher librarians. Among different types of training

programmes, the administrators should pay their attention to select suitable programmes



for the teacher librarians. Not only the curriculum and content of the training
programmes, it should be better to draw the attention to plan different kind of trainings,

including Internet and telecommunications.
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CHAPTER TRHEE

RESEARCH METHODOLOGY

INTRODUCTION

The purpose of this study was to examine the education and training needs of

the teacher librarians in Sri Lanka. The study examined four research questions:

1. What are the duties of teacher librarians in Sri Lanka?

2. What types of training programmes are currently provided for the teacher
librarians in Sri Lanka?

3. Are there any drawbacks in training programmes of the teacher librarians?

If so, what are the suggestions to enhance the training programmes for teacher

librarians in Sri Lanka?

The objectives of the study were discussed in chapter 1. The research
methodology was established to achieve these objectives. The data collected was used

to examine and fulfill the research objectives.

This chapter presents the overall design of the research and it identifies the
research population. It also describes the profile of the sample, instruments employed
and how the questionnaire was designed. Data collection procedure and techniques of

data analysis are also presented. Each section is handled separately as indicated.

54



RESEARCH DESIGN

The study employed a survey research method to address the research objectives
and problems. Research design refers to the plan for carrying out the study (Mc
Millan, 2000). The data collected is mainly concerned with the education and training
needs of the teacher librarians, using questionnaire administrated to teacher librarians,

school principals and administrators).

The study essentially adopted the following steps to march forward the research

plan:

1. Identifying research objectives.

2. Preparing a preliminary list of research questions.

3. Analyzing selected library and education research literature from the past 20 years
to make an overview of the teacher librarians’ education and training more
widely.

4. Searching other studies that have already been completed on the education and
training of teacher librarians.

5. Developing the survey instruments (questionnaire) and selecting the data collection
method.

6. Selecting the sample of schools and school Administrators working with the
teacher librarians training and education,

7. Obtaining authorized letters and permission to involve selected sample schools for
the data collection work.

8. Distributing the questionnaire to the sample,

9. Collecting data and sending reminders for delays.
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10. Presenting and analyzing data according to the completed questionnaires collected
from the sample.

I'1. Evaluating conclusion regarding teacher librarians training and education needs.

At this research design stage, the researcher made very attempt to address the
problems to suit the requirement of the course design as well as the needs of the
teacher librarians training and education in Sri Lanka. After framing the research
questions and deciding upon manageable sample, researcher developed the instrument
for gathering data and information relevant to the problems. The next stage was

delivering the survey instrument to the sample and collecting their response.

POPULATION AND SAMPLING

This study focused on the investigation of problems in teacher librarians training
and education programmes in Sri Lanka context. The population chosen for this study
was the people who are directly involved with the field of school librarianship;
namely the teacher librarians who were appointed to the 4000-library development
project Schools island wide by the Ministry of Education, Sri Lanka, the principals of
those schools and the administrators who were involved with the project coordination
(Zonal and Provincial Directors of education — in charge of library development

project in their levels).

Examining the problems of the whole cohort demands an unlimited quantity of
time, labour and money. So that researcher had to choose a justifiable sample from

this vast Population island wide and limited the survey to the selected sample in only

56



one province i.e., Sabaragamuwa, Sri Lanka. (The socialistic republic of Sri Lanka is
made up of nine provinces and 25 districts.) Sample is spread over the two districts of
Kegalle and Ratnapura in Sabaragamuwa province. There are 415 schools facilitated
by the library development project out of the 1007 schools in the province. Sample

was randomly selected.

The researcher used a list for the appointment of teacher librarians to collect the
data in both Ratnapura and Kegalle districts. In each 50 schools of the sample one
teacher librarian and one principal were selected to respond to the questionnaire. The
eight school administrators were selected in seven zonal education offices and the
department of provincial education in Sabaragamuwa province. All selected school
administrators were directly involved with the Library Development Project in the

province. So, a total number of 108 questionnaires were distributed among the

sample.

Prior to collecting data, data collection approval was first obtained from the
Faculty of Computer and Information Technology (letter was annexed), University of
Malaya, Malaysia and the approval for conducting the survey in the selected schools
was obtained from the Department of Provincial Education, Sabaragamuwa, Sri
Lanka. The Provincial Director of Education, Sabaragamuwa informed the seven
zonal Directors of Education and the 50 selected school principals, within the
province to assist, complete the questionnaires and return to the researcher’s address.
Self addressed and stamped envelope was also attached to the questionnaire to be
returned to the researcher’s address. The questionnaires were also sent to the seven

zonal coordinators of library development project in the same province.
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PROFILES OF THE SAMPLE

Teacher librarians’ profession has not been well established before in Sri Lanka.
The responsibility of managing the school library is handed over to one of the
member of teaching staff. The normal belief of teacher for this responsibility is that it
is a simple and light job among the school duties. Most of the school members have
been neglecting the librarians’ profession and the library duties in Sri Lanka schools.
However, it was found that most teacher librarians were newly appointed and

principals and administrators also have very little experience in teacher librarians’

profession in Sri Lanka.

A total of 63 questionnaires from all school education officers, 25 Principals and
30 teacher librarians were completed and returned (68.04 %) on due date. However,
only 60 questionnaires were completely accepted for data analysis. The researcher
visited and reminded some schools to complete the questionnaires. Reminders were
also made through the telephone, for those schools within the sample that have
telephone facilities. However the researcher did not submit any reminder to those

schools that do not have telecommunication lines and are not within reach due to

geographical barriers.

Approximately 41.7% questionnaires were not returned. Only 55.6% complete
questionnaires were used for the study. Another 2.7 % of incomplete questionnaires

were also rejected from the data-analyzing task.
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As earlier stated that sample consisted of three groups of respondents within
the 50 schools in urban rural areas and eight education officers in the Sabaragamuwa
province. These fifty schools represented of 50 principals and 50 teacher librarians.
Questionnaires were distributed among these 108 respondents. Only 55.6% complete

questionnaires were used for the study from 23 teacher librarians, 27 principals, and

08 education officers.

To ascertain the respondents’ working experiences in the sample, they were
asked to indicate years of working experiences in part A of the questionnaire.

According to the current situation in Sri Lanka, very recently only teachers are

appointed as teacher librarians to develop school libraries.

The response revealed that, nearly 88 % of teacher librarians are under 20
year’s experiences. Only 3 of them reported having more than 20 years working
experience. The majority of the principals reported héving between 11 to 30 years
experiences and the education officers are also in the same range. The highest

percentage of the respondents was in 11- 20 years experiences range (41.7%).
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RESEARCH INSTRUMENT

The study made use of a seven-page questionnaire as the data collection
techniques. The time and resources available 1o the researcher did not permit visits to
all schools to conduct interview or adopt other *face to face’ techniques. Therefore
questionnaire was prepared for data collection and measures the purpose. The
questionnaire was prepared in English language and then translated to the Sinhala
medium for easy understanding of the respondents. The covering letter and the self-
addressed stamped envelope were attached to the questionnaire before sending it to
the respondents. In addition to that the second covering letter addressed principals and

zonal education directors, issued by the provincial director of education were also

attached.

The questionnaire was divided into three parts. To enhance reliability, structured
questions were used. Part (A) of the questionnaire contained 10-structured general
information questions directed towards respondents’ qualification and experience.
This part also includes the following variables, which provide demographic data:

status, working place (according to the given type), education qualifications and other

library and computer experience etc.

Part (B) of this questionnaire focused on the training and education
programmes for teacher librarians. Three questions were prepared as likert-scale type
questions. These questions were mainly focused on the kind of education or training
programmes important for the teacher librarians and measure their opinion about the

available training programmes. The researcher included some questions in the
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questionnaire to indicate suitable places for the teacher librarians to get their training
and education. Respondents were asked to respond to 22 statements using a five point
likert-type scale varying from strongly agree to strongly disagree. The respondents
were asked to indicate using (V) mark in the given spaces. Respondents were also

requested to add other ideas that they think essential for the questionnaire.

Part (C) of the questionnaire is divided into seven sections. All questions were

adopted according to Likert scale rating five ranges of agreements. The areas of the

variables were:

1. Collection development
2. Acquisition

3. Library management
4. Resource management
5. User education

6. Personal and skill management (Personality management)

7. Teacher librarians’ leadership

The respondents were asked to respond to 31 statements in seven sections. The
answers were rated in five-scale namely (1) very essential, (2) essential, (3) somewhat
essential, (4) not essential, and (5) undecided. The spaces were given to the
respondents to put (x) mark on the relevant number according to their opinion in scale
of choices. The respondents were also requested to include their other independent
ideas in the given spaces. The last question was open-ended and respondents were

also asked to write their suggestions on teacher librarians’ training and education in

the given space.
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Appendices C and D contained a copy of the survey instrument in English

language and Sinhala language respectively with the letter of approval to conduct the

study.

DATA COLLECTION PROCEDURE

The sample of fifty schools was selected among the seven education zones in
Sabaragamuwa province. The selection of samples was based on a priority list. The
researcher requested the Provincial Director of Education, Sabaragamuwa to issue a
permission letter for collecting data. The researcher personally asked the seven Zonal
Directors of Education in Sabaragamuwa province: Ratnapura, Balangoda,
Embilipitiya, and Nivithigala in Ratnapura district and Dehiovita, Kegalle, Mawanella
in Kegalle district to facilitate the data collection work. The approval letter was issued

to address the selected School Principals and Zonal Directors of Education.

However, the researcher had to carry out the study within a short period of few
months, utilizing his own financial and other resources. Another constraint that the
researcher faced was the very short time duration for collecting data. It was done in a
short vacation spent in Sri Lanka as the researcher was expected to continue his

research study programme (MLIS) in a foreign university i.e. University of Malaya,

Malaysia.

The questionnaire was translated into Sinhala language to facilitate better
understanding among the samples. The questionnaires were mailed to the samples in

October 2001 and they were given a period of three weeks to complete the
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questionnaire. The letter of approval from the provincial education authority was also
attached to the questionnaire. Follow-up reminders were made by the telephone and
personal visits to some schools. It was very difficult to follow-up, because of limited
time and geographical barriers of some of those schools. Some colleagues of
education office Sabaragamuwa were given the responsibility to pass reminders when
they visited those schools for classroom supervision. Unfortunately, some respondents

did not reply the questionnaire by the due date.

VALIDITY OF THE DATA COLLECTED

In unobtrusive analysis, researcher tends to use small samples in terms of the
number of respondents tested and the number of questions asked. This is to ensure
that the large sample will involve considerable costs and incur administrative
difficulties in the way of various responds of the respondents, However, researcher
using unobtrusive analysis need to access and demonstrate that quality of the data
collected. They need to address the issue of validity and reliability in their response.
Require and adherence to specific strategies employed to increase the quality of data

collected prior to distribute the questionnaire.

The validity access the extent to which the main research instrument, a list of
21 reference questions, measures accurately what it purports to do. In this study, the
purpose of the questionnaire is to determine or measure the clear and understanding
questions and responds rate of the likert-scale, that is percentage of positive and
negative perceives of respondents. Ensure validity requires a representative collection

of responds items.
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On the ways to ensure content validity of a research instrument is to obtain
the opinion of colleagues in the field. In this respect, the original questionnaire
constructed was submitted to a group of graduating Master of Library Information
Science (MLIS) students, who are also practicing librarians and library project

coordinators for recommendations on format, readability and level of difficulties.

In order to determine the reliability and validity of the questionnaire the
researcher visited four schools in the Ratnapura district, Sabaragamuwa and
distributed questionnaires to the teacher librarians as a pre-test. This was done with
the approval from the school principal. During this pre-test the researcher did not face

any problem. The teacher librarians also did not face any problem in answering the

questionnaire.

DATA ANALYSIS

The researcher had taken into account the methods of presenting and analyzing
the data gathered from the three groups of respondents. The data collected using the
procedure described in the earlier section was reported. Appropriate statistics include
frequency counts, percentage, means and standard deviations. Statistical package for
social science (SPSS) version 10.0 for windows was used to analyze the data. The
training and education requirements of the teacher librarians were tabulated to
demonstrate which requirements were rated essential in each part of the responded
questionnaire. Responses were calculated according to the rated criteria. Some of the
important parts were described using graphs and cross tabulation data. The results

obtained are presented in narrative and tabulate form in the following chapter.
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SUMMARY

This chapter explained the method used to conduct the study. The study
employed a survey research method, The aims and the research questions were
described at the beginning of this chapter. The steps of the study build-up were
pointed out earlier, including the instrument used for collecting data and analyzing
method used for the collected data. The data used in this study were based on the
responses of 25 teacher librarians, 27 school principals and 08 school administrators,
which returned the complete questionnaires sent to them in beginning of October
2001. The original sample was 108 people in above three categories. Only 55.6 %
complete questionnaires were used for the study. A structured questionnaire consisted
of three sections was developed covering the training and education needed for the
teacher librarians. Most of the questions were arranged in Likert-type scale. The data

collected were analyzed and reported using SPSS Version 10.0 for windows.

The next chapter presents the data analysis for this study.
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CHAPTER FOUR

ANALISIS OF DATA

INTRODUCTION

The main aim of this study was to investigate the status of training and education of
teacher-librarians’ in Sri Lanka. Twenty-five teacher librarians, 27 school principals, and
8 education officers were used as sample to investigate the research question. The

following research questions were addressed:

1. What are the duties of the teacher librarians in Sri Lanka?

2. What types of training programmes are currently provided for the teacher librarians in

Sri Lanka?
3. Are there any drawbacks in the training programmes of the teacher librarians?

4. If so, what are the suggestions to enhance the training programmes for the teacher

librarians in Sri Lanka?

The questionnaires were sent to the 108 selected respondents in the sample. A total
of 108 questionnaires were sent to the 50 selected schools that based on the list obtained
from the provincial department of education Sabaragamuwa. There are 415 schools

selected for the library development project. But the sample consisted of 50 schools,

some selected project schools and some schools other than the project schools.
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Out of the 108 respondents in 50 schools and eight education officers, a total
number of 63 questionnaires were returned to the researcher. Three incomplete

questionnaires among the returned were discarded.

The chapter presents the results of the study in the following sections:

a). The duties perform by the teacher librarians in Sri Lankan schools.

b). The necessary training programmes for teacher librarians in Sri Lanka.
¢). The current training programmes in Sri Lanka.

d). The training needs of teacher librarians.

e). Essential skills for the teacher librarians.

The duties performed by the teacher librarians in Sri Lankan schools

This section attempts to examine the duties performed by the teacher librarians in
Sri Lanka. This part of the study is explored in the second research question, which is,

“What are the duties of the teacher librarians in Sri Lanka’?

Part A of the questionnaire asked the respondents what kind of duties they perform

in their libraries. This question aimed to get answers only from the teacher librarians.

Table 2 indicates the survey results.
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As indicated in Table 2, the result shows that teacher librarians did not deal with
main library functions such as acquisition and cataloguing. They are however involved in

organizing circulation of materials, library and reading programmes, as well as teaching.

Table 2
Percentage response of the duties performed by the teacher librarians in
Sri Lankan schools (N=25)

Statements Frequency Percentage
Yes No Total | Yes No

1. Acquisition of materials / resources 0 25 25 0.0 100

2. Cataloguing materials 0 25 25 0.0 100

3. Circulation of materials (lending | 25 0 25 100 0.0

books etc.)

4. Inventory of materials 25 0 DS 100 0.0

5. Organizing the reading habit 7 18 25 28.0 72.0

programmes for students

6. Organizing the library programmes 4 21 25 16.0 84.0

with community

7. Teaching specific subjects in the 24 1 25 96.0 4.0

classroom other than the information

science

8. Other duties 6 7 25 24,0 28.0

Under the last statement “other duties” in the Table 2 above, 6 out of 12 indicated
that they had to perform other duties such as lending books, arrange bookshelves,
cleaning the library, and other labour duties, due to lack of staff. Most of the respondents
indicated they had to do labour work other than the library duties. Thirteen respondents
did not answer that question. According to the statement organize the reading habit
programmes for students, 28 % of the respondents answered that they help the reading

habit project launched by the general education project II, Ministry of Education, but they
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did not organize reading habit programmes at their school level. The respondents of 72%

indicated that they did not involve in organising the reading habit programmes.

The necessary training programmes for the teacher librarians

Part B of the questionnaire was given the provision to indicate response on the
necessary training programmes for the teacher librarians. Respondents were given eight
statements indicating various types of training and education programmes.
They were asked to respond using a scale 1 to 5, which was ‘strongly agree’ to ‘strongly

disagree’. The results are presented in Table 3.

As indicated in Table 3, a high majority of respondents (75%) strongly agreed that
the teacher librarians training programmes should be in-service in training institute. The
other 25% of the respondents also indicated agreeing with that statement. Majority
strongly agreed that training programmes should include computer based new technology
and training programmes should be fully practical (61.5% and 60% respectively).
However it was quite surprising that a high majority also indicated disagreement that
training programmes should be on the job, with 41.7% disagrees, 21.7% strongly disagree
and 11.7% undecided. The total disagreement was 63.4%. Only 16.7% strongly agreed
that training programmes should include library science subjects only, while 26.7%
agreed and more than half of the respondents (56.7%) either disagree or strongly

disagree.
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Percentage response for the necessary training programmes for teacher librarians (N = 60)

Table 3

Statement SA % A% D % SD% |U%
a | The teacher librarians training 75.0 250 - - -
programmes should be In-service in a
training institute
b | It should be on the job training 5.0 20.0 41.7 21.7 11.7
¢ | It should inter-grated with the school 533 45.0 1.7 E -
curriculum
d | The training programmes should 61.5 37.0 157, 1.7 B
include  computer  based new
technology
e | The training programmes should 16.7 26.7 41.7 15.0 -
include only library science subjects
f | Should be a fully practical training 60.0 20.0 8.3 8.3 353

SA = strongly agree, A = agree, D = disagree, SD = strongly disagree, U = undecided

programmes for teacher librarians in Sri Lanka. The statement on in-service training
programmes in training institute indicated a mean score of 4.75 and a standard deviation

of 0.44. But the statement that training programmes should be on the job training

Table 4 presents the mean and standard deviation of the necessary training

indicated highest average of standard deviation and a lowest mean score.
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Table 4

The necessary training programmes for teacher librarians — Mean score and standard

deviation (N = 60)
- —— i+ Mean Std.
By 1 Deviation
a The teacher librarians training programmes should be In- 4.75 0.44
service in a training institute
b It should be a on the job training 2.85 1.04
c It should inter-grate with the school curriculum 4.52 0.54
d The training programmes should include computer based 4.55 0.70
new technology
e The training programmes should include only library 3.45 0.95
science subjects
f It should be a fully practical training 4.25 1.13

Next the respondents were asked to indicate their perception on the necessary
training programmes for the teacher librarians. Eight types of programmes were listed
and respondents were asked to indicate whether the programmes are very essential,

essential, somewhat essential or not essential.
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Table §
Training programmes for teacher librarians (N =60)

Statements

Agreement Frequency | Percentage
Somewhat 2 31
essential
Participation in intensive / short courses | Essential 9 15.0
Very essential 49 81.7
Training programmes given by the Sri Undecided 1 1.7
Somewhat 1 1.7
Lanka National Library Services Board | essential
Essential 29 48.3
Very essential 29 48.3
Certificate in library science by Sri Undecided 1 1.7
! T Somewhat 3 5.0
Lanka Library Association st
Essential 17 28.3
Very essential 38 63.3
Undergraduate degree in library science | Not relevant 7 11.7
Somewhat 7 11.7
essential
Essential 22 36.7
Very essential 24 40.0
Undergraduate degree in information Not relevant 1 1.7
Somewhat 5 8.3
technology essential
Essential 18 30.0
Very essential 36 60.0
Postgraduate degree in library science Somewhat 6 10.0
essential
Essential 27 45.0
Very essential 27 45.0
Postgraduate degree in information Somewhat 4 6.7
essential
technology Essential 26 43.3
Very essential 30 50.0
Any degree in computer science Somewhat 4 6.7
essential
Essential 19 31.7
Very essential 37 61.7
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As presented in table 5, most of the respondents indicated in the questionnaire that
participate the intensive / short-training programmes was very essential (81.7%).
Majority also indicated that certificate course in library science by Sri Lanka Library
Association was very essential (63.3%) for library education. Only a little low percentage
of responds indicated undergraduate degree in library science education programmes
(40.0%). However, all respondents indicated their positive agreement level (over 75 %)
for all statements, indicating essential and very essential agreement levels on the
questionnaire. Very few respondents indicated that ‘undecided’ and ‘not relevant’ for the
training programmes held by the Sri Lanka National Library Services Board (1.7%
undecided) and the certificate course in library science by Sri Lanka Library Association

(1.7%), and undergraduate degree in library science (not relevant 11.75).

Table 6 presents the mean and standard deviation for the teacher librarians training
and education programmes. According to the three groups of respondents, they indicated
that intensive / short courses were most agreeable and most suitable training programmes
for the teacher librarians. However all respondents agreed to get postgraduate degree in

information technology and any degree in computer science.
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Table 6
Training programmes for teacher librarians (N = 60)

Statement ' Mean Std.
et R JaaRe el Deviation

a Participate the intensive / short courses 4.78 0.49
b Training programmes given by the SLNLSB* 442 0.70
c Certificate in library science by SLLA* 4.50 0.81
d Undergraduate degree in library science 4.05 1.00
e Undergraduate degree in information technology 448 0.72
f Postgraduate degree in library science 435 0.66
g Postgraduate degree in information technology 4.43 0.62
h Any degree in computer science 4.55 0.62

*SLNLSB = Sri Lanka National Library Services Board, SLLA = Sri Lanka Library
Association

The current training programmes in Sri Lanka

The second research question of the study was to examine “what types of training
programmes are currently provided for the teacher librarians in Sri Lanka”? The third

question examines the “weaknesses of training programmes”.

To ascertain the respondents’ agreement level on current training programmes, the

respondents were asked to indicate their personal views of agreement from strongly agree

to strongly disagree with eight statements, which was given on the questionnaire.
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There are vast differences between the current training programmes and the actual
training needs of the teacher librarians in Sri Lanka. A very large number of respondents
indicated that current training programmes are not adequate and also not match with their
training needs. There are eight statements given to respondents to indicate their
agreement level, which strongly agree to strongly disagree. The most significant result of
analysing the data is all the respondents indicated that negative agreement levels for the

statements.

As indicated in Table 7, the figure shows that negative agreement level of the
respondents. Some times the respondents indicated their non-satisfaction with the current
situation of available training programmes in Sri Lanka, indicating ‘undecided’. All
statements in this question representing basic training events of library procedures such
as acquisition, cataloguing, circulation, financial management, reference services, use

technology and CD-ROMs, and how training links with school curriculum.

The first statement of the question, which is the available training of acquisition, is
very important indicated frequency number 47 and 78.3 % of negative agreement level.
Table 6 shows that the available training of acquisition is very important obtained 20 %
of undecided score. The respondents also explained the same situations with other seven
statements. All respondents indicated their negative agreement level with these all
statements. Over 75 % of the respondents indicated their disagreement, (disagree and

strongly disagree) for each statement of the question.
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Table 7

Percentage response for the current training programmes for teacher librarians (N = 60)

Statement Agreement Frequency | Percent
The available training in acquisition is v‘éi&v Undecided 12 20.0
important Strongly 27 45.0

disagree

Disagree 20 333

Undecided 5 8.3
The training of cataloguing rules are sufficient to Strongly 30 50.0
perform the teacher librarians duty disagree

Disagree 25 41.7
The training for the circulation rules are useful Undecided 2 B8

Strongly 30 50.0

disagree

Disagree 2. 45.0
The available training in financial managementis | Undecided 6 10.0
sufficient to manage the school library Strongly 28 46.7

disagree

Disagree 26 433

Undecided 4 6.7
The training for the reference services is enough Strongly 30 50.0

disagree

Disagree 26 433
The training for use equipment and technology is Undecided 7 11.7
enough to using computers and Internet in the Strongly 27 450
library disagree

Disagree 26 433
The available training programmes given enough | Undecided 6 10.0
knowledge and skills to use CD-ROMs Strongly 29 483

disagree

Disagree 25 41.7
The library training programmes are always link Undecided 2 3.3
with the school curriculum Strongly 34 56.7

disagree

Disagree 24 40.0
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Some of the respondents noted that they are interested in additional training areas
that are not planned in the available training programmes for teacher librarians, which are
very essential to perform their duty well. Some of those suggestions are as children
psychology, mass communication, and education psychology. They strongly mentioned
that future training programmes should be amalgamated with the Sri Lanka National
Library Services Board or suitable and respectable training institute. The respondents
suggested revising available training programme to meet present training needs according

to the new technological change and globalization.

As indicated in Table 8, the descriptive statistics shows how respondents indicated
their disagreement level with the statements of current training programmes in Sri Lanka.
All standard deviation scores for responses near to the zero standard deviation and it’s
referred the leeway of negative response for the given statements. The average mean of

the statements was 2.35 among the eight statements,
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Table 8

Mean score and standard deviation for the current training programmes (N= 60)

Statement Mean Std.
Deviation

a The available training in acquisition is very important 2.18 0.81

b The training of cataloguing rules are sufficient to perform the 2133 0.63
teacher librarians duty

c The trainings for the circulation rules are useful 2.45 0.59

d The available training in financial management is sufficient to 2.33 0.66
manage the school library

e The training for the reference services is enough 2.37 0.61

f The training for using equipment and technology is enough to 2.32 0.68
use computers and Internet in the library

g The available training programmes given enough knoWledge 2.32 0.65
and skills to use CD-ROMs

h The library training programmes are always link with the school 2.37 0.55
curriculum

As explained in Table 9, shows cross-tabulation between current training

programmes and respondents’ designation. All groups of respondents highly disagreed

with all statements, which were noted in the questionnaire, that evaluating current

training programmes for the teacher librarians. Even though teacher librarians and

principals indicated responds level undecided, education officers directly marked their

disagreement for all statements given.
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As presented in Table 7 and 8, frequency and percentage, mean and standard

deviation, and cross-tabulation, of the responses show current training programmes are

not sufficient for the teacher librarians to perform their duties well.

Table 9
The current training programmes as perceived by teacher-librarians, principals and

education officers (N = 60)

Statement Agreement Designation Total
Teacher | Principal | Education
librarian officer
a | The available training of Undecided 10 02 - 12
acquisition is very important Strongly 09 15 03 27
disagree
Disagree 05 10 05 20
Strongly 01 - - 01
agree
b | The training of cataloguing rules | Undecided 05 - - 05
are sufficient to perform the Strongly 12 14 04 30
disagree
teacher librarians duty Disagree 08 13 04 25
C | The training for the circulation Undecided 02 - - 02
rules are useful Strongly 12 16 02 30
disagree
Disagree 10 11 06 27
Agree 01 - - 01

Table continues
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Table continued

d | The available training in Undecided 04 02 - 06
financial management is | Strongly 13 13 02 28
disagree
sufficient to manage the school | |
Disagree 08 12 06 26
library
e | The training for the reference Undecided 02 02 - 04
services is enough Strongly 10 16 04 30
disagree
Disagree 13 09 04 26
f | The training to use equipments | Undecided 02 05 - 07
and technology is enough to use | Strongly 11 12 04 27
disagree
computers and Internet in the
Disagree 12 10 04 26
library
g | The available training Undecided 02 04 - 06
programmes gives enough Strongly 08 15 06 29
disagree
knowledge and skills to use CD-
Disagree 15 08 02 25
ROMs
h | The library training programmes | Undecided - 02 - 02
are always link with the school | Strongly 14 15 05 34
disagree
curriculum Disagree 11 10 03 24

The training needs of teacher librarians

This particular study examined the four-research question and two questions have

been analyzed. The third question is, if there any drawbacks in the training programme
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for teacher librarians “what are the suggestions to enhance the training programmes”. To
answer this third question, the researcher is inclined to analyze the capabilities of skills
and abilities of the teacher librarians. If the training programmes can strengthen the skills
of teacher librarians, it will help to make appropriate training programmes for the teacher

librarians to perform their duty effectively and efficiently.

The following chapter explains the suggestions to enhance the training programmes,
and this section describes the skills and abilities required for the teacher librarians to
enhance the effective training programmes and avoid the restrictions in the training

programmes.

To reveal the training needs of teacher librarians by the three respondent groups,
(teacher librarians, school principals, and education officers) the researcher categorized
the rest of the questions into five parts. These five parts represent the necessary skills and
ability for teacher librarians to develop in future training programmes. The other part was
arranged to examine the needs in personal qualities of teacher librarians. The six parts of

question areas are as follows:

1. Skills needed in collection development,
2. Skills of traditional library works,

3. Skills in library management,

4. Skills in resource management,

5. Skills in user education,
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6. Personal qualities in communication skills, and leadership style.

To analyze the data on the training needs of teacher librarians, research instruments
were coded and frequencies and percentage values were used. In certain instances,
descriptive statistics were employed mainly by looking at the frequencies, means, and

standard deviations to explain the distributions of the data.

The skills needed in collection development

The data in Table 10 shows some of the essential skills required in collection
development. In this part the study considered only positive agreements such as very
essential, essential, and somewhat essential in ranked order. The agreement level of *not
essential’ and ‘undecided’ is not presented in the tabled data, because those are not
considerable scores according to very few occurrences on the responded questionnaire.
However, to examine whether the respondents agreed or not with the skills of collection
development, they were asked to indicate their responses on five statements. Table 10
presents the total number of the agreement level made by the survey of respondents, that

are “very essential” and the “somewhat essential”.
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Table 10

Percentage scores for essential skills of collection development (N =60)

Statement ’ ~ ]VE E SE

The skill of providing appropriate teaching aids | 683 % 30.0 % 1.7 %
not available in the school for the teachers

The skill of identifying needs of materials to the | 86.7 % 133 % -
library

The skill of negotiating and taking gifts for the | 61.7 % 31.7 % 6.7 %
library

The skills to appropriate principles to weed and | 71.7 % 28.3 % -
inventoried materials and equipment

The cooperative skills with teachers and offices | 63.3 % 31.7% 5.0 %
to develop and evaluate library resources

To investigate the five statements stated on the questionnaire respondents were
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VE= very essential, E= essential, SM= somewhat essential.

stated all skills listed in the questionnaire as “very essentia

]99 “
’

asked to use likert-scale ranked order. It is very interesting to note that all respondents
essential” or “somewhat
essential”. All respondents indicated their positive responses for all statements. The skills
of ‘negotiating and taking gift for the library’ and the ‘cooperative skills with teachers
and offices to develop and evaluate library resources’ were viewed as “somewhat
essential” by 6.7% and 5.0% of respondents. Table 10 below shows the mean score and

standard deviation for the teacher librarians’ collection development skills. Statement ‘b’




(the skills of identifying needs of materials to the library) and*d’ (the skills to appropriate

principles to weed and inventory materials and equipment) received a high agreement

level perceived by the respondents,

Table 11

Essential skills of collection development — mean and standard deviation scores as
perceived by teacher librarians, principals and education officers (N =60)

Statement Designation
Teacher Principal | Educatio | Total
librarian n officer
N=25 N=27 N=08
a. The skills of providing appropriate Mean 4.48 4.78 4.88 4.67
teaching aids not available in the Std. 0.59 0.42 0.35 0.51
school for the teachers Deviation
b. The skill of identifying needs of Mean 4.88 4.93 4.63 4.87
materials to the library Std. 0.33 0.27 0.52 0.34
Deviation
c. The skill of negotiating and taking Mean 4.36 4.63 4.88 4.55
gifts for the library Std. 0.76 0.49 0.35 0.62
Deviation
d. The skills to select appropriate Mean 4.72 4.67 4.88 4.72
principles to weed and inventoried Std. 0.46 0.48 0.35 0.45
materials and equipment Deviation
e. The cooperative skills with teachers | Mean 4.80 4.33 4,75 4,58
and offices to develop and evaluate Std. 0.41 0.68 0.46 0.59
library resources Deviation
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The skills in traditional library works

When investigating the teacher librarians’ skills in traditional library work, it was
considered only as ‘very essential’ and ‘essential’ by the sub-groups. There are some
variations as presented in Table 12, on budgeting and financial activities. Some of the
teacher librarians and a very few principals did not fully agreed with the ‘ability to
budgeting’, ‘keeping accounts and making reports’, and ‘operating the financial matters
regarding library materials with higher authorities’. However they felt that the rests of the
skill are very essential for teacher librarians. However, all education officers agreed with

all statements.

It could probably be explained further that because of their involvement in
budgeting and financial activities of school libraries are very poor; it was one of the main
reasons for their ignorance of the traditional library work. However the existing training
programmes has not developed these skills for the teacher librarians to be involved and to
have experience in acquisition, budgeting, and making financial reports in their library
management. The main reason is that the education authorities are the main source of
supplying library materials to the school library. Only Sri Lanka national schools are
involved with these activities and they responded that those skills are very essential to

teacher librarians to perform their duty well.

It should be noted that all education officers indicated every traditional library skills

as essential or very essential (100%) for teacher librarians’ education and training

programmes.

#



Table 12

Comparison of responds of traditional library works' frequency score as perceived by
teacher librarians, principals, and education officers (N = 60)

Statement Agree Designation Total
level Teacher | Principal | Education
librarian officer
N=25 |[N=27 N= 08
a| The skills of selecting, ordering | E 07 07 01 15
receiving and processing materials
according to the requirement VE 18 20 07 45
b | The ability to budgeting and keeping | E 08 11 04 23
accounts
VE 12 14 04 30
¢ | Making reports and operating the | E 07 10 03 20
financial matters regarding library
materials with higher authorities VE 13 17 05 35
d| The ability to index the available | E 05 05 02 12
materials and make the information
sources in the collection fully | VE 17 22 06 45
available for subject / author / title
searching

E = Essential, VE = Very Essential,

Table 13 presents the mean and standard deviation of the skills needed by teacher

librarians as perceived by the three subgroups.
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Table 13

Comparison of responds of traditional library works' mean and standard deviation score

as perceived by teacher librarians, principals, and education officers (N =60)

Statement ~ Designation Total
Teacher | Principal | Education
librarian officer
N= 25 N= 27 N= 08
a. The skills of selecting, ordering | Mean 4.72 4.74 4.88 4.75
receiving and processing materials
according to the requirement Std. 0.46 0.45 0.35 0.44
Deviation
b. The ability of budgeting and | Mean 4.20 4.44 4.50 4.35
keeping accounts
Std. 1.00 0.64 0.53 0.80
Deviation
c. Making reports and operating the | Mean 4.24 4.63 4.63 447
financial matters regarding library
materials with higher authorities Std. 1.01 0.49 0.52 0.77
Deviation
d. The ability to index the available | Mean 4.56 4.81 4.75 4.70
materials and make the information
sources in the collection fully | Std. 0.71 0.40 0.46 0.56
available for subject / author / title | Deviation
searching
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Skills in library management

Tablé 14 above revealed the library management skills needed for the teacher
librarians. The respondents indicated high percentage of agreement for all six statements.
The respondents were very sensitive about managing existing space for library functions
perhaps, because they are experiencing this problem in managing the school libraries. In
this particular study however, the skills of designing library policy and regulations
received a lower rate of positive response (85%) compared to the other statements. The
education authorities are responsible in designing the library policy and regulations in Sri
Lanka context.

Table 14
Skills in library management as perceived by teacher librarians, principals and education
officers (N =60)

Statement : Agreement F %
level
a The skills to design goals for library development | Essential 23 383
Very essential 36 60.0
b The skills to manage existing space for library Essential 20 333
functions

Very essential 40 66.7

c The skills to design library policy and regulations | Essential 22 36.7

Very essential 29 483

d The skills to adopt education innovations for | Essential 25 41.7
enhance the school achieving level
Very essential 32 gas
e The ability to organize community involvement to | Essential 15 25.0
share and obtain library resources to develop the
library wealth and environment Very essential ER] 73.3
f The skills to manage relationship with other Essential 21 35.0
libraries

Very essential 37 61.7
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Table 15 presents the mean and standard deviation of skills in library management

as perceived by the three subgroups, which are teacher librarians, principals, and

education officers.

These three subgroups indicated all skills as very essential for the teacher librarians
to perform their duty well. But comparison among the three subgroups did not indicate

vast differences. In general, most of the respondents did not reject the given skill

requirements in Table 15.

The major problem with the teacher librarians is that they received no any
appropriate training or education opportunities to develop their management skills. As
previously mentioned in chapter one, teacher librarians failed to get essential important

skills and abilities at the training programmes to develop their career.
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Table 15

Skills in library management as perceived by teacher librarians, principals and education

officers: mean and standard deviation scores (N =60)

Designation Total
Teacher Principal | Education
librarian officer
N= 25 N= 27 N= 08
a. The skills to design goals for | Mean 4.52 4.63 4.63 4.58
library development
Std. 0.59 0.49 0.52 0.53
Deviation
b. The skills to manage existing | Mean 4.64 4.70 4.63 4.67
space for every component
Std. 0.49 0.47 0.52 0.48
Deviation
¢. The skills to design library policy | Mean 4.12 441 4.50 4.30
and regulations
Std. 0.88 0.84 0.53 0.83
Deviation
d. The skills to adopt education | Mean 4.16 4,52 4.75 4.40
innovations to enhance the school
achieving level Std. 1.18 0.51 0.46 0.87
Deviation
e. The ability to organise | Mean 4,64 4,70 4.75 4.68
community involvement to share
and obtain library resources to | Std. 0.86 0.47 0.46 0.65
develop the library wealth and | Deviation
environment
f. The skills to manage relationship | Mean 4.24 4,74 4.88 4.55
with other libraries
Std. 0.88 0.45 0.35 0.70
Deviation
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Resource management skills

In this section, the researcher attempted to reveal the skills in resource management
developed at the teacher librarians training programmes. Five skills were considered.

Table 16 presents the findings.

Table 16
The resource management skills as perceived by teacher librarians, principals, and
education officers (N =60)

Statement Agree level Designation Total
Teacher | Principal | Education
librarian officer
N=25 | N=27 N=08
a | The skills to plan and use Essential 4 7 2 13
available space
Very essential 21 20 6 47
b | The skills of organise and Essential 5 12 2 19
develop the collection
Very essential 18 15 6 39
¢ | The awareness and skills of | Essential 12 8 2 22
preservation and
reservation resources at the | Very essential 13 19 6 38
library
d | The skills to use Essential 8 5 1 14
information technology and
equipment for the users Very essential 15 22 7 44
e | The ability to identify and | Essential 8 7 2 17
provide available resources
Very essential 17 20 6 43

As indicated in Table 16, all principals and education officers in the sample noted

that each resource management is important. However, two statements — “the skills of
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organising and developing the collection” and “the skills to use information technology

and equipment for the users” did not receive a positive agreement level from two teacher

librarians. Both of them were ‘undecided’ regarding these two skills for unknown

reasons.

Table 17 presents the mean and standard deviation for resource management skills

perceived by the three subgroups. However the two statements mentioned earlier received

a standard deviation of 0.87 and 0.65 respectively by the teacher librarian subgroup.

Table 17
Skills of resource management — mean and standard deviation as perceived by the three
subgroups (N =60)

Statement Designation Total
Teacher Principal | Education
librarian officer
N= 25 N=27 N=08
a. The skills to plan and use | Mean 4.84 4.74 4.75 4.78
available space
Std. 0.37 0.45 0.46 0.42
Deviation
b. The skills of organizing and | Mean 4.56 4.56 4.75 4.58
developing the collection
Std. 0.87 0.51 0.46 0.67
Deviation
c. The awareness and skills of | Mean 4,52 4.70 4.75 4.63
preservation and  reservation
resources at the library Std. 0.51 0.47 0.46 0.49
Deviation
d. The skills to use information | Mean 4,52 4.81 4.88 4.70
technology and equipments for the
users Std. 0.65 0.40 0.35 0.53
Deviation
e. The ability to identify and | Mean 4.68 4.74 4.75 4.72
provide available resources
Std. 0.48 0.45 0.46 0.45
Deviation
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The skills in user education

The major task of the teacher librarians is to facilitate and make suitable direction

for the school library users. Students especially, needed to be assisted for retrieving

information. Not only that, teacher librarians should identify users’ behaviours, their

requirements and the appropriate teaching methods to develop their information seeking

behaviours. The training programmes for the teacher librarians should provide user

education methods and education psychology to strengthen the teacher librarians’

profession. It also will enhance the training programmes for the teacher librarians. Table

18 indicates that all respondents felt the listed skills as important except for skills in

education psychology to teach information skills and understand the students.

Table 18

Skills in user education as perceived by teacher librarians, principals, and education
officers (N =60)

Statement

Designation Total |
Teacher | principal | Education
librarian officer
A, skills to give necessary individual / | Essential 66.7 14.8 12.5 25.0
group instruction methods to teach
information skills Very 333 85.2 87.5 75.0
Bl essential
B. Skills to obtain reading guide | Essential 56.0 37.5 143 35.0
instructions at the teacher librarians'
training Very 44.0 62.5 28.3 65.0
essential
"C. Skills to planned teaching methods | Essential 48.0 29.6 50.0 40.0
for user education activities
Very 52.0 70.4 50.0 60.0
essential
D. Skills in understand the students | Essential 40.0 44 4 62.5 450
using education psychology for teach |
information Very 48.0 55.6 37.5 50.0
| essential |
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As indicated in Table 19, the importance of user education by the mean score and

the standard deviation is presented. All respondents indicated that user education is

essential at the training programme. Except for the “skills in education psychology to

teach information skills and understand the students”, respondents indicated higher

acceptance (0.94 mean score by teacher librarians, and 0.51 by the principals, 0.52 by

education officers) for rest of the statements.

Table 19

Skills in user education as perceived by teacher librarians, principals, and education
officers — mean and standard deviation (N =60)

Statement Designation Total |
Teacher | Principal | Education
librarian officer
N= 25 N=27 N= 08
A. skills to give necessary individual / | Mean 4.60 4,85 4,88 4,75
group instruction methods to teach
information skills Std. 0.50 036 0.35 0.44
Deviation
B. Skills to obtain reading guide | Mean 4.44 4.85 4,63 4,65
instructions at the teacher librarians'
training Std. 0.51 0.36 0.52 A8
Deviation
C. Skills to planned teaching methods | Mean 4.52 4.70 4.50 4,60
for user education activities
Std. 0.51 0.47 0.53 0.49
Deviation
D. Skills in understand the students | Mean 4.28 4.56 4,38 4.42
using education psychology for teach
information Std. 0.94 0.51 0.52 0.72
Deviation

Personal qualities

Table 20 shows that some kind of personal qualities needed for teacher librarians as

professionals. Most of the teacher librarians ranked statements, a, b, ¢, and d as “very
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essential”. Principals on the other hand accepted statement a, ¢, d, f, and g. The education
officers appreciated all skills listed. It can be clearly seen that all subgroups agreed that
teacher librarians have the following qualities:

a) able to communicate effectively (statement a and ¢)

b) have professional ethics.

Table 20
Personal qualities as perceived by teacher librarians, principals, and education officers
(N= 60)
Statement Designation Total
teacher- principal | Education
librarian officer
a. The ability of communication with | Agree 16.0 25.9 37.5 233
members of school is very essential for the | Strongly 84.0 74.1 62.5 76.7
teacher librarians agree ‘
b. The skills of dealing with higher | Agree 32.0 18.5 12,5 233
authorities are benefited to the teacher | Strongly 68.0 70.4 87.5 71.7
librarian agree
c. The communication skills are very | Agree 28.0 25.9 12.5 25.0
important to provide library resources to | Strongly 72.0 74.1 87.5 75.0
students, teachers and others agree
d. The teacher librarian should have | Agree 16.0 7.4 25.0 13.3
considerable professional ethics Strongly 84.0 92.6 75.0 86.7
agree
e. The teacher librarian should have skills | Agree 24.0 11.1 25.0 18.3
as a manager in the library Strongly 72.0 88.9 75.0 80.0
agree
f. The teacher librarian should have | Agree 52.0 18.5 50.0 36.7
appropriate communicating and organizing | Strongly 48.0 81.5 50.0 63.3
skills agree
g. The teacher librarian should have | Agree 60.0 14.8 25.0 35.0
teaching skills to teach information skills | Strongly 28.0 85.2 75.0 60.0
for all agree
h. The teacher librarian should have | Agree 44.0 37.0 25.0 383
administrative skills Strongly 52.0 48.1 75.0 53.3
N agree
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Table 21 presents the findings in mean and standard deviations of personal qualities

in three subgroups.

Table 21

Personal qualities as perceived by teacher librarians, principals, and education officers —
mean and standard deviation (N =60)

Designation Total
Teacher | Principal | Education
librarian officer
N= 25 N= 27 N=08
a. The ability of communication with | Mean 4.84 4.74 4.63 4.77
members of school is very essential for
the teacher librarians Std. 0.37 0.45 0.52 0.43
Deviation
b. The skills of dealing with higher | Mean 4.68 4.59 4,88 4.67
authorities are benefited to the teacher
librarian Std. 0.48 0.69 0.35 0.57
Deviation
¢. The communication skills are very | Mean 4.72 4,74 4,88 4,75
important to provide library resources to
students, teachers and others Std. 0.46 0.45 0.35 0.44
Deviation '
d. The teacher librarian should have | Mean 4.84 4,93 4,75 4.87
considerable professional ethics
Std. 2037 0.27 0.46 0.34
Deviation
e. The teacher librarian should have skills | Mean 4.68 4.89 4,75 4.78
as a manager in the library
Std. 0.56 0.32 0.46 0.45
Deviation
f. The teacher librarian should have | Mean 4.48 4.81 4,50 4.63
appropriate communicating and
organizing skills Std. 0.51 0.40 0.53 0.49
Deviation
g. The teacher librarian should have | Mean 4.08 4.85 4.75 4,52
teaching skills to teach information skills
for all Std. 0.81 0.36 0.46 0.70
Deviation
h. The teacher librarian should have | Mean 4.48 4.33 4.75 4.45
administrative skills
Std. 0.59 0.73 0.46 0.65
Deviation
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The respondents also made additional comments for the personal qualities of the
teacher librarians. They noted that teacher librarians should have ability to understand
professional responsibilities and accountability. Further more they noted that teacher

librarians should be pleasant and friendly, and possess positive attitudes.

Suggestions to enhance training programmes for teacher librarians

For the last open-ended question, respondents were asked to write down their ideas
and suggestions to enhance the training programmes. Below are the suggestions made by
the teacher librarians and principals, which were extracted from the questionnaires, and

rephrased by the researcher.

Suggestions from teacher librarians and the principals

The teacher librarians training programmes should strengthen the skills of teacher
librarians to adopt students’ creative development, its evaluation and presentation. It
should be provided to the suitable and young teacher librarians. It is very much beneficial
for teacher librarians if it is practical, but theory should be provided whenever it is
essential. On the other hand, it is better if the training programmes are organized at the
provincial and zonal education office. Most of the training programmes have been
organized using traditional training and presentation methods. It is important to provide

training activities using new technological materials. Developing the use of new
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technological equipments at the training programmes should benefit the teacher
librarians. Most of the teacher librarians noted that training programmes should also
covers topic on preservation of materials, Majority of the respondents indicated that
every training programme should be accompanied with feedback Most of the
respondents indicated that re-training is very important to update knowledge. It would be
beneficial to update the training experience with the following re-training or refresher
course. Teacher librarians noted that it should be pre-service training. They also felt that
training programmes should be amalgamated with Sri Lanka National Library Services
Board. The Ministry of Education should be the sponsor of the teacher librarians for their
postgraduate education. The training programmes should include interviews and
discussions with scholars in the field of library and information science. Providing
computer skills for the teacher librarians is very essential at the training programmes, It is
very important to develop skills of using Internet and better to provide training for

developing the reading habit projects at the school level.
It is interesting to note one of the teacher librarians indicated that, “it is very

difficult to write any thing here, because still I have not participated in any teacher

librarians training programmes’.
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Suggestions from the education officers

Suggestions made by the education officers differ from the teacher librarians and the
principals. They have considered the overall training programmes and the school
curriculum comparing with the teacher librarians® profession. The teacher librarians
training programmes should include 60% of library science subjects and 40% of other
subjects relevant to the teacher librarians, such as education psychology and, curriculum
development. It should provide enough curriculum development knowledge to the
teacher librarians. Some of the education officers noted that training programmes should
be organized attractively to the participants. It should fulfil the requirement of school
libraries today and should be adopted according to the existing social environment. The
majority of the education officers mentioned that library-training programmes should be
provided for education officers and library assistants. It should be better if it includes
library subjects for other education training programmes such as bachelor of education
and education programmes at colleges of education. Developing skills is essential at the
training programmes other than lecturing and also conducting performance appraisal at

the training programmes is very important. The autocratic training methods should be

rejected. It should be better to arrange small groups in training programmes.
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Summary

This chapter presents the analysis of data collected on the education and training of
teacher librarians in Sri Lanka. Descriptive statistics were used, comparing perceptions of
the respondents among three sub-groups namely teacher librarians, principals, and

education officers.

To analyse the collected data researcher employed the statistical package of social
science (SPSS) 10.0 version for windows. The working experience, qualifications,
requirement of appropriate training programmes, current training programmes, and
training needs were inquired from the respondents. The data analysed attempted to

answer research questions.

When analysing the duties they perform in the school libraries, the study revealed
that they are limited to do small number of services in traditional library work. Also it
limited to one or two duties such as lending books for users (circulation) and inventoried
the materials. Most of the times, they are teaching specific subjects other than the

information science at their classrooms.

All respondents noted their requirements of necessary training programmes in the
questionnaire. They indicated in-service short courses are the most important for the
teacher librarians to develop their profession. They also indicated requirement of

computer training programmes to make sure the duty in the school library. But most of
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them rejected on the job training programmes, as the programmes are not necessary for

the teacher librarians.

To ascertain the last research question respondents were asked to indicate their
agreement level whether the skills noted on the questionnaire are essential or not Skill
statements were divided into several parts such as collection development, resource
management, user education skills, and personal qualities. Most of the respondents noted
that all skills on the questionnaire are essential. Very few of them indicated those skills
are somewhat essential or undecided to respond. In general all statements are accepted as
essential. The respondents also noted some suggestions to enhance the teacher librarians

training programmes.

The following chapter presents the conclusion and recommendations of the results

revealed from the study.
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CHAPTER FIVE
SUMMARY AND CONCLUSION

This chapter presents the summary of the study significance of finding and

conclusions resulted from the study. It concludes with a discussion on recommendations

for further research.

Summary of the study

It is significant that in those countries where school libraries are well-established,
the people who man the library should have knowledge and skills obtained through
successful teaching experience, training foundation areas such as library management and
in-service experience in areas directly related to the library. Therefore it is a very
important task to educate and train teacher librarians to perform their duty effectively and
efficiently in the schools. Studies on teacher librarians are very rare in Sri Lankan
context, mainly because the teacher librarian profession was established quite recently,
Thus to seek information, that can be of help towards achieving excellence in the

management and service in the school libraries, this study was conducted to look into the

education and training aspects of teacher librarians in Sri Lanka.

The purpose of this study was to examine the education and training needs of

teacher librarians in Sri Lanka. The study compared three groups of respondents to reveal
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needs and requirements of appropriate training programmes. Hence, this study attempted

to answer the following research questions.
I. What are the duties of the teacher librarians in Sri Lanka?
ii. What types of training programmes currently provided for the teacher
librarians in Sri Lanka?
1., Are there any drawbacks in the training programmes of the teacher librarians?

v, If so, what are the suggestions to enhance the training programmes for the

teacher librarians in Sri Lanka?

A review of the literature related to the problems of the study was conducted.
However there was very limited literature found on the topic, especially on the local

sense, which have been conducted in last two decades.

The study employed a survey research method to address the research objectives
and problems. A likert-scale questionnaire was designed as the research instrument to
collect the data. The sample was selected to launch the study in the Sabaragamuwa
Province of Sri Lanka. The sample consisted of 50 teacher librarians, 50 school
principals, and eight education officers. Sixty questionnaires were accepted for data
analysis. The data was analyzed using the statistical package for social science (SPSS)
10.0 for windows. Descriptive statistics and cross-tabulated data were used to obtain the
results. Results were described in seven areas. It is very important to examine the existing
situation and draw the attention on designing training programmes for teacher librarians

at the grass-root level of the teacher librarians’ career in Sri Lanka profession,
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Summary of the findings

The principal findings of the study are as follows:

Firstly it was found that teacher librarians perform very limited activities within the
schools. The only two activities conducted are lending books and inventoried materials.
The activities of acquisition and cataloguing of materials are not conducted by teacher
librarians. Besides teaching, they are also involved with the projects on development of
reading habits. It can be concluded that most of the library tasks are not operating within
the school libraries. On the other hand there is no guidance or direction to promote such
creative activities on school library. The school library appears to be an inactive
organization in the active school organization. The school library heads are doing other

duties in the school library, due to the lack of staff and resources.

The study also found that respondents highly rated intensive / short courses and
degree level courses. A high majority disagreed with training programmes that include
only library science areas. They insisted more computer education to extent their

knowledge and skills in computer and Internet usage.

The study revealed that there are vast differences between current training
programmes available and training needs of teacher librarians, on comparison of current
training programmes in Library and Information Science education in Sri Lanka. The

traditional training programmes have not helped teacher librarians to practise essential
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skills. Most of the respondents did not agree with available training areas because it's not

suitable to achieve the current training and education requirements of the teacher

librarians.

It was also found that the current training programme do not adhere with the
teacher librarians training needs because of the drawbacks it has. It is recommended that

the current training programmes be revised immediately.

To enhance the current training programmes, the respondents suggested the

followings to be included in the programmes:

1. Collection development skills for teacher librarians.

ii. Traditional library work such as cataloguing and acquisition.
i1, Library management skills.

v. Resource management skills.

V. User education activities.

VI. Professional ethics for the teacher librarians.

The study also revealed other suggestions by respondents. Among others; to train
more young people, retraining and feedback, to conduct training in small groups, and to
get training support from the Ministry of Education were indicated. Further more they
noted to coordinate with library experts and responsible institution at the training
programmes based on the existing social environment. Conducting performance appraisal

at the training programmes is very essential. Training programmes should be flexible and

friendly.
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Conclusion

As a result of the data findings from the study, the following conclusions appeared

to be warranted,

1.  Most of the teacher librarians are in very poor level of LIS qualification. Some of
them have computer skills, but they do not using those abilities for information retrieval
or library activities. The result revealed by the research shows that all of them need to be
trained in library and information science subjects to perform their duty well. It also
appeared that training programmes are not available island wide for teacher librarians. It

can be concluded the teacher librarians do not have enough LIS education equally with

their profession.

2. The researcher examined the duties of teacher librarians in Sri Lanka. The study
revealed that the teacher librarians are limited to very few library activities in their school
libraries (the highest percentage of the duties involving are only circulation and
inventoried the materials). Apparently they are involved with basic library activities. It is
discovered that most of the Sri Lankan school libraries are inactive in Sri Lankan schools
because of despite by the higher authorities (most of the teacher librarians did not involve
with the acquisition activities). The school libraries are sinking and isolating themselves
by the policy makers in the education sector. Other than the circulation activities (it is
better to address as lending books) and inventoried materials, teacher librarians have vast
capacity of work in and out of the school library. The research result revealed that they

were not able to setup those activities in the school library. Most of the teacher librarians
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are teaching specific subjects in the classrooms other than teaching information skills or
involving in the library works, It is the result of the inadequate teachers in Sri Lankan
schools. This situation directly affected school libraries and automatically school library
activities are going away from the school curriculum. Some times school library is closed
during school hours because the teacher librarian is performing his teaching duties. When
the researcher visited some of the sample schools, a teacher librarian was teaching in a
classroom based on the school timetable. It seems that ‘the school library is dead’ in the
school premises. Most of the schools did not have enough space or separate building
facilities for the library. Very few book racks or a cupboard contained the whole library
in small schools. This has resulted to the teacher librarian performing limit, basic and

very few activities in the school library. Thus they lack experiences and skills in the

library activities.

3. The survey revealed that the respondents rated intensive or short courses as essential
and they rejected on the job training programmes. However the LIS and computer based
programmes were appreciated. Obviously the respondents were unable to understand the
concept of on the job training. Another separate body, other than the school, should
organize the training programmes. It may help to change participants’ attitudes from the
traditional thinking to creative thinking. According to the research result the training
programmes should be integrated with the school curriculum, practical, and in-service

training programmes. Trainees too need to change environment when undergoing training

programmes.
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4. The most significant finding of the research is that the current training programmes
do not fulfil the training needs of the teacher librarians, All respondents indicated that
current training courses were not enough for them to perform their duties well. Some of
them indicated they could not be able to rate the statement, due to ignorance in teacher
librarians training programmes. One of the respondents indicated that it is very difficult

to note responses, because of having not participating in the training programme yet.

Responses from the respondents reflected that current training programmes are not
giving enough knowledge and skills to the teacher librarians. On the other hand most of
them were not able to participate in those training programmes. It is very clear that the
training programmes have it own weaknesses, among others. Some of them are as
follows: the existing training programmes cannot give enough skills for teacher
librarians; they are not available at any time for the teacher librarians, and do not satisfy
the current requirements of teacher librarians. Insufficient content, disorganize pattern
and training methods are further limitations. It can be concluded the current training

programmes are not enough to develop existing level of the school libraries and the skills

of the teacher librarians.

5. The research revealed future requirement of teacher librarians training programmes,

according to the result related to the training needs of teacher librarians. Most of the
respondents accepted the requirements mentioned in the survey. According to the
research findings teacher librarians involved with collection development activities
without any guidelines. The collection development procedures varied from one school to

another. There is no established guideline for selecting or developing the collection.
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According to the survey findings, school libraries are not practicing even traditional

library work. The training of traditional library work also has to be modified to suit

current requirement,

The very important part of the skill needs for a teacher librarian is library
management and the resource management skills, The lack of training in these areas
resulted weak management performance in the school libraries. Most of the school
libraries are not well organized, not well planned and not properly arranged. Schools are
very poorly equipped with library resources. Some times the school library is situated in
one of the corner of the school or is limited to a very few book cupboards or racks. To

avoid these restrictions, training programmes should be able to accelerate development of

school libraries.

6. To promote the teacher librarians personal qualities, training programmes should be
modernized according to the current requirements. Leadership styles and professional
ethics can change teacher librarians attitudinal framework related to professional and
personal values. This may be the most valuable part of any training programme,
unconsciously to get more advantages. This subtle of training needs could not be
explained accurately, because of unlimited meanings of professional ethics and personal
qualities. It can be concluded from the findings that these professional and personal skills

developed by the training programmes may change negative attitudes of the participants.
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Finally, it can be concluded that current training programmes do not adhere the
teacher librarians’ professional requirements. Those training programmes should be

revised or reorganized to get proper benefit for the school library and the achievement

level of the school education.

The following recommendations are proposed for consideration to design the

training programmes for the teacher librarians.

Recommendations

Based upon the findings and conclusions of this study, the following recommendations

were suggested.

1. The higher authorities that have responsibilities in policymaking should pay attention
to the teacher librarians training requirements due to new technological change in the
world. Failure to provide the right training programmes may result low achievement of
the school education. It should be better to revise the existing training programmes to

catch the teacher librarians’ needs and new worlds’ changers,

2. It is very important to note that the training programmes should be reorganized

immediately; otherwise expected results may not be obtained from the teacher librarians.
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3. The major parties to provide training and education of teacher librarians can be

identified. They are the National Institute of Library and Information Science (NILIS),
Sri Lanka National Library Services Board (SLNLSB), Ministry of Education, and the

Provincial Education Authorities (PEA). Those parties should be collaborating to

organize suitable training programmes,

4. The training programmes for the teacher librarians should be based on teacher

librarians training requirements, with the flexible changers according to the social

environment.

5. It should be better to establish teacher librarians’ duty list to direct and guide them

in proper way to perform their duties.
6. The teacher librarians should be able to get their training on the areas such as
library and information science, information technology, management of library, teaching

methods, government rules and regulation in acquisition, financial management, and

personal management.

7. Training programmes should be organized all over the country and reach the teacher

librarians very easily. That may help teacher librarians to get their trainings at their
regions. Most of the time teacher librarians have to go to the capital city for their training

and education. According to the social, economic and transport problems faced by them,
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they are unable to participating training and education programmes held at the capital city
of Sri Lanka. This results in poor training and education in teacher librarians’ profession,
8. It is better to recruit young bloods, which have degree certificates to develop the
school libraries. Some of the respondents noted that the young teacher librarians could
work long time period after they get the training, It helps the library field for good service
to the patrons. On the other hand, young people can obtain good knowledge at the

training programmes, because of their positive attitudes and good level of the

understanding in training concept.

9. It is better to organize the practical training programmes to practice the library

skills. Most of the respondents indicated that training programmes should be practical,

Some of the library procedures such as cataloguing, computer based activities, and web

based activities should be practiced.

10.  Retraining and feedback should be included when designing training programmes

for the same participants. Training should be provided as pre-service training before

placing the teacher librarians in school libraries.

1. The education authorities should provide the higher education financial facilities
for the teacher librarians. University education courses (Master or PhD) are expensive.

Education authorities can make a plan to provide financial assistance for teacher

librarians’ further education.
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12. The training programmes should include 60 % of library science subjects and 40 %%

of other subjects relevant to the library management, curriculum development, ete. The
teacher librarians have to coordinate school curriculum, other subject coordinators and
school activities other than library management and also library activities such as library
management, user education, and library routine action etc. teacher librarians have to get
knowledge at the training programmes to cover all these duties at the school library. It is

suitable to organize library subjects and other subjects at the training programmes for

teacher librarians.

13. The training programmes should be organized in different levels for different groups,

For example, education officers, library assistants, and other related people in the libraries

should participate in the library training programmes.

14, Training programmes should be flexible and easy to follow. Teacher librarians could

not get good knowledge in rigid training programmes.

15. The trainers should identify the essential skills and training programmes. It should

be based on those requirements. It should be helpful for the teacher librarians to perform

their duty well. On the other hand, users will get an excellent service by the teacher

librarians.
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Recommendation for further research

As a result of the observation made in this study, a few suggestions are offered for

further research.

I. A study with comparison of training programmes between developed and

developing countries can be conducted to get an idea about well-planned training

programmes.

2. A study should be conducted to determine suitable training methods for the
teacher librarians. Most of the time training programmes which are not designed

with appropriate training methods, failed in achieving its objectives.

A similar study can be conducted and include more samples and different

categories of respondents.

The content of training programmes needs to be evaluated to determine its

strengths and weaknesses.

5. A study should be better conducted in other areas to check for local or regional

differences e.g. rural vs. urban.
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Summary

This chapter has presented the summary of the research study and the findings,
followed by conclusions and recommendations drawn from the study. It clearly noted the
current situation of the teacher librarians’ profession in Sri Lanka. There are some
weaknesses in current training programmes, because existing training programmes do not
satisfy teacher librarians training needs. Essential skills for the teacher librarians to
develop at the training programmes are also recommended. The chapter concludes with

the discussion on direction for further research that could point the ways to the

development of teacher librarians’ education and training.
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Appendix C — Questionnaire (English)

EDUCATION AND TRAINING OF TEACHER LIBRARIANS IN SRI LANKA

Please write down your details and responses for questions given below;

PART — A: GENERAL INFORMATION
Please complete the blanks given bellow with your necessary information;

1). Position of the responder:

Teacher Librarian Principal Administrator

2). Name of the Education Zone..............ccoo v
3). Experience in the position...................
4). Highest academic qualification........................

5). Professional qualification (in (DA e eld ) e R madids ars it i e 2 1 #d 45 R aA T A RNt N

6). Other qualification in library and information field................

7). The qualification in computer and information technology..................coo i

8). If you are in-charge of the school library, please tick (\) your responses in the cage

given, whether you are perform following duties.

Acquisition of materials

Cataloguing of materials

Circulation of materials




Inventorying of materials

Organizing the reading habit projects for the school children

Organizing the library programmes with the community

Teaching the specific subjects in the classroom other than the information  science

Other duties (please indicate)

PART - B: TRAINING AND EDUCATION FOR THE TEACHER LIBRARIANS.

9). What is training and education in librarianship deemed necessary for the profession of

teacher librarians in Sri Lanka schools? Please rate the followings from 1 to 5 depending

on whether you think training and education is

[1] Undecided

[2] Not relevant

[3] A peripheral area of little use for the teacher librarians
(4] Useful for teacher librarians to perform their duty

[5] Very essential for teacher librarians to perform their duty well

Please put the (V) in the cage given.

Statement (11 | [2] | 31| [4] | [5]
a. | Participate to the intensive / short courses (17 | 1211 3] ] (4] | [5]
b. | Training prograﬁmes given by the SLNLSB* (17 | 121 | [3]][4] | 5]
c. | Certificate in library science (17 | 121 | [3] | [4] | [5]
d. | Diploma in library science (17 112) | 131 [4] |[5]
e. | Undergraduate degree in library science (17 | 2] | (311 (4] | [5]

Table continues




Table continued

f. | Undergraduate degree in information technology RIS ISR
g. | Undergraduate degree in education mi2aler® s
h. | Post graduate degree in library science M2 ™M e
i. | Post graduate degree in information technology NRIRBITTRIS
j. | Any degree in computer science m iR ™e
k. | (other ideas) (1] {21 | 31| 4] | (5]
I (11 | 21| 31| [4] | [5]

* Sri Lanka National Library Services Board

10). Please tick (V) the given space and indicate your other response in the blank space.

Please rate the followings from 1 to 5 depending on you are to respond to each statement

including whether you:

SA - Strongly Agree [5]

A — Agree [4]

D — Disagree (3]

SD - Strongly Disagree [2]

U — Undecided / No opinion [1]



THE CURRENT TRAINING PROGRAMMES

Statement SAl A [D [SD] U]
a. | The available training in acquisitionisvery [ (1] [ 2] |31 | 4] | (5]
important
b. | The training of cataloging rules are sufficient to (17 1121 | 31|41 | 3]

perform the teacher librarians duty

c. | The trainings for the circulation rules are useful (17 1121 | 31|41 | [5]

d. | The available trainings in financial managementis | [1] | [2] | [3] | [4] | [5]

sufficient to manage the school library

e. | The trainings for reference services is enough (17 1121 |131114] | 5]

f. | The trainings for use equipment and technology is | [1] | [2] | [3] | [4] | [5]

enough to use computers and Internet in the library

g. | The available training programmes given enough (11 1121 |3]1[4] |[5)

knowledge and skills to use CD-ROMs

h | The library training programmes are always link (17 {121 [[3])14] | (5]

with the school curriculum

11). You are to respond to each statement including whether you:
SA — Strongly Agree [5]

A — Agree [4]

D - Disagree [3]

SD - Strongly Disagree [2]

U - Undecided / No opinion [1]
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Please mark (V) appropriate boxes. You better suggest your opinion in the blank spaces

provided.
THE TEACHER LIBRARIANS TRAINING ~ |SA [A [U |D |sD |
PROGRAMMES SHOULD
a. | A IN-SERVICE in training institute [1] 21 | 3] | (4] | 5]
b. | On the job training (1] |21 | 3] {[4] |[S)
c. | Inter grated with the school curriculum (17 |21 | [3] | [4] | [5]
d. | Include computer based new technology [1] 21 |1 [3] | [4] | [5]
e. | Include only library science subjects [1] 2] | [3] | 4] | [5]
f. | It should be fully practical training [1] 2] 113] | [4] | [5]
g | (other ideas) (13 |21 | 3] | [4] | [5)
h. | (other ideas) (11 (2] {[3] [ [4] |[5]

PART C: SKILLS OF THE TEACHER LIBRARIANS

12). How necessary would each of the following skills be to teacher librarians to perform
their roles satisfactory?

Please rate the following skills form 1 - 5depending on whether you think the skill is

[5] Very essential

[4] Essential

[3] Some extent

[2] Not useful

[1] No opinion / undecided



Please indicate your personal opinions related to the teacher librarians skills in the blank

spaces given, with the rank.

I) COLLECTION DEVELOPMENT

a. The skills of provide appropriate teaching aids not ¢ '}

available in the school for the teachers 1 2

(2] [4] [8]
b. The skills of identifying need of materials to the library | [1] [2] [2] [4] [5]

of The skills of negotiate and take gift for the library (11 21 [21 (4] [5]

d. The skills to apply appropriate principles to weed and

inventory materials and equipments (11 2] 2] [4] [5]
e. The cooperative skills with teachers and offices to

develop and evaluate library resources (11 [2] [2] [4] [5)
f) (1] (2] (2] [4] [5]
g (11 21 21 [4] (5]
IT) ACQUISITION
a. The skills of selecting, ordering, receiving and

processing materials according to the requirement (11 2] [2] [4] [5]
b. The ability to budgeting and keeping accounts (17 [2] [2] [4] [5]
C. Making reports operating other financial matters

regarding library materials with higher authorities (17 [2] [2] [4] [5]

Table continued
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Table continues

d. | The ability to index the available materials and make F > W
the information sources in the collection fully
available for subject / author / title searching (11 2] 2] 4 [5)
e. - PSS (11 21 R @5
§ R R W5
111) THE LIBRARY MANAGEMENT IMPLEMENTATION
a. The skills to design goals for library development (17 2] [2] 4] [5] |
b. Skills to manage existing space for every component | [1] [2] [2] [4] [5]
v The skills to design library policy and regulations [11 2] [2] [4] [5)
d. The skills to evaluate and modify the library activities P
according to the current technological changers (11 2] [2] [4] [5)
s The skills to adopt education innovations for enhance
the school achieving level. (17 [2] [2] [4] (5]
f. The ability to organize community involvement to Mg
share and obtain library resources to develop the
library wealth and environment. (1] (2] [2] [4] 5] |
g | The skills to manage relationship with other libraries. [11 [2] [2] [4] [5)
h (1 2] 2 @ 5] |

129

——



IV) RESOURCES MANAGEMENT

130

a. The skills to plan and use available space M 21 2] [ [5)
b. | The skills of organize and develop the collection 1 21 2] [ 6
C: The awareness and skills of preservation and 11 21 2] @ 6

reservation resources at the library
d. The skills for use information technology and 11 21 2] @ 5]

equipment for the users
(. The ability to identify and provide available resources | [1] [2] [2] [4] (5]
f. (11 121 2] 4] 5]
g (11 121 2] [4] (5]
V) USER EDUCATION
a. The training programmes for teacher librarians giving

necessary individual/group instruction methods to

teach information skills (1] [2] 2] [4] [5]
b. Teacher librarians are obtaining reading guide

instructions at the TL trainings (11 (2] [2] (4] [5]
C. The training programmes are planned to give teaching

methods for user education activities (11 2] [2] (4] (5]

"4 | Education psychology is very essential to the teach
information skills and understand the students (1] [2] [2] [4] 5]
B 2| A (11 12] (2] [4] (5]




VI) PERSONEL MANAGEMENT AND LEADERSHIP SKILLS

a. The ability of communication with members of

school is very essential for the teacher librarians (11 2] [2] [4] [38]
b. The skills of dealing with higher authorities is benefit

to the teacher librarian (11 2] 2] [4] [3]
C. The communication skill is very important to provide

library resources to students, teachers and others (171 2] [2] [4] [5)
a. Considerable professional ethics. [11 2] [2] [4] [5]
b. Skills as a manager in the library (1] 2] [2] [4] [5]
C. Appropriate organizing skills (1] [2] [2] [4] [5]
d. Teaching skills to teach information skills for all (11 2] [2] [4] [5]
e. Administrative skills (171 2] [2] [4] [5]
€. (1] 2] [2] [4] [5]

Please write your other comments regarding teacher librarians training

(BElOW)..eveeivvieevininens
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